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Delaware Model Unit Gallery Template 

 

Unit Title:  Action Research: Tools  

District:  Innovative Schools 

Content Area: ELA 

Grade Level(s): Kindergarten 

__________________________________________________ 

Summary of Unit 

This unit is taught during the kindergarten Tools Expedition.  In this 

expedition, students will be introduced to tools through exploration, 
reading, and research. They will learn not only the characteristic of 

common tools such as hammers and screwdrivers, but also why 
pencils and stethoscopes fit into the category of tool – something that 

helps us do a job more easily.  In an effort to learn more about tools 
students will develop and ask questions of school and community 

members to learn about what kind of tools they use in their work.  This 
will lead to a “School Toolbox” book in which each student publishes a 

page that includes information about a specific tool and the school 

community member who uses that tool.   

 

Stage 1 – Desired Results 

What students will know, do, and understand 

__________________________________________________ 

Common Core Standards  

With prompting and support, ask and answer questions about key 
details in a text.  CCKRI1 

With prompting and support, describe the connection between two 
individuals, events, ideas, or pieces of information in a text.  CCKRI3 

Use a combination of drawing, dictating, and writing to compose 
informative/explanatory texts in which they name what they are 

writing about and supply some information about the topic.  CCKW2 

With guidance and support from adults, respond to questions and 

suggestions from peers and add details to strengthen writing as 

needed.  CCKW5 

With guidance and support from adults, explore a variety of digital 

tools to produce and publish writing, including in collaboration with 
peers.  CCKW6 
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Participate in shared research and writing projects (e.g., explore a 

number of books by a favorite author and express opinions about 
them).  CCKW7 

With guidance and support from adults, recall information from 
experiences or gather information from provided sources to answer a 

question.  CCKW8 

Participate in collaborative conversations with diverse partners about 

kindergarten topics and texts with peers and adults in small and larger 
groups. CCKSL1  

 Follow agreed-upon rules for asking questions by following 
implicit rules for conversation such as listening to others, taking 

turns when speaking, staying on topic, making eye contact (if 
culturally appropriate), and using an appropriate voice and tone. 

CCKSL1a  

 Continue a conversation through multiple exchanges (e.g. when 

asking a staff member questions about the tools they use in their 

work). CCKSL1b  

Ask and answer questions in order to seek help, get information, or 

clarify something that is not understood.  CCKSL3  

Describe familiar people, places, things, and events and, with 

prompting and support, provide additional detail.  CCKSL4  

Speak audibly and express thoughts, feelings, and ideas clearly.  

CCKSL6  

Understand and use question words (interrogatives) (e.g., who, what, 

where, when, why, how).  CCKL1d  

Identify real-life connections between words and their use (e.g., note 

places at school that are colorful).  CCKL5c  

Use words and phrases acquired through conversations, reading and 

being read to, and responding to texts.  CCKL6  

 

Big Idea(s)  

Research 

Informational Text 

 

Unit Enduring Understanding(s) 

We can learn from other people who have more experience and 
knowledge than ourselves.  
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We can conduct research by asking questions, listening to others, and 

collecting information from primary sources through interviews.  

Writers share information that they have learned from informational 

texts through their writing. 

Informational texts have features that help the reader: diagrams; 

labels; information organized under headings; contents page, etc. 

 

Unit Essential Questions(s) 

How can I become an expert in a topic so I can write about it? 

What tools can I use to conduct research?   

What questions do I have about my topic that I would like to find the 

answer to? 

What are the text features of informational texts and how do the text 

features help the reader? 

How can I organize my ideas to help the reader? 

How do I make sure my meaning is clear for the reader? 

 

Learning Targets 

Students will be able to  

 Identify and describe the text features of informational texts 

 Ask questions of others in an attempt to clarify information 

 Listen carefully and record information from an interview 

 Compose questions based on a need to know information 

 Answer questions asked by others to clarify information 

 Organize information under headings 

 Plan for writing using text, drawing, and diagrams 

 Begin to use structures of written language, i.e., write in the 

third person 

 Use simple conjunctions such as: and, so, because 

 Use timeless verbs to maintain present tense (no endings) e.g., 

fight, eat, climb 

 Reread what students have written as they write to maintain 

meaning 
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Stage 2 – Assessment Evidence 

Evidence that will be collected to determine whether or not Desired 

Results are achieved 

________________________________________________________ 

 

Suggested Performance/Transfer Task(s)  

 

Kindergarten students will be emergent readers and writers and will 

need to be supported to combine information from various resources 
to create their page for the “School Toolbox” publication.  To begin the 

assessment, say to the students:  

 

We have been reading about tools for several weeks and have learned 
lots of interesting facts and uses for tools.  We have also interviewed 

community members about the types of tools they use.  Today we will 

begin creating our class publication called the “School Toolbox.”  Based 
on what you have learned, each of you will pick out a tool that is used 

by someone in our school community to showcase on your page of the 
book.  So that the reader understands how to use the tool and why it 

is important, the page will include information about the tool, the 
person who uses it, and pictures, diagrams, or graphics.      

  

As students build their page of the “School Toolbox” they will need to 

be supported with graphic organizers and models to synthesize 
information from the interview and a non-fiction source.   
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Rubric1  

 

Other Evidence 

Oral practice for interview 

Summarizing information 

Role-play to practice questioning 

Class discussions 

Note-catcher on collecting information 

Word Wall work 

Content vocabulary activities 

“How I use tools” activity 

Conferences with students 

 

Student Self-Assessment and Reflection 

Exit tickets that ask students to tell 2 things about tools 

Self-reflection- What did I learn about my community member? How 
do they use tools in their job? 

 

                                                 
1
 Available at http://www.doe.k12.de.us/aab/English_Language_Arts/ELA_docs_folder/Rubrics%20Informational/GrK_InfoExpo_2-13.pdf 
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Stage 3 – Learning Plan 

(Design learning activities to align with Stage 1 and Stage 2 
expectations) 

________________________________________________________ 

 

Key learning events needed to achieve unit goals 

 

Introducing Tools 

 Set a table with tools- hammers, screwdrivers, level, putty knife, 

wrenches, pliers, shovel, ect. Include a pencil on this table. Have 

students look at the items and draw conclusions. Ask them not to 

touch the items, but to come up with as many observations as they 

can. They can write these down or just be prepared to share. 

 Before any discussions reintroduce students to the expectations and 

rules of classroom speaking. Remind students that listening to 

others is just as important as having their own thoughts heard. Tell 

students that good listeners understand what the speaker is 

thinking and feeling by the way they speak.  

 As a class start a KWL chart about tools. Have students include 

their thoughts from exploring the table of tools. Prompt the 

students as to why they think a pencil was on the table of tools. 

Guide a conversation surrounding what the students think the 

definition of tool should be. 

 Based on the KWL chart, lead a discussion of tools. Who uses tools? 

What are some types of tools? When have they seen people use 

tools? Do their parents use tools? Do they use tools? 

 Start a tool word wall. As discussions happen help students to add 

and illustrate words to add to the word wall. 

 Use books to introduce and explain tools. Use books at centers as 

well as read-alouds.  

o For your read-aloud chose a book that has a lot of ‘tool’ 

vocabulary. Start by having students make predictions about 

the book- what do they think they will learn? Why do they 

think you will be reading this book? As you read add words to 

your word wall. Also, stop and do a think-aloud every few 

pages to model for students how good readers question and 

make predictions. After reading help the class add information 

to KWL chart based on the information from the read-aloud.  
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 You should repeat the read-aloud process at least 3 

days using 3 different books. 

 Before any tools are handled or passed around, teach the students 

the importance of safety when dealing with tools. Demonstrate how 

to hold and handle tools, and explain that some tools will be shown 

but are not safe for students to handle. Make a class list of ‘tool 

rules’ to display. 

 Show students a hammer. Make a list of characteristics of the 

hammer and discuss how the hammer is a tool. What does the 

hammer help with? Who would use a hammer? Next show a 

screwdriver. Do the same brainstorming. Finally, compare and 

contrast the hammer and screwdriver using a venn diagram.  

 Introduce power tools. Discuss the similarities and differences and 

why some tools require power while others don’t. Have students 

brainstorm and discuss the types of power sources tools use- 

battery, electric, gas motor, ect. 

 Invite a school employee (custodian, secretary, lunch aide) to come 

and speak about how they use tools in their career. 

o After the visit, reflect with students about what they learned 

from the visitor. Ask students if they were surprised to learn 

the type of tool used- they were probably expecting hammers 

and saws, but visitor probably uses tools like computers or 

telephones. This can lead to a class discussion about which 

types of tools they use every day at home.  

 Use ‘tools’ to engage students in phonics lessons during this unit.  

o Using tool words and discussion of tools, help students to 

practice blending and segmenting onsets and rimes of single-

syllable words.  

o Use tool words to practice isolating the initial, medial, vowel, 

and final sounds in words. 

 

Learning to Ask Questions 

 Review questions with your students. Brainstorm question words. 

Discuss why someone asks questions and how we ask questions. 

Make a list of question words. Role play with students to 

demonstrate how to ask questions and listen for the answers. 

 Discuss with students that listening is important in questioning. 

Brainstorm on how to be a good listener. 
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o Explain that part of being a good listener is understanding 

and remembering what the speaker said. Model with students 

how to take notes during their interview. Show how the notes 

will help them remember the information after the interview.  

 Introduce the idea of interviews. 

o To introduce the idea of ‘interviews’ ask the students if they 

have ever seen the news. Discuss how the reporters have 

questions they want to ask, and that after they ask the 

question they are quiet so the other person can give the 

answer.  

o Show the video 

http://www.youtube.com/watch?v=WY8jr_qdQLs of Matt 

Lauer interviewing Cookie Monster. After the video make 

connections between Matt’s interview and what they have 

seen on the news. 

 

Explaining the Task, Writing Questions, and Practicing 

 Explain to the students that they are going to interview someone from our 

community to find out how they use tools in their job. They will need to 

write at least five different questions to ask.  The questions should use at 

least five different question words.  Before deciding on your questions 

think about what you want to know about their careers and the tools they 

use.  Then write the questions so that you can learn that information. 

 Help students to develop at least five questions they will ask their 

community member. The questions will differ depending on which 

community members you have access to. Reach out to parents to 

see if they are willing to be interviewed, as well as to other 

community members. 

 To differentiate, change the number of questions, pair students, or give 

‘fill in the blank’ questions. 

 Talk with the students about taking notes through words or 

pictures.  Show some completed sample interview note-catchers. 

 Talk about how important it is to listen.  Model two interviews with 

a student – one where you show how to listen carefully and ask 

additional information to collect more information and one where 

you don’t listen and aren’t able to collect much information.  

 Practice the interview by asking older students or parent volunteers 

to come to the classroom to serve as interviews. 
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 As students ask their questions they should practice listening and 

filling in the graphic organizer.      

  

Conducting an Interview 

 Whether you are able to take a trip, or invite community members 

to the classroom, give students an opportunity to interview 

someone who uses tools in their career. Students should be able to 

ask their 5 questions and discuss the use of tools with the 

community member. Students may work in partners or individually, 

depending on the availability of interviewees. 

 During the interview students will practice being good listeners and 

understanding how the community member uses tools for their 

jobs. 

 The students should take notes or draw pictures to remind them of 

what the person said. 

 After conducting the interviews each student will share one of their 

questions and the interviewee’s answer with the class. 

 

Sharing the Interview 

 After the interviews have students share their findings with the 

class. Each student should share at least one thing they learned 

from the interview. Review with students how to be a good listener 

while others are sharing. 

 Have your students write at least one sentence that tells about 

something they learned from their interview.  Work with students to 

revise the sentence using appropriate spelling and punctuation. 

Students should illustrate their sentence and use the illustration to 

show about the interviewee’s use of tools in their job.  

 

Applying the Information (Application Task) 

 Ask students to think about how they use tools or will use tools in 

their future careers.   

 With the students, examine a non-fiction text and note that the 

book includes text, diagrams, and pictures.   

 To build to the Performance Task, each student should draw a 

picture of him/herself using tools in their lives and write a sentence 

about why the tool is important.  Students could include a diagram 

of the tool.   
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 Have each student share their picture with a partner or the whole 

group and describe how they use/will use tools.  

 

 

 

Resources and Teaching Tips 

 

Tools by Ann Morris and Ken Heyman 
Tool Book by Gail Gibbons  

Doctor's Tools (Professional Tools) by Mary Elizabeth Salzmann  
Dentist’s Tools by Mary Elizabeth Salzmann 

Veterinarian’s Tools by Mary Elizabeth Salzmann 

Construction Tools (Pebble Plus) by Macken and JoAnn Early  
Wrenches (Sandcastle: Tools of the Trade) by Anders Hanson  

Tools for the Garden (Gardens) by Mari C. Schuh and Gail Saunders-
Smith  

Gardening Tools (Welcome Books: Tools) by Inez Snyder  
Hammers (Tools of the Trade) by Anders Hanson  

Drills by Anders Hanson 
Plyers, saws, screwdrivers by Anders Hanson 

 

Parts of this unit are based on the New York City education task “We 

are Experts” available at http://schools.nyc.gov/NR/rdonlyres/95A48E33-

B007-4509-9056-8538A1583DAF/0/NYCDOE_K_LiteracyScience_WeAre 

Experts_Final.pdf 

 

Differentiation 

- There are several places in this unit where students are permitted 

to make selections based on their interests. 

- The teacher can provide more or less support with how much 

responsibility is given to some students versus others. 

- Students can be paired according to abilities when working in pairs. 

- Vocabulary words can be adapted based on student ability. 

- The number of questions developed by students can be adjusted 

based on student need. 

- Teachers should make regular use of contextual clues such as 
gestures, facial expressions, and body language; and of concrete 

referents such as props, realia, manipulatives and visuals 
(especially with entry level students). 
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- Providing hands on experiences for students, accompanied by oral 

and written language use will help language learners connect words 
to context. 

- Using linguistic modifications when necessary to make the target 
language more comprehensible for the students in the beginning 

stages of the program such as controlled, standardized vocabulary, 
controlled sentence length and complexity, slower speech rate, and 

restatements, expansions and repetitions will help. 
- Constant monitoring of student comprehension through interactive 

means, i.e. checking comprehension with non-verbal responses, 
personalizing questions, and using a  variety of questioning types 

will allow the teacher to provide “just in time” support. 
- Using a holistic approach to literacy instruction connects skills and 

context to accelerate learning. 
 

Strategies adapted from  

Curtain, Helena, and Dahlberg, Carol Ann (2004). Languages and 

Children Making the Match, Third Edition, 289-294). 

 

 

Design Principles for Unit Development 

 Universal Design for Learning - the ability to provide multiple 

means of representation, expression and engagement to give 
learners various ways to acquire and demonstrate knowledge. 

This unit makes use of many strategies for differentiation, allowing for 

inclusion of many different levels of students. See differentiation 
section above. 

 21st Century Learning – the ability of to use skills, resources, & 
tools to meet the demands of the global community and tomorrow’s 

workplace. (1) Inquire, think critically, and gain knowledge, (2) 
Draw conclusions make informed decisions, apply knowledge to new 

situations, and create new knowledge, (3) Share knowledge and 
participate ethically and productively as members of our democratic 

society, (4) Pursue personal and aesthetic growth.(AASL,2007) 

This unit helps students to see how they their community uses tools 

and how they will fit into their community. Using questioning and 
interviews students will draw conclusions and make connections about 

how their new knowledge of tools.   
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Technology Integration 

The ability to responsibly use appropriate technology to communicate, 
solve problems, and access, manage, integrate, evaluate, and create 

information 

Technology is introduced as a type of tool in this unit. Students will see 
how technology is used as a tool in many careers around their 

community. They will also be engaged in conversation about how these 
tools are used in their everyday life.  Video technology will be used to 

introduce interviewing to students. Modeling this use of technology in 
the classroom as well as in community jobs will lend itself to students 

being able to make connections to the benefits of technology in their 

future.  

 

Content Connections 

Content Standards integrated within instructional strategies 

 

This unit is tied in closely with the learning the students will receive 
through the DE Science Coalition kits “Senses” and “Wood and Paper.” 

Students will use their knowledge gained through the exploration of 
these two kits and transfer it to their understanding of tools. In the 

“Wood and Paper” kit, students will use tools as they use materials to 
explore materials. Both the expedition and the kit have opportunities 

for students to build their own structures with wood using tools. 
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Rubrics to Assess the Application Task: 

 

 

To Assess the Interview Questions 

  Needs 

Work 

 Making 

Progress 

 Mastered 

Using Question 

Words 

The student uses 

only one or two 
question words 

The student uses 

at least 3 
different question 
words 

The student 4 or 

more different 
question words 

Forming 
Complete 

Sentences 

The student does 
not form full 

sentences when 
asking their 5 

questions 

The student has 
at least 2 full 

sentences  

The student has 4 
or more complete 

question sentences 

Asking 

questions 
appropriate to 
gaining 

information 

Less than 2 of the 

questions 
developed are 
written to obtain 

appropriate 
information 

At least 3 of the 

questions 
developed are 
written to obtain 

appropriate 
information 

The student has at 

least 4 questions 
that are developed 
to obtain 

appropriate 
information 

 

 

To assess the Student’s Presentation 

  Needs 
Work 

 Making 
Progress 

 Mastered 

Ability to speak 
to the group 

The student is 
unable to discuss 
the interview 

The student tells 
about the 
interview but 

lacks emotion  

The student tells 
about the 
interview and uses 

their speech to 
convey feelings 

and thoughts 

Knowledge of 

the interviewees 
answers 

The student does 

not seem to know 
about the 
interviewee 

The student 

shares some 
knowledge about 
interview 

The student shares 

details about the 
interview  

Knowledge of 
how the 

interviewee 
uses tools 

The student 
shows no signs of 

understanding 
how tools are 

used in their 
interviewee’s 
profession 

The student 
understands how 

tools fit into the 
interviewee’s 

profession 

The student is able 
to share details 

about the use of 
tools in their 

interviewee’s 
profession 
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To Assess the Picture and Sentence 

 o Needs Work o Making 
Progress 

o Mastered 

Complete 
Sentence/ 

spaces 

The student is 
unable to write 

a complete 

sentence and 
does not 

include spaces 
between words 

The student 
wrote a 

complete 

sentence and 
included spaces 

between words 

The student 
wrote a 

complete 

sentence 
including details 

and included 
spaces between 

words. 

Appropriate 

Illustration 

The student’s 

illustration is 
incomplete or 

unrelated to the 
topic 

The student’s 

illustration is 
appropriate for 

the sentence. 

The student’s 

illustration is 
appropriate and 

shares extra 
information. 

Content The student 

showed no 
information 

learned during 
their interview 

The student 

demonstrated 
something 

learned during 
the interview 

The student 

shared at least 
3 pieces of 

information 
learned during 

the interview 
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Delaware Model Unit Gallery Template 

 

Unit Title:   Small Moment Writing  

District:  Innovative Schools 

Content Area: ELA  

Grade Level(s): Grade 1 

____________________________________________________________ 

Summary of Unit 

Students will use descriptive writing to compose small moment writing.  As a unit early 

in the school year, students also will be learning the procedures and routines for writing 

in a first grade classroom. Mini-lessons will focus on generating ideas (e.g., thinking 

about something true that you do or have done, sketching, then writing), planning a small 

moment story (e.g., touching the blank pages as you think about what to write on each 

page), sketching versus drawing, how to reread your writing and write more, how to work 

with a partner, using the tools of a writer, how to stop and jot during a mini-lesson and 

how to turn and talk during a mini lesson. Writing will be modeled by adults and 

practiced by student participation in shared, interactive, and independent writing 

experiences.  

 

 

Stage 1 – Desired Results 

What students will know, do, and understand 

____________________________________________________________ 

Common Core Standards  

Demonstrate understanding of the organization and basic features of print. CC1RF1 

 Recognize the distinguishing features of a sentence (e.g., first word, 

capitalization, ending punctuation). CC1RF1a  

 Know the spelling-sound correspondences for common consonant digraphs. 

CC1RF3a 

 Use knowledge that every syllable must have a vowel sound to determine the 

number of syllables in a printed word. CC1RF3d 

Write narratives in which they recount two or more appropriately sequenced events, 

include some details regarding what happened, use temporal words to signal event order, 

and provide some sense of closure. CC1W3 

With guidance and support from adults, focus on a topic, respond to questions and 

suggestions from peers, and add details to strengthen writing as needed. CC1W5 

With guidance and support from adults, use a variety of digital tools to produce and 

publish writing, including in collaboration with peers. CC1W6 

Participate in shared research and writing projects (e.g., explore a number of "how-to" 

books on a given topic and use them to write a sequence of instructions). CC1W7 
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With guidance and support from adults, recall information from experiences or gather 

information from provided sources to answer a question. CC1W8 

Describe people, places, things, and events with relevant details, expressing ideas and 

feelings clearly. CC1SL4 

Add drawings or other visual displays to descriptions when appropriate to clarify ideas, 

thoughts, and feelings. CC1SL5 

Produce complete sentences when appropriate to task and situation. CC1SL6 

Demonstrate command of the conventions of Standard English grammar and usage when 

writing or speaking. CC1L1 

 Print all upper- and lowercase letters. CC1L1a 

 Use common, proper, and possessive nouns. CC1L1b 

 Use singular and plural nouns with matching verbs in basic sentences (e.g., He 

hops; We hop). CC1L1c 

 Use personal, possessive, and indefinite pronouns (e.g., I, me, my; they, them, 

their; anyone, everything). CC1L1d 

 Use verbs to convey a sense of past, present, and future (e.g., Yesterday I 

walked home; Today I walk home; Tomorrow I will walk home). CC1L1e 

 Use frequently occurring adjectives. CC1L1f 

 Use frequently occurring conjunctions (e.g., and, but, or, so, because). 

CC1L1g 

 Use determiners (e.g., articles, demonstratives). CC1L1h 

 Use frequently occurring prepositions (e.g., during, beyond, toward). CC1L1i 

Demonstrate command of the conventions of Standard English capitalization, 

punctuation, and spelling when writing. CC1L2 

 Capitalize dates and names of people. CC1L2a 

 Use end punctuation for sentences. CC1L2b 

 Use conventional spelling for words with common spelling patterns and for 

frequently occurring irregular words. CC1L2d 

 Spell untaught words phonetically, drawing on phonemic awareness and 

spelling conventions. CC1L2e 

With guidance and support from adults, demonstrate understanding of word relationships 

and nuances in word meanings. CC1L5 

Use words and phrases acquired through conversations, reading and being read to, and 

responding to texts, including using frequently occurring conjunctions to signal simple 

relationships (e.g., because). CC1L6 

Participate in collaborative conversations with diverse partners about grade 1 topics and 

texts with peers and adults in small and larger groups. CC1SL1 
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 Ask questions to clear up any confusion about the topics and texts under 

discussion. CC1SL1c 

Ask and answer questions about what a speaker says in order to gather additional 

information or clarify something that is not understood. CC1SL3 

 

Big Idea(s)  

 Narrative Writing  

 

Unit Enduring Understanding(s) 

Writers know that Personal Narratives contain characters (the central character will be the 

author), a plot (two or more events occur in a sequence of time), and setting. 

Writers stretch out the sequence of actions across several pages to make a moment from 

their own lives feel important and interesting.  

Writers know the plot usually involves a problem that is solved, a tension that is resolved, 

or something big that changes. 

 

Unit Essential Questions(s) 

How do writers identify a small moment and sequence it across several pages? 

How do I figure out the most important part of a larger story to tell as a small moment 

story? 

How do effective writers hook and hold their readers?  

How do descriptions and details make writing interesting? 

How does small moment writing help others learn about me?   

 

Learning Targets 

I can  

 study the small moment writing of authors to learn how to write my own 

 identify the small moments within a bigger moment. 

 plan a small moment story through sketching and oral story telling. 

 stretch and write words. 

 use classroom resources for independent spelling. 

 focus on the most important part of the small moment. 

 use structure words to stretch the moment in an interesting way (“show don’t 

tell”, internal story). 

 use a “close-in” ending that is tied to the moment. 

 illustrate to match the text. 

 use descriptions when writing 

 write a narrative in sequential order 

 follow a writing process 
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 revise my work by adding words, phrases, or sentences to make the writing more 

interesting or exciting to read.  

 

Stage 2 – Assessment Evidence 

Evidence that will be collected to determine whether or not Desired Results are achieved 

___________________________________________________________________ 

Suggested Performance/Transfer Task(s)  

This unit is taught as part of the Farms and Food Expedition (a 12 week integrated unit).  

During this unit, students will visit a farm and will use this context to collect descriptive 

details so that they can contribute to the class book of small moment writing pieces called 

“A Walk through the Farm.”  During the field trip, the students will stop at various places 

(barn, field, pasture, garden, farm house, etc.) and collect details on their description 

note-catcher, collecting details about what they hear, smell, see, and feel throughout the 

farm.  They will also collect notes on what they did in that space – milking a cow, 

touching a chick, riding a horse, etc.   

When the students return to the school, they will select one moment from the trip to the 

farm to stretch into a small moment writing piece.  After writing, students will add 

artwork to illustrate their small writing piece.  Each student’s writing piece will be 

compiled into the class book.  The collective anthology of small moment pieces will 

provide a more comprehensive description of the farm than any single piece could 

provide.     

 

Rubric
1
  

 

 

                                                 
1 Available at http://www.doe.k12.de.us/aab/English_Language_Arts/ELA_docs_folder/Rubrics%20Narrative/Gr1_Narrative_2-13.pdf 
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Other Evidence 

Student conferencing  

Listening in (to student-led discussions)  

Anchor charts  

Entrance and exit cards 

Summarizing  

Reflection questions  

Graphic organizers  

Writing organizers 

Writing quick-checks  

Student observation and anecdotal notes 

Grammar and mechanic checklists 

 

Student Self-Assessment and Reflection 

Goal setting for the workshop 

Reflection on the writing process 

Self-assessment of their writing pieces 

Self-assessment of the learning targets 

 

 

 

Stage 3 – Learning Plan 

(Design learning activities to align with Stage 1 and Stage 2 expectations) 

___________________________________________________________________ 

Key learning events needed to achieve unit goals 

 

Introduce Descriptive Writing 

 Tell students that they are about to hear the BEST piece of writing ever! Emphasis 

how interesting and great it is going to be. 

 Read, “I went to the apple orchard.” 

 Ask for student reactions 

o Do you think that this is a great piece of writing?  Why or why not? 

o What would make it better?  

o Write the sentence “I went to the apple orchard” on the board. Ask students to 

volunteer additions that would make it much more exiting. These could be 

adjectives, or details and additions to the actual story.  
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o Explain to students that good writers use words and descriptions that let the 

reader ‘see’ what they are writing. 

o Have students get out crayons or colored pencils and a piece of paper.  

o Ask students to close their eyes and listen. Say “I saw a tree at the apple 

orchard.” 

o Now ask students to draw what you described 

o Compare the students’ drawings. Point out that they are all different 

and show different types of trees.  

 Ask the students to, again, close their eyes and listen. Read, “Today at the apple 

orchard I looked up on a grassy hill and saw the biggest tree I’ve ever seen. The tree 

had a long brown trunk with smooth bark. The leaves were bright green and there 

were seven shiny apples hanging on the tree.” 

o Ask the students to draw the tree.  

o Again, compare the students’ drawings. Discuss that they are all similar and 

were easy to draw because of the descriptive writing.  

 Describe descriptive writing to students- Descriptive writing is when an author uses 

words to help us see, hear, taste, smell, or hear what is happening in a story. The 

apple tree description helped us to see the tree, even though we weren’t there.  

 Introduce the story Owl Moon. Explain to students that this book is an excellent 

example of descriptive writing. This story is based on describing the moon- the 

timeline of the story is short, however, the author using descriptive writing to make it 

interesting.  

 Introduce Stop and Jot. Explain that as you read you will periodically stop and ask 

students to jot down what they’ve heard in the story. As their note-catcher, ask them 

to fold a piece of paper into fourths and list See, Smell, Touch, Hear in each quarter.  

As the students listen to the story, ask them to focus on the descriptive writing. They 

should jot down any words that they’ve heard that help them to see, feel, hear, or 

smell what is happening in the story.  

 Read Owl Moon, stopping every few pages to allow students to Stop and Jot about 

descriptive words and phrases they have heard.   The first time you stop, model how 

to fill in the chart.   

 Once you have finished Owl Moon, introduce the concept of Turn and Talk 

o Explain to students that you will give a prompt or a question; they are then to 

turn to the person next to them and talk about the prompt or question.  

 Proceed to ask questions about the descriptive writing in the book  

o How did the author describe the color of the moon? 

o What was the temperature like? How do you know? 

o What did you hear in this story?  

 

Introduce Small Moment Writing: 

 Show several samples of small moment writing (Knuffle Bunny by Mo Willems or 

others) and talk about the characteristics of the writing.       

 Create an Anchor Chart for Small Moment Writing – can include 

o Small snip of time stretched with details 

o Lots of descriptive detail 

o Reader is able to visualize what happened 
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 Tell students that they are going to practice their narrative writing skills by writing a 

small moment story about something that happened to them.  After they have finished 

their small moment story you are going to draw a picture- not a sketch- to go with the 

story.  

 

Planning the Writing 

 Introduce the process of generating ideas.  

o Explain that this means thinking about something  

o Generating ideas is like brainstorming- just getting all their thoughts out 

o Do a Think-aloud as you brainstorm for your own writing 

 Have students brainstorm events from their trip to the apple orchard, or from cooking 

with apples 

 Ask students to write down words or ideas that will help them to remember their 

experience 

 Have students circle their most memorable moment- this will be the one they will 

work with from this point forward 

 Explain that this one moment is going to become their whole story. They will use 

details and descriptive writing to help their reader see, hear, touch, taste, and feel their 

memory.  

 Introduce the idea of sketching versus drawing 

o When sketching we want to get our ideas on paper so we can see them, 

however, we are not very concerned with the quality of our art. We are not 

worried about how good of an artist we are. When we draw we spend a lot 

more time worrying about the picture. 

 Explain to students that you would like them to spend 5 minutes sketching their 

moment from the orchard or cooking with apples. Doing this will help us remember 

our moment and the sketch will help them as they write. 

o Monitor the sketching- ask them to add color, add details, ect. 

 

Model Writing 

 Because you did a think-aloud when brainstorming, you can now show the students 

how to take that and their sketch and make it into a story. 

 Model writing about your moment, but narrate it as you go.  

 After you’ve started writing, invite students to ‘share the pen’ and participate in 

writing your story. 

 Pick one of your ‘bland’ sentences. Ask students to rewrite your sentence, adding 

descriptions.  

 Have them share their ‘fixed’ sentences with a partner.  

 

Starting to Write 

 Students now have their moment in the head. They have brainstormed, sketched, and 

now it is time to plan the small moment story.  

 Tell students that sometimes in order to get the words flowing, an author will touch 

the pages, swirl their pencil, doodle, or do other movements that help them think 

about what to write on each page.  
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 Remind students that they are going to write the story of their small moment from the 

apple orchard or cooking with apples.  

 Review the Tools of a Good Writer. What does a writer do? 

 Give 15 minutes or so for students to start the writing process. Don’t rush, students 

who seem to be planning their story, rather encourage them to get their ideas 

organized before writing 

 

Continuing to Write 

 Ask students to take a break from their writing. Explain that you are going to give 

them an opportunity to do some partner work.  

 Assign partners if you don’t already have the students paired 

 Model partner work. Students who have not had much experience working in 

partners often don’t know how to interact and communicate with a peer.  

 In partners, ask students to read each other their stories. Explain that the partners 

should give each other one compliment and one question. The question might be 

“How are you going to describe the smell?” or “Why did you choose to use the word 

happy instead of another word?” 

 Allow students to finish writing.  

 

Revising/Editing 

 Ask students to go back read their stories. Tell them they are looking for 3 places they 

can add details that will make the story better. Explain that rereading your writing 

to add more is an important part of the writing process. 

 Have the students add details in the three places they designated. 

 If possible, meet with each student to finish the editing process. Help students search 

for capitalization and spelling errors, as well as descriptions that might be missing. 

 

 

Final Draft and Sharing 

 Have students complete a final draft of their story. This will be done in their best 

handwriting with no mistakes.  

 Have the students add a picture to their stories. 

 Share their small moment writing through the author’s chair, in small group, with 

another class, or hanging in the hallway.    

 

 

 

 

 

Resources and Teaching Tips 

Hairy, Scary, Ordinary: What Is an Adjective? (Words Are Categorical), by  Brian P. 

Cleary 

Owl Moon, by Jane Yolen 

Colorado Small Moment Unit:  http://instruction.aurorak12.org/files/2012/07/Kinder-

Narrative-Small-Moments-Q1.pdf 
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Portland, OR Small Moment Unit: 

http://www.pps.k12.or.us/files/curriculum/G1_Writing_Section_3_PN_1.pdf 

 

Differentiation 

 Provide support for students who are struggling with the writing. Some students 

may need little support while others require almost constant attention. If possible, 

invite older students or parents to come while students are writing.  

 When partnering students, do so strategically. If a student requires a lot of 

support, pair them with a student who is more comfortable in writing. 

 Teachers can make regular use of contextual clues such as gestures, facial 

expressions, and body language; and of concrete referents such as props, realia, 

manipulatives and visuals (especially with entry level students) 

 Providing hands on experiences for students, accompanied by oral and written 

language use supports language acquisition. 

 Using linguistic modifications when necessary to make the target language more 

comprehensible for the students in the beginning stages of the program such as 

controlled, standardized vocabulary, controlled sentence length and complexity, 

slower speech rate, and restatements, expansions and repetitions helps students 

learning a language. 

 Constant and consistent monitoring of student comprehension through interactive 

means, i.e. checking comprehension with non-verbal responses, personalizing 

questions, and using a  variety of questioning types allows the teacher to provide 

“just in time” assistance. 

 Using a holistic approach to literacy instruction build skills and application of 

language. 

 

Strategies from Curtain, Helena, and Dahlberg, Carol Ann (2004).  Languages and 

Children Making the Match, Third Edition, 289-294. 

 

 

Design Principles for Unit Development 

At least one of the design principles below is embedded within unit design. 

 International Education - the ability to appreciate the richness of our own cultural 

heritage and that of other cultures in to provide cross-cultural communicative 

competence.  

o While farming is a part of so many cultures, it is not necessarily an 

everyday part of our students’ lives. Exposing them to, and focusing on 

using the Earth will allow them to see the importance of this lifestyle, not 

only here, but across the world.  

 Universal Design for Learning - the ability to provide multiple means of 

representation, expression and engagement to give learners various ways to acquire 

and demonstrate knowledge. 
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 21
st
 Century Learning – the ability of to use skills, resources, & tools to meet the 

demands of the global community and tomorrow’s workplace. (1) Inquire, think 

critically, and gain knowledge, (2) Draw conclusions make informed decisions, apply 

knowledge to new situations, and create new knowledge, (3) Share knowledge and 

participate ethically and productively as members of our democratic society, (4) 

Pursue personal and aesthetic growth.(AASL,2007) 

 

 

Technology Integration 

The ability to responsibly use appropriate technology to communicate, solve problems, 

and access, manage, integrate, evaluate, and create information 

 8
th

 Grade Technology Literacy - the ability to responsibly use appropriate 

technology to communicate, solve problems, and access, manage, integrate, evaluate, 

and create information to improve learning in all subject areas and to acquire lifelong 

knowledge and skills in the 21st Century(SETDA, 2003). 

Students will use the computer to publish their writing.  If available, iPads could be used 

on site to collect descriptive details and photographs at the farm. 

 

 

Content Connections 

Content Standards integrated within instructional strategies 

 

As a unit taught in the Farms and Food Expedition, in social studies the students will be 

learning about farms and what it takes to successfully run one.  They will also learn about 

the economics of farming and how farmers bring fruits and vegetables to the market.  

Health will focus on healthy eating and where healthy food comes from.  
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Delaware Model Unit Gallery Template 

 

Unit Title:     Fairy Tales (Mid-Year A) 

District:    Innovative Schools 

Content Area:   ELA  

Grade Level(s): Grade 2 

____________________________________________________________ 

Summary of Unit: 

Many contemporary stories have their roots in Fairy Tales, Folktales, and Fables. As 

students read multiple adaptations of text from all over the world they will begin the 

foundational work that will open up their thinking across archetypes, big messages, and 

authorial intent. Fairy tales, folktales, and fables are used as teaching texts because they 

tend to feature characters with clearly defined, often exaggerated traits. They provide a 

basis for studying plot structure and character types in addition to searching for morals 

and lessons in any story. Students will be introduced to a few archetypes, and then 

identify others on their own. As students think about what it means to be one kind of 

character or another (villain, hero, sidekick, wise adviser, or the trickster) they will 

explore the role the character plays to help predict what is going to happen. Through 

thinking more categorically about characters and different types of personality types in 

the world students deepen their understanding of the different types and roles of 

characters in stories.  As students plan their writing, they will pay careful attention to the 

elements of the fairy tale genre as well as how the author uses descriptive language to 

describe a character.    

 

 

Stage 1– Desired Results 

What students will know, do, and understand 

____________________________________________________________ 

Delaware Content Standards  

 

Ask and answer such questions as who, what, where, when, why, and how to demonstrate 

understanding of key details in a text. CC2RL1 

 

Recount stories, including fables and folktales from diverse cultures, and determine their 

central message, lesson, or moral. CC2RL2 

 

Describe how characters in a story respond to major events and challenges. CC2RL3 

 

Describe the overall structure of a story, including describing how the beginning 

introduces the story and the ending concludes the action. CC2RL5 

 

Acknowledge differences in the points of view of characters, including by speaking in a 

different voice for each character when reading dialogue aloud. CC2RL6 
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Use information gained from the illustrations and words in a print or digital text to 

demonstrate understanding of its characters, setting, or plot. CC2RL7 

 

Compare and contrast two or more versions of the same story (e.g., Cinderella stories) by 

different authors or from different cultures. CC2RL9 

 

Write opinion pieces in which they introduce the topic or book they are writing about, 

state an opinion, supply reasons that support the opinion, use linking words (e.g., 

because, and, also) to connect opinion and reasons, and provide a concluding statement or 

section. CC2W1 

 

Write informative/explanatory texts in which they introduce a topic, use facts and 

definitions to develop points, and provide a concluding statement or section.  CC2W2 

 

Write narratives in which they recount a well-elaborated event or short sequence of 

events, include details to describe actions, thoughts, and feelings, use temporal words to 

signal event order, and provide a sense of closure.  CC2W3 

 

Production and Distribution of Writing: With guidance and support from adults and 

peers, focus on a topic and strengthen writing as needed by revising and editing. CC2W5 

 

Use words and phrases acquired through conversations, reading and being read to, and 

responding to texts, including using adjectives and adverbs to describe (e.g., When other 

kids are happy that makes me happy). CC2L6 

 

Recount or describe key ideas or details from a text read aloud or information presented 

orally or through other media. CC2SL2 

 

Tell a story or recount an experience with appropriate facts and relevant, descriptive 

details, speaking audibly in coherent sentences. CC2SL4 

 

Create audio recordings of stories or poems; add drawings or other visual displays to 

stories or recounts of experiences when appropriate to clarify ideas, thoughts, and 

feelings. CC2SL5 

 

Demonstrate command of the conventions of Standard English grammar and usage when 

writing or speaking. CC2L1 

 

Demonstrate command of the conventions of Standard English capitalization, 

punctuation, and spelling when writing. CC2L2 

 

Read on-level text with purpose and understanding. CC2RF4a 
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Big Idea(s)  

 Genre Study: Fairy Tales 

 Characterization 

 

Unit Enduring Understanding(s) 

 Each genre of literature, including fairy tales, has an identifiable set of unique 

characteristics or elements.  

 When writing a fairy tale, the author must use the characteristics or features of 

that genre.    

 Authors develop characters with vivid description to help the reader imagine the 

character. 

 Readers have differing opinions about the texts they read and support their 

opinions with evidence from the text. 

 

Unit Essential Questions(s) 

 How do writers describe characters to capture a reader’s imagination?  

 What do the actions and dialogue from a character tell me about what that 

character is like? 

 How can I use the features of a genre to help me comprehend the story?    

 

Learning Targets: 

Reading 

I can  

 ask questions to deepen my understanding of a literary text. 

 answer questions using specific details from literary text. 

 describe the characters in a story (traits, motivations, feelings). 

 explain how a character’s actions contribute to the events in the story. 

 retell a story using key details from the text. 

 identify the main message or lesson of a story using key details from the text. 

 determine the meaning of words using clues from the story. 

 identify literal and nonliteral language in a story. 

 distinguish between a narrator or character’s point of view and my own. 

 use literary terms to describe parts of a story or poem (e.g., chapter, scene stanza). 

 describe how parts of a story build on one another. 

Writing 

I can ask and answer questions about a text. I can write an opinion piece that supports a 

point of view with reasons.  I can  

 introduce the topic of my opinion piece. 

 create an organizational structure that lists reasons for my opinion. 

 identify reasons that support my opinion. 

 construct a concluding statement or section for my opinion piece. 
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I can craft narrative texts about real or imagined experiences or events.  I can 

 establish a situation. 

 introduce the narrator and/or characters of my narrative. 

 organize events in an order that makes sense in my narrative. 

 use descriptive words to show the actions, thoughts, and feelings of my 
characters. 

 use transitional words and expressions to show passage of time in a narrative 
text. 

 write a conclusion to my narrative. 

I can write informative/explanatory texts that convey ideas and information clearly.  I can  

 group supporting facts together about a topic in an informative/explanatory text 

and develop the topic with facts, definitions, and details. 

With support from peers and adults, I can use the writing process to plan, revise, and edit 

my writing. 

 

Fluency 

I can demonstrate fluency when reading stories or poems for an audio recording. 

 

 

 

Stage 2 – Assessment Evidence 

Evidence that will be collected to determine whether or not Desired Results are achieved 

___________________________________________________________________ 

Assessment Prompt #1: 

 

Which Is Your Favorite?  To show their growing expertise as readers and writers, 

students will write an opinion paragraph about a fairy tale character they read about 

during the unit.  Students will respond to the following prompt:  

 

“During this unit we have read a lot of different fairy tales.  Which fairy tale character 

best captures your imagination?  Using details and evidence from that character’s fairy 

tale(s), write an opinion paragraph that identifies your favorite fairy tale character and 

gives evidence to support your opinion for why that character is the most interesting.  Be 

sure to use the vocabulary words for the fairy tale genre that you have been learning 

about.”   
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Rubric
1
  

 

 

 

Assessment Prompt #2: 

 

How to Read a Fairy Tale: 

Mrs. Smith’s kindergarten class is beginning to learn about fairy tales and Mrs. Smith has 

asked us to use what we have learned about the elements and characters of fairy tales and 

create a “Fairy Tale Guidebook” for her students.  Using what you know about non-

fiction text and the elements and characters of fairy tales, create a guidebook for Mrs. 

Smith’s students to help them understand how to read fairy tales.  We will share these 

guidebooks with our kindergarten buddies.   

                                                 
1
 (available  at http://www.doe.k12.de.us/aab/English_Language_Arts/ELA_docs_folder/Rubrics%20Argumentation/Gr2_Argument_2-13.pdf) 
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Rubric
2
:   

 

Other Evidence 

 Self-assessments/reflections in journals  

 Collaborative activities  

 Quick checks (e.g., entrance and exit cards)  

 Summarizing  

 Reflection questions  

 Surveys  

 Pictures and art 

 Learning logs  

 Graphic organizers  

 Interactive word walls  

 Participation in and completion of literacy centers 

 Running records  

 

Student Self-Assessment and Reflection 

 Goal setting 

 Reflection activities and journaling 

 Exit tickets 

 

 

 

                                                 
2
 Available at http://www.doe.k12.de.us/aab/English_Language_Arts/ELA_docs_folder/Rubrics%20Informational/Gr2_InfoExp_2-13.pdf 
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Stage 3 – Learning Plan 

(Design learning activities to align with Stage 1 and Stage 2 expectations) 

___________________________________________________________________ 

Key learning events needed to achieve unit goals 

Introducing Fairy Tales/Folk Tales/ Fables 

 Ask students to think about what they already know about folktales, fables, and 

fairy tales. Have students brainstorm some examples of folktales, fables, and fairy 

tales that they have read or are familiar with. 

o Make a class list of characteristics the different types of stories based on 

their background knowledge.  Begin making a class anchor chart for the 

characteristics of fairy tales.  Point out that sometimes things happen in 

threes- three pigs, three wishes, three bears 

 Explain to students that they are going to hear two stories. One is a fairy tale and 

one is a folktale. They should be listening for similarities and differences in the 

stories.  Read a fairy tale and a folktale of your choice. (See suggested materials 

for ideas.) 

 After reading the stories ask students to revisit the list of characteristics. Did the 

stories meet their expectations? What other characteristics can they add to the list?   

 Read a fable (see suggested materials for ideas). Have students brainstorm 

characteristics of fables. 

 Think-pair-share:  How are fairy tales, folk tales and fables alike and different?  

Add to the anchor chart the characteristics of fairy tales. 

Comparing Fairy Tales 

 Explain to the students how to use the Text Feature Matrix/Semantic Feature 

Analysis.  Show them how to list the characteristics down the left side and the 

names of the stories across the top.  Model how to fill in the chart for the students 

using a fairy tale that you just read whole group. 

 In small groups, have students read a story fairy tale, a fable, or a folk tale and 

complete the Text Feature Matrix chart for that story.  Have them compare and 

share between groups and discuss how the stories are different based on the 

features of that genre.      

 The groups should share their findings with the class. Make sure they explain the 

plot of the story, and why their story is a fairy tale, folk tale, or fable.  

Student Learning Centers 

 Students should be grouped based on needs, not necessarily instructional level. 

Use student-facilitated independent practice for a few days to allow students to 

practice working with fairy tales, folk tales, and fables. 
o Drama center. Have students act out the story The Rough-Face Girl and 

then act out another story of their choice.  Students should use the text 
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feature matrix to make sure they cover all the elements of each type of 

story in their drama. 
o Writing center. Have students write myths explaining some phenomenon 

in their own lives using characteristics from the Text Feature Matrix. 

Students can visit the Scholastic website to publish their story online. 
o Research center. Have students find and read several other folktales, 

fables, or fairy tales.  They can record their reactions in illustrations or 

writing and note similar text features for the genre of fairy tale.  Students 

can also read fairy tales that have been written by other students on the 

Scholastic website. 

o Computer center. Students can read fairy tales on the Grimm Fairy Tales 

or Hans Christian Andersen: Fairy Tales and Stories websites. (You might 

bookmark some specific stories for them to read.) After reading, students 

can use the plot diagram tool to map out the beginning, middle, and end of 

each story and the text feature matrix to identify common text features 

between stories. [Be sure to model how to use the plot diagram and/or 

characterization graphic organizer tool before having students access it 

independently.] 
o Art center. Provide a variety of art materials including crayons, pencil 

crayons, markers, paint, scissors, colored paper, old magazines, and glue 

for students to illustrate the scenes in their original fairy tales. 

o Fluency center:  Make available fairy tales at various reading levels.  

Have the students select a fairy tale based on the five finger rule for 

independent reading.  At the center, students will practice reading fairy 

tales into tape recorders.  When students have recorded a fluent reading of 

a fairy tale, it can be shared with students from younger grade levels.  

 While groups are working independently, a group should be at a teacher-

facilitated group for small group, personalized support.  Groups can rotate 

through centers and the teacher directed group based on their needs.  While the 

purpose of the small group lesson is to provide “just in time” support, the small 

group lessons can include extending the lesson to compare fairy tales to fables 

through the following strategies. 
o Use an instructional-level text to have students practice using the Text 

Feature Matrix with fairy tales, fables, or folk tales 

o Have students reflect on how the three genres (i.e., folktales, fairy tales, 

and fables) compare and how using semantic feature analysis helped them 

monitor their own comprehension. 

 After all groups have had a chance to work at each center, allow time for groups 

to share-out what they completed at each student learning center.  

 Discuss the different stories that students read, and how they differed or 

were the same. What were students’ reactions to these stories? Which 

story was their favorite and why? 
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Focusing on Fairy Tales 

 

Strega Nona by Tomie de Paola 

 Since most students are familiar with fairy tales, begin by asking them to share 

the names of various fairy tales that they know. Remind them to think of books, 

television programs, and movies. As they share titles, list them on the board or on 

chart paper. Save the sheet for use later in the lesson.  

 Come up with a list of common fairy tale situations. Save this list for later. 

 Next, ask your students to brainstorm a list of characteristics that describe these 

fairy tales. Again, list the details on the board or on chart paper.  

 As students make suggestions, encourage any additional information that they 

volunteer that provides examples. For instance, a student may offer both a 

characteristic and an example: "There's usually a person like the stepmother in 

Snow White." Note the examples on the board or chart paper as well.  

 Show the class the front cover and/or the title page of Strega Nona by Tomie de 

Paola. Ask students to identify elements that may indicate that the story is a fairy 

tale, referring to their brainstormed lists for ideas.  

 Read the first page of the book to the class, and pause to ask students to identify 

the fairy tale possibilities for the book. Reinforce any ideas that students 

suggested from the pictures on the cover and title page.  

 Read the second, third, and fourth pages of the book, stopping after the exchange 

where Big Anthony agrees never to touch the pasta pot.  

 Ask students to think about the plot of the fairy tales that they are familiar with 

and predict what will happen in this story.  

 Continue reading the story, reading pages five through nine, stopping after Big 

Anthony thinks "My chance has come!"  

 Again, ask students to think about the plot of fairy tales and to predict what will 

happen in this story. Reinforce predictions that students made earlier in the 

process.  

 Continue reading the book through page twenty-two, stopping after the mayor 

urges the townspeople to create a barricade and they learned "that didn't work. 

The pot kept bubbling and the pasta kept coming!"  

 Ask students to predict what will happen next in the story, referring to their 

understanding of fairy tales and predictions that they have already made. Some 

students may see the connection between this story and Disney's Sorcerer's 

Apprentice. Welcome these connections.  

 Read the remainder of the book to the class.  

 Invite students to make observations about the story, their predictions, and the 

story's fairy tale components.  

 Return to the list of elements that students brainstormed at the beginning of the 

session for the Anchor Chart and check the items off on the list (ideally using 

another color).  

 Ask students to share any additional characteristics that they noticed, and add 

these items to the list. Be sure to check them off as well.  
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 If students have not identified the characteristic, explain that fairy tales often 

teach readers or listeners a lesson. Identify the lesson from Strega Nona.  

 If desired, share the definition and background information on fairy tales from 

Discovering Fairy Tales (from Scholastic). Invite students to comment on the 

information and make any revisions to their brainstormed list of characteristics 

based on the information on the Web page.  

 Based on the information in the story, ask students to identify the geographical 

regions where Strega Nona likely originated. Encourage students to make direct 

connections to details in the story that support the regions that they identify (e.g., 

use of Italian words like strega and nona).  

 Review the story elements of character, setting, conflict, and resolution, and use 

the terms to review Strega Nona by identifying the elements for the story.  

 Emphasize the relationship of the elements of conflict and resolution to the 

overall plot of the story. 

 

Sootface: An Ojibwa Cinderella Story by Robert D. San Souci 

 Show the class the front cover and opening pages of Sootface: An Ojibwa 

Cinderella Story by Robert D. San Souci. Ask students to identify elements that 

may indicate that the story is a fairy tale (beyond the word Cinderella in the title), 

referring to their brainstormed lists for ideas.  

 Read the first page of the book to the class and show the accompanying 

illustration on page two. Ask students to identify fairy tale possibilities for the 

book. Reinforce any ideas that students suggested from the pictures on the cover 

and title page.  

 Read pages three through six, stopping after the description of the young men 

laughing at Sootface.  

 Ask students to think again about fairy tale elements and use their knowledge and 

the brainstormed lists to identify fairy tale elements and predict what will happen 

in this story.  

 Continue reading the story, reading pages seven through ten, stopping after the 

description of various women failing the test and being sent home (before the 

details on Sootface's sisters).  

 Again, ask students to think about the plot of fairy tales and to predict what will 

happen in this story. Reinforce predictions that students made earlier in the 

process.  

 Continue reading the book through page fourteen, stopping after the middle sister 

returns home and scolds Sootface.  

 Ask students to predict what will happen next in the story, referring to their 

understanding of fairy tales and predictions that they have already made.  

 Read the remainder of the book to the class.  

 Invite students to make observations about the story, their predictions, and the 

story's fairy tale components.  

 Return to the list of elements that students brainstormed at the beginning of the 

session and check the items off on the list (again, using another color if possible).  
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 Ask students to share any additional characteristics that they noticed, and add 

these items to the list. Be sure to check them off as well.  

 Based on the information in the story, identify the ethnic heritage of the story, 

pointing back to the story's title. Ask students to identify values that the Ojibwa 

people who told the tale seem to value. Encourage direct connections to specific 

details in the story.  

 Have students identify the lesson from Sootface based on their observations.  

 Again, emphasize the relationship of the elements of conflict and resolution to the 

overall plot of the story.  

 Compare Sootface to Cinderella. What elements are the same?  What is different?  

Why did the author make the choices he did? 

 

Guided Practice: Small Groups 

 Divide the students into small groups and give each group another fairy tale 

picture book to read. Focus on providing tales that come from a range of culture 

or ethnic backgrounds. 

 Tell students that you will be reading a story that is written with a variety of 

choices. In addition to paying attention to what happens at different parts of the 

story and answering the Prewriting Questions, they should think about different 

ways the story could go if different choices were made. 

 Ask students to pay attention to the story and chime in with answers to fill in the 

Beginning, Middle, and Ending Chart. Ask them to predict what will happen next 

after the author makes another choice. Students should also offer answers to the 

Prewriting Questions. 

 Review the story. Work through each page where there is a choice. Ask students 

how the story could have been different had the author made different choices. 

Tell students that this is what authors do before they sit down to write a story; 

they try to generate lots of different ideas and then choose the best ones to use. 

 

Shared Writing  

 Tell students that they will be helping you write a class fairy tale following the 

story of Once Upon a Golden Apple. Set up the pages of the Once Upon a Golden 

Apple Storyboard Set A chart paper you have created. Students will need to see all 

of them to see where their choices are forced; for example, the character on Page 

1 needs to be female. 

 After the storyboard writing is complete, edit and revise the pages as a group.  

 Ask students to volunteer to draw the illustrations for the storyboard pages. 

 Place the illustrated pages of the class fairy tale storyboard up for students to see. 

Tell them that they will be creating another story together. 

 During this shared writing session, tell students that they will have more choices 

about the characters and action of the story. Put up another blank Prewriting 

Questions chart and work with students to fill it out together. 

 Put the Once Upon a Golden Apple Storyboard Set B up where students can see 

all of the pages. Students should select a character from the Prewriting Questions 

list and plan a sequence of events that could happen to him or her, using their 

responses to the prewriting questions as a guide. You may want to have students 
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vote on each page while you help make sure that the story makes sense. 

(Although the story can be silly, it should still follow a logical sequence of 

events). 

 When the storyboard writing is complete, read the story as a group. Work as a 

class on editing and revising the story. Ask students to look for spelling, 

punctuation, and sequence problems. Have them suggest any revisions to the body 

of the story, ensuring the sequence works. Give the book a title and plan a cover 

page. Leave both stories up for students to see. 

 

Writing A Fairy Tale: 

Now that students have learned about the elements of fairy tales, they will be asked to 

write their own fairy tale.  They should take everything they have learned about fairy 

tales and use it to write their own fairy tale about something that has happened in their 

life.  

 Explain the writing project that students will complete: students will choose an 

event from their own lives or lives of someone they know, and create a fairy tale 

based on the situation.  

 If desired, review the general plot structure of one of the stories that the class is 

familiar with by mapping out the story's structure.  

 Refer to the class's brainstormed lists of Common Fairy Tale Situations.  

 Demonstrate how to begin the writing process by choosing an item or two from 

the list of Common Fairy Tale Situations to get things started. Emphasize that 

students will share their stories with the class, so they should choose a situation 

that they are willing to talk about in class with all their classmates.  

 Think aloud about how you might compose a fairy tale based on the items you 

have chosen. You might take notes on the board or on chart paper, to model how 

students can begin writing their own tales. 

 Be sure to sketch out the main characters as well as the conflict and resolution as 

part of your think-aloud. If desired, use a Story Map, to demonstrate and review 

the way that the tool is used. 

 Explain the activities that students will complete during this session, as they begin 

work on their own fairy tales: 

 Choose a situation from the list to use. 

 Decide on the lesson that the fairy tale will teach.  

 Sketch out the basic events of the plot for the fairy tale, including the 

conflict(s) and resolution.  

 Check the planned fairy tale against the list of common fairy tale 

elements. Revise plans if necessary to include any missing elements.  

 Answer any questions, and allow students to begin their work on the project 

during the remaining class time.  

 As students work, provide feedback and support. Encourage students to share 

plans and questions with other class members as well.  

 When students have finished their stories invite parent volunteers to come in and 

‘publish’ the books. Add finished books to the classroom library.  
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Resources and Teaching Tips 

 

Texts that might be helpful to this instruction include the following:  

Princess Smartypants and Prince Cinders by Babette Cole  

Little Red Riding Hood by Lisa Campbell Erns  

Pretty Salma: A Little Red Riding Hood Story from Africa by Niki Daly  

Cinder Edna by Ellen Jackson  

Cinder-Elly by G. Brian Karas  

The True Story of the 3 Little Pigs and The Stinky Cheeseman by Jon Scieszka  

The Princess Knight by Cornelia Funke)  

The Duchess of Whimsy: An Absolutely Delicious Fairy Tale by Randall de Sève and 

Peter de Sève  

Clever Jack Takes the Cake by Candace Fleming  

Mabela the Clever by Margaret Read MacDonald  

Mirror Mirror by Marilyn Singer  

Spells by Emily Gravett  

 

PreWriting Questions: 

http://www.readwritethink.org/files/resources/lesson_images/lesson874/prewrite.pdf 

Golden Apple A: 

http://www.readwritethink.org/files/resources/lesson_images/lesson874/boardb.pdf 

Golden Apple B: 

http://www.readwritethink.org/files/resources/lesson_images/lesson874/boardb.pdf 

 

 

Differentiation 

 When students are working in centers, make sure groups are able to support 

themselves; allow some higher level students to be in groups with lower level 

students. 

 For the assessment, provide more support for students who are having trouble 

writing their own story. Provide a graphic organizer for students who struggle to 

include each part of the story.  

 Teachers should make regular use of contextual clues such as gestures, facial 

expressions, and body language; and of concrete referents such as props, realia, 

manipulatives and visuals (especially with entry level students). 

 Providing hands on experiences for students, accompanied by oral and written 

language use will be helpful. 

 Using linguistic modifications when necessary to make the target language more 

comprehensible for the students in the beginning stages of the program such as 

controlled, standardized vocabulary, controlled sentence length and complexity, 

slower speech rate, and restatements, expansions and repetitions will support 

students’ language learning.  

 Accelerate students’ communication by teaching functional chunks of language. 
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 Constant monitoring of student comprehension through interactive means, i.e. 

checking comprehension with non-verbal responses, personalizing questions, and 

using a  variety of questioning types will provide formative assessment data.  

 Using a holistic approach to literacy instruction helps students integrate language 

skills and application.  
 

Some strategies adapted from Curtain, Helena, and Dahlberg, Carol Ann (2004). Strategies Taken 

from Languages and Children Making the Match, Third Edition, 289-294. 

 

Design Principles for Unit Development 

At least one of the design principles below is embedded within unit design. 

 International Education - the ability to appreciate the richness of our own cultural 

heritage and that of other cultures in to provide cross-cultural communicative 

competence. 

 Many fairy tales and folk tales have their roots in other cultures. Many of our 

favorite fairy tales are actually retellings of stories from other cultures. Students 

will be able to draw connections between their favorite fairy tales and their roots 

in other cultures.  

 Universal Design for Learning - the ability to provide multiple means of 

representation, expression and engagement to give learners various ways to acquire 

and demonstrate knowledge. 

 21
st
 Century Learning – the ability of to use skills, resources, & tools to meet the 

demands of the global community and tomorrow’s workplace. (1) Inquire, think 

critically, and gain knowledge, (2) Draw conclusions make informed decisions, apply 

knowledge to new situations, and create new knowledge, (3) Share knowledge and 

participate ethically and productively as members of our democratic society, (4) 

Pursue personal and aesthetic growth.(AASL,2007) 

Technology Integration 

The ability to responsibly use appropriate technology to communicate, solve problems, 

and access, manage, integrate, evaluate, and create information 

 Technology is included by allowing students to work at computers during the learning 

centers. This time will allow students to not only listen to and read fairy tales online, 

but also to explore fairy tales, folk tales, and fables.  

Content Connections 

Content Standards integrated within instructional strategies 

 

This unit is tied in closely with the learning the students will receive through the Spring 

Expedition in Second Grade in which students will learn about Native Americans. 

Because each culture has its’ own version of common fairy tales, folk tales, and fables, 

students will be able to take their knowledge of these stories and see their roots and 

connections in Native American culture.  
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This module uses literature and informational text such as My Librarian Is a Camel 
to introduce students to the power of literacy and how people around the world 
access books. This module is intentionally designed to encourage students to 
embrace a love of literacy and reading. In Unit 1, students will begin to build their 
close reading skills; students hear stories read aloud and read works in their 
entirety and excerpts of more challenging writing closely. Students examine the 
main message in literature about individuals and groups from world communities 
(including the United States) who have gone to great lengths to access education. 
Students will practice identifying the central message and taking notes in the 
provided categories. Then in Unit 2, students will focus more on what it means to be 
a proficient and independent reader. They will continue to read literature about 
characters who are motivated to learn to read, overcome struggles to learn to read, 
or are passionate about books and words. Students will assess their strengths and 
needs as readers, set goals, and begin the yearlong journey of becoming proficient 

and independent readers who have their own “reading superpowers.” (The phrase 
“reading superpowers” is meant to help third-graders understand what is required 
to demonstrate mastery of the Common Core reading standards.) This unit includes 
a heavy emphasis on building reading fluency. In Unit 3 (the longest), students will 
delve into geography, and how where one lives in the world impacts how one 
accesses books. They will continue building knowledge and vocabulary related to 
world geography as they study excerpts from My Librarian Is a Camel, which 
describes how librarians overcome challenges of geography to get books to people. 
They will apply their learning by writing a simple information report about how 
people access books around the world, focusing on the role of specific librarians or 
organizations they studied. This writing will be in the form of a bookmark, which 
students can then give to their school or local library. The bookmark 
performance task centers on NYSP12 ELA Standards RI.3.2, W.3.2, 
W.3.4, W.3.5, and L.3.1. 

 

Guiding Questions And Big Ideas 

• What is the power of education and reading? 

• How does where people live in the world affect how they access reading and books? 

• People across the world and throughout time have sought the power of reading to provide opportunities to themselves and others. 

• Powerful readers have and continue to develop a variety of skills. 

• Readers can learn about different places and people through a variety of texts. 

Performance Task 

Accessing Books around the World Bookmark  
For this module, each student will create an “Accessing Books around the World” bookmark based on research about selected countries in the text My Librarian Is a 
Camel and the geography content in Unit 3. Bookmarks will have two sides. On side 1, students will write an informative paragraph that explains about librarians 
(individual or collective) from a specific country, and how they help readers access books in a unique way. On side 2, students will include a bulleted list about the 
physical characteristics of the region as well as an illustration that represents the region’s geographical features. The creation of these bookmarks will be supported by 
the writing process, including opportunities for critique, and culminating in the opportunity to publish and share the bookmarks with readers in their school or local 
library. This task centers on NYSP12 ELA Standards RI.3.2, W.3.2, W.3.4, W.3.5, and L.3.1. 
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Content Connections 

• This module is designed to address English Language Arts standards. However, the module intentionally incorporates Social Studies content that may align to 
additional teaching during other parts of the day. These intentional connections are described below. 

NYS Social Studies Core Curriculum  

• World geography 

• Maps/globes 

• All people in world communities need to learn, and they gain knowledge in similar and different ways. 

• Physical characteristics of a region strongly influence the culture and lifestyle of the people who live there. 
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NYSP12 CCLS Assessed in This Module: READING—LITERATURE Long-Term Learning Targets 

• RL.3.1. Ask and answer questions to demonstrate understanding of a text, 
referring explicitly to the text as the basis for the answers. 

• I can ask questions to deepen my understanding of a literary text. 

• I can answer questions using specific details from the text. 

• RL.3.2. Recount stories, including fables, folktales, and myths from diverse 
cultures; determine the central message, lesson, or moral, and explain how it is 
conveyed through key details in the text.  

• I can retell a story using key details from the text. 

• I can identify the main message or lesson of a story using key details from the 
text. 

• RL.3.3. Describe characters in a story (e.g., their traits, motivations, or feelings) 
and explain how their actions contribute to the sequence of events.  

• I can describe the characters in a story (their traits, motivations, feelings). 

• I can describe how a character’s actions contribute to the events in the story. 

• RL.3.6. Distinguish their own point of view from that of the narrator or those of 
the characters. 

• I can distinguish between a narrator or character’s point of view and my own. 

• RL.3.7. Explain how specific aspects of a text’s illustrations contribute to what is 
conveyed by the words in a story (e.g., create mood, emphasize aspects of a 
character or setting). 

• I can explain how an illustration contributes to the story (e.g., mood, tone, 
character, setting). 

• RL.3.11. Recognize and make connections in narratives, poetry, and drama to 
other texts, ideas, cultural perspectives, personal events, and situations.  

• RL.3.11a. Self-select text based upon personal preferences. 

• I can make connections between texts and ideas to comprehend what I read. 

• I can choose texts that interest me. 

NYSP12 CCLS Assessed in This Module: READING—Informational Text Long-Term Learning Targets 

• RL.3.1. Ask and answer questions to demonstrate understanding of a text, 
referring explicitly to the text as the basis for the answers. 

• I can ask and answer questions about a text. 

• RI.3.2. Determine the main idea of a text; recount the key details and explain 
how they support the main idea.  

• I can determine the main idea of an informational text. 

• I can retell key ideas from an informational text. 
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NYSP12 CCLS Assessed in This Module: Informational Text Long-Term Learning Targets 

• RI.3.3. Describe the relationship between a series of historical events, scientific 
ideas or concepts, or steps in technical procedures in a text, using language that 
pertains to time, sequence, and cause/effect. 

• I can make connections between the events, ideas, or concepts in a text. 

• RI.3.7. Use information gained from illustrations (e.g., maps, photographs) and 
the words in a text to demonstrate understanding of the text (e.g., where, when, 
why, and how key events occur).  

• I can use information from illustrations (maps, photographs) to understand 
informational texts. 

• I can use information from the words to understand informational texts. 

NYSP12 CCLS Assessed in This Module: Writing Long-Term Learning Targets 

• W.3.2. Write informative/explanatory texts to examine a topic and convey ideas 
and information clearly. 

• W.3.2a. Introduce a topic and group related information together; include 
illustrations when useful to aiding comprehension. 

• W.3.2b. Develop the topic with facts, definitions, and details. 

• W.3.2d. Provide a concluding statement or section. 

• I can write an informative/explanatory text. 

• I can write an informative/explanatory text that has a clear topic. 

• I can group supporting facts together about a topic in an 
informative/explanatory text using both text and illustrations. 

• I can develop the topic with facts, definitions, and details. 

• I can construct a closure on the topic of an informative/explanatory text. 

• W.3.4. With guidance and support from adults, produce writing in which the 
development and organization are appropriate to task and purpose. (Grade-
specific expectations for writing types are defined in standards 1–3 above.) 

• I can produce writing that is appropriate to task and purpose (with support). 

• W.3.8. Recall information from experiences or gather information from print 
and digital sources; take brief notes on sources and sort evidence into provided 
categories.  

• I can document what I learn about a topic by taking notes. 

• I can document what I learn about a topic by sorting evidence into categories. 

• W.3.10. Write routinely over extended time frames (time for research, reflection, 
and revision) and shorter time frames (a single sitting or a day or two) for a 
range of discipline-specific tasks, purposes, and audiences. 

• I can write for a variety of reasons.  
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NYSP12 CCLS Assessed in This Module: SPEAKING AND LISTENING Long-Term Learning Targets 

• SL.3.1. Engage effectively in a range of collaborative discussions (one-on-one, in 
groups, and teacher-led) with diverse partners on Grade 3 topics and texts, 
building on others’ ideas and expressing their own clearly. 

• I can effectively participate in a conversation with my peers and adults. 

• SL.3.1b. Follow agreed-upon rules for discussions (e.g., gaining the floor in 
respectful ways, listening to others with care, speaking one at a time about the 
topics and texts under discussion).  

• S.L. 3.1d. Explain their own ideas and understanding in light of the discussion. 

• I can follow our class norms when I participate in a conversation. 

• I can explain what I understand about the topic being discussed. 

• SL.3.5. Create engaging audio recordings of stories or poems that demonstrate 
fluid reading at an understandable pace; add visual displays when appropriate 
to emphasize or enhance certain facts or details. 

• I can demonstrate fluency when reading stories or poems for an audio 
recording. 

• SL.3.6. Speak in complete sentences when appropriate to task and situation in 
order to provide requested detail or clarification. 

• I can speak in complete sentences with appropriate detail. 

NYSP12 CCLS Assessed in This Module: LANGUAGE  Long-Term Learning Targets  

• L.3.2 Demonstrate command of the conventions of standard English 
capitalization, punctuation, and spelling when writing. 

– Capitalize appropriate words in titles. 

– Use conventional spelling for high-frequency and other studied words and for 
adding suffixes to base words (e.g., sitting, smiled, cries, happiness). 

– Use spelling patterns and generalizations (e.g., word families, position-based 
spellings, syllable patterns, ending rules, meaningful word parts) in writing 
words. 

– Consult reference materials, including beginning dictionaries, as needed to 
check and correct spellings.  

• I can use conventions to send a clear message to my reader. 

• I can capitalize appropriate words in titles. 

• I can spell words that have suffixes added to base words correctly. 

• I can use spelling patterns to spell words correctly. 

• I can use resources to check and correct my spelling. 
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NYSP12 CCLS Assessed in This Module: LANGUAGE  Long-Term Learning Targets  

• L.3.4. Determine or clarify the meaning of unknown and multiple-meaning 
words and phrases based on Grade 3 reading and content, choosing flexibly 
from a range of strategies. 

• I can use what the sentence says to help me to determine what a word or phrase 
means.  

• L.3.6. Acquire and use accurate and grade-appropriate conversational, general 
academic, and domain-specific words and phrases, including those that signal 
spatial and temporal relationships (e.g., After dinner that night we went looking 
for them).  

• I can accurately use third-grade academic vocabulary to express my ideas. 
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Central Texts 

1. James Rumford, Rain School (New York: Houghton Mifflin Harcourt, 2010); ISBN: 978-0-547-24307-8. 

2. Jeanette Winter, Nasreen’s Secret School (San Diego: Beach Lane Books, 2009); ISBN: 978-1-416-99437-4.  

3. Heather Henson, That Book Woman (New York: Atheneum Books for Young Readers, 2008); ISBN: 978-1-4169-0812-8. (Teacher copy only) 

4. Jeanette Winter, The Librarian of Basra: A True Story from Iraq (Houghton Mifflin Harcourt, 2005); ISBN: 978-0-15-205445-8. 

5. Patricia Polacco, Thank You, Mr. Falker (New York: Philomel, 2001); ISBN: 978-0-39923732-4. (Teacher copy only) 

6. Roni Schotter, The Boy Who Loved Words, illustrated by Giselle Potter (New York: Schwartz & Wade, 2006); ISBN: 978-0-375-83601-5. (Teacher copy only) 

7. Oliver Jeffers, The Incredible Book-Eating Boy (New York: Philomel, 2007); ISBN: 978-0-399-24749-1. (Teacher copy only)  

8. Monica Brown, Waiting for the Biblioburro, illustrated by John Parra (Emeryville, CA: Tricycle Press, 2011); ISBN: 978-1-58246-353-7. (Teacher copy only)  

9. Margriet Ruurs, My Librarian Is a Camel: How Books Are Brought to Children around the World (Honesdale, PA: Boyds Mills Press, 2005); ISBN: 978-1-59078-
093-0. (Teacher copy only)  
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Week Instructional Focus Long-Term Targets Assessments 

Unit 1: Seeking the Power of Reading 

Weeks 1-2 • Introduce Superheroes of Reading around 
the world; introduce close reading 

• Read and discuss stories from around the 
world about people seeking the power of 
education, learning, and reading 

• Launch independent reading 

• Introduce paragraph writing 

• I can identify the main message or lesson of 
a story using key details from the text. (RL.2) 

• I can follow our class norms when I 
participate in a conversation. (SL.3.1b) 

• I can ask questions so I’m clear about what is 
being discussed. (SL.3.1c) 

• I can ask questions that are on the topic 
being discussed. (SL.3.1c) 

• I can connect my questions to what others 
say. (SL.3.1c) 

• Mid-Unit 1 Assessment: Collaborative 
Discussion Skills (SL.3.1b and c) 

• Practice close reading and note-taking • I can identify the main message or lesson of 
a story using key details from the text. 
(RL.3.2) 

• I can document what I learn about a topic by 
sorting evidence into categories. (W.3.8) 

• I can document what I learn about a topic by 
taking notes. (W.3.8) 

• I can use a variety of strategies to determine 
the meaning of words and phrases. (L.3.4) 

• End of Unit 1 Assessment: Close Reading 
and Powerful Note-Taking (RL.3.2, RL.3.3, 
W.3.8, and L.3.4) 
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Week Instructional Focus Long-Term Targets Assessments 

Unit 2: Building the Power of Reading 

Weeks 3-4 • Learn about and build the personal powers 
of reading through stories and classroom 
structures (e.g., vocabulary, independent 
reading stamina) 

• Set individual reading goals and write an 
informational letter about those goals 

• I can write an informative/explanatory text. 
(W.3.2)  

• I can accurately use third- grade academic 
vocabulary to express my ideas. (L.3.6) 

• Mid-Unit 2: Assessment: A Letter about My 
Reading Goals (W.3.2 and L.3.6) 

• Develop reading fluency and create an oral 
recording of fluent reading for an audience 

• I can demonstrate fluency when reading 
stories or poems for an audio recording. 
(SL.3.5) 

• End of Unit 2 Assessment: Listen Up!: 
Recording Our Reading (SL.3.5) 

 

 

5-A-48



 

 

GRADE 3: MODULE 1: OVERVIEW 
Calendared Curriculum Map: 

Week at a Glance 
 

© 2012 Expeditionary Learning, New York, NY. All Rights Reserved. NYS Common Core ELA Curriculum  •  G3:M1: Overview  •  June 2013  •  10 
 

 

Week Instructional Focus Long-Term Targets Assessments 

Unit 3: Librarians around the World 

Weeks 5-8  
(17 sessions) 

• Introduction to geography: Building 
background knowledge about physical 
environments and reading maps 

• Revisit Close Reading protocol 

• Determine the main idea of informational 
texts about accessing texts around the world 

• I can answer questions using specific details 
from the text. (RI.3.1)  

• I can determine the main idea of an 
informational text. (RI.3.2) 

• I can document what I learn by sorting 
evidence into categories. (W.3.8) 

• I can effectively participate in a conversation 
with my peers and adults. (SL.3.1) 

• Mid-Unit 3 Assessment: Librarians around 
the World: Answering Text-Dependent 
Questions (RI.3.1, RI 3.2, W.3.8, and SL.3.1) 

• Plan, draft, revise, edit, and publish a 
Librarians around the World informative 
paragraph 

• Create an Accessing Books around the World 
bookmark that explains how librarians or 
organizations help readers access books in a 
unique way 

• I can write an informative/explanatory text. 
(W.3.2) 

• I can group supporting facts together about a 
topic in an informative text using both text 
and illustrations. (W.3.2) 

• End of Unit 3 Assessment: Accessing Books 
around the World: On-Demand Informative 
Paragraph about a New Country (W.3.2) 
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Performance Task Accessing Books around the World Bookmark 
For this module, each student will create an “Accessing Books around the World” bookmark based on research about selected 
countries in the text My Librarian Is a Camel and the geography content in Unit 3. Bookmarks will have two sides. On side 1, 
students will write an informative paragraph that explains about librarians (individual or collective) from a specific country, 
and how they help readers access books in a unique way. On side 2, students will include a bulleted list about the physical 
characteristics of the region as well as an illustration that represents the region’s geographical features. The creation of these 
bookmarks will be supported by the writing process, including opportunities for critique, and culminating in the opportunity 
to publish and share the bookmarks with readers in their school or local library. This task centers on NYSP12 ELA 
Standards RI.3.2, W.3.2, W.3.4, W.3.5, and L.3.1.  

 

Mid-unit 1 Assessment Collaborative Discussion Skills 
This assessment centers on NYSP12 ELA CCLS SL.3.1b and c. Three times in this unit, students will engage in small group 
discussions after reading texts closely. During these discussions, the teacher will use a simple Conversation Criteria checklist 
to monitor and record students’ mastery of discussion skills. Since the assessment is about the students’ ability to speak in 
complete sentences and use class norms, teachers may choose to track students’ use of these criteria over the course of 
multiple lessons. Lesson 6 includes specific time to pull any students for whom teachers do not already have ample assessment 
evidence.  

End of unit 1 Assessment Close Reading and Powerful Note-Taking on My Own 
This on-demand assessment centers on NYSP12 ELA CCLS RL.3.2, RL.3.3, W.3.8, and L.3.4. Students will read independently 
excerpts from The Librarian of Basra or another text of the teacher’s choosing at the appropriate Lexile range. Students will 
follow the same close reading routine they have been practicing throughout the unit: reading to get to know the text, reading 
to determine the central message and to identify unfamiliar vocabulary, reading to take notes about how key details help to 
convey the central message or lesson of the text, and reading to answer text-dependent questions.  
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Mid-unit 2 Assessment Letter about My Reading Goals 
This assessment centers on NYSP12 CCLS W.3.2 and L.3.6. After analyzing their strengths and needs and setting goals about 
how to become a more proficient and independent reader, students will write an informative paragraph in which they describe 
their reading goals and develop those goals by providing facts, definitions, and examples. Students will also use specific 
evidence from texts in this unit to connect their own strengths, challenges and goals to those of the characters in books they 
have read. Students will write this paragraph in the format of a letter to an important person in their life and then share the 
letter. 

End of unit 2 Assessment Listen Up! Recording Our Reading 
This assessment centers on NYSP12 ELA CCLS SL3.5. Students will read aloud a text for an audio recording. To prepare for 
this assessment, students will use criteria for fluent reading and have multiple opportunities to practice reading aloud.  

 

Mid-unit 3 Assessment Answering Text-Dependent Questions about Librarians and Organizations around the World 
This assessment centers on standard NYSP12 ELA CCLS RI.3.2, RI. 3.1, W.3.8, and SL.3.1. In this assessment, students will 
read an unfamiliar passage about librarians or organizations that go to great lengths to bring reading to people. Students will 
use the same close reading routine they practiced during My Librarian Is a Camel: reading to get to know the text, reading for 
the main idea and unfamiliar vocabulary, reading to take notes, and reading to answer a series of text-dependent questions. 

End of unit 3 Assessment Accessing Books around the World: On-Demand Informative Paragraph about a New Country 
This on-demand assessment centers on NYSP12 ELA CCLS W.3.2. Students will write an informative paragraph about a 
librarian or organization from the text My Librarian Is a Camel. Students may not write about the librarians portrayed on 
their bookmark, but may write about any of the other countries they learned about. Targets assessed in this assessment will 
include: “I can write an informative text that has a clear topic,” “I can develop the topic with facts and details,” and “I can write 
a conclusion to my paragraph.”  
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Summary of Task 

• Students will create an informational report about how librarians and organizations help people around the world access books.  Their writing will be based on 
research about selected countries in the text My Librarian Is a Camel and the geography content in Unit 3. Students will create their final product in the form of a 
two-sided bookmark. On one side, students will write an informative paragraph that explains who the librarians or organizations are, where the librarians or 
organizations are from, and how those librarians or organizations help readers to access books in a unique way. On the other side, students will list the major 
geographical features of the region as well as draw a picture illustrating these features. Students will draft, revise, polish, and publish their bookmarks. After 
publishing their bookmarks, students will share them with other readers in their school or local library.  

Format 

4.25� x 5.5� bookmark (on card stock, laminated if possible) 

 

Standards Assessed Through This Task 

• RI.3.2. Determine the main idea of a text; recount the key details and explain how they support the main idea. 

• W.3.2. Write informative/explanatory texts to examine a topic and convey ideas and information clearly. 

• W.3.4. With guidance and support from adults, produce writing in which the development and organization are appropriate to task and purpose. 

• W.3.5. With guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, and editing.  

• L.3.1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 
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Student-Friendly Writing Invitation/Task Description 

• You are an author and advocate of reading. After reading about librarians and organizations from around the world, select one to write an informational text about. 
Your text should describe who the person or what the organization is, where they are from, and how they help readers to access books in a unique way. Support your 
writing with specific evidence from the texts you have read.  

• On the other side of your bookmark, draw a picture showing a specific geographical feature from the region where your librarian or organization works. Also, write a 
list of three to five of the most important words to tell readers what this geographic region is like. Your bookmark will be shared with others in our school or in our 
local community.  

Key Criteria For Success (Aligned With Nysp12 Ela Ccls) 

Below are key criteria students need to address when completing this task. Specific lessons during the module build in opportunities for students to understand the 
criteria, offer additional criteria, and work with their teacher to construct a rubric on which their work will be critiqued and formally assessed.  

Your bookmark should include: 
• An informative paragraph that describes your specific librarian, librarians, or organization in your specific country, what country the person or organization is from, 

and how they help people access books in a unique way (W.3.2)  

• In your paragraph, specific facts, definitions, and details (in your informative paragraph) from the texts you read that describe your librarian/librarians/organization 
from this country (RI.3.2) 

• A bulleted list of other important facts about the physical geography of the country you studied (W.3.4) 

• One high-quality illustration that accurately portrays the physical characteristics of the country you studied (W.3.2)  

• Correct capitalization and spelling of grade-level words (L.3.1) 

“Craftsmanship” so that your bookmark matches all the bookmark conventions established by the class (W.3.5) 
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Options For Students 

• As a technology extension, students may word process their informational paragraphs or use technology to create their illustrations. 

• Students also may include a map depicting the geographic location of the country they studied. 

Options For Teachers 

• Students may present their bookmarks to their local libraries, and multiple copies may be made for library patrons. 

• Students may send their bookmarks to readers in one of the countries they learned about. 
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In this first unit, students will explore the question: “Why do people seek the power 
of reading?” Through the study of literature, literary nonfiction, and informational 
articles from around the world, and in their own backyards, students will experience 
the extraordinary lengths to which some people go in order to access the power and 
privilege of reading. Students will learn about and practice how to close read and 
answer text-dependent questions. They also will determine the criteria for a good 
conversation and practice discussing texts with their peers. Throughout this unit, 
teachers also will conduct a variety of reading assessments on individual students, 

based on district or school priorities. (This will lay the foundation for students 
getting to know their own reading powers during Unit 2.) As the mid-unit 
assessment, teachers will gauge students’ ability to collaborate with their peers. 
Students will begin to build their ability to write an informative paragraph using a 
simple “accordion” structure to help them understand how to develop a topic with 
facts, definitions, and details. In the end of unit assessment, students will 
demonstrate their ability to organize and record notes about “reading superheroes” 
throughout the world. 

 
 

Guiding Questions And Big Ideas 

• What is the power of reading and education?  

• How does where people live in the world affect how they access reading and books?  

• People overcome great challenges in order to access learning and books.  

• Readers can learn about different cultures (people and places) through a variety of texts. 
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Mid-Unit 1 Assessment Collaborative Discussion Skills 
This assessment centers on NYSP12 ELA CCLS SL.3.1b and c. Three times in this unit, students will engage in small group 
discussions after reading texts closely. During these discussions, the teacher will use a simple Conversation Criteria checklist 
to monitor and record students’ mastery of discussion skills. Since the assessment is about the students’ ability to speak in 
complete sentences and use class norms, teachers may choose to track students’ use of these criteria over the course of 
multiple lessons. Lesson 6 includes specific time to pull any students for whom teachers do not already have ample assessment 
evidence. 

End of Unit 1 Assessment Close Reading and Powerful Note-Taking on My Own 
This on-demand assessment centers on NYSP12 ELA CCLS RL.3.2, RL.3.3, W.3.8, and L.3.4. Students will read independently 
excerpts from The Librarian of Basra or another text of the teacher’s choosing at the appropriate Lexile range. Students will 
follow the same close reading routine they have been practicing throughout the unit: reading to get to know the text, reading 
to determine the central message and to identify unfamiliar vocabulary, reading to take notes about how key details help to 
convey the central message or lesson of the text, and reading to answer text-dependent questions.  
 

 

Content Connections 

This module is designed to address English Language Arts standards and to be taught during the literacy block of the school day. However, the module intentionally 
incorporates Social Studies and Science content taught during other parts of the day. These intentional connections are described below. 

NYS Social Studies Core Curriculum  

People in world communities seek education, and they gain knowledge in similar and different ways. 
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Central Texts 

James Rumford, Rain School (New York: Houghton Mifflin Harcourt, 2010); ISBN-13: 978-0 547-24307-8, ISBN-10: 0-547-24307-3. 

Jeanette Winter, Nasreen’s Secret School (San Diego: Beach Lane Books, 2009); ISBN-13: 978-1-416-99437 4, ISBN-10: 1-416-99437-8.  

Heather Henson, That Book Woman (New York: Atheneum Books for Young Readers, 2008); ISBN-13: 978-1-4169-0812-8, ISBN-10: 1-1469-0812-9. (just one text for 
the teacher) 

Jeanette Winter, The Librarian of Basra: A True Story from Iraq (Houghton Mifflin Harcourt, 2005); ISBN-13: 978-0-15-205445-8, ISBN-10: 0-152-05445-6. 
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This unit is approximately 2 weeks or 10 sessions of instruction. 
 

Lesson Lesson Title Supporting Targets Supporting Targets Ongoing Assessment 

Lesson 1 Talking with My Peers: Carousel of Reading 

Superheroes around the World  

• I can effectively participate in a 

conversation with my peers and adults. 

(SL.3.1) 

• I can ask and answer questions about a 

text. (RI.3.1) 

• I can talk with my partner in order to 

record “notices” and “wonders” about 

pictures. 

• I can ask and answer questions about a 

text.  

• Observation of partner discussions 

• Contributions to conversation norms 

• Quotes from My Librarian Is a Camel 

Lesson 2 Introducing Close Reading: Finding the Main 

Message and Taking Notes about Rain School 

• I can identify the main message or lesson 

of a story using key details from the text. 

(RL.3.2) 

• I can describe the characters in a story 

(their traits, motivations, feelings). 

(RL.3.3) 

• I can describe how a character’s actions 

contribute to the events in the story. 

(RL.3.3) 

• I can document what I learn about a topic 

by sorting evidence into categories. 

(W.3.8) 

• I can effectively participate in a 

conversation with my peers and adults. 

(SL.3.1) 

• I can identify the main message of Rain 
School by reading the text closely. 

• I can sort key details from Rain School into 

categories.  

• I can discuss how the main message is 

conveyed through key details.  

Close Read recording form (parts 1 and 2) 

 

Lesson 3 Continuing Close Reading of Rain School: 
Text-Dependent Questions and Vocabulary  

• I can answer questions using specific 

details from the text. (RL.3.1)  

• I can explain what I understand about the 

topic being discussed. (SL.3.1) 

• I can use what the sentence says to help me 

determine what a word or phrase means. 

(L.3.4) 

• I can answer questions using details from 

Rain School.  

• I can explain why I chose specific details I 

found to answer questions about the text.  

• I can determine the meaning of word using 

clues from the text around it. 

• Reader’s Notes for Chapters 7 and 8 (from 

homework) 
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Lesson Lesson Title Supporting Targets Supporting Targets 
Ongoing 
Assessment 

Lesson 4 Choosing a Book That Interests Me: Seeking 
the Superhero Reader in Me  

• I can choose texts that interest me. 

(RL.3.11a) 

• I can effectively participate in a 

conversation with my peers and adults. 

(SL.3.1) 

• I can speak in complete sentences with 

appropriate detail. (SL.3.6) 

• I can select a “power book” that I want to 

read.  

• I can talk with a small group about why I 

chose my power book. 

• I can speak in complete sentences when I 

participate in group discussions. 

• Book selection 

• Conversation Criteria checklist 

 

Lesson 5 Informative Paragraph Pre-assessment: 

What Is One Reason You Want the Power of 

Reading? 

 

 

 

 

 

 

 

 

 

 

• I can effectively participate in a 

conversation with my peers and adults. 

(SL.3.1) 

• I can speak in complete sentences with 

appropriate detail. (SL.3.6) 

• I can write an informative/explanatory 

text. (W.3.2) 

• I can write an informative/explanatory text 

that has a clear topic. (W.3.2) 

• I can follow our class norms when I 

participate in a conversation. 

• I can speak with complete sentences when 

I participate in group discussions. 

• I can write an informative paragraph with 

a clear topic that explains why I want to get 

the power of reading. 

• Conversation Criteria checklist 

• Student paragraphs (for pre-assessment) 
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Lesson Lesson Title Supporting Targets Supporting Targets 
Ongoing 
Assessment 

Lesson 6 Close Reading of Nasreen’s Secret School: 
How Do People Access Books in 

Afghanistan?  

 

 

 

 

 

 

 

 

 

• I can identify the main message or lesson 

of a story using key details from the text. 

(RL.3.2) 

• I can describe the characters in a story 

(their traits, motivations, feelings). 

(RL.3.3) 

• I can describe how a character’s actions 

contribute to the events in the story. 

(RL.3.3) 

• I can document what I learn about a topic 

by sorting evidence into categories. 

(W.3.8) 

• I can follow our class norms when I 

participate in a conversation. (SL.3.1b) 

• I can identify the main message of 

Nasreen’s Secret School by reading the text 

closely. 

• I can describe what Nasreen wanted and 

what she did.  

• I can sort key details from Nasreen’s Secret 
School into categories.  

• I can discuss how the main message is 

conveyed through key details. 

• Close Read recording form (parts 1 and 2) 

• Begin Mid-Unit 1 Assessment, using 

Conversation Criteria checklist (SL.3.1b) 

Lesson 7 Continued Close Reading of Nasreen’s Secret 
School: Discussion of Questions and 

Evidence 

 

(Finish mid-unit assessment) 

 

 

 

 

 

 

 

 

 

• I can answer questions using specific 

details from the text. (RL.3.1)  

• I can ask questions so I’m clear about what 

is being discussed. (SL.3.1c) 

• I can ask questions that are on the topic 

being discussed. (SL.3.1c) 

• I can connect my questions to what others 

say. (SL.3.1c) 

• I can use what the sentence says to help me 

determine what a word or phrase means. 

(L.3.4) 

• I can answer questions using details from 

the text.  

• I can explain why I chose specific details I 

found to answer questions.  

• I can determine the meaning of new 

vocabulary using clues in the text around 

it. 

• Close Read recording forms (completed) 

• Nasreen’s Secret School: Questions from 

the Text  

• Complete Mid-Unit 1 Assessment, using 

Conversation Criteria checklist (SL.3.1c) 
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Lesson Lesson Title Supporting Targets Supporting Targets 
Ongoing 
Assessment 

Lesson 8 Paragraph Writing Instruction 

 

 

 

 

 

 

 

 

• I can write an informative/explanatory text 

that has a clear topic. (W.3.2) 

• I can develop the topic with facts, 

definitions, and details. (W.3.2) 

• I can construct a closure on the topic of an 

informative/explanatory text. (W.3.2) 

• I can write routinely for a variety of 

reasons. (W.3.10) 

• I can write a paragraph about what 

Nasreen wants and why. 

• I can support my topic with details from 

Nasreen’s Secret School. 
• I can write a sentence to close my 

paragraph. 

Students’ on-demand paragraphs  

 

Lesson 9 Close Reading of That Book Woman: How 

Did People Access Books in Rural Areas of 

the United States? 

 

 

 

 

 

 

 

 

• I can identify the main message or lesson 

of a story using key details from the text. 

(RL.3.2) 

• I can describe the characters in a story 

(their traits, motivations, feelings). 

(RL.3.3) 

• I can describe how a character’s actions 

contribute to the events in the story. 

(RL.3.3) 

• I can document what I learn about a topic 

by sorting evidence into categories. 

(W.3.8) 

• I can effectively participate in a 

conversation with my peers and adults. 

(SL.3.1) 

• I can identify the main message of That 
Book Woman by reading excerpts from the 

text closely. 

• I can sort key details from That Book 
Woman into categories.  

• I can discuss how the main message of 

That Book Woman is conveyed through 

key details. 

Close Read recording form (parts 1 and 2) 
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Lesson Lesson Title Supporting Targets Supporting Targets 
Ongoing 
Assessment 

Lesson 10 Continued Close Reading of That Book 
Woman: Text-Dependent Questions and 

Vocabulary 

 

 

 

 

 

 

• I can answer questions using specific 

details from the text. (RL.3.1)  

• I can explain what I understand about the 

topic being discussed. (SL.3.1) 

• I can use what the sentence says to help me 

determine what a word or phrase means. 

(L.3.4) 

• I can answer questions using details from 

the That Book Woman.  

• I can determine the meaning of new 

vocabulary using clues in the text around a 

word. 

• Close Read recording forms (completed) 

• That Book Woman: Questions from the 

Text  

Vocabulary cards 

Lesson 11 End of Unit 1 Assessment: Close Reading and 

Powerful Note-Taking on My Own  

 

 

 

 

 

 

 

 

• I can identify the main message or lesson 

of a story using key details from the text. 

(RL.3.2) 

• I can describe the characters in a story 

(their traits, motivations, feelings). 

(RL.3.3) 

• I can document what I learn about a topic 

by sorting evidence into categories. 

(W.3.8) 

• I can document what I learn about a topic 

by taking notes. (W.3.8) 

• I can use what the sentence says to help me 

determine what a word or phrase means. 

(L.3.4) 

• I can sort key details from The Librarian of 
Basra into categories.  

• I can answer questions using details from 

The Librarian of Basra.  
• I can determine the meaning of words 

using clues in the text around it. 

• End of Unit 1 Assessment: Close Reading 

and Powerful Note-Taking on My Own 

(RL.3.2, RL.3.3, W.3.8, and L.3.4) 
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Optional: Experts, Fieldwork, And Service 

• Fieldwork: Visit local and school libraries, or history museums with a focus on U.S. history and segregation. 

• Experts: Learn from people who have traveled to other countries and encountered reading superheroes (e.g., teachers who have worked abroad, Peace Corps 
volunteers, etc). 

Optional: Extensions 

• Geography: Research about countries mentioned in reading; locating countries on a map. 

• Art: Students create portraits of reading superheroes, or portray themselves as reading superheroes. 

 

+ This unit includes two texts, written by Jeannette Winter, that address the importance of literacy and books even during times of war.  The leading children publishing 
and teaching resource web sites unanimously agree that these texts are appropriate and effective for 3rd-grade children.  Both texts include some reference to violence. 
In lessons, time is set aside to discuss with students that in some places in the world, there are wars that are scary.  Use this discussion as an opportunity to build 
students’ idealism, help them articulate it, describe what it means to act bravely, and notice how these real people pursue the power of reading. See also the Letter to 
Families (in Lesson 6); consider how you might adapt your presentation of this to the needs of your community and your classroom culture. 
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Unit 1 focuses on people around the world who go to great lengths to get an 
education and to gain access to books. The list below includes works with a range of 
Lexile® text measures about the cultures of many countries. This provides 
appropriate independent reading for each student to help build content knowledge 
about the topic.  
It is imperative that students read a high volume of texts at their reading level in 
order to build the academic vocabulary and fluency that the CCLS demand. 
 
 
 
 
 

Where possible, materials in languages other than English are also provided. Texts 
are categorized into three Lexile levels that correspond to Common Core Bands: 
below-grade band, within band, and above-band. Note, however, that Lexile 
measures are just one indicator of text complexity, and teachers must use their 
professional judgment and consider qualitative factors as well. For more 
information, see Appendix 1 of the Common Core State Standards.  
 
Common Core Band Level Text Difficulty Ranges: 
(As provided in the NYSED Passage Selection Guidelines for Assessing CCSS ELA) 
•  Grades 2–3: 420–820L 
•  Grades 4–5: 740–1010L 

 

Title Author And Illustrator Text Type Lexile Measure 

Lexile text measures below band level (under 420L) 

Virgie Goes to School with Us Boys Elizabeth Fitzgerald Howard (author), 
E. B. Lewis (illustrator) 

Literature 190 

Children around the World Donata Montanari (author) Informational Text 280 

Clara and the Bookwagon Nancy Smiler Levinson (author),  
Carolyn Croll (illustrator) 

Informational Text 290 

My Name Is Yoon Helen Recorvits (author),  
Gabi Swiatkowska (illustrator) 

Literature 320 

A Day’s Work Eve Bunting (author),  
Ronald Himler (illustrator) 

Literature 350 

Prairie School Avi (author), Bill Farnsworth (illustrator) Informational Text 410 
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Title Author And Illustrator Text Type Lexile Measure 

Lexile text measures within band level (420–820L) 

Beatrice’s Dream: A Story of a  
Kibera Slum 

Karen Lynn Williams (author), Wendy 
Stone (photographer) 

Informational Text 420 

Moses Goes to School Isaac Millman (author/illustrator) Literature 460 

Armando and the Blue Tarp School Edith Hope Fine, Judith Pinkerton 
Josephson (authors), Herman Sosa 
(illustrator) 

Literature 500 

Ruby's Wish Shirin Yim Bridges (author), Sophie 
Blackall (illustrator) 

Literature 600 

Beatrice’s Goat Page McBrier (author), 
Lori Lohstoeter (illustrator) 
 

Informational Text 640 

Biblioburro: A True Story from 
Colombia 

Jeanette Winter (author) Literature 640 

The Storyteller’s Candle/ La velita de 
los cuentos 

Lucía Gonzáles (author) 
Lulu Delacre (Illustrator) 
 

Literature 640 

A Library for Juana: The World of Sor 
Juana Inés 

Pat Mora (author), Beatriz Vidal 
(illustrator) 

Literature 700 

Going North Janice N. Harrington (author), Jerome 
Lagarrigue (illustrator) 

Literature 700 

Richard Wright and the Library Card William Miller (author), Gregory 
Christie (illustrator) 

Informational Text 730 
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Title Author And Illustrator Text Type Lexile Measure 

Lexile text measures above band level (over 820L) 

The Most Beautiful Place in the World Ann Cameron (author),  
Thomas B. Allen (illustrator) 

Literature 830 

Going to School in India Lisa Heydlauff (author);  
Nitin Upadhye (photographer) 

Informational Text  

My School in the Rain Forest: How 
Children Attend School around the 
World 

Margriet Ruurs (author) Informational Text 960 

Running the Road to ABC Denizé Lauture (author),  
Reynold Ruffins (illustrator) 

Literature  

My Name Is Jorge: On Both Sides of 
the River 

Jane Median (author) 
Fabricio Vanden Broeck  
(illustrator) 
 

Poetry  

The Most Beautiful Place in the World Ann Cameron (author),  
Thomas B. Allen (illustrator) 

Literature 830 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can effectively participate in a conversation with my peers and adults. (SL.3.1)  
I can ask and answer questions about a text. (RI.3.1) 

Supporting Learning Targets Ongoing Assessment 

• I can talk with my partner in order to record what I Notice and I Wonder about pictures. 

• I can ask and answer questions about a text. 

• Observation of partner discussions 

• Contributions to conversation norms 

• Quotes from My Librarian Is a Camel 

 

Agenda Teaching Notes 

1. Opening 

A. Unpacking the Learning Targets (5 minutes) 

B. Practicing Observing Closely: I Notice/I Wonder   
(10 minutes) 

2. Work Time  

A. Carousel Protocol: Pictures from around the World 
(20 minutes) 

B. Predicting the Text: Quotes Related to the Content of 
the Module (15 minutes) 

3. Closing and Assessment 

A. Debrief (5 minutes) 

B. Exit Ticket (5 minutes) 

4. Homework 

• In advance: Post charts around the room (see step 2A of Agenda). 

• Prepare a piece of chart paper with a Quote from My Librarian is a Camel “The herders like to use ‘iron 
horses,’ meaning motorbikes, instead of real horses. Very few people have telephones, television, or 
access to computers, but most people can read!” 

• The Carousel protocol is a simple way to engage students with new content by getting them up moving, 
thinking, talking, and writing. In this lesson, students look at some “mystery” photographs to pique 
their curiosity. Do not reveal what the pictures are about or tell the students the guiding question for the 
module until the end of the lesson.  

• Review Think-Pair-Share and Carousel protocols (Appendix 1). 

• There are vocabulary words that are not domain-specific or academic that may need to be clarified for 
students: question, conversation, power.  

• ELLs may not have the comic book definition of superhero. Connect to students’ backgrounds to find 
their schema for a superhero. 
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Lesson Vocabulary Materials 

notice, wonder, norms, record, details 
 

• In advance, gather seven photographs/illustrations (one for modeling, six for carousel stations) of children reading in 
different settings (global/local). “Consider using pages from the central texts (Rain School, p. 9; Nasreen’s Secret School, p. 
13; and That Book Woman, p. 22) to foreshadow the work of this module. Or find other images you find from print or 
internet sources. 

• Seven pieces of chart paper (one for each photo/illustration) with T-chart: left hand colum for “What I Notice”/ right hand 
column for “What I Wonder” (new; teacher-created in advance) 

• Markers (ideally a different color for each pair)  

• Quotes from My Librarian Is a Camel (one per student) 

• Chart paper with a Quote from My Librarian Is a Camel (new; teacher-created; see teaching note above) 

• 3" x 5" index cards 

• Vocabulary cards (new; teacher-created) 

 

Opening Meeting Students’ Needs 

A. Unpacking the Learning Targets (5 minutes) 
• Orient students to today’s learning targets. Circle the key terms notice and wonder. Ask students to talk with a partner about 

what these words mean and ask a few to share out to check for understanding.  

• Talk with students about the importance of learning targets—they help learners know what they are expected to learn and do 
during a lesson. 

• Consider providing nonlinguistic 
symbols (e.g., a question mark over 
the head of a talking student for ask 
questions, or a magnifying glass 
over a picture for find) to assist 
ELLs in making connections with 
vocabulary. These symbols can be 
used throughout the year with 
posted targets. 
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Opening Meeting Students’ Needs 

B. Practicing Observing Closely: I Notice/I Wonder (10 minutes) 
• Invite students to the reading area. Place them in pairs or ask them to identify a person near them with whom they can think 

and talk. Display for students a picture or illustration similar to the ones they will see during their work time today.  

• Notice: When we look at a picture or a book, we notice details. Discuss the meaning of the word details. “What details do you 
notice about this picture? For example, when I look at this picture, I notice ... [discuss a detail from picture] but it also 
makes me wonder ... [insert a question, for example the location of the photograph]. Emphasize the importance of referring 
directly to what you see in the picture (to help students begin to work with evidence).  

• Use the simple Think-Pair-Share protocol. Give students about 30 seconds or so to think; students then share with a partner 
what they noticed. Invite a few volunteers to share with the class the ideas that their partner had. As students share, record 
their ideas on the “What I notice” side of the T-chart.  

• Wonder: Invite students to share their understanding of a question: “What words do we use when asking questions?”  

• Students think, then share with a partner, questions they had about the picture. Record the question words students 
generate below the “What I Wonder” column (for example: “What are they doing?”). Consider using this opportunity to 
reinforce how to format a question using ending punctuation. 

• Repeat a few times so students grasp “noticing” and “wondering” before moving into the Carousel protocol. 

• Use thoughtful grouping:  

• ELL language acquisition is 
facilitated by interacting with native 
speakers of English who provide 
models of language.  

• Provide an illustrated anchor chart 
of question words (e.g., for the word 
when, use a picture of a clock) to 
assist students needing additional 
support with learning the structure 
to ask questions.  

 

5-A-74



 

 

GRADE 3: MODULE 1: UNIT 1: LESSON 1 
Talking with My Peers: 

Carousel of Reading Superheroes around the World 
 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. NYS Common Core ELA Curriculum  •  G3:M1:U1:L1  •  June 2013  •  4 
 

 

Work Time Meeting Students’ Needs 

A. Carousel Protocol: Pictures from around the World (20 minutes) 
• Do not tell students what the pictures are. It’s supposed to be a mystery for them to puzzle through. 

• Students will work in different areas of the room for the carousel. Ask each pair to join another team to form groups of four.  

• Informally discuss good conversational norms. (Class Norms for Discussion will become an anchor chart in a future lesson.) 
Students can begin offering ideas as simple as “looking each other in the eyes when we speak” or “listening while the other 
person talks.” Review expectations with students about this protocol: taking turns, making sure everyone gets to write, etc.  

• Start each group of four at one station with one of seven charts with I Notice/I Wonder and the related photograph or 
illustration. 

• After 2 to 3 minutes, students rotate to a new station.  

• After students have completed a couple of the stations, it might be a good idea to stop students to praise them on their 
conversation skills as well as remind them of expectations.  

• Repeat until they have interacted with each picture. 

• Clarifying vocabulary meets the 
needs of ELLs and other students 
developing academic language. 

• ELLs can substitute a word in their 
“notices” in their native language if 
they don’t know the word in 
English. For students needing 
additional support, “notices” can 
also be drawn, circled, or marked 
with a sticky note on the pictures. 

• For students needing additional 
support to complete multistep 
directions, provide a step-by-step 
visual of the protocol. 

B. Predicting the Text: Quotes Related to the Content of the Module (15 minutes) 
• Gather students back in the circle. Tell them that they will talk about these pictures again at the end of class today.  

• Tell them that this year they will become great readers, encountering many different types of texts. They will be reading 
stories, but also will be reading informational texts about real people and real places! Right now, they are going to get a 
glimpse at quotes from some of these texts. Briefly define quote in this context: a very short bit from a book. 

• Tell students that their job will be to read the text and ask questions that the text brings to their minds. For today, they get to 
just be curious: It’s okay if they don’t have answers yet.  

• They will then try to use clues, like words and phrases, to write possible answers to their questions. Tell them that there may 
be a lot of words in these quotes that students don’t know. That is fine. Encourage them to underline unfamiliar words and 
circle words that might help them think about the meaning of the quote.  

• Practice together once. Display the chart paper with a Quote from My Librarian is a Camel. “The herders like to use ‘iron 
horses,’ meaning motorbikes, instead of real horses. Very few people have telephones, television, or access to computers, but 
most people can read!” 
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Work Time (continued) Meeting Students’ Needs 

• Ask about the word herders. Think aloud the process of asking a question and using the text to find possible answers. Show 
them how to focus on key words, even if these are words students don’t yet understand: “I am wondering what a herder is, so 
I am going to write, ‘What is a herder?’”  

• Invite students to turn and talk about this first quote.  

* What other words do they notice that might be important?  What do they think the quote is mostly about?  

* What questions do they have?  

• Invite students’ contributions first, and then model if needed. (For example, “Without any electronics, what do people do for 
fun?”) Write this question below the quote.  

• Tell students that they will now get five more quotes to do this with a partner. Remind students that for today, the goal is just 
to try to make sense of the quote, pay attention to hard and important words, and ask questions. It’s okay if they don’t have 
the answers yet.  

• Distribute Quotes from My Librarian Is a Camel to each student. Review the instructions: 

1. Read the quote. It is okay if you don’t understand it yet.  

2. Think of a question you have based on what you read.  

3. Underline words you don’t know or can’t figure out.  

4. Circle words that help you figure out possible answers to those questions.  

5. Write possible answers to your questions using complete sentences.  

• Have students work with a partner first. Then they can individually write down their questions.  

Circulate and support as needed. This is a good way to informally assess students’ comfort with reading in a low-risk 
environment during the first days of school. 
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Closing and Assessment Meeting Students’ Needs 

A. Debrief (10 minutes) 
• Gather students in a whole group to debrief the carousel. Post all of their T-charts so students can see patterns. Ask a 

handful of students to share out what they noticed and wondered: “What worked well with your partner discussions today?” 

• Think-Pair-Share: Invite students to begin to discuss what the big themes or ideas of this unit might be. Model as needed. 
(For example: “I see many______, so I think we might study_________.”) 

• Whole group, invite volunteers to share out their ideas. Accept a range of answers that students can support based on what 
they saw and read today. “Why do you think that?” “How does that fit with what you saw in the pictures or read in the 
quotes?”  This is a good early opportunity to informally model the importance of providing evidence, which will be 
reinforced throughout the module.  

• Gradually guide students toward the module guiding questions:  

*  “How do people around the world access reading and books?”   

* “How does reading give us power?” 

• Share with students that they will return to these questions often during the next few weeks. Post it somewhere prominently 
in the classroom. 

B. Exit Ticket (5 minutes) 
• Hand each student a 3" x 5" index card. On this card, ask students to respond to the question: What is one tip you have 

for talking with a partner?  

• Posting sentence frames can assist 
ELLs and other students needing 
additional support in contributing 
to classroom discussions.  

• Clarify the term power used in this 
context for ELLs. 

• Provide a model of the exit ticket to 
support ELLs and other visual 
learners. 
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Homework Meeting Students’ Needs 

• Tell an adult you know about the pictures you saw and the quotes you read. What will you learn about in the coming weeks?  
 

Note: During this unit, students are expected to read independently at home from a related book at an appropriate reading 
level. For third grade, this independent reading is formally launched as a part of Lesson 4. 
 
In addition, students may be assigned additional work, such as rereading complex text, completing a writing task, or talking 
about what they are learning.  

• Consider providing the question 
home in students’ L1. 

• Students who cannot yet read 
independently will benefit from 
hearing books read to them, either 
by a caregiver or through audio 
recordings. 

• In addition, the site 
www.novelnewyork.org has a free, 
searchable database of content-
related texts that can be played as 
audio files on a home or library 
computer. Texts on this site can also 
be translated into many languages. 
Use the database to provide at-
home reading of related texts to 
ELLs and their families in their 
native languages. 
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Name: 

Date: 
 
 
Directions 
 
1. Read the quote. It is okay if you don’t understand it yet.  
2. Think of a question you have based on what you read. It might be a question you are curious about, or a question about a 

word or phrase that you do not understand.  
3. Underline words you don’t know or can’t figure out. It is okay if you underlined a lot of words. It is good just to start noticing 

hard words!  
4. Circle words that help you figure out possible answers to those questions.  
5. Write possible answers to your questions using complete sentences.  

 
Quote: “A driver and a librarian divide the books into two boxes. They saddle them on the camel’s back, which is covered with a 
grass mat for protection. A second camel carries a tent that serves as the library roof.” 

Questions I have: 

 

 

 

 

 

 

 

 

 

 

 

 
 
 

1© Boyds Mills Press (2005). 
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Quote: “But the volunteers aren’t done yet.… They cross a river in their truck and drive until they cannot go farther. Then they 
unload the boxes of books to take them to the small villages. From here they must walk four hours … crossing log bridges while 
carrying the boxes of books on their shoulders.”  

Questions I have: 

 

 

 

 

 

 

 
 
 
Quote: “The Books-by-Elephant delivery program serves thirty-seven villages… They have even designed special metal slates 
that won’t break when carried on the elephant’s back across the rough land.”  

Questions I have: 

 

 

 

 

 

 

 

1© Boyds Mills Press (2005). 
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Quote: “The boys take their young friend for a ride on their sled as they walk to the post office to pick up their books.…While the 
northern wind howls across the tundra, they read fantasy and action novels. ”   

Questions I have: 

 

 

 

 

 

 

 
 
 
Quote: “The country has seven floating libraries. The Kalimantan Floating Library consists of a wood boat, 8 meters long and 3 
meters wide. The boat, which is powered by a diesel engine, can carry up to five hundred books.” 

Questions I have: 

 

 

 

 

 

 

 

1© Boyds Mills Press (2005). 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can identify the main message or lesson of a story using key details from the text. (RL.3.2) 
I can describe the characters in a story (their traits, motivations, feelings). (RL.3.3) 
I can describe how a character’s actions contribute to the events in the story. (RL.3.3) 
I can document what I learn about a topic by sorting evidence into categories. (W.3.8) 
I can effectively participate in a conversation with my peers and adults. (SL.3.1) 

Supporting Learning Targets Ongoing Assessment 

• I can identify the main message of Rain School by reading the text closely.  

• I can sort key details from Rain School into categories.  

• I can describe what the children of Chad wanted and what they did.  

• I can discuss how the main message of Rain School is conveyed through key details.   

• Close Read recording form (parts 1 and 2) 
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Agenda Teaching Notes 

1. Opening 

A. Engaging the Reader and Building Fluency:       
Read-aloud of Rain School  (10 minutes)  

B. Unpacking the Learning Targets  
(5 minutes) 

2. Work Time  

A. Rereading on Your Own: Capturing the Gist (20 
minutes) 

B. Reading Again for Important Details: Somebody In 
Wanted But So (SIWBS)  
(20 minutes) 

3. Closing and Assessment 

A. Debrief (5 minutes) 

4. Homework 

• This lesson introduces students to the concept of reading closely, by moving them through a specific 
process.  Students will use this reading routine throughout the year, so take time in this lesson and in 
the coming weeks to be sure they understand the purpose and process. To understand this process more 
fully, review Helping Students Read Closely (Appendix 1). 

• For this lesson and the next lesson, students will need access to Rain School. 

• In advance: Create a chart of the Close Read recording form. 

• Note that the read-aloud has two purposes: to engage students and to build fluency. Be sure that all 
students can see the text: Project it on a document camera or gather students close.  

• The read-aloud should be “pure”: Simply read the text. Do NOT start with a picture walk, pause to 
discuss key passages, etc. During the lesson, students will reread the text multiple times on their own to 
understand the text more fully. The read-aloud is just a taste: to get the beautiful language, rich images, 
and important ideas swimming in the classroom.  

• Review Think-Pair-Share protocol (Appendix 1). 

 

Lesson Vocabulary Materials 

gist, character, setting, motivation, 
problem, solution, detail, lesson 
 

• Document camera and projector 

• Rain School (book; one per student) 

• Sticky notes (or a notebook)  

• Example of Patrially Completed Close Read Recording Form for Reading Rain School 

• Example of Close Reading Routine Chart with Nonlinguistic Representations 

• Examples of Non-Linguistic Representations of Learning Target Vocabulary in This Lesson 

• Examples of Sentence Starters for Think-Pair-Share 

• Close Readers Do These Things anchor chart (new; teacher-created) 
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Opening Meeting Students’ Needs 

A. Engaging the Reader and Building Fluency: Read-aloud of Rain School (10 minutes) 
• Gather students in a circle. Tell them that today they are going to be hearing and reading a beautiful story by James 

Rumford called Rain School; it is about students who are like them in many ways but very different in other ways. Tell them 
that the first time they hear it, they should just listen, follow the flow of the story, and enjoy the story.  

• Note: It is important that this text is read without interruption. The purpose is to acquaint students with the text, not aid 
them in comprehension through questioning or discussion. 

• Ask students to follow along in their text. Use a document camera or hold the book up so all students can see the text (this 
promotes fluency).  

• Project the book Rain School and read the entire text slowly, fluently, without interruption. If students get excited and 
want to talk about the text, tell them: “Right now, I just want you to listen to the story and think about it. We are actually 
going to be rereading this story several times during this lesson, and even tomorrow, so there will be plenty of time to talk 
about it.”  

• Allowing students to see the text 
and illustrations will aid them in 
their comprehension.  

• Consider providing nonlinguistic 
symbols (e.g., two people talking for 
discuss, a pen for record, a 
magnifying glass for details, a light 
bulb for main idea) to assist ELLs in 
making connections with 
vocabulary. These symbols can be 
used throughout the year. 
Specifically, they can be used in 
directions and learning targets. 
Examples of possible nonlinguistic 
symbols for this lesson can be found 
at the end of this lesson. 

B. Unpacking the Learning Targets (5 minutes) 
• Direct students’ attention to the learning targets for today. Read each target aloud, and then invite students to turn and talk 

about what the target means in their own words. Emphasize that today they will be practicing close reading for the first time. 
This basically means that they will read a book more than once to keep trying to understand more about it, to figure out 
words they don’t know, and to think about the main message.  

• Tell them that this process will become clearer as they practice today, and that they will have many chances during this 
module to practice this same process again. 
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Work Time Meeting Students’ Needs 

A. Rereading on Your Own: Capturing the Gist (20 minutes) 
• Tell students that now they will have a chance to work with this text on their own and with each other. They will be reading 

this text two more times today, each time with a different purpose.  

• Each time, they will follow a similar routine:  

* Read and think on their own. 

* Talk with their group about the text. 

* Write notes or answer questions about the text. 

• Tell them that the first time they read, they will be getting the gist of the story. Define gist: the central or main idea. In other 
words, they’ll be trying to understand what the story is mostly about.  

• Tell them that just as in Lesson 1, they can also pay attention to words they don’t know or that they think might be 
important.  

• Model this process using the first section of Rain School. Distribute a copy to each student, inviting them to silently read 
along with you.  

• Read the first section of the text aloud, without showing illustrations (stop at: “This is the moment they have been waiting 
for”).  

• Then think aloud the process of identifying unfamiliar words. This might sound something like: “I’ve never heard the word 
‘sapling’ before, so I’m going to write it down.” Either underline the word sapling in the text or write it on a sticky note.  

• Continue thinking aloud: “But this new word does not stop me from understanding the text, so I’m going to leave it for now 
and come back to it later.” Tell students they will be working more with vocabulary tomorrow.  

• Tell students that their second important job when they read this time is to think about and record the gist of each section as 
they read. Review the word gist. Look at the first section again, and think aloud. “When I try to figure out the gist, I think 
about the characters in the section and the important events that happened.”  

• Have students Think-Pair-Share with someone near them the question: “Who was in this section and what happened?”  

• Tell students this is exactly what it sounds like. They first think about the question on their own. They then pair with a “next-
door neighbor” to talk about their thinking. Finally, they share with the class either their own or their partner’s thinking.  

• Invite students to share their ideas. Model for students how to write the gist of the section on their text or a sticky note. 

• In this lesson and future close 
reading lessons, students are 
directed to write on sticky notes on 
the text to record unfamiliar words 
and the gist.  

• Consider pairing struggling readers 
with a stronger reader for this task. 
Alternatively, consider pulling a 
small group of students who may 
not have the fluency, language, or 
decoding skills to do this task on 
their own.  

• When doing Think-Pair-Share, it is 
helpful if students are already 
sitting near a peer with whom they 
can work well. It is also engaging to 
add movement to this protocol: an 
exaggerated gesture of finger on the 
forehead and eyes closed for 
thinking and putting bodies knee to 
knee when pairing up. 
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Work Time (continued) Meeting Students’ Needs 

• The gist of the first section might read something like: “Thomas is very excited to go school. But first he has to help build the 
school out of mud and plants.” Tell students that they should stop every few pages (or paragraphs) to jot down vocabulary 
and the gist of the section they just read.  

• Place students in groups. Direct students to do the next couple of sections on their own. Remind them that they are looking 
for words they do not know, as well as writing the gist for the next sections on sticky notes.  

• Circulate and support students as they read.  

• After students have read for 10 minutes, stop them in their work. Ask them to discuss with their group what they wrote. 
Remind students of the Conversation Criteria that was developed in Lesson 1. Consider posing questions such as: “Do you 
have similar words circled? Did you have a similar ‘gist’ for sections two and three of the story?” 

• After 2 to 3 minutes of discussion, distribute the Close Read Recording Form to each student. Ask them to look at the 
top section and the read the question aloud: “After reading this for the first time on your own, what do you think the lesson 
of this story is?” Discuss the word lesson in this context: what the author is trying to teach us. Invite students to Ink-Pair-
Share the lesson of the story. 

B. Reading Again for Important Details: Somebody In Wanted But So (SIWBS)(20 minutes) 
• Gather students back in a circle. Congratulate them on their first reading of the text.  

• Tell them that it is important to get the gist of a text and think about the lesson before looking even more closely at the parts 
of the story. Tell students they will now be reading closely to collect the important details of the story that relate to this main 
message. Discuss the word details as the small parts of the story that add to the overall lesson. 

• Direct students’ attention to the Close Read Recording Form, specifically to the Gathering Important Details section. Tell 
students they will be using the Somebody In Wanted But So categories to help them take notes on the important details of 
the story, and that each section is for a different kind of detail.  

• Review and discuss each category. On the Close Read Recording Form for Rain School, record literary terms that relate to 
each section while discussing. For example, write character under the word somebody because that’s where students should 
record the people in the story. In indicates the setting of the story. Wanted tells the motivation of a character. But indicates 
the problem. So is the solution or resolution.  

• Tell students that they will be like detectives today, hunting for details to complete the Gathering Important Details section 
of their Close Read Recording Form. Remind students that they should reread the entire text in order to be thorough close 
readers and detectives. As students read the text, circulate and support them.  

• To make the text more accessible to 
students, consider breaking it into 
the following sections:  

1. pp 1–13 (ending with: “This is the 
moment they have been waiting 
for.”) 

2. pp 14–22 (ending with: “Thomas 
and the other children race 
home.”) 

3. pp 23–28 (end of story) 

• Pre-write “who” and “what 
happened” on sticky notes for 
students who need additional 
scaffolding to capture the gist as 
they read. 

 

5-A-88



 

 

GRADE 3: MODULE 1: UNIT 1: LESSON 2 
Introducing Close Reading: 

Finding the Main Message and Taking Notes about Rain School 
 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. 
 

NYS Common Core ELA Curriculum  •  G3:M1:U1:L2  •  June 2013  •  6 
 

 

Work Time (continued) Meeting Students’ Needs 

• Give students 2 to 3 minutes to discuss with their groups the important details they collected. Consider asking students to 
consider whether the important details of the story changed their thinking about the story’s lesson.  

• Point out to students that our understanding of a story gets deeper or changes when we reread and pay attention to details 
that relate to the main message or lesson.  

• Direct students to fill in the last section of their Close Read Recording Form: “Now what do you think the lesson of this story 
is? Why do you think this?”  

• Gather students back in a circle, and as a whole group complete the Gathering Important Details section and the Close Read 
Recording Form for Rain School. 
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Closing and Assessment Meeting Students’ Needs 

A. Debrief (5 minutes) 
• Ask students to review as a whole group the steps they took as readers today. Ask: “How did these steps help us to better 

understand this text?” Think-Pair-Share this question.  

• Once students have shared, tell them that today they did part of a process called close reading. Begin a Close Readers Do 
These Things anchor chart. In the next lesson they will read the text again and use the text to answer specific questions. 

• Some students may benefit from 
being given sentence starters for 
Think-Pair-Share. An example of 
sentence starters can be found at 
the end of this lesson. 

 

Homework Meeting Students’ Needs 

• Read some sections of Rain School out loud to someone at home or in front of a mirror. Tell someone at home what you 
already have figured out about the story. What is the story mostly about? What details are important, and why? How are the 
students in that school like you? How are they different?   
 

Note: For the next lesson, students will continue to work with their Close Read Recording Forms and their copy of Rain 
School. Consider collecting students’ work from today so nothing gets lost, or direct students to save their work in a  
reading folder.  
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Close Read Recording Form for book:  

 

 
 

Name: 

Date: 
Capturing the Gist of a Story 
 
After reading this for the first time on your own, what do you think the lesson of this story is? 

 
  

 

 

 

 
Gathering Important Details in a Story 
 

Somebody … 

(character) 

 

in … 

(setting) 

 

wanted … 

(motivation) 

 

but … 

(problem) 

 

so … 

(resolution) 

 

After thinking more closely about the characters and their motivations, now what do you think the lesson of this story is?  
Why do you think this? 
 

 

 
1Kylene Beers, When Kids Can’t Read: What Teachers Can Do (Portsmouth, NH: Heinemann, 2003), 144–49. 
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Close Read Recording Form for book:  

Rain School 
 
 
Capturing the Gist of a Story 
 
After reading this for the first time on your own, what do you think the lesson of this story is? 

 
 I think the lesson of the story is 

 

 

 

 
Gathering Important Details in a Story 
 

Somebody … 

(character) 

 

in … 

(setting) 

Chad 

wanted … 

(motivation) 

to go… 

but … 

(problem) 

there was no… 

so … 

(resolution) 

the students… 

After thinking more closely about the characters and their motivations, now what do you think the lesson of this story is?  
Why do you think this? 
 

because the kids… 
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Read and Think on Your Own Talk with Your Group about the Text 

Write Notes or Answer Questions About 
the Text 

READ AND THINK ON YOUR OWN: Image Copyright Thai Soriano, 2013. Used under license from Shutterstock.com. 

TALK WITH YOUR GROUP: Image Copyright Pressmaster, 2013. Used under license from Shutterstock.com. 

WRITE NOTES: Image Copyright Kamira, 2013. Used under license from Shutterstock.com. 

5-A-94



 

 

GRADE 3: MODULE 1: UNIT 1: LESSON 2 
Examples of Sentence Starters for Think-Pair-Share 

 
 

© Copyright holders as indicated above. Used by permission and not subject to 
Creative Commons license. 

 

NYS Common Core ELA Curriculum  •  G3:M1:U1:L2  •  June 2013  •  4 
 

Read and Think on Your Own Talk with Your Group about the Text 

Main Idea Sort 

DETAILS: Image Copyright Zurijeta, 2013. Used under license from Shutterstock.com. 

DISCUSS: Image Copyright Jacek Chabraszewski, 2013. Used under license from Shutterstock.com. 

MAIN IDEA: Image Copyright Hilch, 2013. Used under license from Shutterstock.com. 

SORT: Image Copyright S.Pytel, 2013. Used under license from Shutterstock.com. 
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The character(s) in this section are 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can answer questions using specific details from the text. (RL.3.1)  
I can explain what I understand about the topic being discussed. (SL.3.1) 
I can use what the sentence says to help me determine what a word or phrase means. (L.3.4) 

Supporting Learning Targets Ongoing Assessment 

• I can answer questions using details from Rain School.  

• I can explain why I chose specific details to answer questions about the text.  

• I can determine the meaning of a word using clues in the text around it.    

• Close Read recording forms (completed) 

• Rain School: Questions from the text  

• Vocabulary cards 

 

Agenda Teaching Notes 

1. Opening 

A. Engaging the Reader (10 minutes)  

2. Work Time  

A. Answering Text Dependent Questions (20 minutes) 

B. Share (5 minutes) 

C. Vocabulary (20 minutes) 

3. Closing and Assessment 

A. Debrief (5 minutes) 

4. Homework 

• In advance: Students will need a copy of Rain School by James Rumford and their Close Read recording 
forms from Lesson 2.  

• Prepare A Question from the Text anchor chart with this question on it: “How will school be different 
for Thomas when he starts again in September?” 

• During work time today, introduce the importance of specific skills during collaborative discussions, 
and then begin listening to students’ discussion skills and using the Conversation Criteria checklist.  

• Review: Think-Pair Share, Helping Students Read Closely, and Quiz-Quiz-Trade vocabulary strategy 
(Appendix 1). 

• To manage students’ movement during Quiz-Quiz-Trade, consider having students stand in an inside 
circle/outside circle, then rotating them to find a new partner. 
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Lesson Vocabulary Materials 

evidence, detail, question, clue, 
sapling, knowledge, rumpled, slump 
 

• Close Read Recording Form for Rain School (from Lesson 2)   

• Rain School  (book; one per student)  

• A Question from the Text anchor chart (new; teacher-created) 

• Rain School : Questions from the Text (one per student) 

• Close Readers Do These Things anchor chart (begun in Lesson 2) 

• Sticky notes 

• 8.5” x 11” sheet of white paper 

• 3” x 5” index cards (one for each student)  

 

Opening Meeting Students’ Needs 

A. Engaging the Reader (10 minutes) 
• Gather students in a circle. Direct their attention to the Close Read recording form for Rain School from the previous 

lesson.  

• Remind students about the simple Think-Pair-Share process they practiced yesterday: They get time to first think on their 
own and then talk with a partner. Then as a group, some students will share their own thinking or something smart their 
partner said or asked. 

• Ask: “What were some important details in the story Rain School we read yesterday?” Have students Think-Pair-Share.  

• Repeat the Think-Pair-Share with a second question: “What did we do as readers to help us understand this story better?”  

After students have shared, transition, focusing students on the learning targets for this lesson. Invite a student to read 
aloud the learning target: “I can answer questions using details from Rain School.” Ask students to think about that learning 
target. Circle the word questions and the phrase details from the text. Discuss as a group how these two parts of the learning 
target might be connected. 

Asking students to talk about details 
from the day before helps build 
academic vocabulary for all 
students.  
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Work Time Meeting Students’ Needs 

A. Answering Text-Dependent Questions (10 minutes) 
• Distribute Rain School to students.  Remind students that they have already heard or read Rain School three times (in 

Lesson 2): the read-aloud for enjoyment and to get the flow of the story, once on their own and with groups to get the gist of 
it and find unfamiliar vocabulary, and then with groups to find and record important details and think about the story’s 
message or lesson.  

• Tell students that today they are going to be reading the story Rain School on their own and in groups again. This time, they 
will  answer questions whose answers can only be found inside the text.  

• Tell students this process happens in two parts. The first part is finding the evidence in the text that will help answer the 
question. Discuss the word evidence: “Evidence is something we use to prove an idea we have.” Remind them that yesterday 
they practiced being reading detectives, and that detectives look for evidence: clues, details to help them figure something 
out. 

• Display the A Question from the Text anchor chart. “How will school be different for Thomas when he starts again in 
September?” Tell students you will read the whole text, keeping this question in mind, and when you find evidence, you will 
underline it. Model this process. This can be done by silently reading Rain School in front of the class. Consider exaggerating 
the reading, scanning with eyes and a finger, whispering some parts aloud, etc. Invite students to read along silently on their 
own copies. Consider telling students to give a silent signal, like thumbs-up, if they think they found evidence to answer the 
question.  

• Read aloud the section: “Come September, school will start over.  Thomas will be a big brother then, leading the children on 
their first day of school.” Think aloud: “Aha! This part is talking about September, which is in the question. Does it say how 
things will be different? Well, it says that he will be a big brother then, which will be different for him, because in the story 
he was the little brother. So I am going to jot down this evidence.” Model writing a paraphrased version of the evidence on a 
sticky note. Tell students that they will now try this with a few questions on their own.  

• Distribute Rain School: Questions from the Text and sticky notes and allow students to begin working independently. 
As students begin to work, remind them that they should read the questions first, and then jot evidence when they think they 
have found answers. They are not actually writing answers yet. Circulate and assist students as needed.  

• After students have worked for about 10 minutes, pause them and ask them to discuss as a group the evidence they found for 
each question. 

• In this lesson and future close 
reading lessons, students are 
directed to write on sticky notes on 
the text to record unfamiliar words 
and the gist.  

• Consider pairing struggling readers 
with a stronger reader for this task. 
Alternatively, consider pulling a 
small group of students who may 
not have the fluency, language, or 
decoding skills to do this task on 
their own.  

• When doing Think-Pair-Share, it is 
helpful if students are already 
sitting near a peer with whom they 
can work well. It is also engaging to 
add movement to this protocol: an 
exaggerated gesture of finger on the 
forehead and eyes closed for 
thinking and putting bodies knee to 
knee when pairing up. 
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Work Time (continued) Meeting Students’ Needs 

• Remind students that they will be thinking and talking a lot together this year. Tell them that today you will be listening in to 
see how they are doing with their discussion skills. In the interest of time, consider assigning each group one specific 
question to discuss.  

• Tell students that they will now be using this evidence to write an answer to the questions. Model this process for them by 
thinking aloud the answer while writing it on the chart. This may sound like: “The question says, ‘How will school be 
different for Thomas when he starts again in September?’ Well, I’m going to use the words in the question to begin my 
answer, so I will write, ‘School will be different for Thomas because . . .’ ” Refer back to the evidence in the text: “Oh yeah, 
the text says, ‘Thomas will be a big brother, leading the other children.’ So I can finish my sentence with: ‘he will now be a 
big brother instead of a little brother, and he will lead the other children.’ ”  

Direct students back to their Rain School: Questions from the Text, inviting them to try writing answers. Remind them that the 
first part of the answer came from words in the question, while the second part of the answer came from the evidence in the 
text. Circulate and support students as they write.  

 

B. Reading Again for Important Details: Somebody In Wanted But So (SIWBS)(20 minutes) 
• Gather students back in a circle. Congratulate them on their first reading of the text.  

• Tell them that it is important to get the gist of a text and think about the lesson before looking even more closely at the parts 
of the story. Tell students they will now be reading closely to collect the important details of the story that relate to this main 
message. Discuss the word details as the small parts of the story that add to the overall lesson. 

• Direct students’ attention to the Close Read Recording Form, specifically to the Gathering Important Details section. Tell 
students they will be using the Somebody In Wanted But So categories to help them take notes on the important details of 
the story, and that each section is for a different kind of detail.  

• Review and discuss each category. On the Close Read Recording Form for Rain School, record literary terms that relate to 
each section while discussing. For example, write character under the word somebody because that’s where students should 
record the people in the story. In indicates the setting of the story. Wanted tells the motivation of a character. But indicates 
the problem. So is the solution or resolution.  

• Tell students that they will be like detectives today, hunting for details to complete the Gathering Important Details section 
of their Close Read Recording Form. Remind students that they should reread the entire text in order to be thorough close 
readers and detectives. As students read the text, circulate and support them. 
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Work Time  Meeting Students’ Needs 

• C. Vocabulary (20 minutes) 

• Students will now work with the words they listed during their second reading of Rain School. Gather students in a circle 
and tell them that they will now be learning a strategy for when they come across an unknown or difficult word while 
reading. Read the third learning target, “I can determine the meaning of a word using clues in the text around it.” Ask 
students if this learning target gives them any ideas of what they will be doing with unknown words. Share ideas as a whole 
class. (Listen for comments like: “I will try to figure it out from other stuff on the page.”) 

• Return to the projected copy of Rain School used in Lesson 2. Remind students about how you had written down the word 
sapling because the word was unfamiliar. Tell them that you will now go back to that word and try to figure it out its 
meaning. Tell students that one way to figure out the meaning of a word is to look at other words in the sentence and think 
about clues the sentence gives you, and then try to replace the word with a word they know.  

• On one side of an 8.5” x 11” sheet of white paper, write the sentence: “He gathers grass and saplings with the other 
children, and they make a roof.” Circle the word sapling. Think aloud the process of using clues in the sentence. “So, Thomas 
gathers the sapling, so it must be a noun, because it’s a thing he can pick up. Also, he picks it up with the grass, so I’m 
guessing it might also be a plant. They use it to make a roof, and I’ve seen roofs in pictures made of grass and branches from 
trees. So I’m thinking that sapling must mean something like branch or small tree.” On the back of the 8.5” x 11” sheet of 
white paper write “branch” or “small tree.” 

• Distribute a 3” x 5” index card to each student. Tell them that they will now choose a word from the unfamiliar words they 
wrote to repeat this same process. Give students 5 minutes of independent work time to do this with one word. Remind them 
that on one side they write the whole sentence that the word is in, circling the unknown word. On the other side, they are to 
write two possible words that it might be similar to.  

• Gather students back in the circle. Tell them they are going to play a quick game called Quiz-Quiz-Trade. In this game they 
will partner up with another student. When the teacher says “quiz,” one student will show their sentence with a word circled. 
Their partner will then try and guess one of the two words on the reverse side of the card. When the teacher says “quiz” 
again, the other student will show their sentence. Finally, the teacher will say “trade” and students must trade partners with 
someone near them. Consider modeling this with one student. Allow students to play Quiz-Quiz-Trade for 5 minutes. 
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Closing and Assessment Meeting Students’ Needs 

A. Debrief (5 minutes) 
• Debrief, in a whole group, with the question: “How could the new word that you learned help you better understand the 

text?”  

 

 

Homework Meeting Students’ Needs 

• Tonight you need to complete any of the questions you may not have finished on the Rain School Questions from the Text 
sheet. Remember to use details from the text to support your answers. To do this you will need your copy of Rain School.  

 

Note: In Lessons 4, 5, 6, and 7 students will engage in various group discussions. During these conversations, the teacher will 
be collecting data for the mid-unit assessment using the Conversation Criteria checklist.  
 

For ELLs or struggling readers, 
consider highlighting their text to 
help them find some important 
details that will help them answer 
the questions. 
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Name: 

Date: 
 
 
1.  According to the text, what is the first lesson the teacher says the students will learn? 

 
  

 

 

 

 

 
2.  How does the author describe the inside of the school? 

 
  

 

 

 

 

 
3.  How does the teacher in this story feel about her students’ work? Use details from the story. 
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4.  Why does the author say “it doesn’t matter” that the school has disappeared? Use details to support  

your answer.  

 
  

 

 

 

 
 
5.  Read this sentence from the story: “Their notebooks are rumpled from learning.” Based on the text,  

the word rumpled means: 

 
 

a. new 
b. full 
c. worn 
d. heavy 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can choose texts that interest me. (RL.3.11a) 
I can effectively participate in a conversation with my peers and adults. (SL.3.1) 
I can speak in complete sentences with appropriate detail. (SL.3.6) 

Supporting Learning Targets Ongoing Assessment 

• I can select a “power book” that I want to read.  

• I can talk with a small group about why I chose my power book. 

• I can speak in complete sentences when I participate in group discussions. 

• Book selection 

• Conversation Criteria checklist 

 

Agenda Teaching Notes 

1. Opening 

A. Books: We Seek the Power to Read (10 minutes)  

2. Work Time  

A. Search of Classroom Library (20 minutes) 

B. Building on Class Norms for Discussion: Fishbowl 
Protocol (15 minutes) 

C. Small Group Discussion: Why I Chose this Book (10 
minutes) 

3. Closing and Assessment 

A. Debrief (5 minutes) 

4. Homework 

• In advance: Ensure that the classroom library is stocked with many of the books in the Recommended 
Texts for Unit 1, as well as other books from a variety of genres. Stock the library with some “in demand” 
books that are “stretch” texts a bit above most students’ reading levels, but for which they will want to 
reach.  

• In this lesson, students begin to explicitly focus on their ability to engage in collaborative discussions, 
which will be formally assessed during Lessons 6 and 7.  

• Review the Fishbowl protocol (Appendix 1). 
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Lesson Vocabulary Materials 

discuss, norms, fishbowl, genre, 
fiction, fantasy, series, nonfiction 
 

• Personal challenging book that belongs to the teacher  

• Bins of classroom or library books (including the books on the Recommended Texts list for Unit 1) 

• Class Norms for Discussion anchor chart (new;  teacher-created) 

• Conversation Criteria Checklist (for teacher use) 

• Selecting a “Power Book” That I Want to Read recording form (one per student) 

 

Opening Meeting Students’ Needs 

A. Books: We Seek the Power to Read (10 minutes) 
• Remind students of the story Rain School. Ask them to turn for a moment to someone nearby and share one thing the children 

in the story had to do that shows how they went to great lengths to seek the power of education and reading. Have two or three 
students share their ideas aloud with the whole group.  

• Explain “We are are fortunate enough to be surrounded by books. We don’t have to build our own school every year, but in a 
different way, we too have to seek the power of education and reading.”  

• Show students a book that takes considerable reading power (because it is so long, or the vocabulary is complicated, or because 
of time constraints). Share how reading this book presents a challenge, and how someone would have to seek some power in 
order to complete it. Discuss how the classroom library is full of wonderful books like that one that may take some additional 
power to read.  

• Tell them that today during class, they will be choosing a book for independent reading: a book that interests them and that will 
also challenge them as readers. Their homework tonight will be to write about why they chose that book, and to start reading! 

• Introduce the first learning target: “I can select a ‘power book’ that I want to read.” Share ideas about what “power book” might 
mean. This should include how they will need to seek some power to be able to read it as well as how reading it will give them 
some power. Remind students of one of the guiding questions for the module: “What is the power of education and reading?”  

Reread the target, quickly thinking aloud about the word select: “I can select a ‘power book’ that I want to read this year. I think 
select must be like choose or find. I can choose a ‘power book’ that I want to read. I can find a ‘power book’ that I want to read. 
Yes, select must mean choose or find.” Explain that today they will be spending some time finding their own personal power 
book. 
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Work Time Meeting Students’ Needs 

A. Search of Classroom Library (20 minutes)  
• Introduce genre-related vocabulary as it relates to materials in the classroom library. Such vocabulary might include series, 

fantasy, mysteries, how-to books, informational books, science books, etc. Remind students that they should search for a book 
that not only interests them, but that will help them build their reading power.  

• Point out to students that in the classroom library are many books that relate directly to the topic they are studying: how and 
why people work so hard to access education, reading, and books.  

• As students comb through the bins of classroom library books, circulate and ask them to give reasons for why they are 
choosing certain books. As needed, offer suggestions that will support effective decisions.  

• As students narrow down their selections, have them settle on one and write a quick note on an index card naming why they 
chose it. They will bring this note to the conversation later in this lesson. 

• Consider having the books 
spread around the classroom in 
bins to make searching easier. Or 
perhaps bring the students to the 
library for this portion of the 
lesson.  

B. Building on Class Norms for Discussion: Fishbowl Protocol (15 minutes) 
• Introduce the learning targets: “I can talk with a small group about why I chose my power book” and “I can speak in complete 

sentences when I participate in group discussions.” Explain that in order to be successful with these targets, it is helpful to know 
what such a talk might look and sound like. Share that a few people will model this using a “fishbowl” technique: “We will be 
watching from the outside, and seeing and listening to what people in the fishbowl are doing and saying.”  

• Choose from these options for the fishbowl: 

* Choose three to five students who can serve as strong models of speaking and listening. 

* Invite students from an older grade to choose and bring their own “power books” to share. These students should be able to 
serve as strong models of speaking and listening. 

* Invite several teachers or adult volunteers to choose and bring their own “power books” to share and discuss.  

• The Fishbowl participants sit together in a circle in the middle of the group and discuss the books they chose and why. 
Observers in the outside circle should look for qualities of conversation. After the discussion, invite the observers to share both 
the positive and negative aspects of the discussion. Begin a Class Norms for Discussion anchor chart. If necessary, lead 
students toward some key norms (such as everyone having a chance to speak and participants asking questions of one another 
to extend conversation).  Tell them that you will be listening to how well they work with each other in their groups. (See the 
Conversation Criteria checklist and adapt to suit personal preferences.)  
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Work Time Meeting Students’ Needs 

C. Small Group Discussion: Why I Chose This Book (10 minutes) 
• Students now have the opportunity to put the discussion norms into practice.  Place them in groups of four to five. Review 

the norms, reminding students to refer to the anchor chart: Class Norms for Discussion that they have been practicing in 
Lessons 1–3 as they have talked with each other about books.  

• Remind students that writing in preparation for conversation is a useful speaking skill they will continue to use this year, so 
it will be helpful to have their notes from their search of the classroom library for their small group discussion.  

• Post the question: “Why did you choose this book?” As students discuss this topic, collect data on students’ mastery of 
discussion skills on the ongoing Conversation Criteria checklist. 

• Discussion groups should be large 
enough to provide a diversity of 
perspectives but small enough to 
encourage all students to 
participate. 

• Posting the discussion question is 
helpful to students and groups who 
may veer off course or forget the 
topic. Consider also adding a subset 
of related questions for groups who 
may struggle with extending 
conversation independently.  

• Consider providing sentence 
starters for ELLs if they struggle to 
participate in discussions. For 
example: “I picked this book 
because . . .” 

 
 

5-A-111



 

 

GRADE 3: MODULE 1: UNIT 1: LESSON 4 
Choosing a Book that Interests Me: 

Finding the Superhero Reader in Me 
 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. 
 

NYS Common Core ELA Curriculum  •  G3:M1:U1:L4  •  June 2013  •  5 
 

 

Closing and Assessment Meeting Students’ Needs 

A. Debrief (5 minutes) 
• Gather students back together in a whole group. Debrief the class norms for discussion:  

* “What went well in your groups?” 

* “What do we need to work on more?” Invite several teachers or adult volunteers to choose and bring their own “power 
books” to share and discuss.  

• Add to the Class Norms for Discussion anchor chart as needed. 

 

 

Homework Meeting Students’ Needs 

• Take the Selecting a “Power Book” That I Want to Read recording form home. Write down the name of the book 
you chose as your “power book” for independent reading. Tell an adult at home why you chose it. Start reading this book! 

 

Note: Each unit in this module is accompanied by an extensive list of books at a variety of reading levels. Students should use 
the library to obtain book(s) about the topics under study at their independent reading level. These books should be used in a 
variety of ways—as independent and partner reading in the classroom whenever time allows, as read-alouds by the teacher 
to entice students into new books, and as an ongoing homework expectation.  

• Students who cannot yet read 
independently will benefit from 
hearing books read to them, either 
by a caregiver or through audio 
recordings. 

• In addition, the site 
www.novelnewyork.org has a free, 
searchable database of content-
related texts that can be played as 
audio files on a home or library 
computer. Texts on this website can 
also be translated into many 
languages. Use the database to 
provide at-home reading of related 
texts to ELLs and their families in 
their native languages. 
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Learning Targets: 
• I can follow our class norms when I participate in conversations.  

• I can speak with complete sentences when I participate in group discussions.  
(Teachers: Please insert the conversation norms from class to assess students’ ability to engage effectively in collaborative 
discussions.  Code responses are based on the setting in which the criteria are observed.  
For example:  P= Partner, G= Small Group, C= Whole Class) 

•  

Student 
Name 

Complete 
Sentences 

Norm 1 Norm 2 Norm 3 Norm 4 Norm 5 
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Name: 

Date: 
Learning Targets: 
I can select a “power book” that I want to read. 

 
1. A “power book” is… 

 
 

 

 

 

 
2.  The title of my “power book is”… 

 
  

 

 

  

 

 
3.  I picked this book because…  
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can effectively participate in a conversation with my peers and adults. (SL.3.1) 
I can speak in complete sentences with appropriate detail. (SL.3.6) 
I can write an informative/explanatory text. (W.3.2) 
I can write an informative/explanatory text that has a clear topic. (W.3.2) 

Supporting Learning Targets Ongoing Assessment 

• I can follow our class norms when I participate in a conversation. 

• I can speak with complete sentences when I participate in group discussions. 

• I can write an informative paragraph with a clear topic that explains why I want to get the power of 
reading. 

• Conversation Criteria checklist 

• Student paragraphs (as pre-assessment) 

 

Agenda Teaching Notes 

1. Opening 

A. Think-Pair-Share: Why Did the Children Work So 
Hard for the Power of Education and Reading?  (10 
minutes)  

2. Work Time  

A. Debrief (5 minutes)Small Group Discussion: Why Do 
YOU Want the Power of Reading? (15 minutes) 

B. Paragraph Writing (Pre-Assessment) (30 minutes)  

3. Closing and Assessment 

A. Debrief (5 minutes) 

4. Homework 

• In this lesson, minimal instruction is given on paragraph writing before students write their own. This is 
a purposeful move, as it is designed to be a pre-assessment to be used to inform instruction on 
paragraph writing throughout the rest of this module.  
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Lesson Vocabulary Materials 

participate, norms, complete 
sentences, informative, paragraph, 
topic   
 

• Rain School (book; one per student; from Lessons 2 and 3) 

• Conversation Criteria Checklist (from Lesson 4; for teacher use) 

• Class Norms for Discussion anchor chart (begun in Lesson 4) 

• Paragraph Pre-assessment: What Is One Reason You Want the Power of Reading? (one per student) 

 

Opening Meeting Students’ Needs 

A. Think-Pair-Share: Why Did the Children of Chad Work So Hard for the Power of Education and Reading? 
(10 minutes) 
• Show students the cover of the book Rain School. Remind them that in this book, the children of Chad had to go to 

extraordinary lengths to seek the power of education and reading. Ask: “What were some of the extraordinary things they 
had to do?” Have a few students share aloud with the group.   

• Distribute Rain School to students. Encourage students to refer back to specific passages from the text they remember: facts, 
examples, details. Point out that since they read the book so carefully, and multiple times, they can remember it much better 
than if they’d only read it once.  

• Share: “It seems to me that if the children in Chad went to such extraordinary lengths to learn to read, they must really want 
that power. I wonder why they want it so much? I bet that you have some thoughts about that.”   

• Give students a moment to think about that question on their own, then ask them to turn to a partner and tell each other 
their thoughts. Then ask three or four students to share aloud with the whole group.  

Consider displaying some of the 
illustrations from the book in order 
to support students in responding to 
the question. 
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Work Time Meeting Students’ Needs 

A. Small Group Discussion: Why Do YOU Want the Power of Reading? (15 minutes) 
• Share with students that although we don’t have to build our school, we too want the power of education and reading, just 

like the children of Chad. Remind them that one of the “big deals” of this year is that they will increase their reading power, 
which they will then have for the rest of their lives.  

• Ask students to think about reasons they want the power of reading. Tell them that in a moment they will have the 
opportunity to talk about it with a group. Consider sharing a quick thought about why you wanted to read when you were a 
child. Give students think time.  

• Show the learning targets: 

* “I can follow our class norms when I participate in a conversation.” 

* “I can speak with complete sentences when I participate in group discussions.” 

• Remind students of the group discussion from Lesson 4 on what went well and what the class needs to work on in group 
discussions and review the Class Norms for Discussion anchor chart.   

• Place students in groups of four or five and invite them to begin.  As students discuss, circulate and assess individual 
students’ conversation skills using the Conversation Criteria checklist.  

• Consider drawing a thought bubble 
and writing a sentence starter where 
all can see, to support those who 
might need it. For example: “I want 
the power of reading because (or 
so) . . .” 

• This discussion provides the 
opportunity to continue the mid-
unit assessment of individual 
students’ conversation skills that is 
ongoing from Lessons 3 to 7. 

B. Paragraph Writing (Pre-assessment) (30 minutes) 
• Gather students back together in the whole group. Share an observation about what went well with following the class 

norms, and what might still need to be worked on. Model giving kind and specific feedback.  

• Introduce the final learning target: “I can write an informative paragraph with a clear topic that explains why I want to get 
the power of reading.” Since this might be the first time this year (or ever) that students have written a paragraph, activate 
their schema by asking: “What do you know about paragraphs?” Have a few students share. Circle the words informative 
and topic and explain what they mean. Underlining inform, in informative, and connecting it to the familiar word 
information is a useful strategy to deconstruct the new word. Use a phrase such as “stick to one big idea” to explain what 
with a clear topic means.   

• Tell students that this is a pre-assessment. Use this opportunity to teach the prefix pre: “Pre means before. So this is a piece 
of writing you will do before you do any writing that I will actually grade. Just try your best.”  

• Consider finding opportunities 
throughout the day to deconstruct 
various new words by looking at 
words within them or similar words. 
For example, inform in informative. 
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Work Time (continued) Meeting Students’ Needs 

• Encourage students to try their best to meet the target. Tell them that looking at their writing will help you learn how to best 
teach them to write strong paragraphs this year.  

Distribute the Paragraph Pre-assessment: What Is One Reason You Want the Power of Reading? Have them work 
silently for 20 minutes. Suggest that if they finish early they should reread their paragraphs and do all they can to make them 
better. If students lose focus, give them verbal reminders: “Stick with it!” “Is there anything you can do to make your writing 
more clear?” 

 

 

Closing and Assessment Meeting Students’ Needs 

A. Debrief (5 minutes) 
• Collect the paragraphs students have written and then invite them back together as a whole group. Display all three learning 

targets used in this lesson.   

• Read the targets aloud, then ask the students to think about one that they felt they were successful with and one that they 
might need more work on. Have the students either pair up and share, or have three or four students share aloud with the 
whole group.   

• If time permits, invite a few students to share what they wrote.  

• Collect students’ paragraphs. 

• Another way to get a sense of 
student assessment toward these 
targets is to have students give a 
“thumbs-up” if they feel confident 
about any given target, “thumbs-
sideways” if they are working on it, 
or “thumbs-down” if they feel they 
need lots of work on it. 

 

Homework Meeting Students’ Needs 

• When you go home, ask an adult in your family, “What was one reason you wanted to learn to read when you were little?” 
Either have them write their answer down, or write it yourself and bring it back to school. 
 

Note: Review the students’ paragraphs in this pre-assessment. This will inform instruction for Lesson 8 in this unit and 
subsequent paragraph writing lessons. Consider collecting this homework and using it to make a chart called “Why Do 
People Want to Seek the Power of Reading?” 
In Lesson 6, students begin to read Nasreen’s Secret School.  See Lesson 6 teaching note regarding the references to war in 
this text.  Also preview and adapt the Letter to Families (Lesson 6 supporting material). 
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1 

  

Name: 

Date: 
 

Learning Target: 
• I can write an informative paragraph with a clear topic that explains why I want the power of reading.  

 

Write a paragraph to answer the question: What is one reason you want the power of reading? 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can identify the main message or lesson of a story using key details from the text. (RL.3.2) 
I can describe the characters in a story (their traits, motivations, feelings). (RL.3.3) 
I can describe how a character’s actions contribute to the events in the story. (RL.3.3) 
I can document what I learn about a topic by sorting evidence into categories. (W.3.8) 
I can follow our class norms when I participate in a conversation. (SL.3.1b) 

Supporting Learning Targets Ongoing Assessment 

• I can identify the main message of Nasreen’s Secret School by reading the text closely. 

• I can describe what Nasreen wanted and what she did.  

• I can sort key details from Nasreen’s Secret School into categories.  

• I can discuss how the main message is conveyed through key details. 

• Close Read recording form (parts 1 and 2) 

• Conversation Criteria checklist 

 

Agenda Teaching Notes 

1. Opening 

A. Engaging the Reader and Building Fluency.  Read-
aloud of Nasreen’s Secret School by Jeanette Winter 
(5 minutes) 

B. Unpacking the Learning Targets (5 minutes) 

2. Work Time  

A. Rereading on Your Own: Capturing the Gist (20 
minutes) 

B. Reading Again for Important Details: Somebody In 
Wanted But So (SIWBS) (20 minutes)  

3. Closing and Assessment 

A. Debrief (10 minutes) 

• This lesson repeats the two-day close reading cycle from Lessons 2 and 3, with a new text. 

• Review: Helping Students Read Closely (Appendix 1).  

• This lesson includes the start of the Mid-Unit Assessment regarding students’ discussion skills and how 
well they are collaborating with peers. Note that there is no formal “assessment” document to distribute 
to students. Rather, begin using the Conversation Criteria checklist (see supporting materials) to collect 
formal data for the Mid-Unit Assessment.  

• In advance: Review the Letter to Families about the topic of this book.  Consider how you might adapt 
your presentation of this to the needs of your community and your classroom culture. 

• This text, Nasreen’s Secret School, is one of two texts in this unit that are written by Jeannette Winter, 
who has written dozens of acclaimed children’s books (ranging from adaptations of “Twinkle Twinkle 
Little Star” to fictional accounts of Emily Dickinson, Beatrix Potter and Jane Goodall). In these two 
texts, Winter addresses the importance of literacy and books even during times of war. Both texts 
include some reference to violence. The leading children publishing and teaching resource web sites 
unanimously agree that these texts are appropriate and effective for 3rd-grade children. Some of the 
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Agenda (continued) Teaching Notes 

4. Homework books’ themes challenge students to think through and learn to communicate new ideas, which is why 
these texts are so effective and widely used. 

• In Lessons 6 and 7 time is set aside  to discuss with students that in some places in the world, there are 
wars that are scary.  Use this discussion as an opportunity to build students’ idealism, help them 
articulate it, describe what it means to act bravely, and notice how Nasreen pursues the power of 
reading. 

 

Lesson Vocabulary Materials 

gist, message (in a story), lesson (in a 
story), detail, characters, setting, 
motivation, problem, solution 
  

• Nasreen’s Secret School (book; one per student) 

• Document camera and projector 

• Sticky notes 

• Anchor chart: Close Read recording form for Rain School (from Lessons 2 and 3) 

• Close Read recording form (one per student) 

• Conversation Criteria Checklist (from Lesson 4; included again here for teacher use to gather data as the Mid-Unit 1 
Assessment) 

• Close Read Recording Form for Nasreen’s Secret School anchor chart (new; teacher-created) 

• Letter to Families (optional; adapt as suits your community) 
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Opening Meeting Students’ Needs 

A. Engaging the Reader and Building Fluency: Read-aloud of Nasreen’s Secret School  (5 minutes) 
• Gather students in a circle. Remind students of the important reading work they did with Rain School. Invite individual 

students to turn and talk about the steps they took to read that text closely.  Re-orient them to the Anchor Chart: Close 
Read recording form for Rain School.  

• Tell them that today, you will be doing the same process, but with a new text, about a child going to school in a new place.  

• Distribute Nasreen’s Secret School to students. Project Nasreen’s Secret School and read aloud. Tell students that the 
text will be projected for them, and they should read along in their own text.  

• Remind students that the purpose of this read-aloud is simply to acquaint them with the text. Students should listen, enjoy, 
and follow the flow of the story. Do NOT aid students in comprehension at this point through questioning or discussion.  

• Read slowly, fluently, without interruption, as students follow along in their own text. 

• Allowing students to see the text 
and illustrations will aid them in 
their comprehension.  

• If a projector is not available, try 
providing multiple copies of the 
book, or positioning the book so it 
can best be seen by all students.  

 

B. Unpacking the Learning Targets (5 minutes) 
• Direct students to the learning target “I can discuss how the main message of Nasreen’s Secret School is conveyed through 

key details.” Circle the word discuss. Invite students to share what this word means. Remind students that in reading closely 
the text Rain School, they talked about their ideas with one another, following class norms for conversation. Review the class 
norms for conversation with the class, emphasizing speaking in complete sentences, looking one another in the eye, and 
giving everyone a chance to speak.  

• Remind students that today, as they work with their groups, you will be listening in to start to assess how well they are 
collaborating with their peers.  
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Work Time Meeting Students’ Needs 

A. Rereading on Your Own: Capturing the Gist (20 minutes)  
• Distribute the Close Read recording form for Nasreen’s Secret School to each student. Remind students of the close 

reading work they did the first time they read Rain School independently.  

• Ask them: “What did we do as readers?” Elicit student responses.  

• Point students to the Close Read recording form for of Rain School that they created in Lessons 2 and 3.  

• They will do several important things: 

* Read and think on their own to find the gist of each section by writing their ideas on the text or sticky notes, and 
underlining unfamiliar words or putting them on sticky notes 

* Talk with their group about the text 

* Write notes or answer questions about the text 

* Review the words gist and unfamiliar.  

• Once all students are clear on the task, distribute sticky notes, and give them 10 to 15 minutes to work with Nasreen’s Secret 
School on their own.  

• If necessary, chunk the text for students (see Meeting Students’ Needs). Circulate to support students as needed.  

• After 15 minutes, ask students to fill in the top box, which asks for their ideas about the lesson of the story, on their Close 
Read recording form.  

• Once they have done this, tell students they will now have 10 minutes to discuss, in small groups or partnerships, the reading 
work they have done so far. “What is this story mostly about?” Remind students of the class norms for conversation.  

• As students discuss their work, circulate with the Conversation Criteria checklist. Use this time to assess one or two 
small groups for the mid-unit assessment. 

• To make it more accessible to 
students, consider breaking the text 
into the following sections:  

1. pp 1–9 (ending with: “I knew I 
had to do something.”) 

2. pp 10–21 (ending with: “Would 
we ever know what had 
happened?”) 

3. pp 22–33 (end of story) 
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Work Time (continued) Meeting Students’ Needs 

B. Reading Again for Important Details: Somebody In Wanted But So (SIWBS) (20 minutes) 
• Gather students back in a circle. Direct their attention to the anchor chart: Close Read recording form for Rain School.  

• Use this to review the categories students used to collect important details. Remind students that they were looking for 
character, setting, motivation, problem, and solution. Review this vocabulary to clarify and activate students’ knowledge 
from Lessons 2 and 3.  

• Ask students to return to their seats to read independently, using the SIWBS graphic organizer to help them focus.  

• Remind them that it is very important to read the entire text again, not just “hunt and peck” for important details. Details 
are more or less important based on a reader’s understanding of the main message of a text. And when a reader starts to 
identify a pattern in the details, then the reader’s understanding of the main message may grow or change. 

• As students read and collect important details, circulate and support them as needed.  

• After 10 minutes of independent close reading time, invite students to once again discuss their reading with their groups. 
Ask students to go through each category of note-taking, giving every student in their group a chance to share their ideas. 
Tell them that when there is a difference between two students’ ideas, it is important to notice that and discuss why each 
made the decision he or she made.  

• As students discuss their work, circulate with the Conversation Criteria checklist. Use this time to assess one or two small 
groups for the mid-unit assessment.  

• Before students return to a circle, ask them to return to the idea of the story’s message or lesson. Review what these terms 
mean in this context. 

• Remind them to think about the details they just wrote and discussed, and decide if their ideas about the story’s lesson 
changed at all.  

• Gather students back in a circle. Invite students to assist in completing the anchor chart: Close Read recording form for 
Nasreen’s Secret School. Consider keeping this chart posted next to the anchor chart: Close Read recording form for Rain 
School. It is very helpful for students to have a sense of routine as they begin to build their stamina for reading closely. 

Consider allowing ELL students to 
pair up with students who speak 
their native language for the 
partner/small group discussion 
portion.  
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Closing and Assessment Meeting Students’ Needs 

A. Debrief (10 minutes) 
• Debrief with three questions: 

* “What do you think the lesson of this story is?”  

* “What details in the story helped you decide the lesson?” 

* How might you have felt if you were Nasreen? 

• After students have had the opportunity to discuss these questions about the book, follow-up with a conversation that might 
sound like: “In some places in the world, there are people who are fighting in a war.  This may feel scary and sad to people 
and that is ok.  As a reader, you may sometimes encounter ideas that make you feel different emotions—sometimes you 
might feel happy and other times, sad or angry.  I encourage you to find an adult to talk to when you read a book that makes 
you feel sad or angry.  

 

 

Homework Meeting Students’ Needs 

A. Read some sections of Nasreen’s Secret School out loud to someone at home or in front of a mirror. Tell someone at home 
what you already have figured out about the story. What is the story mostly about? What details are important, and why? 
How are the students in that school like you? How are they different?  

B. Share the Letter to Families with an adult family member at home. After your family member has had a chance to read 
the letter, have a conversation about any feelings you may have had while reading the text Nasreen’s Secret School.   
 

Note: For the next lesson, students will continue to work with their Close Read recording forms and their copy of Nasreen’s 
Secret School. Consider collecting students’ work from today, so nothing gets lost, or direct students to save them in a 
reading folder. 

For ELLs or struggling readers, 
consider highlighting their text to 
help them find some important 
details that will help them answer 
the questions. 
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Close Read Recording Form for book:  

 

 
 

Name: 

Date: 
Capturing the Gist of a Story 
 
After reading this for the first time on your own, what do you think the lesson of this story is? 

 
  

 

 

 

 
Gathering Important Details in a Story 
 

Somebody … 

(character) 

 

in … 

(setting) 

 

wanted … 

(motivation) 

 

but … 

(problem) 

 

so … 

(resolution) 

 

After thinking more closely about the characters and their motivations, now what do you think the lesson of this story is?  
Why do you think this? 
 

 

1Kylene Beers, When Kids Can’t Read: What Teachers Can Do (Portsmouth, NH: Heinemann, 2003), 144–49. 
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Instructions: Use this form or something similar to collect data for students’ Mid-Unit 1 Assessment. 
Learning Targets: 
• I can follow our class norms when I participate in conversations.  

• I can speak with complete sentences when I participate in group discussions.  
(Teachers: Please insert the conversation norms from class to assess students’ ability to engage effectively in collaborative 
discussions.  Code responses are based on the setting in which the criteria are observed.  
For example:  P= Partner, G= Small Group, C= Whole Class) 

 

Student 
Name 

Complete 
Sentences 

Norm 1 Norm 2 Norm 3 Norm 4 Norm 5 
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Dear Families, 
 
At school, students are learning about the power of literacy and about the effort people go to in order to access 
books around the world.  As a part of this, they will read two books that describe the importance of literacy and 
books, even during times of war. They learn about heroic people who go to great lengths to get the “power of 
reading” in Iraq and Afghanistan.. Both countries have experienced war in recent years.  
 
In class today, students began to read Nasreen’s Secret School and to discuss these issues. We discussed how violence 
does happen around the world, and how heroic the characters are in this book.  We also discussed that readers 
might have different feelings (like sadness or anger) when reading about difficult issues. We discussed that it is 
normal to have these kinds of feelings, and it is important to find an adult that you trust that you can talk to 
about what you are thinking and feeling. Please ask your child about the book they read today and offer your 
support should your child ask for it. 
 
 
We welcome your feedback and questions about the important work that we are doing to support your child’s 
growth as a reader, writer, and citizen. 
 
Please print and sign your name on this letter and return it with your child to school tomorrow so that we know 
that you received this communication. 
 
Sincerely,      

 

 
Parent/guardian name & signature 
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Estimadas familias, 
 
En la escuela, los estudiantes están aprendiendo sobre el poder de la literatura y el esfuerzo de la gente al 
rededor del mundo para tener acceso a los libros. Como parte de esto, leerán dos libros que describen la 
importancia de la literatura y de los libros, incluso durante tiempos de guerra. Ellos aprenden acerca de las 
personas heroicas que hacen todo lo posible para obtener “el poder de la lectura” en Irak y Afganistán. Ambos 
países tuvieron experiencia de guerra en los últimos años.  
 
En la clase de hoy, los estudiantes empezaron a leer Nasreen’s Secret School y hablar de estos temas. Hablamos 
sobre como la violencia ocurre alrededor del mundo, y como son heroicos los personajes en los libros. También 
hablamos sobre los lectores que podrían tener diferentes emociones (como la tristeza o amargura) cuando leen 
sobre temas difíciles. Hablamos sobre que es normal tener emociones como estas, y es importante encontrar un 
adulto en quien cofias y con quien puedes hablar sobre lo que estas pensando y sintiendo. Por favor pregúntele 
a su hijo acerca del libro que leímos hoy y ofrezca su apoyo en caso de que su hijo lo pida. 
 
Agradecemos sus comentarios y preguntas acerca de la importante obra que estamos haciendo para apoyar el 
crecimiento de su niño como lector, escritor y ciudadano. 
 
Por favor imprima esta carta y firme su nombre y devuélvala a la escuela con su hijo mañana para que sepamos 
que ha recibido esta comunicación. 
 
Atentamente, 
 

 

 
Nombre y firma del padre / tutor 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can answer questions using specific details from the text. (RL.3.1)  
I can ask questions so I’m clear about what is being discussed. (SL.3.1c) 
I can ask questions that are on the topic being discussed. (SL.3.1c) 
I can connect my questions to what others say. (SL.3.1c) 
I can use what the sentence says to help me determine what a word or phrase means. (L.3.4) 

Supporting Learning Targets Ongoing Assessment 

• I can answer questions using details from Nasreen’s Secret School.  

• I can explain why I chose specific details I found to answer questions.   

• I can determine the meaning of new vocabulary using clues in the text around it. 

• Close Read recording forms (completed) 

• Nasreen’s Secret School: Questions from the text 

• Complete Mid-Unit 1 Assessment, using Conversation 
Criteria checklist 

 

Agenda Teaching Notes 

1. Opening 

A. Unpacking Learning Targets (5 minutes) 

2. Work Time  

A. Answering Text-Dependent Questions (20 minutes) 

B. Group Discussion: Carousel of Questions (20 
minutes)  

3. Closing and Assessment 

A. Revealing and Discussing the Evidence (15 minutes) 

4. Homework 

• This lesson follows part 2 of the close reading cycle, which students were introduced to in Lesson 3 (with 
Rain School). Review that lesson.  

• In advance: Create a chart for each text-dependent question. Post these charts around the room so small 
groups of students can access them during the Carousel protocol.  

• Review: Carousel protocol (Appendix 1). 
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Lesson Vocabulary Materials 

evidence, detail, question, clue, 
flourish, Taliban, frantic, Allah 
  

• Nasreen’s Secret School (book; one per student)  

• Nasreen’s Secret School: Questions from the Text (one per student) 

• Charts: Questions from the Text (new; teacher-created based on Questions from the Text supporting material) 

• Sticky notes (one pack for each carousel station) 

• Conversation Criteria Checklist (from Lesson 4; for teacher use) 

 

Opening Meeting Students’ Needs 

A. Unpacking Learning Targets (5 minutes) 
• Post the learning target “I can explain why I chose specific details I found to answer questions.” Circle the word explain. Ask 

students how they normally explain something. Today they will be using conversation as a way to decide the details that they 
will be using as evidence to answer questions about Nasreen’s Secret School. 
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Work Time Meeting Students’ Needs 

A. Answering Text-Dependent Questions (20 minutes) 
• Distribute student texts Nasreen’s Secret School used in Lesson 6 as well as Nasreen’s Secret School: Questions 

from the Text.  

• Review with students the process they went through to answer questions about Rain School (in Lesson 4):  

* They read the text several times to figure out the main message and important details (done in Lessons 3 and 6). 

*  Then they read the questions. 

* They reread the text, keeping those questions in mind.  

* When they encountered details that could be used as evidence to answer a question, they jotted down the evidence from 
the text.  

• Review the word evidence with the class. Evidence is something we use to prove an idea we have. Remind students that they 
are learning to be reading detectives, and that detectives look for clues, or evidence, to help them figure things out. 

• Tell them that they are going to do the exact same process for Nasreen’s Secret School. However, right now they are not 
going to write out full answers for the questions. They get to talk with their peers before they will write answers. 

• Instead, they should just read with the questions in mind, looking for important details that can be used as evidence in their 
answers.  

• When they write down the evidence on a sticky note, they should write the corresponding question number on the sticky 
note. This will make the next part of the activity move more efficiently.  

• Model briefly as needed. When it is clear students understand the instructions, release them to independent work.  

• Give students the next 15 minutes to work on finding important details for the questions. Encourage them to be “detectives.” 
Circulate and support students as needed. 

• It might be helpful for some 
students to use a different color to 
underline evidence for each 
question. For these students, 
consider providing colored pencils 
and coding each question with the 
matching color.  
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Work Time (continued) Meeting Students’ Needs 

B. Group Discussion: Carousel of Questions (20 minutes) 
• Gather students back in a circle. Direct their attention to the charts hanging around the room. Tell them that at the top of 

each chart there is a question about Nasreen’s Secret School. These questions match the questions they were just thinking 
about as they read and underlined independently.  

• Assign students to groups of three or four. Explain their task. They are to visit each station as a group. They should bring 
their notes and their texts with them. 

• When they arrive at a station, they should read the question aloud. Then, each student should share the evidence she or he 
found that matches that question. This should be easy to find because they wrote the question number on their sticky notes.  

• If there are variations of evidence among students, the group should discuss and agree upon the best evidence for the 
question. They should write that evidence on a sticky note and stick it to the chart below the question.  

• Remind students to discuss important words that helped them answer the questions. 

• If there is time remaining at that station, they can actually fill in the answer to the question on the Nasreen’s Secret School: 
Questions from the Text recording form. 

• Tell students that when they leave each station, they should cover up their evidence with another sticky note, so the next 
group that comes won’t see their evidence.  

• Give groups 5 minutes at the first station, then 4 minutes at each remaining station. Use this time to circulate with the 
Conversation Criteria Checklist and assess groups of students who have not yet been assessed for the mid-unit 
assessment. 
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Closing and Assessment Meeting Students’ Needs 

A. Revealing and Discussing the Evidence (15 minutes) 
• After students have completed the Carousel of Questions, gather them back in a circle, with the charted questions in front of 

them. Take 1–2 minutes per question, revealing the evidence that each group chose. Notice where there are similarities and 
where there are differences. If there are differences, have a quick whole group discussion, and then a vote, on which one 
makes better evidence.  

• Invite students to share any final reflection they have on this text given the sensitive topic.  

• Explain the homework to students. Remind them that since they have read the text so carefully, and talked about it so much 
with their peers, answering the questions will be easier. 

 

 

Homework Meeting Students’ Needs 

• Today you spent time choosing and discussing details to use as evidence in answering questions about Nasreen’s Secret 
School. Tonight, use that evidence to actually write the answers to the questions on Nasreen’s Secret School: Questions from 
the Text. Remember, the first part of your answer uses words from the question. The second part of your answer should use 
evidence from the text.  
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Name: 

Date: 
 
1.  According to the story, how did the city of Herat change for the worse? Why did it change? 
 

  

 

 

 

 

 
2.  According to the story, why did Nasreen stop speaking and smiling? 
 

  

 

 

 

 

 
3.  According to the story, in what way did the boys of the village help the girls of Nasreen’s school? 
 

  

 

 

 

 

5-A-142



 

 

GRADE 3: MODULE 1: UNIT 1: LESSON 7 
Nasreen’s Secret School: 

Questions from the Text 
 
 

 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. 
 

NYS Common Core ELA Curriculum  •  G3:M1:U1:L7  •  June 2013  •  2 
 

 

4.  What event or events in the story made Nasreen change back to being a happy child? 
 

  

 

 

 

 

 
5.  What does the author mean when she writes, “Now she can see blue sky beyond those dark clouds”? 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can write an informative/explanatory text that has a clear topic. (W.3.2) 
I can develop the topic with facts, definitions, and details. (W.3.2) 
I can construct a closure on the topic of an informative/explanatory text. (W.3.2) 
I can write routinely for a variety of reasons. (W.3.10) 

Supporting Learning Targets Ongoing Assessment 

• I can write a paragraph about what Nasreen wants and why. 

• I can support my topic with details from Nasreen’s Secret School. 

• I can write a sentence to close my paragraph. 

• Students’ on-demand paragraphs 
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Agenda Teaching Notes 

1. Opening 

A. Engaging the Writer: Making Connections between 
Nasreen and the Children in Rain School  (5 
minutes) 

2. Work Time  

A. Characteristics of a Paragraph: Studying a Strong 
Model (15 minutes) 

B. Modeling: Studying the Graphic Organizer 

C. Partner Planning: Using the Graphic Organizer (15 
minutes) 

D. Independent Writing: Drafting a Paragraph (10 
minutes) 

3. Closing and Assessment 

A. Student Shares (15 minutes) 

B. Debrief: Learning Target Check (5 minutes) 

4. Homework 

• This lesson is the first formal writing instruction in Module 1. Emphasize to students that writing is 
more than just organizing their ideas or editing for conventions.  In order to write well about something, 
you need to know a lot about it.  Students have been building that knowledge during their reading, and 
may end up re-reading or building more knowledge as they write.1 

• In advance: Review students’ pre-assessment paragraphs from Lesson 5 to get a sense of students’ skills 
in writing paragraphs. This will inform instruction in this lesson.  

• Create a chart of the Model Paragraph: Children of Chad.  

• Create a chart of filled in Paragraph Writing Graphic Organizer: Children of Chad. 

 
 
 
 
 

 
 
 
 
 
 

1This coaching point is based on Writing for Understanding: Using Backward Design to Help all Students Write Effectively (Vermont Writing 

Collaborative, 2008).  This book is an excellent resource that can help teachers better understand how to address the Common Core “shift” 

regarding “writing from sources.” 
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Lesson Vocabulary Materials 

topic, detail, explain, conclusion  
  

• Rain School (book; one per student) 

• Nasreen’s Secret School (book; one per student) 

• Model Paragraph: Children of Chad chart (new; teacher-created; see example in Supporting Materials) 

• Paragraph Writing Graphic Organizer (filled in): Children of Chad chart (new; teacher created) 

• Chart paper for Paragraph Writing anchor chart 

• Paragraph Writing graphic organizer (one per student) 

 

Opening Meeting Students’ Needs 

A. Engaging the Writer: Making Connections between Nasreen and the Children in Rain School  
 (5 minutes) 
• Gather students in a circle. Hold up Rain School and Nasreen’s Secret School. Think aloud the powerful message of 

these books. This may sound something like: “You know, after we finished Nasreen’s Secret School and Rain School, I was 
absolutely amazed. Some stories like these are about real children around the world.” 

• Ask students to Think-Pair-Share:  

*  “What connections did you see between these two books? What was the same?”  

• Tell students that one way people respond to powerful stories is to write about them, and share the story with other people 
in their community and in the world. Read aloud the learning targets. As a whole group, unpack the targets with the 
question “Based on these learning targets, what do you think we will be doing today?” Have all students think and then ask a 
few to share out.  
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Work Time Meeting Students’ Needs 

A. Characteristics of a Paragraph: Studying a Strong Model (15 minutes) 
• Tell students that they will be looking at a model, or example, of the type of paragraph they will write. (Either show students 

a paragraph you actually wrote, or use the model provided at the end of this lesson.) 

• “I wrote something about the children of Chad and the lengths they went for the power of education and reading.  My goal is 
to share their story with others.  So here is something I wrote.”  

• Display the Model Paragraph: Children of Chad chart.  

• Have students read it (or read it to them).  Think-Pair-Share the question “What is this paragraph about?  How do you 
know?” Guide students toward the idea that the topic of the paragraph is revealed in the first sentence.  Underline the first 
sentence of the paragraph and write “Topic Sentence” in the margin next to it.  

• Next, lead students into a conversation in which they realize that the paragraph needs more details.  This may sound like, 
“Okay, why not stop there?  I’ve said it.  The children of Chad go to great lengths for the power of education and reading.  
I’ve told the reader.”  Invite students to share ideas about why more writing is necessary.  Look for comments like,:“You 
need to tell how they did something great,” or “The reader is going to be curious about what you mean now.”  

• Tell students that writers give some details about their topic.  Discuss the word “Detail.”  Move on to the first detail sentence.  
Read aloud: “For example, to get the power of education, the students build their own school.”  Underline this sentence in a 
new color, and write “Detail” in the margin.  

• Repeat the same process again. “Can I stop? I’ve given my detail about the children of Chad.”  Ask students to Think-Pair-
Share: “What might the reader ask if I stopped right here?”  Look for comments like: “What do you mean they build their 
own school?” or, “What did they use?”  

• Tell students that writers think about their reader, and explain some more about their details that they read about in Rain 
School.  Discuss the word “explain.” Read aloud: “The students use mud to build walls and desks.  They use grass and 
saplings to make a roof.”  Underline this sentence in a new color, and write “Explain” in the margin.  

• Some students may benefit by 
having their own copy of the Model 
Paragraph: Children of Chad to 
underline and write on during the 
lesson.  This makes it interactive 
and also provides them with a 
model they can keep and use while 
writing.  
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Work Time (continued) Meeting Students’ Needs 

• Repeat this process for the second detail and explanation if necessary.  If students seem confident in their understanding, 
simply tell them you repeated this process again with a second detail about the topic.  

• Read aloud the last sentence: “These are some of the ways that the children of Chad go to great lengths to get the power of 
education and reading.” Ask: “What about this last sentence?  Why is it here?  What job does it have?”  Have students Think-
Pair-Share.  Listen in on student conversations for helpful comments to share with the class, such as: “It shows us that it is 
over,” or “It says the same thing as the first sentence.” Discuss the word “conclusion.”  Tell students that the job of the 
conclusion is to wrap it up, repeat the topic, and signal the end so the reader is not looking for more. 

B. Modeling: Studying the Graphic Organizer (5 minutes) 
• Tell students that great writers usually do not just start writing.  Writers make sure they have good information about their 

topic.  Point out to students that they have already done that by reading carefully and taking notes about the books they have 
read. Those notes are their raw material to be used for their writing, or else they can go back to the books. 

• Then writers usually choose a focus.  Point out that your focus in the model paragraph is one of the efforts children in Chad 
went to in order to get an education.  

• Usually then writers make a plan and organize their information and thoughts before they actually start writing. “When I 
started my paragraph about the children of Chad, I had a lot of thoughts, and didn’t know which details to use.  So I made a 
plan for my paragraph first.” Display the Paragraph Writing Graphic Organizer (filled in): Children of Chad 
chart directly next to the Model Paragraph: Children of Chad.  Help students to see the corresponding ideas and sentences 
between these two documents. 

C. Partner Planning: Using the Graphic Organizer (15 minutes) 

• Tell students that they now get to try planning and writing a paragraph about Nasreen. Consider framing this writing like: 
“Nasreen’s story is so important and so extraordinary, I think we should work as writers to share it with our community.  So 
let’s write our own paragraphs and put them right outside our classroom so people can hear about girls like Nasreen.”  

• Consider brainstorming the topic of their paragraph as a group, as this may prove to be the most challenging part for 
students. List ideas for possible topics on the board for all students to see.  
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Work Time (continued) Meeting Students’ Needs 

• Tell students that they will work with a partner to plan their paragraph. Each student should complete his or her own 
Paragraph Writing graphic organizer.  And eventually each of them will write their own paragraph. But they can talk 
together to help each other think about what details to include and how to explain those details.  

• Emphasize that they will have many chances to practice this skill throughout the year, and that today is just a chance to 
“have a go” with the help of a partner.  

• Distribute a Paragraph Writing graphic organizer to each student.  Ask them to fill it out using Nasreen’s Secret School as 
their source of information.  Tell them that once their organizer is done, they should raise their hand and have it checked by 
a teacher. 

D. Independent Writing: Drafting a Paragraph (10 minutes) 

• Students then can move on to trying to write their individual paragraph.  They may talk with their partner for support, but 
each student should do his or her own writing. 

• Remind students that they will have lots of practice writing paragraphs this year.  Today, they are doing writing that is called 
“on demand”: the best writing you can do in a limited time. 

• Circulate and support students as needed. 
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Closing and Assessment Meeting Students’ Needs 

A. Student Shares (5 minutes) 
• As students are writing, try to note a few key revision points that are common to many students. (This information could 

also come from their pre-assessment of paragraph writing.) Gather students back in a circle.  Invite a couple of students to 
share their writing with the class. (If possible, project their writing using a document camera as they read.)  Point out key 
writing moves that are strong in the piece.  Then use this opportunity to give descriptive feedback to that student (but that is 
helpful to many students). Repeat this once or twice, depending on time.   

• Consider choosing which students 
will share their work as they are 
working. This could be based on 
model work or paragraphs that lend 
themselves to good revision 
feedback. 

 

B. Debrief: Learning Target Check (5 minutes) 
• Post all three learning targets again.  Go through them one by one, asking students to engage in a quick “target check.”  Tell 

them that after you read the target, they should give it thumbs-up if they feel they really got it.  Tell them to give a thumb to 
the side if they think they need to practice it a few more times.  Tell them to give it a thumbs-down if they feel really 
confused by this.  Ask students for new things they learned about paragraph writing. Add to the Paragraph Writing anchor 
chart. 

 

 

Homework Meeting Students’ Needs 

• Read your paragraph out loud to someone at home or to yourself into a mirror.  Ask that person to tell you one specific thing 
he or she liked about your paragraph, and one thing you could do to make your writing better.  Use this feedback, or your 
own careful rereading to make a second draft of your paragraph to bring back to school tomorrow. 
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The children of Chad go to great lengths to seek the power of education and reading.  For example, they build 
their own school at the beginning of the year!  To do this, they use mud to make bricks to build the walls and 
desks.  They use grass and saplings and make a roof.  Also, the children of Chad work very hard studying during 
the school year.  Every day they learn something new. In one part, the teacher writes an “A” on the black board, 
and the students write it over and over in the air.  Finally, the story says that at the end of the year their 
notebooks are all rumpled from using them, and their minds are fat with knowledge.  These are a couple of 
ways the children of Chad go to great lengths to seek the power of education and reading.  
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Name: 

Date: 
 

 
 
 
 

 

Topic: 

Detail: 

Explain: 

Detail: 

Explain: 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can identify the main message or lesson of a story using key details from the text. (RL.3.2) 
I can describe the characters in a story (their traits, motivations, feelings). (RL.3.3) 
I can describe how a character’s actions contribute to the events in the story. (RL.3.3) 
I can document what I learn about a topic by sorting evidence into categories. (W.3.8) 
I can effectively participate in a conversation with my peers and adults. (SL.3.1) 

Supporting Learning Targets Ongoing Assessment 

• I can identify the main message of That Book Woman by reading excerpts from the text closely. 

• I can sort key details from That Book Woman into categories.  

• I can describe what the main character wanted and what he did.  

• I can discuss how the main message of That Book Woman is conveyed through key details.   

• Close Read recording form  
(parts 1 and 2) 

 

Agenda Teaching Notes 

1. Opening 

A. Engaging the Reader and Building Fluency: Read-
aloud of That Book Woman (10 minutes) 

B. Unpacking the Learning Targets (5 minutes) 

2.  Work Time  

A. Rereading on Your Own: Capturing the Gist (20 
minutes) 

B. Reading Again for Important Details: Somebody In 
Wanted But So (20 minutes) 

3. Closing and Assessment 

A. Debrief (5 minutes) 

4. Homework 

• In advance: Because That Book Woman is a more complex text, students need access to excerpts from 
the book to complete the close reading cycle. See supporting materials for a list of appropriate excerpts.  

• Review: Helping Students Read Closely (Appendix 1). 

• Prepare an anchor chart: Close Reading recording form for That Book Woman. 
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Lesson Vocabulary Materials 

dialect, Appalachia, rural, gist, excerpt 
  

• That Book Woman by Heather Henson (book; one for teacher) 

• Document camera and projector 

• Close Read recording form anchor chart for Rain School anchor chart and Close Read recording form anchor chart for 
Nasreen’s Secret School (from Lessons 2 and 6, respectively) 

• Excerpts from That Book Woman 

• Close Read recording form (one per student) 

• Conversation Criteria Checklist (for teacher use; from Lesson 4) 

• Chart paper for the anchor chart: Close Read recording form for That Book Woman 

 

Opening Meeting Students’ Needs 

A. Engaging the Reader and Building Fluency: Read-aloud of That Book Woman (10 minutes) 
• Gather students in a circle. Tell them that today they are going to be hearing and reading a new story called That Book 

Woman by Heather Henson; tell students that the language in this book is going to sound different from the language in the 
books they have heard so far because the author wrote it in the dialect some people speak in the Appalachian region of 
Kentucky. Do not explain the story. Simply define dialect as “the language of a certain group.” Students can revisit this idea, 
and connect it to their own lives, after reading the text.  

• As with other read-alouds in this unit, ask students to follow along in their text. (This promotes fluency.) Tell them that they 
should read along as the story is being read to them.  

• Project the book That Book Woman and read the entire text slowly, fluently, without interruption. If students get excited 
and want to talk about the text, remind them: “Just like the other books we have read, you will have a chance to reread this 
story and talk about it today and tomorrow.” 

Note: It is important that this text is read without interruption. The purpose is to acquaint students with the text, not aid 
them in comprehension through questioning or discussion. 

• When introducing new vocabulary, 
consider having the words written 
on index cards. Show the card to 
students when talking about the 
word. Then post the word on a word 
wall. This is helpful to visual 
learners. 
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Opening (continued) Meeting Students’ Needs 

B. Unpacking the Learning Targets (5 minutes) 
• Direct students to the learning targets for this lesson. Tell students that this is the third time they have worked with close 

reading and these learning targets. Read each target individually, reminding students of what they are doing for each target. 
After reading each target and explaining it, gauge confidence with the learning targets using a thumbs-up, thumbs-sideways, 
or thumbs-down. 

 

 

Work Time Meeting Students’ Needs 

A. Rereading on Your Own: Capturing the Gist  (20 minutes) 
• Students will need access to the excerpts from That Book Woman and the Close Read recording form.  

• Remind students of the close reading work they have done so far. For each text, they did two important things during their 
first independent read: They tried to find the gist for each section and wrote their idea on a sticky note as well as underlined 
or wrote down unfamiliar words on sticky notes. 

• Explain to students that this story will be a little more difficult due to the dialect in which it is written. Consider saying 
something such as: “All readers come across texts written in language that is unfamiliar and difficult. This happens if I read 
text written a long time ago, or a text written in a style of speaking I do not know very well. When this happens, capturing 
the gist of the text is especially important. If you get confused, look for all the words you do know and try to figure out who is 
the main character in story and what is happening. Try not to get stuck on every word you do not recognize. Write it down 
and move on.”  

• Remind students to read just one section at a time, capturing the gist of each section before moving on.  

• Tell students that their text will look a little different from the book. This is because they will be reading excerpts of the 
story. Define the word excerpts as parts of the text.  

• Allow students 15 minutes to work with the text on their own. As they work, circulate and support students as needed.  

• After 15 minutes, ask students to fill in the top box, which asks for their ideas about the lesson of the story, on their Close 
Read recording form. Once they have done this, tell students they will now have 10 minutes to discuss, in small groups or 
partnerships, the reading work they have done so far.  
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Work Time (continued) Meeting Students’ Needs 

B. Reading Again for Important Details: Somebody In Wanted But So (SIWBS) (20 minutes) 
• Gather students back in a circle. Direct their attention to the Close Read recording form anchor chart for Rain 

School anchor chart and Close Read recording form anchor chart for Nasreen’s Secret School. Use these to 
review the categories students used to collect important details. Remind students that they were looking for characters, 
setting, motivation, problem, and solution. Discuss these to clarify and activate prior knowledge.  

• After 10 minutes of independent close reading time, invite students to once again discuss their reading work in their groups. 
Ask students to go through each category of note-taking, giving every student in their group a chance to share their ideas. 
Tell them that when there is a difference between two students’ ideas, it is important to notice that and discuss why each 
made the decision they made.  

• As students work, continue gathering data about students’ discussion skills on the Conversation Criteria Checklist.  

• Point out to students that our understanding of a story gets deeper or changes when we reread, paying attention to details 
that relate to the main message or lesson.  

• Direct students to fill in the last section of their Close Read recording form. “NOW what do you think the lesson of this story 
is? Why do you think this?”  

• Gather students back in a circle. Invite students to assist in completing the anchor chart: Close Read recording form for 
That Book Woman. 

• The language of That Book Woman may 
prove especially challenging to ELL 
students. Consider providing the 
illustrations to aid their 
comprehension.  

• As an extension activity, consider 
having students in a group complete 
the second part of the close read 
from a secondary character’s point 
of view. For example, what is the 
mother’s motivation in the story?  
What is her problem?  What is the 
solution through her eyes? 

 

Closing and Assessment Meeting Students’ Needs 

A. Debrief (5 minutes) 
• Debrief with the questions: “How did the language of this story change the experience for you?” and “How did reading the 

text closely multiple times help you?” 

 

 

 

Homework Meeting Students’ Needs 

• Find Kentucky on a map of the United States. Talk to someone at home about how people got books in rural Kentucky a long 
time ago. How is it different from how you get books now where you live?  
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Because That Book Woman is a very challenging text, students will only be asked to read excerpts for their close 
reading. This approach is similar to how older students might read a short passage of a primary source 
document. 
 
This page shows on which page(s) each excerpt can be found, as well as the starting and ending phrase of the 
relevant excerpt. 
 
 
Pages 1–4 
Beginning: “My folks and me—” 
Ending: “… when they take a-wander.” 
 
Page 7 
Beginning: “And I do not fancy it one bit.” 
Ending: “But me, I am not scholar boy.” 
 
Page 12 
Beginning: “Now what that lady brings …” 
Ending: “… and all for naught, I reckon.” 
 
Page 15 
Beginning: “To my surprise…” 
Ending: “… she’ll come again to swap these books for more!” 
 
Page 16 
Beginning: “Now me …” 
Ending: “That horse of hers sure must be brave, I reckon.” 
 
Pages 21–22 
Beginning: “I stand a spell to watch …” 
Ending: “… and quiet-like we start to read.” 
 
Pages 27–28 
Beginning: “I open up the book …” 
Ending: “… it makes me smile right back.”   
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Close Read Recording Form for book:  

 

 
 

Name: 

Date: 
Capturing the Gist of a Story 
 
After reading this for the first time on your own, what do you think the lesson of this story is? 

 
  

 

 

 

 
Gathering Important Details in a Story 
 

Somebody … 

(character) 

 

in … 

(setting) 

 

wanted … 

(motivation) 

 

but … 

(problem) 

 

so … 

(resolution) 

 

After thinking more closely about the characters and their motivations, now what do you think the lesson of this story is?  
Why do you think this? 
 

 
1Kylene Beers, When Kids Can’t Read: What Teachers Can Do (Portsmouth, NH: Heinemann, 2003), 144–49. 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can answer questions using specific details from the text. (RL.3.1)  
I can explain what I understand about the topic being discussed. (SL.3.1) 
I can use what the sentence says to help me determine what a word or phrase means. (L.3.4) 

Supporting Learning Targets Ongoing Assessment 

• I can answer questions using specific details from the That Book Woman.  

• I can explain why I chose specific details to answer questions about  
the text.  

• I can determine the meaning of new vocabulary using clues in the text around a word. 

• Close Read recording forms (completed) for That Book 
Woman: Questions from the Text  

• Vocabulary cards 

 

Agenda Teaching Notes 

1. Opening 

A. Engaging the Reader (5 minutes) 

2. Work Time  

A. Answering Text-Dependent Questions (25 minutes) 

B. Vocabulary (25 minutes) 

3. Closing and Assessment 

A. Debrief (5 minutes) 

4. Homework 

• Students will need materials from Lesson 9: excerpts from That Book Woman student copy and their 
Close Read recording forms.  

• Review: Think-Pair-Share, Helping Students Read Closely, and Quiz-Quiz-Trade Vocabulary strategy 
(Appendix 1). 
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Lesson Vocabulary Materials 

plowing, dusky, scholar, britches, 
passel, yearn  
 
(See also the Teacher Resource in 
supporting materials at end of this 
lesson for a list of possible words 
students can figure out from text; do 
not give students these words or the 
list, but use this to guide instruction.) 

• Close Read recording form anchor chart for That Book Woman (from Lesson 9) 

• Illustrations from That Book Woman (pre-selected by teacher) 

• Excerpts from That Book Woman (from Lesson 9) 

• That Book Woman: Questions from the Text (one per student) 

• 8.5" x 11" sheet of white paper 

• 3" x 5" index cards (one for each student) 

• That Book Woman Vocabulary: Using Context Clues (for Teacher Reference) 

 

Opening Meeting Students’ Needs 

A. Engaging the Reader (5 minutes) 
• Gather the students in a circle. Show students several illustrations from That Book Woman by Heather Henson. For 

each illustration, ask students to Think-Pair-Share the important details happening in that scene: “Who do you see? What do 
you see? What’s an important detail you remember from this part of the story?”  Study illustrations for 3 minutes to activate 
students’ prior knowledge.  

• Unpack the first learning target: “I can answer questions using specific details from the That Book Woman.” Ask students to 
turn and talk with a partner, restating this target in their own words.  

• Direct students to the Close Read recording form anchor chart for That Book Woman they created during Lesson 
9. Remind students that today they will continue rereading, talking, and writing about this challenging text to understand it 
even better. 
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Work Time Meeting Students’ Needs 

A. Answering Text-Dependent Questions (25 minutes) 
• Remind students that they have already heard or read That Book Woman three times: the read-aloud for enjoyment and to 

get the flow of the story, once on their own and with groups to get the gist of it and find unfamiliar vocabulary, and then on 
their own and with groups to find and record important details and think about the story’s message or lesson.  

• Ask students to locate the excerpts from That Book Woman that they used in Lesson 9 as well as That Book Woman: 
Questions from the Text. Review with students the process they went through to answer questions about Rain School 
and Nasreen’s Secret School. First, they read the questions. Then, they read the entire text, keeping those questions in mind. 
When they encountered details that could be used as evidence to answer a question, they underlined that section of the text. 
Review the word evidence with the class as something we use to prove an idea we have.  

• Review how to write answers to questions using a full sentence. The first half of the sentence is pulled directly from the 
question. The second half of the sentence is the evidence found in the text. Model this as necessary. Place students in groups, 
though they should work on the questions from the text independently. Circulate and support students in finding evidence 
and writing in complete sentences.  

• After 15 minutes of independent work time, ask students to discuss with their group the evidence they found for each 
question as well as the sentences they wrote as answers. 

• The difficulty of the vocabulary in 
That Book Woman  may require 
greater teacher involvement in the 
Vocabulary card and Quiz-Quiz-
Trade activities. 

 

B. Vocabulary (25 minutes) 
• Students will now work with the words they circled during their rereading of That Book Woman.  

• Gather students in a circle and review the strategy they learned for finding the meaning of unfamiliar words while reading 
Rain School. Read the learning target: “I can determine the meaning of new vocabulary using clues in the text around a 
word.” Ask students to Think-Pair-Share what this learning target is and what they did with words in Rain School. Share as a 
whole group.  

• Tell students that That Book Woman is a really hard book, especially because of the dialect. There might have been lots of 
words in this story that were difficult for them to understand. Explain the strategy of looking at clues in the text around the 
unfamiliar word, and then replacing the word with other words that might mean the same thing.  

• The focus of this work is for 
students to use context clues in 
determining the meaning of 
unknown words. In the supporting 
materials of this lesson, a list of 
words (and their context) lends 
itself to this vocabulary strategy. 
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Work Time (continued) Meeting Students’ Needs 

• On one side of an 8.5" x 11" sheet of white paper, write the sentence, “…seeing as how my sister Lark would keep her 
nose a-twixt the pages of a book day break to dusky dark.” Circle the word a-twixt. Think aloud the process of using clues in 
the sentence: her nose is in a book, she’s reading, where is your nose when you’re reading? Model the process of substituting 
other words for the unfamiliar word until one makes sense, for example “in” and “between.”  

• Distribute a 3" x 5" index card to each student. Tell them that they will now choose a word from their excerpts from That 
Book Woman to repeat this same process. Give students 15 minutes of independent work time to do this with three words. 
Remind them that on one side they are to write the whole sentence that the word is in, circling the unfamiliar word. On the 
other side, they are to write two possible words that the word they chose might be similar to.  

• Gather students back in the circle. Tell them they are going to play a quick game of Quiz-Quiz-Trade. Review the process of 
this game by modeling with one student. Remind students that they begin by showing their partner the sentence or phrase 
with the unfamiliar word circled. The second person then tries to guess the words on the back of the card. Because students 
have multiple cards this time, they should alternate turns.  

• Allow students to play Quiz-Quiz-Trade for 10 minutes using all three of their cards. 

 

 

Closing and Assessment Meeting Students’ Needs 

A. Debrief (5 minutes) 
• Gather students back in a circle. Debrief with the question: “What is the most important detail, setting, character, or event 

from the story That Book Woman?” Share as a whole group. 

 

 

 

Homework Meeting Students’ Needs 

• Complete any unanswered questions on That Book Woman: Questions from the Text.   
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1. sight: “So high we hardly sight a soul—’cept hawks a-winging in the sky.” 
2. fetch: “I can fetch the sheep when they take a-wander.” 
3. dusky: “…a-twixt the pages of a book daybreak to dusky dark.” 
4. fancy: “I do not fancy it one bit when plays Teacher….” 
5. scholar: “So now she aims to school us herself. But me, I am no scholar-boy.” 
6. britches: “…the rider is no man at all, but a lady wearing britches.” 
7. passel: “A passel of books she’s packed clear up the mountainside.” 
8. wares: “For if she aims to sell her wares just like the tinker-man …” 
9. greenbacks: “…we have no greenbacks here, no shiny coin to spend.” 
10. swap: “two weeks to the day she’ll come again to swap these books for more!” 
11. spell: “I stand a spell to watch that Book Woman disappear.” 
12. yearn: “And all at once I yearn to know what makes that Book Woman risk catching cold.”  
13. nigh: “It’s nigh on spring before that Book Woman can stop to visit a spell.” 
 

 

5-A-169



  

 
This work is licensed under a Creative Commons Attribution-NonCommercial-ShareAlike 3.0 Unported License. 
Exempt third-party content is indicated by the footer: © (name of copyright holder). Used by permission and not subject to Creative Commons license. 

 

 

Grade 3: Module 1: Unit 1: Lesson 11 
End of Unit 1 Assessment: Close Reading  
and Powerful Note-taking on My Own 
 

5-A-170



 

 

GRADE 3: MODULE 1: UNIT 1: LESSON 11 
End of Unit 1 Assessment: 

Close Reading and Powerful Note-taking on My Own  
 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. 
 

NYS Common Core ELA Curriculum  •  G3:M1:U1:L11  •  June 2013  •  1 
 

 

Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can identify the main message or lesson of a story using key details from the text. (RL.3.2) 
I can describe the characters in a story (their traits, motivations, feelings). (RL.3.3) 
I can describe how a character’s actions contribute to the events in the story. (RL.3.3) 
I can document what I learn about a topic by sorting evidence into categories. (W.3.8) 
I can document what I learn about a topic by taking notes. (W.3.8) 
I can use what the sentence says to help me determine what a word or phrase means. (L.3.4) 

Supporting Learning Targets Ongoing Assessment 

• I can sort key details from The Librarian of Basra into categories.  

• I can answer questions using details from The Librarian of Basra.  

• I can describe what the librarian of Basra wanted and what she did.  

• I can determine the meaning of a word by using clues in the text around it. 

• End of Unit 1 Assessment: Reading Closely 
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Agenda Teaching Notes 

1. Opening 

A. Unpacking the Learning Target (5 minutes) 

2. Work Time  

A. Reading for Flow (10 minutes) 

B. Rereading: Capturing the Gist and Identifying 
Unknown Vocabulary (15 minutes) 

C. Reading Again for Important Details: Taking Notes 
in the Somebody In Wanted But So (SIWBS) 
Categories (15 minutes) 

D. Answering Text-Dependent Questions (10 minutes) 

3. Closing and Assessment 

A. Debrief (5 minutes) 

4. Homework 

• For this assessment, students will need access to The Librarian of Basra. Score the assessment based on 
the NYS two-point rubric available on EngageNY.org. 

• Note that this text, like Nasreen’s Secret School by Jeanette Winter, also deals with issues around war. 
See Lesson 6 Teaching Note for further information about the selection of these texts. See more specific 
lesson framing and the debrief note in lesson below. 

• Since this is a reading assessment, the teacher will not read the text aloud. This is why students read the 
text four times, rather than three as they have been practicing: Their first read in effect replaces the 
teacher read-aloud.  

• Note that this text, like Nasreen’s Secret School by Jeanette Winter, also deals with issues around war. 
See Lesson 6 Teaching Note for further information about the selection of these texts. See more specific 
lesson framing and the debrief note in lesson below. 
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Lesson Vocabulary Materials 

• Note: Today’s lesson is an 
assessment. Therefore, limit 
previewing vocabulary, as students 
are being assessed on recognizing 
and recording unfamiliar words. 
Consider introducing students to a 
couple of vocabulary words here 
that may interfere with their reading 
rate and comprehension, 
specifically names of people and 
places.  

1. Basra 

2. Alia  

3. Anis 

• End of Unit 1 Assessment: Reading Closely (one per student) 

• Close Readers Do These Things anchor chart (begun in Lesson 2) 

• The Librarian of Basra by Jeanette Winter (book; one per student) 

• For an alternate text to The Librarian at Basra, consider using the following: Leavitt, Loralee. “One boy’s book drive.” Boy’s 
Quest Oct.-Nov. 2011:  If you use this alternate text, you then will need to craft your own text-dependent questions for the 
assessment, using the text-dependent questions about The Librarian of Basra as a model. 

 

Opening Meeting Students’ Needs 

A. Unpacking the Learning Targets (5 minutes) 
• Gather students in a circle. Tell them that today is a very exciting day. They will have the opportunity to show how skilled 

they have become at reading texts closely. Explain that they will be reading a brand-new story, going through each step of 
reading closely that they practiced with Rain School, Nasreen’s Secret School, and That Book Woman.  

• Tell them that they will each have the story in front of them. As a class, they will stop at a few points along the way so 
everyone has clear directions.  

• Direct students’ attention to the Close Readers Do These Things anchor chart. Address any clarifying questions 
students may have about the task.  Ask students to return to their independent work area. 

• An alternative way of structuring 
this lesson would be to begin by 
charting the steps of the Close 
Reading protocol as a class, and 
then allow students to move 
through the stages at their own 
pace. 
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Work Time Meeting Students’ Needs 

A. Reading for Flow (10 minutes) 
• Once students are back at their independent work area, distribute The Librarian of Basra to each student. Do not do 

much preteaching of this text, since it is being used for an assessment Briefly explain that this book is also written by 
Jeanette Winter, who wrote Nasreen’s Secret School (which students read in Lessons 6-7).  Therefore, they may encounter 
some similar ideas when they read this text. Keep this framing basic so as to not give away the main idea before students 
have the chance to read the text. Do not do much preteaching of this text, since it is being used for an assessment Briefly 
explain that this book is also written by Jeanette Winter, who wrote Nasreen’s Secret School (which students read in Lessons 
6-7). Therefore, they may encounter some similar ideas when they read this text. Keep this framing basic so as to not give 
away the main idea before students have the chance to read the text. Remind them that the first time they read, it is simply 
to feel the flow of the story and enjoy it, just the same as when the teacher read the other stories aloud to them. Give 
students 10 minutes to read the story.  

 

B. Rereading: Capturing the Gist and Identifying Unknown Vocabulary (15 minutes) 
• After 10 minutes, distribute End of Unit 1 Assessment: Reading Closely to each student.  

• Tell students that, instead of using sticky notes, today they will record their thinking here, so it is all in one place. Remind 
students that their second reading of a story is all about getting the gist of each section and finding unfamiliar vocabulary. If 
necessary, review the format of the recording section for the second read.  

• Give students 15 minutes to read again for gist and vocabulary.   

• The assessment provides “stopping 
points” for students in order to 
break the text into sections. 
Consider stopping the entire class at 
these points.  

• Alternatively, create a small group 
of students who may find difficulty 
with this and support them in 
finding the stopping points. 
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Work Time (continued) Meeting Students’ Needs 

C. Reading Again for Important Details: Taking Notes in the Somebody In Wanted But So (SIWBS)  
Categories (15 minutes) 

• Once students complete the story a second time, tell them they will now be reading to find important details and taking 
notes. Give students 15 minutes to read again for important details.  

• If some students can do this work 
independently, consider providing 
them a work space where they can 
work at their own pace. If they 
finish early, encourage them to read 
their independent reading book. 

D. Answering Text-Dependent Questions (10 minutes) 

• Encourage students and congratulate them on their stamina. 

• Ask them to read the text a final time to answer questions. Remind them to read the questions before they read the story the 
final time. Give students 10 minutes to read again and answer questions from the text. 

 

 

Closing and Assessment Meeting Students’ Needs 

A. Debrief (5 minutes) 
• Gather students back in a circle. Debrief as a whole class with the question:  

*  “What did the librarian of Basra do that was so extraordinary or important?”  

• Encourage students to use details from the text.  

• Invite students to share any final reflection they have on this text, given the sensitive topic. 

 

 

 

Homework Meeting Students’ Needs 

B. Share with someone at home about our guiding question for this module: based on the books we have read in this first 
unit, what do you think now: “What is the power of reading and education?” 

C. Explain the process of reading closely to someone at home. How do you do it? Why do you do it? What are you learning 
about being a proficient and independent reader? 
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Name: 

Date: 
Read the story first for enjoyment and the flow.  
Reread: Getting the gist and Finding Unfamiliar Vocabulary 
 

Section Endings 

Stop at: 

What is the gist of this section? What are some unfamiliar words, or 
words others may not know? 

He refuses.   

They do not know that the whole of the 
library is in my restaurant, thinks Anis. 

  

[the last words of the story]   

 

5-A-177



 

 

GRADE 3: MODULE 1: UNIT 1: LESSON 11 
End of Unit 1 Assessment: 

Reading Closely 
 
 

 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. 
 

NYS Common Core ELA Curriculum  •  G3:M1:U1:L11  •  June 2013  •  2 
 

  

Name: 

Date: 
Reread: Gathering Important Details in a Story 
 

Somebody … 

(character) 

 

in … 

(setting) 

 

wanted … 

(motivation) 

 

but … 

(problem) 

 

so … 

(resolution) 

 

After thinking more closely about the characters and their motivations, now what do you think the lesson of this story is?  
Why do you think this? 
 

 

 
 
 1Kylene Beers, When Kids Can’t Read: What Teachers Can Do (Portsmouth, NH: Heinemann, 2003), 144–49. 
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Name: 

Date: 
 
Reread: The Librarian of Basra: Questions from the Text 
 
1.  According to the text, what kinds of books are in the Library of Basra?  
 

  

 

 

 

 

 
2.  How does Alia feel about the books? Use details from the text to support your answer.  
 

  

 

 

 

 

 
3.  How do people help Alia to save the books? Use details from the text to support your answer.  
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Reread: The Librarian of Basra: Questions from the Text 
 
4.  How does Anis avoid getting into trouble with the soldier? Use details from the text to support your answer  
 

  

 

 

 

 
 
5.  The text states: “Alia worries that the fires of war will destroy the books, which are more precious to her than mountains of gold.” 
What does the word precious in this sentence mean?  

 

 
Why did you choose this? Use details or clues from the text to support your answer choice:  
 

  

 

 

 

 
 
 
 

 

a. cute 
b. valuable 
c. delicate 
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In this second unit, students will explore their own “powers of reading” that help 
them access text. In the first half of the unit, students will explore fictional accounts 
of people who worked hard to build their reading powers. Students will then refer to 
the characters in these books as role models of sorts, as they begin to assess their 
own reading abilities. They will use information about their individual strengths 

and needs as readers to set goals for the development of their reading powers, and 
will write a text-based informational paragraph about their goals. In the second half 
of the unit, students will focus on one specific “reading power”: fluency. They will 
learn about the importance of fluency, set fluency goals, practice fluency, and 
demonstrate their fluent reading in the end of unit assessment.  

 
 

Guiding Questions And Big Ideas 

• How do people around the world access reading and books? 

• How does reading give us power?  

• Powerful readers have and continue to develop a variety of skills. 

• Readers can learn about different cultures (people and places) through a variety of texts. 

 

Mid-Unit 2 Assessment Letter about My Reading Goals 
This assessment centers on NYSP12 CCLS W.3.2 and L.3.6. After analyzing their strengths and needs and setting goals about 
how to become a more proficient and independent reader, students will write an informative paragraph in which they describe 
their reading goals and develop those goals by providing facts, definitions, and examples. Students will also use specific 
evidence from texts in this unit to connect their own strengths, challenges and goals to those of the characters in books they 
have read. Students will write this paragraph in the format of a letter to an important person in their life and then share the 
letter. 

End of Unit 2 Assessment Listen Up! Recording Our Reading  
This assessment centers on NYSP12 ELA CCLS SL3.5. Students will read aloud a text for an audio recording. To prepare for 
this assessment, students will use criteria for fluent reading and have multiple opportunities to practice reading aloud. 
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Content Connections 

This module is designed to address English Language Arts standards and to be taught during the literacy block of the school day. However, the module intentionally 
incorporates Social Studies and Science content that many teachers may be teaching during other parts of the day. These intentional connections are described below.  
 

NYS Social Studies Core Curriculum  

• World Geography 

• Maps/globes 

• All people in world communities need to learn, and they gain knowledge in similar and different ways. 

• Physical characteristics of a region strongly influence the culture and lifestyle of the people who live there. 

 

Central Texts 

Patricia Polacco, Thank You, Mr. Falker (New York: Philomel, 2001); ISBN: 978-0399237324. (just one text for the teacher) 

Roni Schotter, The Boy Who Loved Words, illustrated by Giselle Potter (New York: Schwartz & Wade, 2006);  
ISBN: 978-0375836015. (just one text for the teacher) 

Oliver Jeffers, The Incredible Book-Eating Boy (New York: Philomel, 2007); ISBN: 978-0399247491. (just one text for the teacher) 
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This unit is approximately 2 weeks or 10 sessions of instruction. 
 

Lesson Lesson Title Supporting Targets Supporting Targets Ongoing Assessment 

Lesson 1 Close Reading of Thank You, Mr. Falker: 

Identifying the Superpowers of Reading 

 

• I can identify the main message or lesson 

of a story using key details from the text. 

(RL.3.2) 

• I can describe the characters in a story 

(their traits, motivations, feelings). 

(RL.3.3) 

• I can describe how a character’s actions 

contribute to the events in the story. 

(RL.3.3) 

• I can document what I learn about a topic 

by sorting evidence into categories. 

(W.3.8) 

• I can effectively participate in a 

conversation with my peers and adults. 

(SL.3.1)  

• I can identify the main message of Thank 
You, Mr. Falker by reading excerpts from 

the text closely. 

• I can sort key details from Thank You, Mr. 
Falker into categories. 

• I can describe what the main character 

wanted and what she did.  

• I can discuss how the main message of 

Thank You, Mr. Falker is conveyed 

through key details.    

• Close Read recording form (Parts 1 and 2) 

Lesson 2 Continued Close Reading of Thank You, Mr. 
Falker: Text-Dependent Questions and 

Vocabulary  

• I can answer questions using specific 

details from the text. (RL.3.1)  

• I can explain what I understand about the 

topic being discussed. (SL.3.1) 

• I can use what the sentence says to help me 

determine what a word or phrase means. 

(L.3.4) 

•  

• I can answer questions using specific 

details from Thank You, Mr. Falker.  
• I can explain why I chose specific details to 

answer questions about the text.  

• I can determine the meaning of new 

vocabulary using clues in the text around a 

word. 

• Close Read recording forms (completed) 

for Thank You, Mr. Falker 

• The Boy Who Loved Words: Questions 

from the Text  

• Vocabulary cards 
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Lesson Lesson Title Supporting Targets Supporting Targets 
Ongoing 
Assessment 

Lesson 3 Close Reading of The Boy Who Loved 
Words: How Do People Build Their Word 

Power? 

• I can identify the main message or lesson 

of a story using key details from the text. 

(RL.3.2) 

• I can describe the characters in a story 

(their traits, motivations, feelings). 

(RL.3.3) 

• I can describe how a character’s actions 

contribute to the events in the story. 

(RL.3.3) 

• I can document what I learn about a topic 

by sorting evidence into categories. 

(W.3.8) 

• I can effectively participate in a 

conversation with my peers and adults. 

(SL.3.1)  

• I can identify the main message of The Boy 
Who Loved Words by reading excerpts 

from the text closely. 

• I can describe what the main character 

wanted and what he did.  

• I can sort key details from The Boy Who 
Loved Words into categories.  

• I can discuss how the main message of The 
Boy Who Loved Words is conveyed 

through key details.     

• Close Read recording form (Parts 1 and 2) 

Lesson 4 Vocabulary: Finding the Meaning of Words 

in Context in The Boy Who Loved Words 

• I can answer questions using specific 

details from the text. (RL.3.1)  

• I can explain what I understand about the 

topic being discussed. (SL.3.1) 

• I can use what the sentence says to help me 

determine what a word or phrase means. 

(L.3.4) 

• I can answer questions using details from 

The Boy Who Loved Words.   

• I can explain why I chose specific details to 

answer questions about the text.  

• I can determine the meaning of a word 

using clues in the text around it.    

• The Boy Who Loved Words: Questions 

from the Text 

• Sentence strips 

• Using Context Clues: The Boy Who Loved 
Words 

Lesson 5 Independent Reading: Building the Power of 

Stamina 

• I can identify the main message or lesson 

of a story using key details from the text. 

(RL.3.2) 

• I can make connections between texts and 

ideas to comprehend what I read. (RL.3.11) 

• I can choose a text that interests me. 

(RL.3.11) 

• I can identify the main message of The 
Incredible Book-Eating Boy.  

• I can make connections between my life, 

other books, or ideas to help me 

understand The Incredible Book-Eating 
Boy.  

• I can demonstrate stamina as I read a book 

that interests me.  

• Teacher observation 

• Student notes 

• Reading Stamina tracker  
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Lesson Lesson Title Supporting Targets Supporting Targets 
Ongoing 
Assessment 

Lesson 6 Reading Proficiently and Independently: The 

Power of Setting Goals 

• I can document what I learn about a topic 

by sorting evidence into categories. 

(W.3.8) 

• I can identify my reading strengths and 

challenges in order to set goals for 

becoming an independent and proficient 

reader. 

• I can sort information about my strengths 

and challenges as a reader into categories.  

• Information/Evidence recording form  

• Accordion graphic organizer  

Lesson 7 Mid-Unit 2 Assessment: On-Demand 

Informational Writing  

• I can write an informative/explanatory 

text. (W.3.2)  

• I can accurately use third-grade academic 

vocabulary to express my ideas. (L.3.6) 

• I can write an informative letter that 

explains my goals for becoming an 

independent and proficient reader and 

supports them with facts and details. 

• I can use third-grade vocabulary. 

• Teacher observation 

• Mid-Unit 2 Assessment: On-Demand 

Informational Writing (W.3.2 and L.3.6) 

•  

Lesson 8 Developing Reading Fluency: Criteria for 

Reading Aloud  

• I can demonstrate fluency when reading 

stories or poems for an audio recording. 

(SL.3.5) 

• I can identify the skills of a fluent reader.  

• I can practice reading an excerpt from my 

independent reading book with fluency.  

• Student Criteria recording form 

• Fluent Reading Criteria checklist 

(completed by the teacher after listening to 

individual students read) 

Lesson 9 Developing Reading Fluency: Selecting a 

Text and Practicing Reading Aloud  

• I can choose texts that interest me. 

(R.L.3.11a) 

• I can demonstrate fluency when reading 

stories or poems for an audio recording. 

(S.L.3.5) 

• I can choose a text that interests me for my 

read-aloud practice. 

• I can use the criteria of a fluent reader to 

practice. 

• Student book selection 

• Fluent Reader Criteria checklist 

(completed by the teacher after listening to 

individual students read) 

Lesson 10 Developing Reading Fluency: Beginning the 

End of Unit 2 Assessment  

• I can demonstrate fluency when reading 

stories or poems for an audio recording. 

(SL.3.5) 

• I can improve my fluency using feedback 

from others.  

• I can read the Helen Keller text fluently for 

an audio recording. 

• Fluent Reader Criteria list, completed by 

peer 

• End of Unit 2 Assessment (SL.3.5) 
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Optional: Experts, Fieldwork, And Service 

• Fieldwork: Visit local and school libraries, or history museums with a focus on U.S. history and segregation. 

• Experts: Learn from people who have traveled to other countries and encountered reading superheroes (e.g., teachers who have worked abroad, Peace Corps 
volunteers, etc). 

Optional: Extensions 

• Geography: Research about countries mentioned in reading; locating countries on a map. 

• Art: Students create portraits of reading superheroes, or portray themselves as reading superheroes. 
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Unit 2 focuses on accounts of real people and fictional characters from many 
cultures in many countries who have worked hard to build their reading powers, 
and helps students understand more about what “reading superpowers” are. The list 
below includes works with a range of Lexile1 text measures. This provides 
appropriate independent reading for each student to help build content knowledge 
about the topic.  
It is imperative that students read a high volume of texts at their reading level to 
continue to build the academic vocabulary and fluency that the CCLS demand.  
 
 
 

Where possible, materials in languages other than English are also provided. Texts 
are categorized into three Lexile levels that correspond to Common Core Bands:  
below-grade band, within band, and above-grade band. Note, however, that Lexile 
measures are just one indicator of text complexity, and teachers must use their 
professional judgment and consider qualitative factors as well. For more 
information, see Appendix 1 of the Common Core State Standards. 
 
Common Core Band Level Text Difficulty Ranges: 
(As provided in the NYSED Passage Selection Guidelines for Assessing CCSS ELA) 
•  Grades 2–3: 420–820L 
•  Grades 4–5: 740–1010L 

 
 

Title Author And Illustrator Text Type Lexile Measure 

Lexile text measures below band level (under 420L) 

Wolf! 
Becky Bloom (author), 
Pascal Biet (illustrator) 

Literature 340 

The Beast in Ms. Rooney’s Room 
Patricia Reilly Giff (author), Blanche Sims 
(illustrator) 

Literature 340 

A Girl Named Helen Keller* 
Margo Lundell (author), Irene Trivas 
(illustrator) 

Biography 350 

Prairie School 
Avi (author),  
Bill Farnsworth (illustrator) 

Literature 410 

 

1   Lexile® is a trademark of MetaMetrics, Inc., and is registered in the United States and abroad. Copyright © 2012 MetaMetrics. 
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Title Author And Illustrator Text Type Lexile Measure 

Lexile text measures within band level (420–820L) 

I Am the Book 
 

Lee Bennett Hopkins (author) Poetry NL 

Helen Keller 
Margaret Davidson (author), Wendy 
Watson (illustrator) 

Literature 540 

The Wednesday Surprise 
Eve Bunting (author) 
Donald Carrick (illustrator) 

Literature 540 

Edward and the Pirates 
David McPhail  
(author/illustrator) 

Literature 550 

Thank You, Mr. Falker 
Patricia Polacco  
(author/illustrator) 

Literature 650 

The Bee Tree 
Patricia Polacco  
(author/illustrator) 

Literature 680 

Bats at the Library Brian Lies (author/illustrator) Literature 720 

Helen Keller: Her Life in Pictures George Sullivan (author) Biography 770 

Nightjohn Gary Paulsen (author) Literature 770 

A Picture of Freedom: The Diary of 
Clotee, a Slave Girl 

Patricia C. McKissack (author) Literature 790 
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Title Author And Illustrator Text Type Lexile Measure 

Lexile text measures above band level (over 820L) 

The Library 
Sarah Stewart (author),  
David Small (illustrator) 

Poetry Not provided 

My Life as a Book 
Janet Tashjian (author),  
Jake Tashjian (illustrator) 

Literature 880 

Moxy Maxwell Does Not Love Stuart 
Little 

Peggy Elizabeth Gifford  
(author),  
Valorie Fisher (photographer) 

Literature 890 

That Book Woman 
Heather Henson (author), 
David Small (illustrator) 

Literature 920 

Helen Keller: Rebellious Spirit1 Laurie Lawlor (author) Biography 1040 

Miss Dorothy and Her Bookmobile 
Gloria Houston (author), 
Susan Condie Lamb (illustrator) 
 

Literature 1090 

 

1Also available as Una niña llamada Helen Keller 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can identify the main message or lesson of a story using key details from the text. (RL.3.2) 
I can describe the characters in a story (their traits, motivations, feelings). (RL.3.3) 
I can describe how a character’s actions contribute to the events in the story. (RL.3.3)  
I can document what I learn about a topic by sorting evidence into categories. (W.3.8) 
I can effectively participate in a conversation with my peers and adults. (SL.3.1) 

Supporting Learning Targets Ongoing Assessment 

• I can identify the main message of Thank You, Mr. Falker by reading excerpts from the text closely. 

• I can sort key details from Thank You, Mr. Falker into categories.  

• I can describe what the main character wanted and what she did.  

• I can discuss how the main message of Thank You, Mr. Falker is conveyed through key details. 

• Close Read recording form (Parts 1 and 2) 
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Agenda Teaching Notes 

1. Opening 

A. Engaging the Reader and Building Fluency: Read-
aloud of Thank You, Mr. Falker by Patricia Polacco 
(10 minutes)  

B. Unpacking the Learning Targets (5 minutes) 

2. Work Time  

A. Rereading on Your Own: Capturing the Gist (20 
minutes)  

B. Reading Again for Important Details: Somebody In 
Wanted But So (SIWBS) (20 minutes)  

3. Closing and Assessment 

A. Debrief (5 minutes) 

4. Homework 

• Because Thank You, Mr. Falker is a more complex text, students need access to excerpts from the book 
to complete the close reading cycle. See supporting materials for a list of appropriate excerpts.  

• In advance: Prepare an anchor chart: Close Read recording form for Thank You, Mr. Falker. 

• Access a video of an actress reading the story Thank You, Mr. Falker, through this link: 
http://www.storylineonline.net/thankyou/story.swf. 

• Review: Helping Students Read Closely (Appendix 1). 
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Lesson Vocabulary Materials 

gist, excerpt, stumbled, longed, abuzz, 
elegant, brilliant, bounded, cupboard 
(these vocabulary words will be 
addressed in Lesson 2) 
 

• Thank You, Mr. Falker by Patricia Polacco (book; one text for the teacher) 

• Document camera and projector (or sentence strips if the electronic equipment is unavailable) 

• Close Read Recording Form for Rain School or Close Read Recoding Form for Nasreen’s Secret School (from Unit 1) 

• Close Read recoding form (one per student) 

• Excerpts from Thank You, Mr. Falker 

• Conversation Criteria Checklist (from Unit 1) 

• Chart paper for the Close Read recording form for Thank You, Mr. Falker anchor chart 

 

Opening Meeting Students’ Needs 

A. Engaging the Reader and Building Fluency: Read-aloud of Thank You, Mr. Falker by Patricia  
 Polacco (10 minutes) 
• Gather students in a circle. Tell them that today they are going to be hearing and reading a new story called Thank You, Mr. 

Falker.  

• Note: It is important that this text is read without interruption. The purpose is to acquaint students with the text, not aid 
them in comprehension through questioning or discussion. 

• As with other read-alouds in this unit, ask students to follow along in their text. (This promotes fluency.) Tell them that they 
should read along as the story is being read to them.  

• Project the book Thank You, Mr. Falker and read the entire text slowly, fluently, without interruption. If students get 
excited and want to talk about the text, remind them: “Just as with the other books we have read, you will have a chance to 
reread this story and talk about it today and tomorrow.” 

When introducing new vocabulary, 
consider having the words written on 
index cards. Show the card to students 
when talking about the word. Then 
post the word on a word wall. This is 
helpful to visual learners.  
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Opening Meeting Students’ Needs 

B. Unpacking the Learning Targets (5 minutes) 
• Direct students to the learning targets for this lesson. Tell students that this is the third time they have worked with close 

reading and these three learning targets. Read each target individually, reminding students of what they are doing for each 
target. After reading each target and explaining it, gauge confidence with the learning targets by asking for a thumbs-up, 
thumbs-sideways, or thumbs-down.  

  

 

Work Time Meeting Students’ Needs 

A. Rereading on Your Own: Capturing the Gist (20 minutes) 
• Students will need access to the excerpts from Thank You, Mr. Falker and Close Read recording form.  

• Remind students of the close reading work they have done so far. For each text, they did two important things during their 
first independent read: They tried to find the gist for each section, and they wrote their idea on a sticky note as well as 
underlined or wrote down unfamiliar words on sticky notes. 

• Remind students to read just one section at a time, capturing the gist of each section before moving on.  

• Tell students that their text will look a little different from that of the book. This is because they will be reading excerpts of 
the story. They experienced this when reading That Book Woman in Unit 1. Remind them that the word excerpts means 
parts of the text.  

• Allow students 15 minutes to work with the text on their own. As they work, circulate and support students as needed.  

• After 15 minutes, ask students to fill in the top box, which asks for their ideas about the lesson of the story, on their Close 
Read recording form. Once they have done this, tell students they will now have 10 minutes to discuss, in small groups or 
partnerships, the reading work they have done so far. 
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Work Time (continued) Meeting Students’ Needs 

B. Reading Again for Important Details: Somebody In Wanted But So (SIWBS) (20 minutes)  
• Gather students back in a circle. Direct their attention to the anchor charts from Unit 1: Close Read recording form for 

Rain School or Nasreen’s Secret School or That Book Woman. Use this to review the categories that students used 
to collect important details. Remind students that they were looking for characters, setting, motivation, problem, and 
solution. Discuss these to clarify and activate prior knowledge.  

• After 10 minutes of independent close reading time, invite the class to once again discuss their reading work with their 
groups. Ask students to go through each category of note-taking, giving everybody in each group a chance to share their 
ideas. Tell them that when two students’ ideas differ, it is important to notice that and discuss why each person decided the 
way he or she did. 

• As students work, continue gathering information about students’ discussion skills on the Conversation criteria 
checklist.  

• Point out to students that our understanding of a story gets deeper or changes when we reread, paying attention to details 
that relate to the main message or lesson.  

• Direct students to fill in the last section of their Close Read recording form: “Now what do you think the lesson of this story 
is? Why do you think this?”  

• Gather students back in a circle. Invite students to assist in completing the Close Read recording form for Thank You, 
Mr. Falker anchor chart. 

1. Circle words that help you figure out possible answers to those questions.  

2. Write possible answers to your questions using complete sentences.  

• Have students work with a partner first. Then they can individually write down their questions.  

Circulate and support as needed. This is a good way to informally assess students’ comfort with reading in a low-risk 
environment during the first days of school. 

As an extension activity, consider 
having students in a group complete 
the second part of the close read 
from a secondary character’s point 
of view. For example, what is the 
teacher’s motivation in the story? 
What is his problem? What is the 
solution through his eyes? 
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Closing and Assessment Meeting Students’ Needs 

A. Debrief (5 minutes) 
• Debrief with the questions: “What was challenging about reading this book?” and “How did reading the text closely multiple 

times help you understand the key details and main message?”  

• Note to teacher: Be sure to review students’ Close Read recording forms to assess their progress toward today’s targets.  

 

 

Homework Meeting Students’ Needs 

• Talk to someone at home about Trisha’s challenge in learning to read. What challenges might you encounter as a reader this 
year? How might you overcome them? 
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Because Thank You, Mr. Falker is a very challenging text, students will only be asked to read excerpts for their close reading. 
This approach is similar to how older students might read a short passage of a primary source document. 
 
This page lists the page(s) where you can find each excerpt, as well as the starting and ending phrase of the relevant excerpt. 
 

Page 4 Beginning: “Trisha, the littlest girl . . .” 
Ending: “by the stone fireplace.” 
 

Page 7 Beginning: “But when Trisha looked . . .” 
Ending: “began to feel dumb.” 
 

Page 10 Beginning: “Trisha’s grandma used to say . . .” 
Ending: “harder and harder now.” 
 

Page 16 Beginning: “When she tried to read . . .” 
Ending: “grandparents’ farm in Michigan.” 
 

Page 18-21 Beginning: “Then when Trisha started fifth grade . . .” 
Ending: “how talented you are?” 
 

Page 28-31 Beginning: “Then, one day, Mr. Falker . . .” 
Ending: “so lonely and afraid.” 
 

Page 32 Beginning: “Now, almost every day . . .” 
Ending: “tears in their eyes.” 
 

Page 34 Beginning: “That night . . .” 
Ending: “she was happy, so very happy.” 
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Close Read Recording Form for book:  

 

 

Name: 

Date: 
 
Capturing the Gist of a Story 
After reading this for the first time on your own, what do you think the lesson of the story is? 
 

Somebody … 

(character) 

 

 

 

 

in … 

(setting) 

 

 

 

 

wanted … 

(motivation) 

 

 

 

 

but … 

(problem) 

 

 

 

 

so … 

(resolution) 

 

 

 

 

 

1 Kylene Beers, When Kids Can’t Read: What Teachers Can Do (Portsmouth, NH: Heinemann, 
)   
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Close Read Recording Form for book:  

 

 

Name: 

Date: 
 
 
Capturing the Gist of a Story 
 
After thinking more closely about the characters and their motivations, now what do you think the lesson of this story is? Why 
do you think this?  
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can answer questions using specific details from the text. (RL.3.1)  
I can explain what I understand about the topic being discussed. (SL.3.1) 
I can use what the sentence says to help me determine what a word or phrase means. (L.3.4) 

Supporting Learning Targets Ongoing Assessment 

• I can answer questions using specific details from Thank You, Mr. Falker.  

• I can explain why I chose specific details to answer questions about the text.  

• I can determine the meaning of new vocabulary using clues in the text around a word. 

• Close Read recording forms (completed) for Thank You, 
Mr. Falker 

• Thank You, Mr. Falker: Questions from the Text  

• Vocabulary cards 

 

Agenda Teaching Notes 

1. Opening 

A. Engaging the Reader (5 minutes)  

2. Work Time  

A. Answering Text-Dependent Questions (25 minutes)  

B. Vocabulary (25 minutes)  

3. Closing and Assessment 

A. Debrief (5 minutes) 

4. Homework 

• Students will need materials from Lesson 1: Excerpts from Thank You, Mr. Falker (student copy) and 
Close Read recording form for Thank You, Mr. Falker. 

• Review: Think-Pair-Share, Helping Students Read Closely, and Quiz-Quiz-Trade Vocabulary strategy 
(Appendix 1). 
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Lesson Vocabulary Materials 

evidence, stumbled, longed, abuzz, 
elegant, brilliant, bounded, cupboard 
 

• Gather the students in a circle. Invite students to form groups of three to discuss the prompt from last night’s homework: 
“Talk to someone at home about Trisha’s challenge in learning to read. What challenges might you encounter as a reader this 
year? How might you overcome them?” If time permits, invite a few students to share out to the whole group.  

• Show students several illustrations from Thank You, Mr. Falker. For each illustration, ask students to Think-Pair-
Share the important details happening in that scene: “Who do you see? What do you see? What’s an important detail you 
remember from this part of the story?” Study illustrations for 3 minutes to activate students’ prior knowledge.  

• Unpack the learning target: “I can answer questions using specific details from Thank You, Mr. Falker.” Ask students to turn 
and talk with a partner, restating this target in their own words.  

• Direct students to the Close Read recording form for Thank You, Mr. Falker anchor chart that they created. 
Remind students that today they will continue rereading, talking, and writing about this challenging text to understand it 
even better. 

 

Opening Meeting Students’ Needs 

A. Engaging the Reader (5 minutes) 
• Gather the students in a circle. Invite students to form groups of three to discuss the prompt from last night’s homework: 

“Talk to someone at home about Trisha’s challenge in learning to read. What challenges might you encounter as a reader this 
year? How might you overcome them?” If time permits, invite a few students to share out to the whole group.  

• Show students several illustrations from Thank You, Mr. Falker. For each illustration, ask students to Think-Pair-
Share the important details happening in that scene: “Who do you see? What do you see? What’s an important detail you 
remember from this part of the story?” Study illustrations for 3 minutes to activate students’ prior knowledge.  

• Unpack the learning target: “I can answer questions using specific details from Thank You, Mr. Falker.” Ask students to turn 
and talk with a partner, restating this target in their own words.  

• Direct students to the Close Read recording form for Thank You, Mr. Falker anchor chart that they created. 
Remind students that today they will continue rereading, talking, and writing about this challenging text to understand it 
even better. 
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Work Time Meeting Students’ Needs 

A. Answering Text-Dependent Questions (25 minutes) 
• Remind students that they have already heard or read Thank You, Mr. Falker three times: the read-aloud for enjoyment and 

to get the flow of the story, once on their own and with groups to get the gist of it and find unfamiliar vocabulary, and then 
on their own and with groups to find and record important details and think about the story’s message or lesson.  

• Ask students to locate the excerpts from Thank You, Mr. Falker as well as the Thank You, Mr. Falker: Questions 
from the Text handout. Review with students the process they went through to answer questions about Rain School, 
Nasreen’s Secret School, and That Book Woman. First, they read the questions. Then, they read the entire text, keeping 
those questions in mind. When they encountered details that could be used as evidence to answer a question, they 
underlined that section of the text. Review the word evidence with the class as something we use to prove an idea we have.  

• Review how to write answers to questions using a full sentence. The first half of the sentence is pulled directly from the 
question. The second half of the sentence is the evidence found in the text. Model this as necessary. Place students in groups, 
though they should work on the questions from the text independently. Circulate and support students in finding evidence 
and writing in complete sentences.  

• After 15 minutes of independent work time, ask students to discuss with their group the evidence they found for each 
question as well as the sentences they wrote as answers. 

 

B. Vocabulary (25 minutes) 
• Students will now work with words or the words they circled during their rereading of Thank You, Mr. Falker.  

• Gather students in a circle and review the strategy they learned for finding the meaning of unfamiliar words while reading 
Rain School. Read the learning target: “I can determine the meaning of new vocabulary using clues in the text around a 
word.” Ask students to Think-Pair-Share what this learning target is and what they did with words in Rain School. Share as a 
whole group.  

• Tell students that Thank You, Mr. Falker is a really hard book. There might have been lots of words in this story that were 
difficult for them to understand. Tell them that one strategy that helps readers determine the meaning of a word is to look 
for clues in the text around the unfamiliar word, and then replace the word with other words that might mean the same 
thing.  

• On one side of an 8.5″ x 11″ sheet of white paper, write the sentence: “The grandpa held the jar of honey so that all the family 
could see, then dipped a ladle into it and drizzled honey on the cover of a small book.”  

• The difficult of the vocabulary in 
Thank You, Mr. Falker may require 
greater teacher involvement in the 
vocabulary card and Quiz-Quiz-
Trade activities.  

• The focus of this work is for 
students to use context clues in 
determining the meaning of 
unknown words. See teacher-
created list of words (and their 
context) that lend themselves to this 
vocabulary strategy. 
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Work Time (continued) Meeting Students’ Needs 

• Circle the word ladle. Think aloud the process of using clues in the sentence: “The grandpa is getting honey out of the jar; 
you need something to scoop up the honey.” Model the process of substituting other words for the unfamiliar word (i.e., 
spoon, scoop) until one makes sense.  

• Distribute a 3″ x 5″ index card to each student. Tell them that they will now choose a word from the list provided (see above) 
or the words they circled while reading their excerpts from Thank You, Mr. Falker. Give students 15 minutes of independent 
work time to do this with three words. Remind them that on one side they are to write the whole sentence that the unfamiliar 
word is in, circling the unfamiliar word. On the other side, they are to write two words that mean the same thing as the one 
that is circled.  

• Gather students back in the circle. Tell them they are going to play a quick game of Quiz-Quiz-Trade. Review the process of 
this game by modeling with one student. Remind students that they begin by showing their partner the sentence or phrase 
with the unfamiliar word circled. The second person then tries to guess the words on the back of the card. Because students 
have multiple cards this time, they should alternate turns.  

Allow students to play Quiz-Quiz-Trade for 10 minutes using all three of their cards. 

 

 
 

Closing and Assessment Meeting Students’ Needs 

A. Debrief (5 minutes) 
• Gather students back in a circle. Debrief with the first question: “What are some strategies you used as a reader to answer 

the questions about Thank You, Mr. Falker?” Share as a whole group.  

• Ask the second question: “What are some strategies you used as a reader to figure out tricky vocabulary words in Thank You, 
Mr. Falker?” Share out as a whole group. 

Note: Review students’ question sheets and index cards with vocabulary words to assess their progress toward the day’s 
targets. 

 

 

Homework Meeting Students’ Needs 

• Complete any unanswered questions on Thank You, Mr. Falker: Questions from the Text handout.   
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Name: 

Date: 
 
1.  How did Trisha feel about books when she was a very young girl? Use details from the text to support your answer. 

 

 

 

 
2  At the end of the story, how did Trisha feel about reading? Use details from the text to support your answer. 

 

 

 

 
3.  What obstacles did Trisha face in her journey learning to read? Use details from the text to support your answer.  

 

 

 

 
4.  Why do you think Mr. Falker asked Trisha to play a game after school one day? Use details from the text to support  
your answer. 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can identify the main message or lesson of a story using key details from the text. (RL.3.2)  
I can describe the characters in a story (their traits, motivations, feelings). (RL.3.3) 
I can describe how a character’s actions contribute to the events in the story. (RL.3.3) 
I can document what I learn about a topic by sorting evidence into categories. (W.3.8) 
I can effectively participate in a conversation with my peers and adults. (SL.3.1) 

Supporting Learning Targets Ongoing Assessment 

• I can identify the main message of The Boy Who Loved Words by reading excerpts from the text closely. 

• I can describe what the main character wanted and what he did. 

• I can sort key details from The Boy Who Loved Words into categories. 

• I can discuss how the main message of The Boy Who Loved Words is conveyed through key details. 

• Close Read recording form (Parts 1 and 2) 

 

Agenda Teaching Notes 

1. Opening 

A. Engaging the Reader and Building Fluency: Read-
aloud of The Boy Who Loved Words (10 minutes) 

B. Unpacking the Learning Targets (5 minutes)  

2. Work Time  

A. Rereading on Your Own: Capturing the Gist (20 
minutes) 

B. Reading Again for Important Details: Somebody In 
Wanted But So (SIWBS) (20 minutes) 

3. Closing and Assessment 

A. Debrief (5 minutes) 

4. Homework 

• Because The Boy Who Loved Words is a more complex text, students need access to excerpts from the 
book to complete the close reading cycle. See supporting materials for a list of appropriate excerpts. 
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Lesson Vocabulary Materials 

See glossary in the back of The Boy 
Who Loved Words 
 

• The Boy Who Loved Words by Roni Schotter (book; one copy for the teacher) 

• Document camera and projector or interactive white board 

• Close Read recording form for The Boy Who Loved Words (one per student)Conversation Criteria checklist 

• Excerpts from The Boy Who Loved Words 

• Chart paper for anchor chart: Close Read recording form for The Boy Who Loved Words 

 

Opening Meeting Students’ Needs 

A. Engaging the Reader and Building Fluency: Read-aloud of The Boy Who Loved Words (10 minutes) 
• Gather students in a circle. Tell them that today they are going to be hearing and reading a new story called The Boy Who 

Loved Words, by Roni Schotter. Tell students that this book is special because the words in this story are just as important 
as the story itself. They will be encountering a lot of new words, and it is okay if they feel a bit confused by these. Tomorrow 
they will be working more with figuring those words out. Today, as always, is more about getting the gist of the story, 
thinking about the lesson, and understanding the important details that support this lesson.  

• Note: It is important that this text is read without interruption. The purpose is to acquaint students with the text, not aid 
them in comprehension through questioning or discussion. 

• Use a document camera or hold the book up so all students can see the text (this promotes fluency). Tell them that the text 
will be projected for them, and they should read along as the story is being read to them.   

• Project the book The Boy Who Loved Words and read the entire text slowly, fluently, without interruption. If students 
get excited and want to talk about the text, remind them: “Just as with the other books we have read, you will have a chance 
to reread this story and talk about it today and tomorrow.” 
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Opening (continued) Meeting Students’ Needs 

B. Unpacking the Learning Targets (5 minutes) 
• Invite students to read aloud today’s learning targets. By this point in the module, students should be quite familiar with the 

targets associated with close reading of stories. Ask students to turn and talk about where they have seen these targets 
before.  

 

 

Work Time Meeting Students’ Needs 

A. Rereading on Your Own: Capturing the Gist  (20 minutes) 
• Students will need access to the excerpts from The Boy Who Loved Words and Close Read recording form.  

Remind students of the close reading work they have done so far. For each text, they did two important things during their 
first independent read: They tried to find the “gist” for each section and wrote their idea on a sticky note; they also recorded 
unfamiliar words.  

• Explain to students that this story will be a little more difficult due to the large amount of unfamiliar vocabulary. Consider 
saying something such as: “All readers come across words that are unfamiliar and difficult. When this happens, capturing 
the ‘gist’ of the text is especially important. If you get confused, look for all the words you do know, and try to figure out who 
is in the story and what is happening. Try not to get stuck on every word you do not recognize. Write it down and move on.” 
Remind students to move one section at a time, capturing the gist of each section before moving on.  

• Tell students that their text will look a little different from the text in the book. This is because they will be reading  of the 
story. Define the word excerpts as parts of the text.   

• Allow students 15 minutes to work with the text on their own. As they work, circulate and support students as needed.   

• After 15 minutes, ask students to fill in the top box, which asks for their ideas about the lesson of the story, on their Close 
Read recording form. Once they have done this, tell students they will now have 10 minutes to discuss, in small groups or 
partnerships, the reading work they have done so far. 
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Work Time (continued) Meeting Students’ Needs 

B. Reading Again for Important Details: Somebody In Wanted But So (20 minutes) 
• Gather students back in a circle. Review the important details they are to look for: characters, setting, motivation, problem, 

and solution. Discuss these to clarify and activate prior knowledge.   

• After 10 minutes of independent close reading time, invite students to once again discuss their reading work with their 
groups. Ask students to go through each category of note-taking, giving each participant in the group a chance to share his or 
her ideas. Tell them that when there is a difference between two students’ ideas, it is important to notice that and discuss 
why each person made the decision he or she did.  

• Point out that our understanding of a story gets deeper or changes when we reread, paying attention to details that relate to 
the main message or lesson.  

• Direct students to fill in the last section of their Close Read recording form: “Now what do you think the lesson of this story 
is? Why do you think this?”  

• Gather students back in a circle. Invite them to assist in completing the Close Read recording form for The Boy Who 
Loved Words anchor chart. 

• The vocabulary in The Boy Who 
Loved Words may prove especially 
challenging to ELL students. 
Consider providing them the 
illustrations to aid their 
comprehension.   

 

Closing and Assessment Meeting Students’ Needs 

A. Debrief (5 minutes) 
• Debrief with the question: “What can we learn, as students, from the lesson found in The Boy Who Loved Words?” Invite 

students to Think-Pair-Share and then share with the whole group if time permits. 

Note: Review students’ Close Read recording forms to assess their progress toward the day’s learning target. 

 

 

Homework Meeting Students’ Needs 

• Talk to someone at home about Selig in The Boy Who Loved Words. Explain to them why words were important in Selig’s 
life. Ask them to tell you their five favorite words or phrases. Write those five words/phrases down and bring them back to 
school tomorrow. Think about what your own favorite words are, and why.  

• Allow ELL students to use their L1 
as a basis for word/phrase choice.  
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Close Read Recording Form for book:  

 

 

Name: 

Date: 
 
Capturing the Gist of a Story* 
After reading this for the first time on your own, what do you think the lesson of the story is? 
 

Somebody … 

(character) 

 

 

 

 

in … 

(setting) 

 

 

 

 

wanted … 

(motivation) 

 

 

 

 

but … 

(problem) 

 

 

 

 

so … 

(resolution) 

 

 

 

 

 

*Kylene Beers, When Kids Can’t Read: What Teachers Can Do (Portsmouth, NH: Heinemann, 2003), 144–49. 

)   
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Close Read Recording Form for book:  

 

 

Name: 

Date: 
 
Capturing the Gist of a Story 
After thinking more closely about the characters and their motivations, now what do you think the lesson of this story is?  
Why do you think this?  
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Because The Boy Who Loved Words is a very challenging text, students will only be asked to read excerpts for their close reading. 
This approach is similar to how older students might read a short passage of a primary source document. 
 
This page lists the page(s) where you can find each excerpt, as well as the starting and ending phrase of the relevant excerpt.  
 

Page 1 Beginning: “There are …” 
Ending: “under his hat.” 

Pages 3-6 Beginning: “While other children busied themselves with …” 
Ending: “… she was a windmill of worry.” 

Page 7 Beginning: “As time went on …” 
Ending: “ …but instead it made him lonely.” 

Page 9 Beginning: “One night … 
Ending: “‘Is it true, am I really …an …oddball?’” 

Page 9 Beginning: “Selig awakened …” 
Ending: “… determined to find his purpose.”  

Page 14 Beginning: “But in time …” 
Ending: “They were far too precious.” 

Page 14 Beginning: “In front of Selig stood a large and lovely tree.” 
Ending: “… as if putting it to bed for the night.” 

Page 21 Beginning: “From that day forth …” 
Ending: “… landed next to the crumpets.” 

Page 25 Beginning: “And so, by word of mouth …” 
Ending: “How lucky we are!” 

Pages 28-29 Beginning: “One day …” 
Ending: “… the sweetest of all songs.” 

Page 31 Beginning: “You too..” 
Ending: “How lucky I am!” 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can answer questions using specific details from the text. (RL.3.1)  
I can explain what I understand about the topic being discussed. (SL.3.1) 
I can use what the sentence says to help me determine what a word or phrase means. (L.3.4) 

Supporting Learning Targets Ongoing Assessment 

• I can answer questions using details from The Boy Who 
Loved Words.  

• I can explain why I chose specific details to answer 
questions about the text.  

• I can determine the meaning of a word using clues in the 
text around it.   

• In advance: Pull two sentences from the book The Boy Who Loved Words, each with a new vocabulary 
word in it. Use sentences other than those on the Using Context Clues handout. Cut the sentence up, so 
each individual word is on its own piece of paper. Either write the new vocabulary word in a different 
color or highlight it to stand out.  

• This lesson includes a kinesthetic activity that allows students to physically move and manipulate words 
in order to think about how to understand vocabulary in context.  Read through the work time notes 
carefully in order to visualize the activity and the necessary preparation. 

 

Agenda Teaching Notes 

1. Opening 

A. Engaging the Reader (5 minutes) 

2. Work Time  

A. Answering Text-Dependent Questions (15 minutes) 

B. Share (10 minutes) 

C. Vocabulary (25 minutes) 

3. Closing and Assessment 

A. Debrief (5 minutes) 

4. Homework 

• Because The Boy Who Loved Words is a more complex text, students need access to excerpts from the 
book to complete the close reading cycle. See supporting materials for a list of appropriate excerpts. 

 

Lesson Vocabulary Materials 

5-A-220



 

 

GRADE 3: MODULE 1: UNIT 2: LESSON 4 
Vocabulary: 

Finding the meaning of Words in Context in The Boy Who Loved Words 
 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. 
 

NYS Common Core ELA Curriculum  •  G3:M1:U2:L4  •  June 2013  •  2 
 

juicy (as in rich or vivid word choice); 
periphery, rucksack, dusk, slumber, 
tremulously 
 

• Excerpts from The Boy Who Loved Words (from Lesson 3) 

• The Boy Who Loved Words: Questions from the Text (one per student) 

• Sentence strips (prepared in advance by teacher; see teaching note above) 

• Using Context Clues: The Boy Who Loved Words (one per student) 

 

Opening Meeting Students’ Needs 

A. Engaging the Reader (5 minutes) 
• Distribute student excerpts from The Boy Who Loved Words used in Lesson 3 as well as The Boy Who Loved 

Words: Questions from the Text. Review with students the process they went through to answer questions. First, they 
read the questions. Then, they read the entire text, keeping those questions in mind. When they encountered details that 
could be used as evidence to answer a question, they jotted down the evidence from the text. Review the word evidence with 
the class: “Evidence is something we use to prove an idea we have.”  

• Tell them that they are going to do the exact same process for The Boy Who Loved Words. However, right now they are not 
going to write out full answers to the questions. Instead, they should just read with the questions in mind, looking for 
important details that can be used as evidence in their answers. When they write down the evidence on a sticky note, they 
should write the corresponding question number in the margin to make the next part of the activity move more efficiently.  

• Model briefly as needed. When it is clear students understand the instructions, release them to independent work.  

• Give students the next 15 minutes to work on finding important details for each question. Circulate and support students as 
needed. 

• Allow ELL students to use their L1 
as a basis for word/phrase choice. 
Encourage them to offer a simple 
translation of the word/phrase in 
English.  

• Consider charting some of the 
words students share. Having a 
visual often helps ELL students’ 
comprehension. 
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Work Time Meeting Students’ Needs 

A. Answering Text-Dependent Questions  (15 minutes) 
• Distribute student excerpts from The Boy Who Loved Words used in Lesson 3 as well as The Boy Who Loved 

Words: Questions from the Text. Review with students the process they went through to answer questions. First, they 
read the questions. Then, they read the entire text, keeping those questions in mind. When they encountered details that 
could be used as evidence to answer a question, they jotted down the evidence from the text. Review the word evidence with 
the class: “Evidence is something we use to prove an idea we have.”  

• Tell them that they are going to do the exact same process for The Boy Who Loved Words. However, right now they are not 
going to write out full answers to the questions. Instead, they should just read with the questions in mind, looking for 
important details that can be used as evidence in their answers. When they write down the evidence on a sticky note, they 
should write the corresponding question number in the margin to make the next part of the activity move more efficiently.  

• Model briefly as needed. When it is clear students understand the instructions, release them to independent work.  

• Give students the next 15 minutes to work on finding important details for each question. Circulate and support students as 
needed. 

• Provide sentence stems if needed. 

 

B. Share (10 minutes) 
• Once students have worked for 15 minutes independently finding evidence and answering questions, have them work in groups 

to discuss and compare their reading work. 

 

C. Vocabulary (25 minutes) 
• Gather students back in a circle. Tell them that they are going to work with that really juicy vocabulary from The Boy Who 

Loved Words, but that student volunteers are needed to act this out.  

• Distribute the sentence strips from The Boy Who Loved Words (see Teaching Note at the beginning of the lesson). Ask for 
student volunteers, so each volunteer is holding one word from the cut-up sentences.  

• Have students stand in the order of the words in the sentence, so the rest of the class can read the sentence in correct word 
order. Ask students to identify the new vocabulary word (in bold or highlighted in a different color). Tell students that this is the 
word they will focus on. Tell them that many, but not all, of the other words they are holding are also important. Their job right 
now is to figure out which words in the surrounding text are important clues in determining the meaning of the unfamiliar 
vocabulary.   
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Work Time (continued) Meeting Students’ Needs 

• Invite students to work as a class to determine which words surrounding the bold word are not important. They should ask 
their peer holding that word to “sit down.” They must justify why. For example, a student could say something such as: “I 
think Jean should sit down, because she has the word ‘the’ and that word is everywhere and doesn’t mean anything that 
could helpful.” Then other students can agree or disagree with this decision. After discussion, have students weigh in with a 
thumbs-up, thumbs-sideways, or thumbs-down on whether the word is an important clue. Students may also advocate for a 
student to stand back up if they have decided that the word she or he holds actually ends up being important.  

• Once students are satisfied that only important clue words remain, they should Think-Pair-Share what the unfamiliar word 
might mean. Invite individual shares on thinking. Repeat this game once more with a new sentence.   

• Tell students that they will practice this process again, on paper. Distribute Using Context Clues: The Boy Who Loved 
Words to each student. Tell them that instead of having someone sit down, they should simply cross out any words they 
think are not helpful. Then they will write a couple of possibilities for what the unfamiliar vocabulary might mean. Finally, 
they will explain their thinking, showing how the clues brought them to that meaning.   

 

 

Closing and Assessment Meeting Students’ Needs 

A. Debrief (5 minutes) 
• Select two or three questions that students answered and invite them to Think-Pair-Share their responses and text evidence.  

• Debrief the vocabulary by inviting a few students to share words from their vocabulary activity and how they thought about 
their meanings.  

• Note to teacher: Review students’ responses to the questions about The Boy Who Loved Words to assess their progress 
toward the day’s targets. 

 

 

Homework Meeting Students’ Needs 

• Review the many words you have learned this year. Choose your 10 favorites to share with a partner tomorrow.  
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Name: 

Date: 
 
1.  According to the story, what are some examples of things that people collect? Use details from the text to  support your answer. 

 

 

 

 
2  According to the story, why did Selig feel lonely? Use details from the text to support your answer. 

 

 

 

 
3.  According to the story, what made Selig determined to find his purpose? Use details from the text to support your answer. 

 

 

 

 
4.  According to the story, how did Selig find Melody? Use details from the text to support your answer.  
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Directions: Look at the word in bold. Think about the text around it. Cross out any words that you think are not going to help 
you. Then, think about the clue words you have left. Write a word that you think might mean the same thing. Finally, write why 
you think this. 
 
1.  “While other children busied themselves with bats, nets, and all manner of balls, Selig stayed on the outskirts, always on the 
periphery–listening and collecting words.” 
 
What is another word that might mean the same thing? 

 
 
What clues from the text made you think this? 

 
 
 
2.  “He packed a rucksack with a pillow and blanket, apples, honey, cream soda, and his entire collection of words.” 
 
What is another word that might mean the same thing? 

 
 
What clues from the text made you think this? 

 
 
 
3.  “… how, at evening, the light dimmed to announce the arrival of twilight and stars. Dusk, Selig noted …” 
 
What is another word that might mean the same thing? 

 
 
What clues from the text made you think this? 
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4.  “Selig was too tired to think. His exhausted brain could imagine but one thing–slumber, a splendid word!” 
 
What is another word that might mean the same thing? 

 
 
What clues from the text made you think this? 

 
 
 
5.  “Tremulously he asked, “M-m-may I have a word with you? Wh-wh-what is your name?” 
 
What is another word that might mean the same thing? 

 
 
What clues from the text made you think this? 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can identify the main message or lesson of a story using key details from the text. (R.L.3.2) 
I can make connections between texts and ideas to comprehend what I read. (R.L.3.11) 
I can choose a text that interests me. (RL.3.11) 

Supporting Learning Targets Ongoing Assessment 

• I can identify the main message of The Incredible Book-Eating Boy. 

• I can make connections between my life, other books, or ideas to help me understand The 
Incredible Book-Eating Boy.  

• I can demonstrate stamina as I read a book that interests me. 

• Teacher observation 

• Student notes 

• Reading Stamina tracker 

 

Agenda Teaching Notes 

1. Opening 

A. Engaging the Reader (5 minutes) 

B. Read-aloud and Discussion: The Incredible Book-
Eating Boy (15 minutes) 

2. Work Time  

A. Reading Stamina: Fishbowl and Discussion (10 
minutes) 

B.  Student Practice: Building Reading Stamina and 
Completing the Stamina Tracker (20 minutes) 

• Note that unlike other books in this module, The Incredible Book-Eating Boy is used just as a read-
aloud and as brief whole group discussion to get kids thinking about the idea of reading stamina. 
Students do not do a close reading of this text; instead, they spend time in class practicing reading 
stamina with their independent reading book. 

• This lesson reminds students of the importance of reading a high volume of books at their own reading 
level. This proves particularly helpful for building student reading fluency and the academic vocabulary 
that the CCLS demands. See the Unit 2 Recommended Texts lists for books at various Lexile ranges 
related to the topic of this unit.  

• Preread The Incredible Book-Eating Boy. 

• Prepare to model the behaviors of a proficient independent reader. 
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Agenda (continued) Teaching Notes 

3. Closing and Assessment 

A. Debrief (5 minutes) 

B. Self-Assessment (5 minutes) 

4. Homework 

• Be sure all students have a book to read on their own or provide time for students to select a book at 
their independent reading level. 

• Review Fishbowl protocol. 

• Adapt the model Reading Stamina tracker as necessary. 

• Some students may benefit from instruction or review of these terms: power, increase, fishbowl, 
whisper, spot, “stick with.” 

 
 

Lesson Vocabulary Materials 

identify, predictions, connections, 
proficient, demonstrate, stamina, 
interests, share, self-assess, evaluate, 
atlas, fierce, fussy, digest, properly, 
accident 
 

• The Incredible Book-Eating Boy (book; one text for the teacher) 

• Reading Stamina tracker (one per student and one to display)  

• Chart paper 

• Note cards 

• Document camera (or interactive white board) 

• Index cards 

• Chart paper for new anchor chart: Building Reader Stamina 

• Timer 
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Opening Meeting Students’ Needs 

A. Engaging the Reader (5 minutes) 
• Begin by asking students to form groups of three or four. Invite each student to share out two or three of their favorite words 

they selected for homework and explain why they chose those words.  

• Remind the students of the story they read over the last two days, The Boy Who Loved Words. Ask the class: “What 
challenges did Selig face? How did Selig use words to help others? What superpowers did he develop as a reader?” Students 
should share that Selig felt lonely and overwhelmed by all the words he collected. He decided to spread his love of words 
with other people. Selig built his word power in this text.  

• Orient the students to today’s first target: “I can identify the main message of The Incredible Book-Eating Boy.”  

• Underline the words identify, the main message, and share: “We have done this many times this year. We did this with 
Thank You, Mr. Falker and The Boy Who Loved Words. The main message in Thank You, Mr. Falker is that Trisha had to 
work hard, practice, and build her own reading superpowers to become an independent reader.” Ask students to identify the 
main message of The Boy Who Loved Words. Give them a minute to Think-Pair-Share. Invite one or two students to share 
their ideas with the whole class.  

• Orient students to the second target and read it aloud: “I can make connections between my life, other books, or ideas to 
help me understand The Incredible Book-Eating Boy.” Ask: “How might making connections between our own lives, other 
books, or other ideas help us understand a new book?” Give students a moment to think about this, then ask them to share 
with someone nearby. Have a few students share their thoughts with the whole group. Clarify as needed, perhaps using a 
connection to Thank You, Mr. Falker as an example. This could sound like: “When I was reading Thank You, Mr. Falker, I 
thought about how hard it was for me to learn how to [insert example, here, such as dance]. I felt scared and embarrassed at 
first. I had to work really hard, practice a lot, and get some help from an expert. As I read what was happening to Trisha, I 
realized I knew what this was like and I could really ‘get’ what she was going through. This connection to my own life really 
helped me understand the book.” Model briefly as needed. When it is clear students understand the instructions, release 
them to independent work.  

• Clarifying vocabulary meets the 
needs of ELLs and other students 
developing academic language. 
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Opening (continued) Meeting Students’ Needs 

B. Read-aloud and Discussion: The Incredible Book-Eating Boy (15 minutes) 
Note: Unlike the other read-alouds in this module, the Incredible Book-Eating Boy read-aloud is interactive. This is because students 
will not do a close read of this text. Therefore, students need time to think and talk during the read-aloud. Be sure that 
throughout, students get to do the thinking and talking: Ask a question, let them ponder, and then address any confusion or 
misconceptions. 
• Display The Incredible Book-Eating Boy on the interactive white board or document camera.  

• Invite the students to look at the illustrations as you flip through each page of the book. Have students Think-Pair-Share 
about what the message of the story might be. Ask a few students to share their predictions. 

• Begin to read the text aloud to the students. Stop several times to ask questions and discuss what is happening in the story:  

* Page 4: Point out the image of Henry eating books. Ask students: “What do you see?” Invite them to turn and talk. Then 
ask about connections they make between what Henry is doing and their own lives. Listen for comments about eating. Ask 
students: “Can eating a book really make you smarter?” 

* Page 5: Linger on the word fierce. Ask students to try to figure out this word in context. Invite them to Think-Pair- Share. 
Guide students to understand that in this context, fierce means “incredibly rapid.” 

* Page 7: Ask: “When I read that Henry’s belly gets full when he eats books, I make a connection to how eating food makes 
me full. What gets full when we read books?” Invite students to Think-Pair-Share. Students may need help understanding 
that Henry does not actually eat books; it is a metaphor for him being a voracious reader.  

* Continue reading aloud, stopping periodically to emphasize key academic vocabulary or key phrases that will help 
students understand the main message. Be sure that throughout, students get to do the thinking and talking. Ask a 
question, let them ponder, and then address any confusion or misconceptions. 

* Stop on page 10. Then discuss with the class: “How does Henry become a true reader?” Give students time to Think-Pair-
Share. They should share that instead of eating the books, Henry reads the books and discovers he can still become the 
smartest person on earth. 

• Invite the students to discuss what they learned about being a reader from The Incredible Book-Eating Boy. Ask: “What 
reading superpower did Henry develop that you could use when you read?” Students should share that Henry learned 
reading a lot can make him smarter and that reading takes time. 

• Increase interactions with 
vocabulary in context. This 
increases the rate of vocabulary 
acquisition for ELLs and other 
students.  
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Work Time Meeting Students’ Needs 

A. Reading Stamina: Fishbowl and Discussion (10 minutes) 
• Orient students to the final learning target: “I can demonstrate stamina as I read a book that interests me.” Invite the 

students to discuss what stamina is and how they demonstrate that as a reader.  
• Tell students they will observe the independent reading behaviors of a reader (or readers) inside the Fishbowl. The models 

may be adults, older students in the school, or students from the class who have practiced in preparation for the model.  
• Remind students that their job during a Fishbowl is to watch and listen closely. They will use a recording form to write down 

their observations. Ask: “What do you see these readers doing to build their stamina?”  
• After a few minutes, ask students to Pair-Share two things they saw these readers doing. Create an anchor chart of student 

ideas and add any additional ideas as necessary. This Building Reading Stamina anchor chart might contain ideas 
like: 
* How do we build our reading stamina?” 

* Stay in my reading spot 

* Read silently or in a whisper voice 

* Read the whole time 

* Stick with my book until I finish it 

* Use reading strategies to understand what I read 

* Read carefully, and don’t just eat books like Henry 

• Discuss these strategies so students understand them clearly. Add pictures to support comprehension. 
• Show students a Reading Stamina tracker. Tell them that they will self-assess, or evaluate, how they did building their 

stamina as readers. 

• Consider allowing students to draw 
their observations, ideas, or notes 
when appropriate. This allows ELLs 
to participate in a meaningful way. 

• Provide anchor charts for processes 
such as “How do we build our 
reading stamina?” This would 
include stamina words with 
nonlinguistic representations. 

 

B. Student Practice: Building Reading Stamina and Completing the Stamina Tracker (20 minutes) 
• Be sure all students have a book to read. Tell them they will have 15 minutes for their first try at practicing stamina. The goal 

is to work up to at least 30 minutes of independent reading. 

• Set the timer; observe students as they read. Confer with readers as appropriate and give verbal time checks and praise to 
maintain engagement. 

• Providing text choice for students 
fosters engagement. 
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Closing and Assessment Meeting Students’ Needs 

A. Debrief (5 minutes) 
• Place students in small groups of three or four. Ask them to go around their group, first sharing something that they did well 

to build their stamina using the frame from their tracker: “One thing I did to build my stamina was ___.” During the second 
group go-round, students share a next step using the frame: “Next time, I will work hard to ______.”  

• After students share their stamina self-assessment, invite them to discuss a final question within their small group: “How 
will building your stamina increase your reading power?” 

• Call on a few students to share their answers. 

• When ELLs are asked to produce 
language, consider providing a 
sentence frame or starter, or a cloze 
sentence to assist with language 
production and the structure 
required. 

 

B. Self-Assessment: (5 minutes) 
• Ask students to complete their Reading Stamina tracker. Reinforce the idea of honest reflection and that it’s okay to only hit 

some of the stamina criteria on the first try. 

• Challenge students to continue to work on their stamina at home. 

• Collect students’ Reading Stamina trackers to help plan next steps: Which students need support with their reading 
stamina? 

 

 

Homework Meeting Students’ Needs 

• Read independently at home tonight. Practice building your stamina as a reader. Set a goal for yourself of how many 
minutes you will try to read. Complete the Reading Stamina tracker to show your progress toward the target.  
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Name: 

Date: 
 

Book Title: 
 

This Means I: Not These Yet. Still Working on It! I did it! 

Stay in my reading spot    

Read silently or in a whisper 
voice 

   

Read the whole time    

Stick with my book until I finish 
it 

   

Use reading strategies to 
understand what I read 

   

Read carefully, and don’t just 
eat books like Henry did 

   

 
 
One thing I did to build my stamina was:  

 

 
 
Next time, I will work hard to:  
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can document what I learn about a topic by sorting evidence into categories. (W.3.8) 

Supporting Learning Targets Ongoing Assessment 

• I can identify my reading strengths and challenges in order to set goals for becoming an 
independent and proficient reader. 

• I can sort information about my strengths and challenges as a reader into categories. 

• Information/Evidence recording form 

• Accordion graphic organizer 

 

Agenda Teaching Notes 

1. Opening 

A. Engaging the Reader (5 minutes) 

B. Vocabulary Mini Lesson: The Language of Goal 
Setting (10 minutes) 

2. Work Time  

A. Revisiting Reading Superpowers Anchor Charts (5 
minutes) 

B. Collecting My Reading Information (20 minutes)  

• The paragraph writing in this lesson reflects and reinforces the process of identifying a main topic and 
supporting it with a series of relevant and explained details that was introduced in Unit 1. Students use 
the same Accordion graphic organizer introduced in Unit 1 in their planning for this piece of writing as 
well.  Echoing this structure throughout all three units builds effective and efficient paragraph writing 
skills. 
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Agenda (continued) Teaching Notes 

3. Closing and Assessment 

A. Debrief (5 minutes) 

4. Homework 

 

 
 

Lesson Vocabulary Materials 

proficient/proficiently, 
independent/independently, record, 
reflect, identify, evidence, data, sort, 
strengths, challenges, goals 
 

• Thank You, Mr. Falker by Patricia Polacco (book; one per student; from Lessons 1 and 2) 

• Information/Evidence recording form (one per student) 

• Model of Fictional Student’s Information/Evidence recording form (for Teacher Reference) 

• Anchor charts of Reading Superpowers (from previous lessons) 

• Individual student information on reading (e.g., DRA data, Who I Am as a Reader, Reading Stamina trackers, etc.; see 
Teaching Notes above) 

• Accordion graphic organizer on My Reading Goals (one per student) 
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Opening Meeting Students’ Needs 

A. Engaging the Reader (5 minutes) 
• Ask students to briefly share their Reading Stamina tracker from last night’s homework with a partner. Invite them to select 

one area of success and one area of challenge.  

• Show students the book Thank You, Mr. Falker. Remind them that they read excerpts from this text during Lessons 1 
and 2. Flip through the pages to remind them of the story. Invite the students to Think-Pair-Share to identify how Trisha 
became a better reader. Give students time to think; then have them share their ideas with a partner. Invite individuals to 
share with the whole group. Prompt students to give details from the text to support their responses.  

• Remind students of their yearlong target: “I can read grade-level texts proficiently and independently.” Explain that Trisha 
and her teachers did all of those things so that she could read proficiently and independently. Review the meaning of the 
words proficiently and independently. Remind students that everything they are working on in literacy is in service of this 
big goal. 

• Consider providing nonlinguistic 
symbols with learning targets to 
assist ELLs in making connections.  

• Providing a moment to think before 
sharing allows individuals to 
process independently.  

• Sharing with a partner helps 
students develop confidence before 
sharing with the whole class. 

• Prompting for details holds students 
accountable to the text. 

B. Vocabulary Mini Lesson: The Language of Goal Setting (10 minutes) 
• Orient students to the learning target: “I can identify my reading strengths and challenges in order to set goals for becoming 

an independent and proficient reader.” 

• Circle the words strengths, challenges, and goals. Ask the students to think about something they do outside of school and 
apply these words to this context. For example: “I like to play baseball. One of my strengths is that I can throw the ball a 
really long way. One of my challenges is that I am not a very good batter. One of my goals is to practice batting every day so 
that I never strike out.” 

•  Tell students that today they will set their own goals to help them build their reading power: “Think about how Mr. Falker 
had to remind Trisha of her strengths.” Some examples students might provide include: “She really wanted to read and she 
was good at drawing,” or “She also had some challenges; letters got all mixed up, and it was hard to sound out words. 
Knowing these things helped him set goals to help her.” 

• Careful attention to vocabulary 
helps to make the target clear and 
supports student thinking. Provide a 
variety of ways for 
accessing/interacting with 
vocabulary to accommodate various 
learning profiles. 
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Work Time Meeting Students’ Needs 

A. Revisiting Reading Superpowers Anchor Charts (5 minutes) 
• Explain to the students that after they identify their strengths and challenges and set goals about how they will become more 

proficient and independent readers, they will write a letter to an important person in their life that describes what their 
reading goals are.  

• Display the various anchor charts of Reading Superpowers. Tell students that all of these charts are designed to help 
them build their “reading superpowers.” Ask several students to share how something from the list might help them as 
readers. If students feel too shy to share their own strengths and challenges, they can discuss what Trisha was like early on 
as a reader and how something from that list might have been helpful to her.  

• Explain to the students that some, not all, of the ideas from the anchor charts might help them build their reading power 
based on what they know about themselves as readers. 

• Reviewing academic vocabulary 
assists all students developing 
academic language. 

• If needed, consider providing ELLs 
with a smaller chunk of information 
to decode. 

• Consider providing a list of 
strengths and challenges to assist 
students in understanding. 

B. Collecting My Reading Information (20 minutes) 
• Remind the students that each reader is different and that our strengths and challenges will be different as well. Explain that 

in order to know themselves as readers they will need to look at information about themselves. Share the target: “I can sort 
information about my strengths and challenges as a reader into categories.”  

• Have students define “information.” Walk through the types of information that have been collected about the students as 
readers. This may include Who I Am as a Reader, Reading Stamina trackers, DRA (Developmental Reading Assessment) 
scores or summaries, fluency scores, etc.  

• Note: Limit the explanation and modeling to 10 minutes. Time will vary based on how familiar students are with looking at 
the shared data.  

• Explain that this is “evidence” of their strengths and challenges. Model how to read data and record evidence using the 
Model of Fictional Student’s Information/Evidence recording form. (For example, when looking at fluency data, 
you might say: “I think one strength I have is reading fast. Hmmm, is there any evidence of this? I can see here that the 
teacher wrote ____; that means I read ___ words/minute. The goal for third-graders is _____. I also notice lots of words 
marked on my page. When I count them up, there are _____ mistakes. I think one of my challenges is that sometimes I read 
too fast so I make mistakes.”)  

• Give students information collected about them as readers. Allow 10 minutes for each student to look through his or her own 
information, recording evidence on the Information/Evidence recording form. 

• Providing a clear model supports 
students in understanding the 
thinking and the work they are 
expected to do. 
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Work Time (continued) Meeting Students’ Needs 

C. Planning My Paragraph: Using the Accordion Graphic Organizer (15 minutes) 
• Once the students have collected and sorted their reading information, they can begin to plan their letter paragraph. Display 

the Accordion graphic organizer on an interactive white board or document camera. Explain to the students that before 
they begin writing their letters they need to organize their information so that the person reading it understands what is 
being shared.  

• Model for students using the Fictional Student’s Information/Evidence recording form to complete an Accordion graphic 
organizer. Explain to the students that the main idea, or purpose, of their letter is written in the box at the top. Students 
might write something similar to: “I am writing to share with you how I plan to become a better reader.” Direct students to 
look at the three boxes in the middle of the organizer. Explain that in these boxes students will share a strength in the top 
box (Something I’m Doing Well) with evidence to support that information. Then they will share two challenges that they 
have as a reader in the middle and bottom boxes (What I Need to Work On) with evidence to support that information. 
Then, in the final box students will share ways they will build their reading power. Students should also use specific evidence 
about the characters of The Boy Who Loved Words, The Incredible Book-Eating Boy, and Thank You, Mr. Falker to support 
their reflection and goal setting. 

• Answer any clarifying questions the students may have before letting them begin their writing work. Let them know you will 
be supporting them throughout the work time as needed. 
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Closing and Assessment Meeting Students’ Needs 

A. Debrief (5 minutes) 
• As a Think-Pair-Share, ask: “How can knowing your strengths and challenges help you become an independent and 

proficient reader?” and “How are your reading strengths/challenges similar to those of the characters in Thank You, Mr. 
Falker, The Boy Who Loved Words, and The Incredible Book-Eating Boy?” If individuals share, record a few of these ideas 
to remind the students about in the beginning of the next lesson. Or have small groups write their answer. 

Explain that in tomorrow’s lesson, they will set goals for themselves as readers.  
 
Note: Review students’ Information/Evidence recording form and Accordion graphic organizer to assess their progress 
toward the target and ensure they are prepared for tomorrow’s lesson.  

• ELL language acquisition is 
facilitated by interacting with native 
speakers of English who provide 
models of language. 

 

 

Homework Meeting Students’ Needs 

• Tonight for homework, continue to read independently, practicing ways to build your reading power. Share an area of 
strength and an area of challenge from your Reading Stamina tracker with someone at home.  
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Name: 

Date: 
 
Learning Targets 
 
• I can identify my reading strengths and challenges in order to set goals for becoming an independent and proficient reader. 

• I can sort information about my strengths and challenges as a reader into categories. 

 

What I’m Doing Well Evidence 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

How are my strengths connected to the characters in The Boy Who Loved Words, The Incredible Book-Eating Boy, and 
Thank You, Mr. Falker? 
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What I Need to Work On Evidence 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

How are my challenges connected to the characters in The Boy Who Loved Words, The Incredible Book-Eating Boy, and 
Thank You, Mr. Falker? 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
One thing I did to build my stamina was:  
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Good Ideas from Reading Superpowers Anchor Charts 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

How are these reading superpowers connected to the characters in The Boy Who Loved Words, The Incredible Book-Eating 
Boy, and Thank You, Mr. Falker? 
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Learning Targets 
 
• I can identify my reading strengths and challenges in order to set goals for becoming an independent and proficient reader. 

• I can sort information about my strengths and challenges as a reader into categories. 

 

What I’m Doing Well Evidence 

I’m reading fluently.  
 
I find a lot of books that interest me. 
 
 
 
 
 
 
 
 
 
 

My fluency score on the story “The Whirlwind Day” was 101 
words per minute. 
 
My log of Books Read shows that I have read and finished 
five books in the last few weeks. 
 
 
 
 
 
 
 
 
 

How are my strengths connected to the characters in The Boy Who Loved Words, The Incredible Book-Eating Boy, and 
Thank You, Mr. Falker? 

Just like Henry in The Boy Who Loved Words, I can always find many books that interest me. I love to read any and all books! 
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What I Need to Work On Evidence 

I rush through punctuation when I read out loud.  
 
Figuring out words that I don’t know 
 
Reading other books besides fiction 
 
Stamina! 
 
 
 
 
 
 
 

After my DRA, my teacher noticed that and pointed it out 
to me. 
 
I realize that I skip over words I don’t know when I read. I 
counted seven skipped words on my fluency running 
record.  
 
Every single one of the books I wrote down in my log of 
Books Read is fiction! 
 
I was only able to stay focused for 10 minutes. I talked to 
Aaron.  
 
 

How are my challenges connected to the characters in The Boy Who Loved Words, The Incredible Book-Eating Boy, and 
Thank You, Mr. Falker? 

I could practice my reading more like Trisha so I don’t skip over words I don’t know. Trisha had to really persevere as a 
reader, and I don’t always push myself when the words are too hard. 
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Good Ideas from Reading Superpowers Anchor Charts 

Asking friends to recommend a book—Sara reads magazines. Maybe she could show me ones I might like. 
Ask someone to read with me. Maybe they could watch and listen to see if I skip over punctuation. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

How are these reading superpowers connected to the characters in The Boy Who Loved Words, The Incredible Book-Eating 
Boy, and Thank You, Mr. Falker? 

In Thank You, Mr. Falker, Trisha had lots of people to read with her. Her mom, brother, grandparents, and Mr. Falker all 
shared books with her. I would like for my family and friends to listen to me read and help me when I need it.  
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Topic: The reason for this letter… 

Detail: Something I’m doing well… 

Evidence: How I know I am doing this well… 

Detail: Something I need to work on… 

Evidence: How I know I need to work on this… 

 

Name: 

Date: 
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 Detail: Something else I need to work on… 

Evidence: How I know I need to work on this… 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can write an informative/explanatory text. (W.3.2) 
I can accurately use third-grade academic vocabulary to express my ideas. (L.3.6) 

Supporting Learning Targets Ongoing Assessment 

• I can write an informative letter that explains my goals for becoming an independent and proficient 
reader and supports them with facts and details. 

• I can use third-grade vocabulary. 

• Teacher observation 

• Mid-Unit 2 Assessment  

 

Agenda Teaching Notes 

1. Opening 

A. Engaging the Reader (5 minutes) 

2. Work Time  

A. Mid-Unit 2 Assessment: Letter about my Reading 
Goals (30 minutes) 

B. Vocabulary: ABC Brainstorming (20 minutes) 

3. Closing and Assessment 

A. Debrief (5 minutes) 

4. Homework 

• Copy the Mid-Unit 2 Assessment writing prompt for each student. 

• Students will need their completed Accordion graphic organizers (from Lesson 6). 
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Lesson Vocabulary Materials 

proficient/proficiently, 
independent/independently, record, 
reflect, identify, evidence, data, sort, 
strengths, challenges, goals  
  

• Thank You, Mr. Falker by Patricia Polacco (book; one text for teacher) 

• Students’ Completed Accordion graphic organizers on My Reading Goals (from Lesson 6) 

• Anchor charts of Reading Superpowers (from previous lessons) 

• Mid-Unit 2 Assessment: How Can You Become a Powerful Reader?  

• ABC Brainstorming chart (one per student) 

• Interactive white board or document camera 

 

Opening Meeting Students’ Needs 

A. Engaging the Reader (5 minutes)  
• Remind the members of the class about the reading information they collected and sorted yesterday in preparation for 

writing a letter to a special person in their life. Explain again to students that they will be using their Accordion graphic 
organizers to communicate their goals as a reader to a special person in their life.  

• Display the sample Accordion graphic organizer created yesterday as a model. Review each of the parts with the 
students: The box at the top is the main idea of their letter, the three middle boxes explain a reading strength with evidence 
and two areas they need to work on with evidence, and the box at the bottom explains ways the students will build their 
reading power.     

• Consider providing nonlinguistic 
symbols with learning targets to 
assist ELLs in making connections.  
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Work Time Meeting Students’ Needs 

A. Mid-Unit 2 Assessment: Letter about my Reading Goals (30 minutes) 
• Display the anchor charts of Reading Superpowers (from previous lessons) and distribute the Mid-Unit 2 

Assessment: How Can You Become a Powerful Reader? to each student. 
• After analyzing their strengths and needs and then setting goals about how to become more proficient and independent 

readers, students will write an informative paragraph in which they describe their reading goals and develop those goals by 
providing facts, definitions, and examples. Students will also use specific evidence from texts in this unit to connect their 
own strengths, challenges, and goals to those of the characters in books they have read. Students will write this paragraph in 
the format of a letter to an important person in their life and then share the letter. 

• Students who finish early may read their independent reading book, review vocabulary, or reread one of the texts they have 
previously read in this module. 

• For ELLs, consider providing extra 
time for tasks and answering 
questions in class discussions. 

B. Vocabulary: ABC Brainstorming (20 minutes) 
• After the students have completed their mid-unit assessment, gather them together whole group. Explain to the students 

that they will be brainstorming vocabulary related to reading, being a reader, and ways we become better readers.  

• Display the ABC Brainstorming chart on the interactive white board or document camera. Ask the students what 
they notice about the chart. Students should observe that there are many boxes, each with a letter of the alphabet in it. 
Explain to the students that they will brainstorm words related to reading and the work they have done so far to become a 
more proficient and independent reader, then sort the words they brainstorm by their beginning letters. 

• Model this for the students. Say: “Recently we have been working on increasing our reading stamina. Stamina is a word 
related to reading, so I will record stamina in the S box.” Invite the students to brainstorm a few more words related to 
reading and record them on the ABC Brainstorming chart. Explain to the students that they can record a word or phrases 
related to reading. For example, the phrase “independent reading books” could be recorded in box for the letter “I.” 

• Hand the students each an ABC Brainstorming chart. Allow the students to brainstorm and record words or phrases for 10 
minutes. Then invite students to partner up to check each other’s words and phrases. Ask the students to circle words and 
phrases both partners recorded and add words or phrases that were different to their ABC Brainstorming charts. 

• Invite several students to share words or phrases that they brainstormed. 

• Providing a clear model supports 
students in understanding the 
thinking and the work they are 
expected to do. 

• Reviewing academic vocabulary 
assists all students developing 
academic language. 

• Providing a moment to think before 
sharing allows individuals to 
process independently.  

• Sharing with a partner helps 
students develop confidence before 
sharing with the whole class. 
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Closing and Assessment Meeting Students’ Needs 

A. Debrief (5 minutes) 
• As a Think-Pair-Share, ask: “Was it easy or challenging to write your letters today? Why?” As individuals share, acknowledge 

their response and invite other students to comment or ask questions based on the individual share. 

 
Note: Review students’ informative letters to assess their progress toward the targets. Make copies of students’ completed 
letters so they may share them with the person to whom they wrote them.    

• ELL language acquisition is 
facilitated by interacting with native 
speakers of English who provide 
models of language. 

• Sharing with a partner helps 
students develop confidence before 
sharing with the whole class. 

 

Homework Meeting Students’ Needs 

• Tonight for homework, continue to read independently. Practice ways to build your reading power.  
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Name: 

Date: 
 
How can you become a powerful reader?  
You have read Thank You, Mr. Falker and The Boy Who Loved Words and have listened to a read-aloud of The Incredible Book-
Eating Boy. You have also analyzed your individual reading information. Now, write an explanatory paragraph in which you 
describe your strengths and challenges as a reader and ways in which you will become a powerful reader. Use details, facts, and 
examples to help support your opinion. Be sure to use specific evidence from the books we have read to connect your own goals 
to Trisha, Selig, or Henry.   
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Name: 

Date: 
 
 

A 
 
 
 
 

B C D 

E 
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I 
 
 
 
 

J K L 

M 
 
 
 
 

N O P 

Q 
 
 
 
 

R S T 

U 
 
 
 
 

V W XYZ 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can demonstrate fluency when reading stories or poems for an audio recording. (SL.3.5) 

Supporting Learning Targets Ongoing Assessment 

• I can identify the skills of a fluent reader. 

• I can practice reading an excerpt from my independent reading book with fluency. 

• Student Criteria recording form 

• Fluent Reading Criteria checklist (completed after listening 
to individual students read) 

 

Agenda Teaching Notes 

1. Opening 

A. Engaging the Reader : Audio Recording or Read-
aloud (10 minutes) 

2. Work Time  

A. Whole Group Listen to Read-aloud (15 minutes) 

B. Generate Criteria for a Fluent Read-aloud 
(10 minutes) 

C. Whole Group Practice and Check-in against Criteria 
(10 minutes) 

D. Partner Practice with Check-in against Criteria (10 
minutes) 

3. Closing and Assessment 

A. Debrief (5 minutes) 

4. Homework 

• This lesson formally introduces the term fluency as a reading superpower; students, of course, have 
been building fluency throughout the module, so they may already know this term.  

• For Work Time, Part A, an excerpt from Thank You, Mr. Falker may be a good option as a text to use 
here, since it is relevant in content (reading superpowers, specifically Trisha’s fluency) and is short and 
familiar (from Lessons 1 and 2). This text also gives students a chance to attend to dialogue and 
punctuation as fluent readers. Remember that students will need their eyes on a copy of the text as you 
read. Note that this text is above the third-grade Lexile1 range; use professional judgment and choose 
another text if necessary or appropriate.  

• For Work Time, Part A: Choose an excerpt from the text Thank You, Mr. Falker that includes examples 
of dialogue and varied punctuation.  

• For Work Time, Part D: Choose excerpts from a familiar class text (book or poem) at an appropriate 
Lexile range for students to practice fluent reading. Another option is to have students choose excerpts 
from their own independent reading books (as long as the texts are at an appropriate Lexile range). A 
Fluent Reading Criteria checklist is provided for you to use or share with students. Adapt as needed.  

• Some vocabulary words may need to be clarified with students: story teller, power 

 

Lexile® is a trademark of MetaMetrics, Inc., and registered in the United States and abroad.  

Copyright © 2012 MetaMetrics, Inc. All rights reserved. 
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Lesson Vocabulary Materials 

identify, skills, practice, excerpt, read-
aloud, fluent, fluency, phrasing, rate, 
expression, punctuation, criteria 
 

• A short poem of the teacher’s choice: audio recording and/or one copy per student 

• One or two excerpts from the text Thank You, Mr. Falker (refer to supporting materials for Lesson 1) 

• Chart paper for new Fluency Criteria anchor chart (teacher-created) 

• Identifying Criteria for a Fluent Reader 

• Fluent Reading Criteria Checklist 

• Markers 

• An excerpt from students’ individual independent reading books or a common class text (at an appropriate Lexile range) 

 

Opening Meeting Students’ Needs 

A. Engaging the Reader : Audio Recording or Read-aloud (10 minutes)  
• Play an audio recording (or do a choral reading) of a short poem. (Options might include a poem from I Am the Book, 

compiled by Lee Bennett Hopkins, or use any poem with which students are familiar.) Invite students to clap and/or chant 
along as appropriate.  

• Share the first learning target: “I can identify the skills of a fluent reader.” Circle the words identify, skills, and fluent. Invite 
students to share out the meaning of identify (this is a familiar word from previous targets—anticipate definitions such as 
“name,” “see,” or “discover.”) Discuss the word fluent on a basic level: “It’s how we want our reading to sound when we read 
it aloud.” Tell them: “We will talk about the characteristics of a fluent reader later in the lesson.” Repeat with the second 
target: “I can practice reading an excerpt from my independent reading book with fluency,” attending to the words practice, 
excerpt, and fluency. 

• Ask: “Why might practicing reading aloud to others be a way for each of us to build reading power?” Students may share 
their ideas first with a partner using a Think-Pair-Share and then with the whole class. 

• Consider posting nonlinguistic 
symbols (e.g., two people talking for 
discuss, a pen for record, a 
magnifying glass for details, a 
lightbulb for main idea) to assist 
ELLs in making connections with 
vocabulary. These symbols can be 
used throughout the year.  

• Check for comprehension of the 
question with ELLs, who may need 
clarification on words such as might 
or expressions such as build 
reading power. 
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Work Time Meeting Students’ Needs 

A. Whole Group Listen to Read-aloud (15 minutes) 
• Invite students into this fluency study: “We have discovered that one way readers build their reading power is by reading 

aloud to yourself and others. You have been practicing this as homework with some of the stories we have read. In a few 
days, each of you will read aloud a short text to demonstrate your reading superpowers. It is important that our reading is 
fluent so that the audience can understand the meaning. Fluency is another skill we will add to our reading powers. This will 
be fun and important work for us as readers.” 

• Remind them that they have been building their fluency in several ways in this module: by reading along during teacher 
read-alouds, by rereading, and by reading aloud to others or themselves (for homework).  

• Say: “As you are listening, please pay careful attention to what makes a fluent reader good. I am going to ask you at the end 
of the reading to identify what a fluent reader sounds like.” Check for student understanding of the task at hand.  

• Read the text excerpt aloud. Pause to re-engage students with their purpose. Then ask: “What does a fluent reader sound 
like?” Students either may write down what they hear or simply listen. 

• Audio recordings of text can aid 
ELLs in comprehension. Consider 
allowing ELLs exposure to the 
recording prior to instruction.  

• Check for comprehension with ELLs 
of words that most students would 
know (i.e., fluent, text). Have 
students document words in 
vocabulary logs or personal 
dictionaries, or keep the cards 
where they log vocabulary words on 
a ring. 

B. Generate Criteria for a Fluent Read-aloud (10 minutes) 
• Distribute the Identifying Criteria for Fluent Reading handout to students. 

• Ask students to Pair-Share two ideas about what makes a fluent reader good. Listen in to identify students who use words 
that you want to include on a new Fluency Criteria anchor chart. 

• Guide students toward the characteristics of a fluent reader that will become your criteria list, and use picture clues or word 
clues to define any new vocabulary.  

• Suggested attributes are:  

* Phrasing 

* Rate   

* Punctuation 

* Expression 

• Include the words that students might use to describe these words alongside the fluency vocabulary word (e.g., next to the 
word rate one might write “not too fast and not too slow”).  

• Students may create vocabulary cards with fluency terms. 

• In the Pair-Share, a sentence starter 
may assist ELLs in participating in 
the discussion. 

• Consider using nonlinguistic 
symbols throughout the module to 
represent: fluency, phrasing, rate, 
punctuation, and expression. 
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Work Time Meeting Students’ Needs 

C. Whole Group Practice and Check-in against Criteria (10 minutes) 
• Display another excerpt from Thank You, Mr. Falker, so all students can see it. Invite students to turn and talk about what 

they remember about the story. What was the main message or lesson? What did Trisha “want” and how did she overcome 
her challenges? Listen for students to comment on how Trisha worked hard to read.  

• Point out to students that Trisha had to learn several skills before she was really a reader. One was just to learn how to make 
sense of the words on the page (decoding). Another skill was the ability to read out loud so the words flowed. That’s fluency: 
what students will be practicing today.  

• Focus on examples of dialogue and varied punctuation. Read the passage aloud once to the class. Point out the words in the 
text as students listen in. Invite them to notice how conventions of writing (e.g., quotation marks, exclamation points, 
question marks) are fluency clues for readers.  

• As a whole class, reread the text as a choral read.  
• Ask students to think about how well the class did with the choral read. Identify a star (area of strength) and step (area of 

growth) as a whole group based on the criteria. Use sentence frames to support feedback such as: “I like how we _______,” 
and “I think we would be more fluent if we _______.” 

 

D. Partner Practice with Check-in against Criteria (10 minutes) 
• If you choose, share with students the Fluent Reading Criteria Checklist (or something similar you have created or 

adapted). 

• Ask students to meet with a partner to practice reading fluently. They may choose to read either an excerpt from their 
individual independent reading books or an excerpt from a familiar whole class text. Encourage students to 
read the text together first and then take turns reading to one another.  

• After their practice, ask students to give verbal feedback to their partners using the star and step framework. Again, consider 
using similar sentence frames: “I like how you_______,” and “I think you would be more fluent if you_______.” 

 

Note: Any text chosen for the partner practice should be at an appropriate Lexile range for each child.  

• Consider partnering ELLs with 
students who can model English 
pronunciation. The practice of 
reading aloud with feedback from a 
partner whose L1 is English will 
assist students with language 
acquisition. 
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Closing and Assessment Meeting Students’ Needs 

A. Debrief (5 minutes) 
• Invite students to silently reflect on how it went to read as partners. What is one star (area of strength) you showed as a 

fluent reader? What is one step (area of growth) to improve your fluency? Students Pair-Share their reflection using 
sentence frames: “I like how I _____” and “I would be more fluent as a reader if I _______.” Students can add their fluent 
reader goal to their other reading power goals. 

• Some students, including ELLs, may 
not understand the expressions 
“area of strength” or “area of 
growth” the first time. Use visuals to 
represent the star and step next to 
the sentence frame.  

 

Homework Meeting Students’ Needs 

• Practice reading a book or book excerpt aloud to someone. First read it five to eight times to yourself, focusing on fluency. 
Then share it with a listener. The listener can then give you a star and a step on the fluency feedback form.  

 
Note: For the opening of Lesson 9, choose a short poem about the power of reading.  Consider using one of the poems from the 
book I Am the Book by Lee Bennett Hopkins (see Unit 1 Recommended Texts) or another favorite poem of your choice. 
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What does a fluent reader sound like?  

1.  

 

 

 

2. 

 

 

 

3. 

 

 

 

4. 
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Target Not Yet Almost There Excellent! Comments 

Phrasing 
(I can group many 
words together as I 
read.) 
 
 
 
 

    

Rate 
(I can read like I talk, 
and I only stop when 
it makes sense in the 
text.)  
 
 
 
 
 

    

Punctuation 
(I can pay attention to 
the punctuation, and I 
use it to help me know 
how to read the text.) 
 
 
 
 
 

    

Expression 
(I can use expression 
to read, and it helps 
me understand the 
story.) 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can choose texts that interest me. (RL.3.11a) 
I can demonstrate fluency when reading stories or poems for an audio recording. (SL.3.5) 

Supporting Learning Targets Ongoing Assessment 

• I can choose a text that interests me for my read-aloud recording. 

• I can use the criteria of a fluent reader to practice. 

• Student book selection 

• Fluent Reader Criteria checklist (completed by the teacher 
after listening to individual students read) 

 

Agenda Teaching Notes 

1. Opening 

A. Engaging the Reader : Audio Recording or Read-
aloud (5 minutes) 

B. Fluent Reader Vocabulary Review (10 minutes) 

2. Work Time  

A. Select Text (10 minutes) 

B. Individual Practice (10 minutes) 

Partner Practice with Feedback Based on Criteria (10 
minutes) 

3. Closing and Assessment 

A. Debrief (10 minutes) 

4. Homework 

• This lesson involves fluency practice, so students may read their own independent reading book. By 
contrast, Lesson 10 involves a formal assessment of students’ fluency, so ideally students will all read 
the same text. Use professional judgment if some students simply will not succeed with a text at the 
official grade-level Lexile band.  

• This lesson serves two purposes. First, students can practice for their assessment; and, second, it might 
provide an idea for a service project to do as an extension of this unit: reading aloud and creating audio 
recordings of books or poems, to then share with younger children or others. See the Optional 
Extensions note at the end of the Unit 2 Overview. 
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Lesson Vocabulary Materials 

criteria, practice, punctuation, text, 
fluent, read-aloud, interests,  
  

• Short Poem (audio recording or text) from I Am the Book by Lee Bennett Hopkins (see Unit 1 Recommended Texts) or 
teacher’s choice 

• Fluency vocabulary cards (from Lesson 2) 

• Fluency Criteria anchor chart (from Lesson 8) 

• Fluent Reading Criteria Checklist (vocabulary on this form should be explained specifically to ELLs)  

• Students’ independent reading texts 

 

Opening Meeting Students’ Needs 

A. Engaging the Reader : Audio Recording or Read-aloud (5 minutes)  
• Gather students in a circle. Ask them to Pair-Share a star and step from their fluency homework. Invite students to focus on 

their step as they read aloud the poem or short text in the next section.  

• Play an audio recording (or do a choral reading) of a short poem from I am the Book, and invite students to read along as 
appropriate. (Use any poem students are familiar with; consider using I Am the Book by Lee Bennett Hopkins. See Unit 1 
Recommended Texts) 

 

B. Fluent Reader Vocabulary Review (10 minutes) 
• Share first learning target: “I can choose a text that interests me for my read-aloud recording.” 

• Circle the words text and interests and discuss their meanings. Add visual clues above the words as appropriate. 

• Deconstruct the second target: “I can use the criteria of a fluent reader to practice,” by identifying and discussing the words 
criteria, fluent, and practice.  

• Consider providing nonlinguistic 
symbols to assist ELLs in making 
connections with vocabulary. 
Specifically, these can be used in 
directions and learning targets. 
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Opening (continued) Meeting Students’ Needs 

• Review key vocabulary related to fluency (e.g., phrasing, rate, punctuation, and expression). Students may use their 
vocabulary cards from Lesson 2 to participate in a short vocabulary activity: 

* Read-aloud Charades (small or large group): One student reads a portion of the short poem (from the lesson opening) 
of the lesson—modeling a particular element of fluent reading—and other students guess what the reader is 
demonstrating.   

* Taboo: Students describe the word on a flash card to a partner, a team, or the whole class without saying the word itself. 

• Increase interactions with 
vocabulary in context by repeatedly 
using and referring to key terms. 
This increases rate of vocabulary 
acquisition for ELLs.   

• Consider putting nonlinguistic 
symbols on the vocabulary cards to 
aid in comprehension and allow 
students to make quicker 
connections to meaning. 

 

Work Time Meeting Students’ Needs 

A. Select Text (10 minutes) 
• Tell students that they will be practicing reading aloud today with a text of their choice. Remind students that reading aloud 

is one way to build their reading superpowers and to share those superpowers with others.  
• Invite students to think about a short text that is familiar to them. They may select a stand-alone text (such as a poem), or a 

small group of students may choose a longer text (such as a narrative text) and read excerpts of it as long as each student 
reads a portion individually. Provide options to best support readers.  

• Frame the text selection process. Invite students to make their choices. Confer with students about their selections and 
provide guidance as necessary. 

• Providing text options and 
individual vs. group reading 
opportunities for students fosters 
engagement. 

• Consider providing smaller chunks 
of text (sometimes just a few 
sentences) for ELLs. Or allow ELLs 
to use a bilingual text if possible. 

B. Individual Practice (10 minutes) 
• Before students practice, briefly model with a short, familiar poem (ideally, one that has been used during the “hook” of this 

series of lessons) how to code a text for fluency cues (e.g., circle the exclamation marks, question marks, or any words that 
might warrant expression).  

• Have students read through their text and identify places where they will need to be particularly attentive to punctuation or 
expression based on the words and punctuation marks the author uses. If possible, students can code their text with 
reminders. Otherwise, they may use sticky notes to write fluency reminders.  

• Developing systems and structures 
for student goal setting promotes 
strategic, goal-directed learners.  

• ELLs may need more practice 
opportunities with their text.  

• Collaboration supports students’ 
engagement. 
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Work Time (continued) Meeting Students’ Needs 

• Invite students to review the fluency feedback they received from their reading yesterday both in school and for homework. 
Have students set a fluency goal for themselves.  

• Confer with students as they practice; provide feedback connected to the Fluent Reading Criteria Checklist. 

• With ELLs, consider providing a 
sentence frame or starter, or a cloze 
sentence to assist with language 
production and the structure 
required. 

C. Partner Practice with Feedback Based on Criteria (15 minutes) 
• Students meet with a partner and share why they chose their text, then practice reading aloud to their partner.   
• Students give verbal feedback to their partners using the star and step framework from Lesson 8. Use sentence frames: “I 

like how you_______,” and “I think you would be more fluent if you_______.” 

 

 

Closing and Assessment Meeting Students’ Needs 

A. Debrief (10 minutes) 
• Invite students to reflect silently on their partner reading experience. What is one star (area of strength) you showed as a 

fluent reader? What is one step (area of growth) to improve your fluency? Students Pair-Share using sentence frames: “I like 
how I_____,” and “I would be more fluent as a reader if I _______.”  

• Tell students that tomorrow, they will get to show their reading superpower of fluency on the End of Unit 2 Assessment. 
They will again have time to practice, and then will read aloud to the teacher. 

• To better engage learners, develop 
strategies for students to self-assess 
and reflect.  

 

Homework Meeting Students’ Needs 

• Practice reading a book or book excerpt aloud to someone. First read it five to eight times to yourself, focusing on fluency. 
Then share it with a listener. The listener can then give you a star (a strength) and a step (a suggestion) on the fluency 
feedback form.  

 
Note: For Lesson 10, choose another short poem.  Consider using one of the poems from the book I Am the Book by Lee Bennett 
Hopkins (see Unit 1 Recommended Texts) or another favorite poem of your choice. 

• Some ELLs may need more 
practicing opportunities in school. 
Family members at home may not 
speak fluent English. 
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Target Not Yet Almost There Excellent! Comments 

Phrasing 
(I can group many 
words together as I 
read.) 
 
 
 
 

    

Rate 
(I can read like I talk, 
and I only stop when 
it makes sense in the 
text.)  
 
 
 
 
 

    

Punctuation 
(I can pay attention to 
the punctuation, and I 
use it to help me know 
how to read the text.) 
 
 
 
 
 

    

Expression 
(I can use expression 
to read, and it helps 
me understand the 
story.) 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can demonstrate fluency when reading stories or poems for an audio recording. (SL.3.5) 

Supporting Learning Targets Ongoing Assessment 

• I can improve my fluency using feedback from others. 

• I can read the Helen Keller text fluently for an audio recording. 

• Fluent Reader Criteria list, completed by peer 

• End of Unit 2 Assessment 

 

Agenda Teaching Notes 

1. Opening 

A. Engaging the Reader : Audio Recording or Read-
aloud (3 minutes) 

B. Fluent Reader Vocabulary Review (7 minutes) 

2. Work Time  

A. Modeling: Giving Feedback Using a Criteria List (10 
minutes) 

B. Partner Practice, Part 1 (15 minutes) 

C. Individual Rehearsal (10 minutes) 

D. Partner Practice, Part 2 (10 minutes) 

3. Closing and Assessment 

A. Debrief (10 minutes) 

4. Homework 

• This lesson introduces the End of Unit 2 Assessment of students’ reading fluency. This assessment must 
be done individually with students. It may be completed within or outside the ELA period of the day. 
Teachers will record students’ reading as time and technology permit. 
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Lesson Vocabulary Materials 

improve, feedback, fluency 
  

• Short poem (teacher’s choice) for opening (audio recording or text) 

• End of Unit 2 Assessment Text: Helen Keller 

• Fluency vocabulary cards (from Lesson 2) 

• Fluency Criteria anchor chart (from Lesson 8) 

• Students’ independent reading texts 

• Fluent Reading Criteria checklist (from Lesson 8; refer back to that document in order to gather data for students’ End of 
Unit Assessment) 

 

Opening Meeting Students’ Needs 

A. Engaging the Reader : Audio Recording or Read-aloud (3 minutes)  
• Play an audio recording (or engage in a choral reading) of a short poem and invite students to read along as appropriate. 

Use any poem that students are familiar with; consider the resource I Am the Book by Lee Bennett Hopkins.    

 

B. Fluent Reader Vocabulary Review (7 minutes) 
• Share the first learning target: “I can improve my fluency using feedback from others.” Circle the words improve, fluency, 

and feedback and discuss their meanings. Invite students to discuss how feedback helps them as learners. Remind students 
that today is the last official practice before they record their reading, so work time with their partners is especially 
important.  

• Review key vocabulary related to fluency (e.g., phrasing, rate, punctuation, and expression). Students may use their 
vocabulary cards from Lesson 2 to participate in a short vocabulary activity: 

* Read-aloud Charades: (small or large group). One student reads a portion of the poem from the hook  
of the lesson, modeling a particular element of fluent reading, and other students guess what the reader is  
demonstrating.    

• Consider providing nonlinguistic 
symbols to assist ELLs in making 
connections with vocabulary in 
directions and learning targets. 

• Increase interactions with 
vocabulary in context. This 
increases the rate of vocabulary 
acquisition for ELLs.  
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Opening (continued) Meeting Students’ Needs 

* Taboo: Students describe the word on a flashcard to a partner, a team, or the whole class without saying the  
word itself. 

• Tell students that today during class, or some time during the next few days, they will get to demonstrate their reading 
fluency by reading aloud a text to you or another support staff. This is the End of Unit 2 Assessment. 

• Review vocabulary with 
nonlinguistic symbols (e.g., a 
musical note for phrasing, an arrow 
sign for rate) and try posting those 
symbols on vocabulary cards. 

 

Work Time Meeting Students’ Needs 

A. Modeling: Giving Feedback Using a Criteria List (10 minutes) 
• Model how to use the criteria list, to help students picture clearly what it looks and sounds like to give feedback to peers.   
• Invite a student who is at least a somewhat fluent reader, but not a superstar, to read the End of Unit 2 Assessment 

Text: Helen Keller text aloud for the group (ideally, at least as many times as what students will in partner practice, Part 
1, below). Model active listening per the class norms. After the student has read, model how to use the criteria list to identify 
areas of strength and growth. Demonstrate how to give feedback to the reader in a specific, kind, and helpful way, as well as 
how to complete the fluency criteria list.  

• Ask students to Pair-Share what they saw and heard during the modeling. Create an anchor chart with this process.  
• Tell students that today’s practice is going to happen in three parts: partner work, individual rehearsal, and then more 

partner practice to show their partners how they used their feedback to improve their fluency.   
• Students may stay in the same place in the classroom for all three phases, with the teacher giving directions at the start of 

each new phase.   

• Modeling gives students a clear and 
understandable vision of the task at 
hand. 

• Use thoughtful grouping: ELLs will 
benefit from working with a native 
speaker of English to provide a 
model of language. If a student 
seems excessively nervous or 
uncomfortable, consider partnering 
him or her with a student who 
speaks the same L1. 

B. Partner Practice, Part 1 (15 minutes) 
• Students each read aloud the Helen Keller text two or three times for their partner. Students will give oral and written 

feedback to their partners using the fluency criteria list as modeled. Circulate to give guidance and feedback as necessary.  

• Collaboration supports students’ 
engagement. 

C. Individual Rehearsal (10 minutes) 
• Transition to individual rehearsal after students have given and received partner feedback. Remind them to use the partner’s 

feedback as they practice on their own. When they work with their partner again in a few minutes, they can show how they 
improved fluency. Connect back to the learning target.  
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Work Time (continued) Meeting Students’ Needs 

D. Partner Practice, Part 2 (10 minutes) 
• Ask students to tell their partner what element of fluency they have been working hard to improve. During this second round 

of partner practice, students will again read aloud their texts and their partner will give them one compliment using a 
sentence frame such as: “I like how you __________.”  

• With ELLs, consider providing a 
sentence frame or starter, or a cloze 
sentence to assist with language 
production and the structure 
required.  

 

 

Closing and Assessment Meeting Students’ Needs 

A. Debrief (5 minutes) 
• Ask: “How did feedback help you improve your fluency?” Offer a sentence frame like: “My partner’s feedback helped me to 

________ as a fluent reader.”  

• Ask students to Pair-Share. If time permits, have a few share with the whole group.  

• Remind students that if they did not record their read-aloud of the assessment text during class today, they will meet with 
you or another support staff some time in the next few days to do their End of Unit 2 assessment. 

• Posting a sentence frame for the 
debrief may help students to answer 
the question. 

 

Homework Meeting Students’ Needs 

• Practice your reading fluency. Choose a section from your independent reading book to read aloud to an adult or to yourself 
in the mirror at home.  

• For students struggling with 
fluency, chunk the text and have 
them repeat one portion multiple 
times to build confidence. 
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Helen Keller 
 
When Helen Keller was a child, she was very sick and became deaf and blind. She was not able to see or hear. She would feel 
people’s hands to understand what they were doing. Helen learned to do many things this way.  However, she started to become 
sad because she could not talk or read.  
 
Her family knew they must help her. “We must figure out a way to help our sweet Helen,” they said. “Who might be able to teach 
her?” they asked. They found a teacher named Miss Sullivan. She taught Helen the signs for letters. Then she would spell the 
words in Helen’s hand to talk with her. 
 
One day Miss Sullivan took Helen to the water pump. She poured water on her hand. She spelled the letters W-A-T-E-R as the 
water ran over Helen’s hand.  
 
Helen learned that the word “water” meant the water that she felt on her hand.  
 
She ran everywhere asking Miss Sullivan the name of different things. Her teacher would spell the words in her hand. Helen was 
so happy! She could now finally understand the world around her. 
 
 
 
Written by Expeditionary Learning for Instructional Purposes.  
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In this unit, students will explore how geography impacts readers’ access to books. 
All instruction in this unit builds toward the final performance task for the module: 
an informative “Accessing Books around the World” bookmark. In the first part of 
the unit, students will read informational texts about world geography as they build 
vocabulary and understanding related to physical features and how physical 
characteristics of a region influence how people access books. Students then will 
explore external resources that support the power of reading, focusing on the 
important role of libraries.  
Using the central text, My Librarian Is a Camel, students will read about less 
conventional ways to access texts and the heroic lengths librarians and community 
members make in order to help others build this power. Students will read about 
and gather details about one of the countries represented in My Librarian Is a 
Camel and write an informative paragraph that describes how readers in that 

country access books. In the On-Demand Mid-Unit 3 Assessment, students will read 
a new excerpt from My Librarian Is a Camel and answer a series of text-dependent 
questions. They will then draw on this research in order to create their Accessing 
Books around the World bookmark. The creation of these bookmarks will be 
supported by the writing process, with a focus on producing writing in which the 
development and organization are appropriate to task and purpose. Students will 
have opportunities for critique and revision, culminating in the opportunity to 
publish and share the bookmarks with readers in their school or local library. (Word 
processing the bookmark text is encouraged, but not required.) After students have 
completed their bookmark, they will complete an On-Demand End of Unit 3 
Assessment in which they write a paragraph about a different librarian from My 
Librarian Is a Camel.

 

Guiding Questions And Big Ideas 

• How do people around the world access reading and books? 

• How does reading give us power?  

• People overcome great challenges in order to access books.  

• Readers can learn about different cultures (people and places) through a variety of texts. 

 

Mid-Unit 3 Assessment Answering Text-Dependent Questions about Librarians and Organizations around the World  
This assessment centers on standard NYSP12 ELA CCLS RI.3.2, RI. 3.1, W.3.8, and SL.3.1. In this assessment, students will 
read an unfamiliar passage about librarians or organizations that go to great lengths to bring reading to people. Students will 
use the same close reading routine they practiced during My Librarian Is a Camel: reading to get to know the text, reading for 
the main idea and unfamiliar vocabulary, reading to take notes, and reading to answer a series of text-dependent questions. 

End of Unit 3 Assessment Answering Text-Dependent Questions about Librarians and Organizations around the World   
This assessment centers on standard NYSP12 ELA CCLS RI.3.2, RI. 3.1, W.3.8, and SL.3.1. In this assessment, students will 
read an unfamiliar passage about librarians or organizations that go to great lengths to bring reading to people. Students will 
use the same close reading routine they practiced during My Librarian Is a Camel: reading to get to know the text, reading for 
the main idea and unfamiliar vocabulary, reading to take notes, and reading to answer a series of text-dependent questions. 
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Content Connections 

This module is designed to address English Language Arts standards. However, the module intentionally incorporates Social Studies content that many teachers may be 
teaching during other parts of the day. These intentional connections are described below.  
 

NYS Social Studies Core Curriculum  

• World Geography 

• Maps/globes 

• All people in world communities need to learn, and they gain knowledge in similar and different ways. 

• Physical characteristics of a region strongly influence the culture and lifestyle of the people who live there. 

 

Central Texts 

Heather Henson, That Book Woman, illustrated by David Small (New York: Atheneum Books for Young Readers, 2008); ISBN: 978-1-4169-0812-8 (Just one text for the 
teacher; introduced in Unit 1; revisited in Unit 3).  

Monica Brown, Waiting for the Biblioburro, illustrated by John Parra (Emeryville, CA: Tricycle Press, 2011); ISBN: 978-1-58246-353-7. (Teacher copy only) 

Margriet Ruurs, My Librarian Is a Camel: How Books Are Brought to Children around the World (Honesdale, PA: Boyds Mills Press, 2005); ISBN: 978-1-59078-093-
0. (Teacher copy only) 

 

Online Resources 

“Library on a Donkey” video, www.youtube.com/watch?v=eQMh8_TD2dI, 5 min. 45 sec. (last accessed June 19, 2012). 

“Waiting for the Biblioburro” video, www.youtube.com/watch?v=f_iXkTSsfZ4, 2 min. (last accessed June 19, 2012).  

Spanish language newscast about the publication of Waiting for the Biblioburro and the story behind it,  
www.youtube.com/watch?v=5Y22zBs-YQs, 1 min. 12 sec. (last accessed June 19, 2012).  
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This unit is approximately 3-5 weeks or 17 sessions of instruction. 
 

Lesson Lesson Title Supporting Targets Supporting Targets Ongoing Assessment 

Lesson 1 Building Background Knowledge about 

Physical Environment: What Makes It Hard 

for Some People to Get Books? 

• I can make connections between the 

events, ideas, or concepts in a text. 

(RL.3.3)  

• I can explain how an illustration 

contributes to the story. (RL.3.7) 

• I can distinguish between a narrator or 

character’s point of view and my own. 

(RL.3.6) 

• I can retell key ideas from an informational 

text. (RI.3.2)  

• I can make connections between the 

challenges two characters face in a story.  

• I can explain how the illustrations in That 

Book Woman help me understand the 

challenges faced by the characters.  

• I can retell important ideas from the 

informational text “Physical Environments 

around the World.” 

• Partner discussion of text illustrations 

from characters’ perspectives 

• Partner discussion of questions after 

reading the informational text 

Lesson 2 Reading Maps: Locating the Countries We 

Have Been Reading About 

• I can use information from illustrations 

(maps, photographs) to understand 

informational texts. (RI.3.7) 

• I can effectively participate in a 

conversation with my peers and adults. 

(SL.3.1) 

• I can use a physical map to find a variety of 

landforms and water features. 

• I can use a world map to find the countries 

we have been reading about. 

• I can explain to a classmate or teacher 

what I understand about the maps I am 

using.  

• Exit ticket 

Lesson 3 Close Reading of Waiting for the Biblioburro: 

Finding the Main Message and Taking Notes 

• I can identify the main message or lesson 

of a story using key details from the text. 

(RL.3.2) 

• I can describe the characters in a story 

(their traits, motivations, feelings). 

(RL.3.3) 

• I can describe how a character’s actions 

contribute to the events in a story. (RL.3.3) 

• I can document what I learn about a topic 

by sorting evidence into categories. 

(W.3.8) 

• I can effectively participate in a 

conversation with my peers and adults. 

(SL.3.1)  

• I can identify the main message of Waiting 

for the Biblioburro by reading the text closely. 

• I can describe what the librarian wanted 

and what he did.  

• I can sort key details from Waiting for the 

Biblioburro into categories.  

• I can discuss how the main message of 

Waiting for the Biblioburro is conveyed through 

key details.    

• Close Read recording form 
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Lesson Lesson Title Supporting Targets Supporting Targets 
Ongoing 
Assessment 

Lesson 4 Continued Close Reading of Waiting for the 

Biblioburro: Comparing and Contrasting the 

Children in Colombia, Appalachia, Chad, and 

Afghanistan 

• I can answer questions using specific 

details from the text. (RL.3.1)  

• I can prepare myself to participate in 

discussions. (SL.3.1)  

• I can effectively participate in a 

conversation with my peers and adults. 

(SL.3.1) 

• I can answer questions using details from 

Waiting for the Biblioburro.  

• I can prepare for a discussion by finding 

similarities and differences between Waiting 
for the Biblioburro and another text we have 

already read.  

• I can participate in a discussion with my 

peers to compare and contrast four stories 

on a similar topic. 

• Waiting for the Biblioburro: Questions from the 

Text 

• Waiting for the Biblioburro: Finding Similarities 

and Differences recording form 

Lesson 5 Paragraph Writing about  Waiting for the 

Biblioburro  

• I can write an informative/explanatory 

text that has a clear topic. (W.3.2) 

• I can develop the topic with facts, 

definitions, and details. (W.3.2) 

• I can construct a closure on the topic of 

an informative/explanatory text. (W.3.2) 

• I can write routinely for a variety of 

reasons. (W.3.10) 

• I can plan my paragraph using an 

Accordion graphic organizer.  

• I can write a topic sentence for a 

paragraph about the effort the librarian 

made in order to get books to the people 

of Colombia.  

• I can support my topic with details. 

• I can write a sentence to close my 

paragraph.  

• Paragraph Writing Accordion graphic 

organizers 

• Student paragraph 

•  

Lesson 6 Determining Main Idea Using Text and 

Illustrations: Accessing Books around the 

World  

• I can determine the main idea of an 

informational text. (RI.3.2) 

• I can retell key ideas from an 

informational text. (RI.3.2) 

• I can use information from illustrations 

(maps, photographs) to understand 

informational texts. (RI.3.7) 

• I can determine the main idea of an 

excerpt from My Librarian Is a Camel using 

evidence from the text and the 

illustrations. 

• Using Evidence to Determine the Main 

Idea: Accessing Books around the World 

recording form 
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Lesson Lesson Title Supporting Targets Supporting Targets 
Ongoing 
Assessment 

Lesson 7 Close Reading of Excerpts from My Librarian Is 

a Camel: How Do People Access Books around 

the World? 

• I can determine the main idea of an 

informational text. (RI.3.2) 

• I can retell key ideas from an informational 

text. (RI.3.2) 

• I can document what I learn about a topic 

by sorting evidence into categories. 

(W.3.8) 

• I can effectively participate in a 

conversation with my peers and adults. 

(SL.3.1)  

• I can identify the main idea of a passage 

from My Librarian Is a Camel by using 

illustrations and reading the text closely. 

• I can record key details from a passage of 

My Librarian Is a Camel into categories.  

• I can discuss how the main idea in a 

passage from My Librarian Is a Camel is 

conveyed through key details. 

• Recording form (based on excerpts about 

various countries in My Librarian Is a Camel) 

Lesson 8 Group Discussion: Accessing Books around 

the World 

• I can answer questions using specific 

details from the text. (RL.3.1) 

• I can explain what I understand about the 

topic being discussed. (SL.3.1)   

• I can effectively participate in a 

conversation with my peers and adults. 

(SL.3.1)  

• I can answer questions using details from 

My Librarian Is a Camel.  

• I can discuss my opinion about a question 

with members of other groups.  

• I can give reasons to support my opinion. 

• My Librarian Is a Camel: Questions from the 

Text (for each student’s country) 

• Exit ticket 

•  

Lesson 9 Mid-Unit Assessment: Answering Text-

Dependent Questions about Librarians and 

Organizations around the World  

• I can answer questions using specific 

details from the text. (RI.3.1) 

• I can determine the main idea of an 

informational text. (RI.3.2) 

• I can document what I learn about a topic 

by sorting evidence into categories. 

(W.3.8) 

• I can effectively participate in a 

conversation with my peers and adults. 

(SL.3.1) 

• I can identify the main idea of a new 

excerpt from My Librarian Is a Camel by using 

illustrations and reading the text closely. 

• I can record details from a new excerpt 

from My Librarian Is a Camel into categories. 

• I can answer questions using details from a 

new excerpt from My Librarian Is a Camel. 

• I can discuss how the main idea in a new 

excerpt from My Librarian Is a Camel is 

conveyed through key details.  

• Mid-Unit Assessment recording form 

(based on excerpts from a new country in 

My Librarian Is a Camel) (RI.3.1, RI.3.2, W.3.8, 

and SL.3.1) 
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Lesson Lesson Title Supporting Targets Supporting Targets 
Ongoing 
Assessment 

Lesson 10 Planning Writing: Making Notes for the 

Accessing Books around the World 

Informative Paragraph 

• I can use the writing process to plan, 

revise, and edit my writing (with support). 

(W.3.5) 

• I can create a plan for my Accessing Books 

around the World informative paragraph.  

• Paragraph Writing Accordion graphic 

organizer 

Lesson 11 Writing a First Draft: Accessing Books 

around the World Informative Paragraph 

• I can use the writing process to plan, 

revise, and edit my writing (with support). 

(W.3.5) 

• I can write an informative text. (W.3.2) 

•  

• I can identify the criteria for a quality 

informative paragraph. 

• I can write a quality first draft of an 

informative paragraph with a clear topic 

sentence that tells who my librarian or what 

my organization is.  

• I can write an informative paragraph that 

describes my librarian or organization with 

specific facts and details. 

• Students’ first draft writing 

Lesson 12 Revising: Developing Topic Sentences for My 

Accessing Books around the World 

Informative Paragraph 

• I can use the writing process to plan, 

revise, and edit my writing (with support). 

(W.3.5) 

• I can write an informative text. (W.3.2) 

•  

• I can revise my Accessing Books around the 

World informative paragraph to include a 

topic sentence that captivates my reader.  

• I can revise my Accessing Books around the 

World informative paragraph to include 

important details about how my librarian or 

organization is special. 

• Revisions of students’ topic sentence and  

details 

Lesson 13 Revising: Strong Conclusions for My 

Accessing Books Around the World 

Informative Paragraph 

• I can use the writing process to plan, 

revise, and edit my writing (with support). 

(W.3.5) 

• I can write an informative text. (W.3.2)  

•  

• I can revise my Accessing Books around 

the World informative paragraph for a 

conclusion that wraps up the paragraph for 

my reader. 

• I can use feedback and criteria to revise my 

paragraph. 

•  

• Students’ conclusion revisions 

• Students’ paragraph drafts  

•  

Lesson 14 Revising My Accessing Books around the 

World Informative Paragraph for a Hook to 

Captivate My Reader 

(Optional Lesson) 

• I can use the writing process to plan, 

revise, and edit my writing (with support). 

(W.3.5) 

• I can write an informative text. (W.3.2)  

• I can revise my Accessing Books around the 

World informative paragraph for a “hook” 

that captivates my reader.  

• Students’ paragraph hooks 
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Lesson Lesson Title Supporting Targets Supporting Targets 
Ongoing 
Assessment 

Lesson 15 Editing and Publishing: Accessing Books 

around the World Informative Paragraph 

• I can use the writing process to plan, 

revise, and edit my writing (with support). 

(W.3.5) 

• I can use conventions to send a clear 

message to my reader. (L.3.2) 

•  

• I can write a final draft that reflects 

craftsmanship. 

• I can use correct capitalization in my 

writing. 

• I can use correct end punctuation in my 

writing.  

• I can spell grade-appropriate words 

correctly. 

• I can use resources to check and correct my 

spelling. 

• Final published paragraph 

Lesson 16 Illustrating: Geography Icon • I can write an informative text. (W.3.2) 

• I can group supporting facts together about 

a topic in an informative/explanatory text 

using both text and illustrations. (W.3.2) 

• I can create a quality illustration that helps 

the reader understand my Accessing Books 

around the World paragraph. 

• Student illustration and list of geographical 

features about the region 

Lesson 17 On-Demand End of Unit Assessment and 

Bookmark Celebration 

• I can write an informative text. (W.3.2) 

• I can group supporting facts together about 

a topic in an informative/explanatory text 

using both text and illustrations. (W.3.2) 

• I can write a new informative paragraph 

about how people help deliver books to 

children in remote and difficult places.  

• I can read my Accessing Books around the 

World bookmark fluently to my audience. 

• End of Unit Assessment (informative 

paragraph) (W.3.2) 

• Student presentation of bookmark 

•  
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Optional: Experts, Fieldwork, And Service 

• Experts: Interview local librarians.  

• Fieldwork: Visit the community library. 

• Service: Send books/bookmarks to children in other countries; donate bookmarks to school/community library. 

Optional: Extensions 

• Art: Create a bookmark illustration and layout. 

• Technology: Create a digital archive of bookmarks; create illustrations and bookmark layout; type text for bookmark.  

• Writing: Narrative Writing: Students imagine they live in one of the countries they studied and write a story that describes how they access books. 
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Unit 3 focuses on how geography impacts readers’ access to books in many regions 
of the world. The list below includes works with a range of Lexile  text measures. 
This provides appropriate independent reading for each student to help build 
content knowledge about the topic.  
It is imperative that students read a high volume of texts at their reading level to 
continue to build the academic vocabulary and fluency that the CCLS demands. 
Where possible, materials in languages other than English are also provided. Texts 
are categorized into three Lexile levels that correspond to Common Core Bands: 
below grade band, within band, and above band. Note, however, that Lexile 

measures are just one indicator of text complexity, and teachers must use their 
professional judgment and consider qualitative factors as well. For more 
information, see Appendix 1 of the Common Core State Standards.   
 
 
Common Core Band Level Text Difficulty Ranges: 
(As provided in the NYSED Passage Selection Guidelines for Assessing CCSS ELA) 
•  Grades 2–3: 420–820L 
•  Grades 4–5: 740–1010L 

 

Title Author And Illustrator Text Type Lexile Measure 

Lexile text measures below band level (under 420L) 

School in Many Cultures Heather Adamson (author) Informational text 220 

Mi Escuela/My School  

George Ancona  
(author/photographer),  
Alma Flor Ada and F. Isabel Campoy 
(translators) 

Informational text 260 

Same, Same but Different 
Jenny Sue Kostecki-Shaw  
(author/illustrator) 

Informational text 480* 

This Is the Way We Go to School: A 
Book about Children around the World 

Edith Baer (author), 
Steve Bjorkman (illustrator) 

Informational text 360 

Freedom School, Yes! 
Amy Littlesugar (author), 
Floyd Cooper (illustrator) 

Literature 390 

School in Many Cultures Heather Adamson (author) Informational text 220 

Mother Teresa 
Candice F. Ranson (author), Elaine 
Verstraete (illustrator) 

Informational text 390 

 
1   Lexile® is a trademark of MetaMetrics, Inc., and is registered in the United States and abroad. Copyright © 2012 MetaMetrics. 
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Title Author And Illustrator Text Type Lexile Measure 

Lexile text measures within band level (420–820L) 

Tomás and the Library Lady 
Pat Mora (author),  
Raul Colón (illustrator) 

Literature 440 

One Green Apple 
Eve Bunting (author),  
Ted Lewin (illustrator) 

Literature 450 

Inside the Books: Readers and 
Libraries around the World 

Toni Buzzeo (author),  
Jude Daly (illustrator) 

Informational text 540* 

Elizabeti’s School 
Stephanie Stuve-Bodeen (author), 
Christy Hale (illustrator) 

Literature 590 

How I Learned Geography Uri Shulevitz (author/illustrator) Literature 660 

The Diary of Ma Yan: The Struggles 
and Hopes of a Chinese Schoolgirl* 

Ma Yan (author),  
Lisa Appignanesi  
(French translator),  
He Yanping (Mandarin translator) 

Biography 720 

Listen to the Wind: The Story of Dr. 
Greg and Three Cups of Tea 

Greg Mortenson and  
Susan L. Roth (authors),  
Susan L. Roth (illustrator) 

Informational text 740 

The Day of Ahmed’s Secret 
Florence Parry Heide and Judith Heide 
Gilliland (authors),  
Ted Lewin (illustrator) 

Literature 810 

Give a Goat 
Jan West Schrock (author),  
Aileen Darragh (illustrator) 

Literature 810 

 

* Also available in French as Le journal de Ma Yan: La vie quotidienne d’une écolière chinoise, translated from the original Mandarin by He Lanping. 
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Title Author And Illustrator Text Type Lexile Measure 

Lexile text measures above band level (over 820L) 

The Dream on Blanca's Wall: Poems in 
English and Spanish/ El sueño pegado 
en la pared de Blanca:  
poemas en inglés y español 

Jane Medina (author), Robert Casilla 
(illustrator) 

Poetry TK 

Alia’s Mission: Saving the Books of 
Iraq 

Mark Alan Stamaty  
(author/illustrator) 

Informational text 850 

Three Cups of Tea  
(The Young Reader’s Edition) 

Greg Mortenson and  
David Oliver Relin (authors),  
Sarah Thomson (adapter) 

Informational text 910 

Give Me Liberty!: The Story of the  
Declaration of Independence 

Russell Freedman (author) Informational text 1070 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can make connections between the events, ideas, or concepts in a text. (RL.3.3)  
I can explain how an illustration contributes to the story. (RL.3.7) 
I can distinguish between a narrator or character’s point of view and my own. (RL.3.6) 
I can retell key ideas from an informational text. (RI.3.2) 

Supporting Learning Targets Ongoing Assessment 

• I can make connections between the challenges two characters face in a story.  

• I can explain how the illustrations in That Book Woman help me understand the challenges faced by the 
characters.  

• I can retell important ideas from the informational text “Physical Environments around the World.” 

• Partner discussion of text illustrations from characters’ 
perspectives 

• Partner discussion of questions after reading the 
informational text 

 

Agenda Teaching Notes 

1. Opening 

A. Transition into Unit 3: Interactive Read-aloud of That 
Book Woman (15 minutes) 

2. Work Time  

A. Role-play with Illustrations (10 minutes)  

B. Reading Informational Text: Physical Environments 
around the World (25 minutes) 

3. Closing and Assessment 

A. Pairs Share (5 minutes) 

B. Debrief (5 minutes) 

4. Homework 

• This lesson is designed to be a bridge from the idea of overcoming personal obstacles to overcoming 
obstacles in the physical environment that make it hard to access books. That Book Woman involves 
characters who struggle with both types of obstacles. This leads into an informational text in the latter 
part of the lesson that helps students build background knowledge about environments around the 
world. This lays the foundation for later work in the unit involving research into how people around the 
world overcome the physical obstacles to accessing books. 

• In advance: Reread That Book Woman to determine appropriate stopping points for the interactive 
read-aloud (for lesson opening). 

• The read-aloud is intentionally interactive, since students have already read That Book Woman multiple 
times. 

• In advance: prepare sets of illustrations from That Book Woman. See materials, below, and Work Time 
A for details about the sorts of illustrations to select and prepare. 

• In advance: prepare photos of various environments around the world (from books, magazines, etc.) See 
materials, below. 
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Lesson Vocabulary Materials 

obstacles, challenges, overcome, 
perspective, role, face (challenges), 
physical environment, remote, valley, 
mountain, gulley, distance, climate, 
landforms, desert, mountains, rivers, 
arctic, coast, island 
 

• That Book Woman (book; teacher copy only; also used in Unit 1) 

• Document camera (to project the pictures and text for all to see) 

• Sets of illustrations from That Book Woman. Two of Cal struggling with personal obstacles and two of Book Woman 
struggling with geographic/physical obstacles (one set per pair of students) 

• Handout: “Physical Environments around the World” (680L/530L)  

• Photos of various environments around the world (from books, magazines, etc.) that clearly show some landforms and some 
indication of climate (weather, season, etc.). One picture per pair of students. 

• Physical Environments around the World (directions and Discussion Questions) (one per student) 

• Sticky notes (optional) 

 

Opening Meeting Students’ Needs 

A. Transition into Unit 3: Interactive Read-aloud of That Book Woman (15 minutes) 
• Show students the cover of That Book Woman. Remind them of the work they did with the text in Unit 1 and how the 

main character, Cal, had to overcome some personal obstacles in order to learn to read.  

• Ask students to examine the illustration on the book cover. Ask: “What do you notice about Cal compared to his sister?” 

• Give students time to think, then share with a partner. Invite contributions. Listen for students’ comments about Cal’s body 
language—define this term if needed. Explain: “Cal had to overcome some personal obstacles before he could learn to read. 
That means there were things going on inside him that made the idea of reading books hard.”  

• Invite students to turn and talk about some of the things they remember from the story that Cal was struggling with. 
Students may say things such as: “He was embarrassed.” 

• Point out the picture of the “Book Woman” on the cover. Remind students of this other important character and how she 
would bring books to Cal’s family. Explain: “Not only were there some things going on inside of Cal that were obstacles to his 
reading, but it was also really hard for him to get books. It wasn’t easy for this Book Woman to get to him and his family. 
There were some obstacles that she had to overcome.” 

• Consider providing nonlinguistic 
symbols, such as a person trying to 
move a rock for the concept of 
personal obstacles.  
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Opening (continued) Meeting Students’ Needs 

• Explain that in this lesson, students will experience the story again, but that this time they will either pay attention to Cal or 
to the Book Woman. Encourage students to pretend that they actually are that character. “What obstacles or challenges do 
you face in this story?” 

• Clarify the idea of taking the perspective of a character. Explain: “While we cannot actually become someone else, we can 
role-play. In other words, we can pretend to be that person, like an actor does. When we do that, we have to take on the 
character’s perspective, or way of looking at things. In other words, we have to imagine what they would think and how they 
would feel. For example, if I took on the role of someone who was afraid of trying something new, I would have to act like I 
am nervous and afraid, even if I am actually a person who loves to try new things. I would be role-playing someone else, and 
taking their perspective.  

• Pair students up. Assign one partner to play the role of Cal. The other partner should play the role of the  
Book Woman.  

• Post and read the supporting learning target: “I can make connections between the challenges two characters face in a 
story.” Explain that as students listen to the read-aloud, they should try to put themselves in the shoes of their character: 
“What obstacles do you face? How do you overcome them?”  

• Be sure to clarify that face in this context means “have to deal with,” or “encounter.” Ask students to try to define obstacle 
and overcome. If necessary, provide these definitions again. 

• Read That Book Woman aloud. Stop at the end of the first page and ask the “Cal” students to quickly tell their “Book 
Woman” partners where they live. Write the word remote on an easel, and clarify that Cal lives in a remote place, meaning 
that it is far away and hard to get to.  

• Continue reading, stopping periodically and asking the Cals to tell the Book Women about themselves and what they are 
feeling and/or thinking.  

• Encourage the Cals to support their statements with evidence from the book or pictures. For example, on the third page of 
text, Cal might say: “I feel really uncomfortable about Lark being such a reader. See how my face looks when I’m watching 
her reading on the porch.”  

• As the Book Woman enters the story, encourage the Cals to share their disbelief that she would travel “clear up the 
mountainside! A hard day’s ride and all for naught, I reckon” since they have nothing to pay her with (page 7).  

• As the read-aloud progresses, continue to periodically stop and have the Cals and Book Women dialogue with each other.  
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Opening (continued) Meeting Students’ Needs 

• Be sure that the Book Woman characters have a chance to tell the Cals about the trips they make to get to his home. “What is 
it like for you to get the books to Cal?” Remind students to refer to details from the text as they answer.  

• After the 13th page of text, where Cal thinks about how brave the Book Woman is and wonders what “makes that Book 
Woman risk catching cold or worse,” have the Cals share their thoughts with their Book Woman and ask her why she takes 
that risk. 

  

 

Work Time Meeting Students’ Needs 

A. Role-play with Illustrations (10 minutes) 
• Point out the second learning target, and read it aloud: “I can explain how the illustrations in That Book Woman help me 

understand the challenges faced by the characters.”  

• Review terms such as illustrations and challenges as needed. 

• Ask students to look at sets of illustrations from the book (two or three that show a picture of Cal and his personal 
obstacles to reading, and two or three of Book Woman and the physical/geographic obstacles she faces in getting books to 
Cal’s family).  

• Have each child in the pair take a few moments to silently look at his or her character’s pictures. 

* “What specific details in the illustration show challenges?” 

• Have students talk to each other, in character, explaining how the illustrations show the challenges they each face. 

• If appropriate, students can circle or 
star information from the picture 
that they want to share. Sticky notes 
are another way for students to 
record that same information.  

B. Reading Informational Text: Physical Environments around the World (25 minutes) 
• Gather everyone whole group. Ask: “What made it challenging for Book Woman to get to Cal and his family?” After a few 

students share, follow up with: “Is that the only place in the world where it might be hard to get books to people?” Ask the 
class to think about other places where it might be hard to get books to people. Give students time to think, then have a few 
share aloud, encouraging them to clearly describe what the place is like. 

• Begin a running list of vocabulary related to the physical environment that comes up throughout the remainder of the 
lesson. This list will include valley, mountain, gulley, distance. Include other words that students offer if they are 
appropriate.   

• The text “Physical Environments 
around the World” is written at two 
different Lexile ranges. Use the 
appropriate text for each student.  

• Post this list of vocabulary in the 
classroom to refer and add to 
throughout the remainder of the 
unit. 
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Work Time (continued) Meeting Students’ Needs 

• Explain that in this next part of the lesson, students will read an informational text that will give some background 
information about different kinds of physical environments around the world. While they read it, they should think about 
what physical environment means. They should also think about the obstacles to getting books that people who live in 
different environments might face.  

• Distribute the “Physical Environments around the World” text and Physical Environments around the World 
(directions and discussion questions) to pairs.  

• Read the directions together (including the supporting target: “I can retell key ideas from an informational text”).  

* Students read the text aloud. 

* Students reread silently. 

* Students identify key vocabulary.  

* Students discuss questions with their partner. 

When students finish the text and questions, they should be given a picture of a physical environment and complete the 
task described in the directions. 

• Consider providing pictures of some 
of the landforms or other relevant 
terms described in the text for ELLs 
or other students who might require 
that support. 
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Closing and Assessment Meeting Students’ Needs 

A. Pairs Share (5 minutes) 
• Bring students back together as a whole group with their pictures. Ask two groups of partners to share their pictures with 

each other. They should tell what landforms, water features, and climate are in the picture, what obstacles in the physical 
environment might make it hard to get books, and how those obstacles might be overcome. 

B. Debrief (5 minutes) 
• Ask students to think about what they did today with That Book Woman. Invite students to Think-Pair-Share how taking on 

the role of Cal and the Book Woman helped them better understand the challenges they faced.  

• Remind the class: “In the opening of the informational text, it says, ‘All around the world, the way that people live is closely 
connected to their physical environment. The landforms, and the temperature, the seasons, and the amount of rainfall in a 
place are all important parts of its physical environment.’”  

• Help students to recall that the physical environment made it challenging to get books to Cal and his family. Explain that 
during this final unit, they will be reading about places around the world where it is a challenge to get books. In addition, 
they will learn about people like the Book Woman, who go to heroic lengths to get books to them. Ask students to briefly 
Think-Pair-Share their predictions about other characteristics of the physical environment that might make it challenging 
for people to access books. 

 

 

Homework Meeting Students’ Needs 

• Look through books in your classroom, school, or local library, or in your collection at home. Find one about a real place in 
the world. What are some of the landforms and water features there? What is the climate like? What might the lives of 
people who live in that environment be like? Discuss this with an adult at home.  
 

Note: Gather a variety of world, New York State, and United States maps that clearly show land and water information (i.e., 
deserts, mountains, rivers, etc.).  
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 (680 Lexile Level) 
  

Introduction 

All around the world, the way that people live is closely connected to their physical environment. The landforms, and the 
temperature, the seasons, and the amount of rainfall in a place are all important parts of its physical environment. Some places 
around the world, such as the Arctic, are very cold all year round. What do you think people who live there wear? Probably not 
T-shirts and shorts! If you’re thinking warm clothing, you’re right! 

Climate 

Climate is how hot or cold, wet or dry a place is. Some places have a climate that changes with the season. For example, here 
in New York State, our summers are usually hot. We do get some rain, but it doesn’t happen every day. Our winters are cold. 
In some parts of New York State we get lots of snow in winter. Spring and fall are not too hot or too cold. We usually get some 
rain during those seasons.  
 There are some places in the world where it is always hot. Most of those places are near the equator. Some of those hot 
places are also very dry. These hot, dry, places are called deserts. The Sahara desert in Africa is a great example of a place 
like this. Other hot places can be very rainy. Indonesia is a great example of a place like this.  
 Remember those people who live in the Arctic? They live in cold climates. Even though it is cold, it is very dry, and if the air is 
dry, there will be no moisture in the air to make snow. In fact, it gets so cold (below 14° F (–10° C)) that it hardly ever snows! 
It is a cold desert. The reason why you see snow in pictures of these places is that when it does sometimes get warm enough to 
snow, the temperature never gets high enough to melt the snow, so the snow stays there year after year. 

Landforms and Water Features 

Mountains, valleys, hills, forests, cliffs, and plains are all examples of landforms. In some parts of New York State, there are 
many mountains, hills, and forests. Some parts of New York State are very flat. Some places around the world, like 
Afghanistan, have a lot of mountains. Other places, like the grasslands of Africa, are very flat.  

 Oceans, rivers, waterfalls, lakes, and bays are all examples of water features. You can find all of these water features in New 
York State! Some places around the world, like Finland, are right on the ocean. It has a long coast, where the water meets the 
land. 

Summary 

The climate, landforms, and water features of a place are important parts of their physical environment. All around the world, there 
are lots of different kinds of physical environments. Think about this: What would living near an ocean be like? How about living 
in a desert? What about living high up in the mountains? Would life be exactly the same in all these places? 

 

1Written by Expeditionary Learning for Instructional Purposes. Adapted from Junior Classroom Atlas (Rand McNally & 

Company, 2001), ISBN: 978-0-528-17734-7. Lexile: 680. 
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 (530 Lexile Level) 
 

Introduction 

There are many different physical environments all around the world. Physical environment means things like the 
land, temperature, seasons, and rainfall in a place. Some places around the world are very cold all year. The Arctic is like this. 
What do you think people in the Arctic wear? Not T-shirts and shorts! 

Climate 

Climate is how hot or cold, wet or dry a place is. In some places the climate changes each season. Think about New York 
State. Our summers are often hot. We get some rain, but it doesn’t rain every day. Our winters are cold. In some parts of New 
York State we get a lot of snow. Spring and fall are not too hot or too cold. We often get rain in the spring and fall. 
 Some places in the world are very hot all year. Most of those places are near the equator. Some of those places are also very 
dry. The hot and dry places are called deserts. The Sahara Desert in Africa is a good example. Some hot places can be rainy. 
Indonesia is a good example.  
 Remember those people who live in the Arctic? It is a cold climate. It is so cold that it doesn’t snow much! But when it does 
snow, the snow never melts, so snow is always on the ground. It is also very dry. It is a cold desert. 

Landforms and Water Features 

Some examples of landforms are mountains, valleys, hills, forest, cliffs, and plains. There are many mountains, hills, and 
forests in New York State. Some parts of New York State are very flat. Some places around the world have mountains. 
Afghanistan has a lot of mountains. Other places are very flat. The grasslands of Africa are flat. 

 Some examples of water features are oceans, rivers, waterfalls, lakes, and bays. You can find all of these in New York State! 
Some places around the world are right on the ocean. Finland is on the ocean. It has a long coast, where the water meets the 
land. 

Summary 

The climate, landforms, and water features of a place are important parts of the physical environment. There are lots of 
different physical environments around the world. What would living near an ocean be like? What would living in the 
mountains be like? What would living in a desert be like? Would life be the same in all those places?  

2Written by Expeditionary Learning for Instructional Purposes. Adapted from Junior Classroom Atlas (Rand McNally & 

Company, 2001), ISBN: 978-0-528-17734-7. Lexile: 530. 
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Name: 

Date: 
 

Target 

I can retell key ideas from an informational text. 

Directions 

* Read the informational text “Physical Environments around the World” aloud with your partner.  
* Then reread on your own, silently. 
* Identify key vocabulary. 
* After you have finished reading the text twice, work together to complete the follow steps:. 

1. Tell your partner three important details from the text. Explain why you think they are important. 
 

2. Discuss the four questions mentioned in the last paragraph.  
 

3. Look at the picture you have been given and discuss: 

a. The landforms and water features in the picture  

b. What you think the climate must be like 

c. What obstacles to getting books someone living in this environment might have 

d How those obstacles might be overcome 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can use information from illustrations (maps, photographs) to understand informational texts. (RI.3.7) 
I can effectively participate in a conversation with my peers and adults. (SL.3.1) 

Supporting Learning Targets Ongoing Assessment 

• I can use a physical map to find a variety of landforms and water features. 

• I can use a world map to find the countries we have been reading about. 

• I can explain to a classmate or teacher what I understand about the maps I am using. 

• Exit ticket 

 

Agenda Teaching Notes 

1. Opening 

A. Engaging the Reader: Homework Share and Where 
Did Cal Live? (5 minutes) 

B. Reading Maps: Where Is Appalachia? (10 minutes) 

2. Work Time  

A. Reading Maps: Scavenger Hunt (20 minutes)  

B. Group Share (5 minutes) 

C. Clue Cards (10 minutes) 

3. Closing and Assessment 

A. Debrief (5 minutes) 

B. Exit Ticket: Three Thigns I learned about Reading 
Maps (5 minutes) 

4. Homework 

• This lesson is meant to engage students in exploring and working with maps. While they will not master 
map reading with just one lesson, they will begin to develop some background knowledge about how 
maps give information about a place. In addition, discussing how maps support understanding of 
informational texts lays important groundwork for the research students will do later in this unit. Map 
reading needs to be reinforced during other times of the day beyond this ELA block.  
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Lesson Vocabulary Materials 

landforms, physical environment, 
political map, topographical map, 
continent, compass rose, key  
 

• That Book Woman (book; teacher copy only) 

• One large map of the United States and one of New York State (large enough for all students to see) 

• Reading a Map anchor chart (one per student) 

• Multiple maps of the United States, New York State, and the world. All maps should have a key or other way (e.g., colors in 
physical maps) for students to identify important physical features such as rivers, mountains, deserts, etc.  

• “Physical Environments around the World” (680L/530L) (from Lesson 1) 

• Map Scavenger Hunt (one per student) 

• Exit Ticket: Three Things I Learned about Reading Maps (one per student) 

 

Opening Meeting Students’ Needs 

A. Engaging the Reader: Homework Share and Where Did Cal Live? (5 minutes) 
• Briefly review the homework task in which students found a book about a real place and discussed the physical features, 

climate, and people who live there with someone at home. Invite students to partner up with one another and share the 
information from their homework.  

• Remind the class of the work in Lesson 1 about That Book Woman. Ask: “Where did Cal live?” 

• Invite students to briefly turn and talk with a partner, then share out. Emphasize that Cal lived in a remote place, and the 
physical environment where he lived made it hard to get books.  

• Have students Think-Pair-Share about the obstacles that made it challenging for the Book Woman to get to him and about 
why she might have taken those risks. Have a few students share aloud.  

• Remind the class that the story of That Book Woman is based on real events. Read aloud the inside cover of the book, which 
gives a few lines about the Pack Horse Librarians. Explain that the setting of the Book Woman is a real-world place called 
Appalachia. 

• If there are students in the class 
who were born in another country, 
find those countries on the world 
map.  
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Opening (continued) Meeting Students’ Needs 

B. Reading Maps: Where Is Appalachia? (10 minutes) 
• Show a large map of the United States. Discuss the title, and ask them to share some things they know about maps. Be 

sure to point out important features on the map such as the compass rose, key, borders between states, and ways in which 
important landforms and water features are shown.  

• Find Appalachia on the map and point out the way in which the physical environment that was described in That Book 
Woman (i.e., rivers and mountains) is shown on the map.  

• Share a map of New York State. Point out how the map shows some of the important physical features of our state. Find 
your community and discuss any physical features that might be represented on the map.  

• Use the Reading a Map anchor chart to record a running list of elements of maps and map reading that students notice 
throughout this lesson. Briefly explain the difference between a physical map (which shows features of the physical 
environment) and political maps (which simply show the borders between countries, states, and other land divisions 
[boroughs, counties, districts, provinces, or townships] and the locations of major cities). 

•  This anchor chart can be used in 
Social Studies lessons in a variety of 
ways: to categorize what students 
have learned, inform lessons, or 
inspire further work with maps. 

 

 

Work Time Meeting Students’ Needs 

A. Reading Maps: Scavenger Hunt (20 minutes) 
• Explain to students that today they will have the opportunity to dive in and explore more about how to read maps with a 

partner.  

• Distribute the Mapping Scavenger Hunt instructions along with the informational text “Physical Environments 
around the World” (from Lesson 1).  

• Read the directions for the hunt together, including the learning targets. Remind students of expectations for discussion, 
including taking turns, making sure that both partners are heard, asking questions of each other if something that has been 
said isn’t clear, etc.  

• Before students begin the hunt, have them give some thought to this question: “How can a map help us understand 
informational texts, such as the one we read yesterday, about different countries or places in the world?” After a moment, 
have them turn to a peer nearby and share their thoughts on the question.  

• Have students complete the scavenger hunt. Circulate among the pairs and take note of elements of map reading that come 
up. These can be brought up in the group discussion after the scavenger hunt (described below). 
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B. Group Share (5 minutes) 
• Gather students back together in a whole group. Discuss what they noticed during the scavenger hunt. Add relevant ideas to 

the Reading a Map anchor chart. Allow students to generate the ideas, and know that they will keep thinking about maps for 
several more days, so it is fine if their thinking is preliminary and incomplete at this point. Students’ comments might 
include ideas such as “Some maps include historic places,” “The scale is not the same on every map,” “Some maps use 
symbols; others use colors to show physical features,” etc. Other ideas that come up, such as “There are lines running north 
and south and others running east and west,” can be briefly defined here (e.g., latitude and longitude). 

• These clues can be shared aloud, or 
placed on an overhead or chart 
paper in a bulleted or numbered list. 
This can become a card game that 
can be left in the classroom to be 
played by students, or used as a 
whole group quick activity during 
short downtimes. 

C. Clue Cards (10 minutes) 
• Students work on their own or in pairs. Ask them to look at their world map and choose a country somewhere in the world. 

They can choose whatever country they want. 

• Challenge students to make a “clue card” consisting of a list of clues that will allow someone else in the class to find the 
country.  

• Share an example such as: “This country is in the continent of North America. It is north of the United States. It is bordered 
on the east by the Atlantic Ocean and on the west by the Pacific. There are many lakes, rivers, and mountains. The Rocky 
Mountains run through the western part of this country.” Guide students toward naming the answer: Canada. 

• Once students have written their clue cards, they can swap with partners and use the map to find the country, or this can be 
done at a different time during the day. 
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Closing and Assessment Meeting Students’ Needs 

A. Debrief (5 minutes) 
• Point out the informational text “Physical Environments around the World” that students read during Lesson 1. Revisit the 

question:  

*  “How does looking at maps help us understand informational texts like this one?”  

• Have students turn and talk, and cold call a few students to share what their partner said. 

 

B. Exit Ticket: Three Things I Learned about Reading Maps (5 minutes) 
• Have students complete the exit ticket. Explain that they are not simply listing three things they found, but rather they are 

listing three things they learned about reading a map. For example: “Look for the colors on the map to know where deserts, 
forests, and rivers are,” or “The compass rose tells where north, south, east, and west are on the map.”  

• When asking ELLs to produce 
language, consider offering a 
sentence frame, sentence starter, or 
a cloze sentence to assist with 
language production and provide 
the structure required. 

 

Homework Meeting Students’ Needs 

• Find a book that has a map in it. You can look in our classroom library, the school library, your local library, or at home. 
Examine the map closely. Does it have a key? What are some of the physical features that are shown on the map?  
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Name: 

Date: 
 
 

Learning Targets 

I can use a physical map to find a variety of landforms and water features. 
I can use a world map to find the countries we have been reading about. 
I can explain to a classmate or teacher what I understand about the maps I am using. 

Directions 

As you complete each item, be sure to check it off! 
 
1. Find a compass rose on one of the maps. 

 

2. Find the Equator on a world map. 
 

3. Find a map key.  
 

4. The world is made up of land and water. Continents are the largest bodies of land. Oceans are the largest bodies of water.  
 

C. a. Use a world map to find the seven continents: 
North America 

D.       South America 

E.       Africa 

F.       Europe 

G.       Asia 

H.       Australia  

I.       Antarctica 
 

J. b. Use a world map to find the following oceans: 
Pacific 

K.       Atlantic 

L.       Indian 

M.       Arctic  
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5. Find the following somewhere on a map:  
 

a. Desert Areas 

b. Mountains 

c. Rivers 

d. Islands 
 

6. Look at the information text “Physical Environments around the World.” Find the landforms and countries you read about. 
List them here: 

 
  

 

 

  

 
 

7. Use a map of New York State to find: 
 

a. New York City 

b. Albany (the capital of New York State) 

c. Niagara Falls 

d. Mountains 

e. Lakes 

f. Rivers 

8. Find the countries we read about: 
 

a. Afghanistan 

b. Iraq 

c. Chad 

5-A-316



 

 

GRADE 3: MODULE 1: UNIT 3: LESSON 1 
Map Scavenger Hunt 

 
 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. 
 

NYS Common Core ELA Curriculum  •  G3:M1:U1:L3  •  June 2013  •  3 
 

 

9. Look carefully at the landforms and water in one of those three countries. What is the physical environment like these? 

 
  

 

 

  

 

10. Explore the maps!
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Name: 

Date: 
 

Today I explored maps. Here are three things I learned about reading maps: 

1. 

2. 

3. 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can identify the main message or lesson of a story using key details from the text. (RL.3.2) 
I can describe the characters in a story (their traits, motivations, feelings). (RL3.3) 
I can describe how a character’s actions contribute to the events in a story. (RL.3.3) 
I can document what I learn about a topic by sorting evidence into categories. (W.3.8) 
I can effectively participate in a conversation with my peers and adults. (SL.3.1) 

Supporting Learning Targets Ongoing Assessment 

• I can identify the main message of Waiting for the Biblioburro by reading the text closely. 

• I can describe what the librarian wanted and what he did.  

• I can sort key details from Waiting for the Biblioburro into categories.  

• I can discuss how the main message of Waiting for the Biblioburro is conveyed through key details.   

• Close Read recording form  

 

Agenda Teaching Notes 

1. Opening 

A. Engaging the Reader and Building Fluency: Read-
aloud of Waiting for the Biblioburro (5 minutes) 

B. Unpacking the Learning Targets (5 minutes) 

2. Work Time  

A. Rereading on Your Own: Capturing the Gist 
(25 minutes)  

B. Reading Again for Important Details: Somebody In 
Wanted But So (SIWBS) (20 minutes)  

3. Closing and Assessment 

A. Debrief (5 minutes) 

4. Homework 

• Waiting for the Biblioburro is narrative nonfiction: a story about real people and actual events. 
Students have read other narrative nonfiction in this module: Rain School and Thank You, Mr. Falker. 
This lesson provides a bridge, helping students move to nonfiction. Students will begin to think about 
how they can collect information from different types of texts. The lessons that follow will focus on more 
typical informational text used to help students start shifting from narrative to narrative nonfiction; 
students’ next step will be to informational texts.  

• In advance: Because Waiting for the Biblioburro is a more complex text, students need access to 
excerpts from the book to complete the close reading cycle. See supporting materials for a list of 
appropriate excerpts.  

• For finding the meaning of words in context, use some of the Spanish vocabulary found in Waiting for 
the Biblioburro.  

• Review: Helping Students Read Closely (Appendix 1). 
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Lesson Vocabulary Materials 

access, abecedario, biblioteca, burro, 
cuento, qué bueno 
 

• Waiting for the Biblioburro by Monica Brown (book; teacher copy only) 

• Document camera and projector 

• Excerpts from Waiting for the Biblioburo, by Monica Brown (see Teaching Note, above; one per student) 

• Close Read recording form (one per student)  

• Sticky notes 

• World map 

 

Opening Meeting Students’ Needs 

A. Engaging the Reader and Building Fluency: Read-aloud of Waiting for the Biblioburro (5 minutes) 
• Pair students up and invite them to briefly share the map exploration they completed for homework. Did their maps have 

keys? What physical features did they see on their maps? If time permits, ask a few students to share their map discoveries.  

• Tell students that today they are going to be hearing and reading a new story called Waiting for the Biblioburro, by 
Monica Brown; tell students that this story is going to look very similar to the stories they’ve read already.  

• Help students to begin thinking about the difference between fiction and nonfiction. Remind them that some of the stories 
they have read were fiction: a made-up story (such as That Book Woman). Invite students to turn and talk about this key 
term fiction.  

• Point out that a story can be made up even if it is based on real events: There really were pack librarians who brought books 
to people in rural Kentucky. But Cal and his family are fictional characters.  

• Remind students that other stories they have read were based on real events, with real characters (such as Rain School or 
Thank You, Mr. Falker).  

• Tell them that today they will be reading a true story about a real person. It actually happened! So, they could read it for the 
story of it. And they can also be reading it to learn more about the topic.  

• Note: Emphasize this shift from narrative to narrative nonfiction, as students’ next step will be to informational texts. 
Waiting for the Biblioburro should be a “bridge text” into this, and an introduction collecting new types of information.  

• Allowing students to see the text 
and illustrations will aid them in 
their comprehension.  

• If a projector is not available, try 
providing multiple copies of the 
book, or positioning the book so it 
can best be seen by the entire class. 

• Use of the following videos might 
help with building background 
knowledge: 

* “Library on a Donkey” video 

* “Waiting for the Biblioburro” 
video 

* Also video on PBS: 
www.pbs.org/pov/biblioburro 
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Opening Meeting Students’ Needs 

• Orient students to the world map: “Before I read this book to you, I would like to show you the country on the map where 
Waiting for the Biblioburro takes place.” Place a marker with the book title on Colombia on the world map. Ideally use a 
map that shows the physical environment of South America.  

• Project the book Waiting for the Biblioburro and read the entire text slowly, fluently, without interruption. If students get 
excited and want to talk about the text, remind them: “Just as with the other books we have read, you will have a chance to 
reread this story and talk about it today and tomorrow.” 

• Be culturally aware of students’ 
home countries. If a student is from 
Colombia, ask him or her to share 
about how they got books in 
Colombia. 

 

B. Unpacking the Learning Targets (5 minutes) 
• As usual, unpack the learning targets as needed. Students should be quite familiar with many of these targets from previous 

lessons. Read the targets aloud, one at a time, and have students show a quick Fist to Five to indicate how well they 
understand the targets. Address any confusion as needed. 

 

 

Work Time Meeting Students’ Needs 

A. Rereading on Your Own: Capturing the Gist (25 minutes) 
• Remind students of the close reading work they have done so far. During the first independent read, their job is to try to find 

the gist of the story. Remind them to look at it section by section. For this text students will be reading excerpts, so they can 
stop and find the gist of each excerpt. When they find the gist, they should jot it down on a sticky note and put it on their 
copy of the text.  

• Their second important job is to circle unfamiliar words as they read. Tell them that there are also words in Spanish 
sprinkled throughout this text. If they are not Spanish speakers, they can write these words down. Encourage students to use 
a similar strategy they used for That Book Woman where they tried to substitute other words for the unfamiliar word, seeing 
what makes sense.  

• Make sure all students are clear on the task. Distribute sticky notes and give them 10 to 15 minutes to work with the text on 
their own. As they work, circulate and support students as needed.  

• Then distribute the Close Read recording form. Ask students to fill in the top box, which asks for their ideas about the 
lesson of the story. 

• Give students 5 minutes to discuss, in small groups or partnerships, the reading work they have done so far. Remind 
students of the class norms for conversation. 
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Work Time (continued) Meeting Students’ Needs 

B. Reading Again for Important Details: Somebody In Wanted But So (SIWBS) (20 minutes) 
• Gather students back in a circle. Tell them that now that they have the gist of the story and have circled unfamiliar 

vocabulary, they are going to collect important details that help to teach the lesson of the story. 

• Give students 5 minutes to reread the text on their own and underline the important details.  

• Then invite students to discuss their reading work in their groups. Ask students to go through each category of note-taking, 
giving every student in their group a chance to share his or her ideas. Tell them that, when there is a difference between two 
students’ ideas, it is important to notice that and discuss why each reader made the decision that he or she made.  

• Once students have discussed, have them write on their own. They should complete the recording form, including the 
question about how their thinking about the story’s lesson has grown or changed. 

 

 

Closing and Assessment Meeting Students’ Needs 

A. Debrief (5 minutes) 
• Invite students to share responses to the question: “What do you think was the most important detail in Waiting for the 

Biblioburro that showed the lesson of the story?” 

• Ask the following questions to check in on students’ reading strategies: What was a success for you as a reader today? What 
was challenging for you? What strategies did you use to help you understand the story? 

 

 

Homework Meeting Students’ Needs 

• Tonight at home, tell someone the story of the Biblioburro. 

• Continue reading your own independent reading book. 
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Because Waiting for the Biblioburro is a challenging text, students will only be asked to read excerpts for their close reading. 
This approach is similar to how older students might read a short passage of a primary source document. 
 
This page lists the page(s) where you can find each excerpt, as well as the starting and ending phrase of the relevant excerpt. 
 

Page 1 Beginning: “On a hill …” 
Ending: “… beyond the hill.” 

Pages 5 Beginning: “Ana has read …” 
Ending: “… children in her village.” 

Page 7 Beginning: “So at night …” 
Ending: “… but her teacher with the books is gone.” 

Pages 9-10 Beginning: “One morning …” 
Ending: “Libros! Books!” 

Page 11 Beginning: “Who are you? …” 
Ending: “… my biblioteca.” 

Page 13 Beginning: “Once upon a time …” 
Ending: “… I will be back to collect them and bring you new ones.” 

Page 16 Beginning: “Someone should write a story about your burros …” 
Ending: “… that night she reads until she can’t keep her eyes open any longer.”   

Pages 21-end Beginning: “When Ana wakes up …” 
Ending: “… and all the new stories the biblioburro will bring.”  
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Close Read Recording Form for book:  

 

 

Name: 

Date: 
 
Capturing the Gist of a Story* 
After reading this for the first time on your own, what do you think the lesson of the story is? 
 

Somebody … 

(character) 

 

 

 

 

in … 

(setting) 

 

 

 

 

wanted … 

(motivation) 

 

 

 

 

but … 

(problem) 

 

 

 

 

so … 

(resolution) 

 

 

 

 

 

*Kylene Beers, When Kids Can’t Read: What Teachers Can Do (Portsmouth, NH: Heinemann, 2003), 144–49. 

)   
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Close Read Recording Form for book:  

 

 
 
After thinking more closely about the characters and their motivations, now what do you think the lesson of this story is?  
Why do you think this?  
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can answer questions using specific details from the text. (RL.3.1)  
I can prepare myself to participate in discussions. (SL.3.1)  
I can effectively participate in a conversation with my peers and adults. (SL.3.1) 

Supporting Learning Targets Ongoing Assessment 

• I can answer questions using details from Waiting for the Biblioburro.  

• I can prepare for a discussion by finding similarities and differences between Waiting for the 
Biblioburro and another text we have already read.  

• I can participate in a discussion with my peers to compare and contrast four stories on a similar topic. 

• Waiting for the Biblioburro: Questions from the Text 

• Waiting for the Biblioburro: Finding Similarities and 
Differences recording form 

 

Agenda Teaching Notes 

1. Opening 

A. Engaging the Reader (5 minutes) 

2. Work Time  

A. Answering Text-Dependent Questions (20 minutes)  

B. Jigsaw Discussion, Part 1: Comparing Waiting for the 
Biblioburro to Another Text We Have Read (15 
minutes) 

C. Jigsaw Discussion, Part 2: How Is the Story in 
Waiting for the Biblioburro Similar to and Different 
from Other Stories We Have Read? (15 minutes) 

3. Closing and Assessment 

A. Debrief (5 minutes) 

4. Homework 

• Review the Jigsaw protocol (Appendix 1) 

• Create “expert groups” based around the three texts: Rain School, Nasreen’s Secret School, and That 
Book Woman. These groups should be heterogeneous. If the class is large, consider making two groups 
for each text (for a total of six).  

• Create “Jigsaw groups” in which there is one representative from each expert group.  

• Students make several transitions in this lesson. Understand the lesson sequence clearly, in order to 
alert students to each upcoming transition. 
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Lesson Vocabulary Materials 

access, abecedario, biblioteca, burro, 
cuento, que bueno, compare, contrast, 
similarities, differences 
 

• Excerpts from Waiting for the Biblioburro (from Lesson 3) 

• Waiting for the Biblioburro: Questions from the Text (one per student) 

• Waiting for the Biblioburro: Finding Similarities and Differences Recording Form (one per student) 

• Rain School (enough for about 1/3 of the class, for “expert groups” on this text; see Work Time A) 

• Nasreen’s Secret School (enough for about 1/3 of the class, for “expert groups” on this text; see Work Time A) 

• Excerpts from That Book Woman (enough for about 1/3 of the class, for “expert groups” on this text; see Work Time A) 

 

Opening Meeting Students’ Needs 

A. Engaging the Reader (5 minutes)  
• Gather students in a circle. Direct their attention to the learning targets. Ask students to discuss as a whole group what they 

will be doing today. Circle the words similarities and differences. Discuss these words briefly and how they affect what 
students will be doing today.    
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Work Time Meeting Students’ Needs 

A. Answering Text Dependent Questions (20 minutes) 
• Remind students that they have already heard or read That Book Woman three times: the read-aloud for enjoyment and to 

get the flow of the story, once on their own and with groups to get the gist of it and find unfamiliar vocabulary, and a second 
time on their own and with groups to find and record important details and think about the story’s message or lesson.  

• Distribute Excerpts from Waiting for the Biblioburro that students used in Lesson 3 as well as Waiting for the 
Biblioburro: Questions from the Text.  

• Review with students the process for answering questions from the text: 

* First, they read the questions.  

* Then, they read the entire text, keeping those questions in mind. When they encounter details that could be used as 
evidence to answer a question, they underline that section of the text.  

* After 10 minutes of independent work time, they discuss with their group the evidence they found for each question.  

* Then students write their responses. 

• The purpose of Waiting for the 
Biblioburro is to serve as a bridge 
text between the narrative stories 
students read in Unit 1 and the 
informational texts they will be 
reading in Lessons 6, 7, and 8 of this 
unit. The questions from the text in 
the supporting materials will be the 
same questions that students will 
answer when close reading 
informational articles.  

B. Jigsaw Discussion, Part 1: Comparing Waiting for the Biblioburro to Another Text We Have Read  
 (15 minutes) 
• Gather students back in a circle. Tell them today they will do a process called a Jigsaw in which they discuss different aspects 

of a topic and then share what they learned with their peers. 

• Tell students that first, they will meet in an expert group to talk about a book they read earlier in the module: Rain School, 
Nasreen’s Secret School, or excerpts from That Book Woman. 

• In this expert group, they will work together to discuss how their book is similar to and different from Waiting for the 
Biblioburro.  

• Remind students that they need to become “experts” because then they will be sharing with classmates who talked about a 
different one of these three books.  

• Distribute the Waiting for the Biblioburro: Finding Similarities and Differences recording form. Pay special 
attention to the two columns. The left-hand column asks students to record a similarity or a difference. The right-hand 
column asks them to show the evidence from the texts.  

• Divide students into their expert groups. Give each group the second text they will be working with.   

Give students 10 minutes to find similarities and differences between Waiting for the Biblioburro and their expert group text. 

• While circulating and supporting 
groups in this work, encourage them 
to find similarities and differences 
across different categories 
(character, physical environment, 
problem, solution, motivation, or 
solution). 
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Work Time (continued) Meeting Students’ Needs 

C. Jigsaw Discussion, Part 2: How Is the Story in Waiting for the Biblioburro Similar to and Different from    
 Other Stories We Have Read? (15 minutes) 
• After students have worked for 10 minutes in their expert groups, transition them into their Jigsaw groups. Tell students 

that their task now is to speak with their peers about the work that they did in the expert group, the similarities and 
differences they found, and the evidence they used to support it. Encourage students to ask clarifying questions of one 
another if they do not understand, or to add to other students’ books based on their memory of that text.  

• Have students discuss the question “In which setting is it hardest to access books?” Encourage students to use evidence from 
the books when there is any disagreement. 

 

 

Closing and Assessment Meeting Students’ Needs 

A. Debrief (5 minutes) 
• Debrief with these questions: “What are some similarities we saw across all four books?” and “What does that tell us about 

the big lessons of our study?” 
 

Assessment Note: Review students’ Waiting for the Biblioburro: Questions from the Text and the Waiting for the Biblioburro: 
Finding Similarities and Differences recording form to assess their progress toward the learning targets. 

 

 

Homework Meeting Students’ Needs 

• Continue reading in your independent reading book.   
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Name: 

Date: 
 
1. Who is this passage about? Use details from the text to support your answer. 

 
  

 

 

 
 
2. What physical features in this country make it difficult to access books? Use details from the text to support your answer. 

  

 

 

 
 
3. How do people overcome these difficulties to access books? Use details from the text to support your answer. 
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Name: 

Date: 
 
Excerpt Book: 

 

 
 

What is similar? (This could be 
character, motivation, physical 
environment, problem, or solution) 

In Waiting for the Biblioburro … 
(Use details from the text.) 

In the book my expert group  
re-read: _____________ 
(Use details from the text.) 

 

 

 

 

 
 
 
 

 
 
 
 

 

 

 

 

 
 
 
 

 
 
 
 

What is different? 
(This could be character, motivation, 
physical environment, problem, or 
solution.) 

In Waiting for the Biblioburro … 
(Use details from the text.) 

In the book my expert group  
re-read: _____________ 
(Use details from the text.) 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can write an informative/explanatory text that has a clear topic. (W.3.2) 
I can develop the topic with facts, definitions, and details. (W.3.2) 
I can construct a closure on the topic of an informative/explanatory text. (W.3.2) 
I can write routinely for a variety of reasons. (W.3.10) 

Supporting Learning Targets Ongoing Assessment 

• I can plan my paragraph using an Accordion graphic organizer. 

• I can write a topic sentence for a paragraph about the efforts the librarian made in order to get books to 
the people of Colombia.  

• I can support my topic with details. 

• I can write a sentence to close my paragraph. 

• Paragraph Writing Accordion graphic organizers 
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Agenda Teaching Notes 

1. Opening 

A. Unpacking the Learning Targets and Setting a 
Purpose (5 minutes) 

2. Work Time  

A. Characteristics of a Paragraph: Studying a Strong 
Model for Transition Words and Evidence (15 
minutes)  

B. Modeling: Studying the Graphic Organizer (5 
minutes) 

C. Planning: Using the Graphic Organizer (15 minutes) 

3. Closing and Assessment 

A. Student Shares (5 minutes) 

B. Debrief (5 minutes) 

4. Homework 

• Note that students plan and write a paragraph in this lesson. This is simply routine writing, not a formal 
assessment.  

• In advance: Prepare the completed graphic organizer and model paragraph for That Book Woman. 
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Lesson Vocabulary Materials 

obstacle, transition, detail, explain, 
evidence 
 

• Model paragraph for That Book Woman  

• Paragraph Writing Accordion graphic organizer anchor chart (new; teacher-created; fill in the graphic organizer for That 
Book Woman) 

• Paragraph Writing Accordion graphic organizer (one per student) 

• Excerpts from Waiting for the Biblioburro (from Lesson 3) 

• Sticky notes 

 

Opening Meeting Students’ Needs 

A. Unpacking the Learning Targets and Setting a Purpose (5 minutes)  
• Gather students in a circle. Direct their attention to today’s learning targets. Ask students, based on the learning targets, to 

share what they think they will be doing today. Tell students that, just like with Nasreen’s story in Unit 1, the story of the 
Biblioburro is too exciting and extraordinary to be limited to their classroom. When readers encounter really interesting and 
important information, it is natural to share it with others through writing. That is exactly what they will be doing today.  

 

 

Work Time Meeting Students’ Needs 

A. Characteristics of a Paragraph: Studying a Strong Model for Transition Words and Evidence (15 minutes) 
• Project the model paragraph for That Book Woman for all students to see. Alternately, provide each student a copy 

that they can mark on themselves. Ask the class to read this paragraph quietly to themselves. After giving them a couple of 
minutes to read it, ask them to Think-Pair-Share the topic of this paragraph. Invite students to share with the whole group. 
Listen for shares such as: “This is about how the Book Woman has to go past really difficult obstacles to get books to kids.” 
Discuss the word obstacle.  

• Consider creating a chart of 
transition words and evidence 
connectors for students. These 
might include: for example, another 
example, also, in the story it says, 
according to the text. 
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Work Time (continued) Meeting Students’ Needs 

• Remind students of their previous work with writing paragraphs, and how much they have grown as writers. Tell them that 
today they will focus on a new skill as they write: using transition words and phrases and connecting evidence from the text. 
Discuss the word transition. Inform the class that transitions often come at the beginning of sentences. Good writers use 
these to make their writing smoother, instead of just listing their details and evidence. Ask students to look back at their text, 
specifically the beginning of sentences, for words or phrases the writer used to introduce details and evidence. Have them 
Think-Pair-Share words and phrases they see. As students share as a whole group, circle on the shared text transition words 
and phrases such as for example, another example, in the story. Tell students that when they write their paragraphs, they 
should use these words and phrases to introduce details and evidence. 

 

B. Modeling: Studying the Graphic Organizer (5 minutes) 
• Show the class the Paragraph Writing Accordion organizer anchor chart (filled in for That Book Woman). Remind 

students about each part of the graphic organizer. Specifically, focus on the Detail and Explain portions of the graphic 
organizer. Students need to understand that the detail to support the topic should be in their own words, and the explain is a 
specific example that comes from the text. 

 

C. Planning: Using the Graphic Organizer (15 minutes) 
• Before students begin to work independently, consider brainstorming the topic of their paragraph together. This may be a 

Think-Pair-Share or a class-generated list of sentences.  

• Tell students that they will now plan their paragraph about the Biblioburro. Remind them to begin with their topic, then 
support that topic with details and an example from the story. Distribute the Paragraph Writing Accordion graphic 
organizer as well as Excerpts from Waiting for the Biblioburro to each student. Students will need the text they 
have been working with in order to find appropriate details and evidence. Give students the next 15 minutes to complete 
their graphic organizer. 

• In past lessons, students worked in 
partnerships for the planning stage. 
Some students may still benefit 
from this scaffolding, while others 
may be ready to work 
independently.  

D. Independent Writing: Drafting a Paragraph (10 minutes) 
• Ask students to pair up with someone next to them. Have partners quickly share the details and examples from the text they 

are using for their paragraph. Consider having students speak their paragraph to their partner using transition words. Then 
distribute lined paper to each member of the class and direct them to draft their paragraph.  
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Closing and Assessment Meeting Students’ Needs 

A. Student Shares (5 minutes) 
• As students are writing, try to note a few key revision points that are common to many. Gather the class back in a circle. 

Invite two or three students to share their writing with the class. (If possible, project their writing using a document camera 
as they read.) Point out key writing moves that are strong in the piece. Then use this opportunity to give descriptive feedback 
to those student (but that may help much of the class). 

 

B. Debrief (5 minutes) 
• Debrief with these questions: “What did you do you well with your paragraph?” and “Based on the shares, what do you think 

you could change to make it better?” Distribute sticky notes to students and ask them to write their next steps on a sticky 
note for homework reference.  

 

 

 

Homework Meeting Students’ Needs 

• Take home your draft paragraph and read it with someone else. Based on your thoughts from today and from your 
discussion at home, write a second draft of your paragraph.  
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In the story That Book Woman, the Book Woman overcomes many obstacles to bring books to children. For example, she has to 
get past difficult physical obstacles. In the story, it says the family lives way up in the mountains. This would make it hard to 
reach them, so the Book Woman uses a horse. Also, she has to go through very bad weather. The story shows her coming to their 
house in rain, fog, snow, and cold. The bad weather would make it hard to reach the family. In That Book Woman, the Book 
Woman has to get past many obstacles to bring books to children.  
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Topic: 

Detail: 

Explain: 

Detail: 

Explain: 

Name: 

Date: 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can determine the main idea of an informational text. (RI.3.2) 
I can retell key ideas from an informational text. (RI.3.2) 
I can use information from illustrations (maps, photographs) to understand informational texts. (RI 3.7) 

Supporting Learning Targets Ongoing Assessment 

• I can determine the main idea of an excerpt from My Librarian Is a Camel using evidence from the text 
and the illustrations. 

• Using Text Evidence to Determine the Main Idea: 
Accessing Books around the World recording form 

 

Agenda Teaching Notes 

1. Opening 

A. Unpacking the Learning Target (5 minutes) 

B. Anchor Chart on Informational Text Features (5 
minutes) 

2. Work Time  

A. Guided Practice: Using Text and Illustrations to 
Determine Main Idea (20 minutes) 

B. Partner Practice: Using Text and Illustrations to 
Determine Main Idea (25 minutes) 

3. Closing and Assessment 

A. Debrief (5 minutes) 

4. Homework 

• This lesson marks the formal transition from narrative text to more typical informational text. Preview 
the new recording form in the supporting materials. This document was designed specifically to help 
students take notes with an informational text that has expository prose and more typical nonfiction 
text features.  

• In Advance: Create the chart Using Text Evidence to Determine the Main Idea: Obtaining Books around 
the World to show as a model. 

• Create a new Building Our Word Power in My Librarian is a Camel anchor chart. Use this throughout 
this book experience as students learn new words. 
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Lesson Vocabulary Materials 

informational, excerpt, evidence, 
compare, contrast, topic, main idea, 
text, illustrations 
 

• Reading Informational Text anchor chart (new; teacher-created) 

• Document camera and projector 

• Using Text Evidence to Determine the Main Idea: Accessing Books around the World anchor chart (new; teacher created; a 
large version of the recording form with the same name) 

• Using Text Evidence to Determine the Main Idea: Accessing Books around the World (one per student) 

• Chart paper for Building Our Word Power in My Librarian is a Camel anchor chart (new; teacher-created. See Work Time A) 

• 3�x5� index cards (one per student) 

• World map 

 

Opening Meeting Students’ Needs 

A. Unpacking the Learning Target (5 minutes)  
• Pair students up to share their second-draft paragraphs from homework. Invite students to share one thing they did as 

writers to make their paragraphs stronger.  

• Share today’s learning target. Students are familiar with finding a “lesson” of a story from their work with narrative texts 
throughout this module.  

• Tell the class that today they will begin to work with a different type of text, called informational text. Invite them to turn 
and talk about that word. Listen for students to notice the word root inform, which means teach. Point out to them that we 
can learn a great deal from stories, but that some texts are written specifically in a way to help us get information about a 
topic. Emphasize this point throughout the next few lessons. 

 

B. Anchor Chart on Informational Text Features (5 minutes)  
• Begin a Reading Informational Text anchor chart. Invite students to briefly turn and talk: “What do you already know about 

reading this type of text?” Chart their comments briefly.  

• Discuss how students will find the “main idea” of informational texts in much the same way: by using the text, or words, and 
the illustrations, also called pictures, to determine the main idea. Tell the class that they will be adding to this chart in the 
next few lessons.. 
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Work Time Meeting Students’ Needs 

A. Guided Practice: Using Text and Illustrations to Determine Main Idea (20 minutes) 
• Frame the lesson: “Over the next few days, we are going to spend a lot of time reading and talking about this informational 

text. It’s called My Librarian Is a Camel.”  

• Read aloud the introduction and take a picture walk. Ask students to Think-Pair-Share what the main idea of this whole 
book is. Then cold call a few students to share what their pair talked about.  

• Guide students toward understanding that this book is all about how children around the world obtain, or get, books. 
Remind them that it is an informational book, which means the author wants to teach the reader about a topic.  

• “Today we are going to read an excerpt, or part of this book, about the country Peru. Let’s find that country in South America 
and label it on our world map. What do you notice about the geography of Peru? How do you think that might impact how 
children get books? Think about that as we read this excerpt today.”  

• Continue to model: “When authors write about a topic, they have a main idea they want to tell their reader. It’s important to 
read carefully to learn what information the author wants to get across. Let’s read and try to use evidence from the text and 
pictures to figure out the main idea. We can track our thinking on this recording form.” Project on a document camera 
the document Using Text Evidence to Determine the Main Idea: Accessing Books around the World. Point out 
that the questions on this recording form are the same questions they answered about Waiting for Biblioburro. That is 
because they are looking for details in an informational text.  

• Project page 26 of the text, and have students read quietly on their own for a couple of minutes. Then ask students to turn 
and talk with a partner their initial idea of what the main idea of this informational article might be. Then, ask students to 
carefully study the pictures on page 26. Cold call a few students to share out, and write their thinking on the anchor chart 
Using Text Evidence to Determine the Main Idea: Accessing Books around the World.  

• Point out that pictures in informational texts are often actual photographs. Add your thinking in the Details from 
Illustrations, Photographs, and Maps box on the recording form. Read the text on page 26. Ask students to turn and talk 
about text evidence in the corresponding column on the recording form. Listen for comments such as: “They deliver books to 
families in bags.” Write students’ comments, and model more if needed.  

* Look closely at the illustrations. 

* Read and find text evidence that helps you know how people obtain books. 

* Tune into vocabulary to help build word power and understanding. 

• Reread portions of the text as 
necessary for students who need 
more processing time. 
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Work Time (continued) Meeting Students’ Needs 

B. Partner Practice: Using Text and Illustrations to Determine Main Idea (25 minutes) 
• Students need page 27 of My Librarian Is a Camel in front of them. Invite students to first notice details in the illustrations.  

• Discuss the map. Ask: “What do you notice?” and “What do we already know about maps that will help us understand 
anything about this country?” Add students’ thinking to the anchor chart Using Text Evidence to Determine the Main Idea: 
Accessing Books around the World.  

• Tell students that they will now work in pairs to try this out together. Direct the class to read page 27 from My Librarian Is a 
Camel, filling in any details from the text in the recording form. Students may stay in a whole group, but with pairs sitting 
together with the text, or students may go to their seats for this work. As they work, circulate and support them as needed.  

• While they are working, encourage students to tune into vocabulary words (rural, coastal, promoter, wagon, avid) they don’t 
know to help them understand the text. Remind them about the work they have done this year figuring out words from 
context.  

• After students complete page 27, gather them in a circle. Discuss the details they found with their partners, writing them on 
the anchor chart Using Text Evidence to Determine the Main Idea: Accessing Books around the World.  

• Ask students, now that they have studied the important details, “What is the main idea of this informational text?” Invite 
students to look back over the interesting facts they learned. Do a Think-Pair-Share for students about the main idea. “The 
author wants us to know about how children in Peru obtain books.” Provide the sentence frame: “I think the main idea is 
_________ because________.” After the Pair-Share, open up the conversation to the whole group and write on the large 
chart. 

• Ask the class to think about a reading superhero in Peru based on this text. Use the sentence frame: “I think ___________ 
is a reading superhero in Peru because________.” 

• When ELLs are asked to produce 
language, consider providing a 
sentence frame or starter to assist 
with language production and the 
structure required. 

• Consider providing smaller chunks 
of text for ELLs. (Sometimes just a 
few sentences.) Teachers can check 
in on students’ thinking as they 
write or speak about their text. 

• Consider allowing students to draw 
their observations, ideas, or notes 
when appropriate. 
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Closing and Assessment Meeting Students’ Needs 

A. Debrief (5 minutes) 
• Distribute an index card to each student. On that index card ask them to write: three details they learned about how people 

get books in Peru, two facts about the physical environment in Peru, and one question they still have.  

 

 

Homework Meeting Students’ Needs 

• Tell someone at home about how some people in Peru access books. Discuss with this same person how this is similar to and 
different from the way you get books.  

 

Note: In the next two lessons, students will be working in small groups to do a close read cycle of one of five different 
countries found in My Librarian Is a Camel. For this, students will need to be placed in small, heterogeneous groups, and they 
will need access to the article about their country from My Librarian Is a Camel.  
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Text title: 

 

 
 

What do you know about the 
main idea right now?  
 

 
 
 
 
 

Who is this passage about?  
(Use details from the text.) 
 
 

 
 
 
 
 

What physical features in 
this country make it difficult 
for people to access books?  
(Use details from the text.) 
 
 

 
 
 
 

How do people overcome 
these difficulties to access 
books? (Use details from  
the text.) 

 
 
 
 
 
 

What else do you notice?  
(Use details from 
illustrations, photographs, 
and maps.)  
 
 

 
 
 
 

After looking closely at 
details, now what do you 
think the main idea of this 
text is? 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can determine the main idea of an informational text. (RI.3.2) 
I can retell key ideas from an informational text. (RI.3.2) 
I can document what I learn about a topic by sorting evidence into categories. (W.3.8) I can effectively participate in a conversation with my peers and adults. (SL.3.1) 

Supporting Learning Targets Ongoing Assessment 

• I can identify the main idea of a passage from My Librarian Is a Camel by using illustrations and 
reading the text closely. 

• I can record key details from a passage of My Librarian Is a Camel into categories.  

• I can discuss how the main idea in a passage from My Librarian Is a Camel is conveyed through key 
details. 

• Recording form (based on excerpts from various 
countries in My Librarian Is a Camel) 

 

Agenda Teaching Notes 

1. Opening 

A. Engaging the Reader (5 minutes) 

2. Work Time  

A. Modeling and Guided Practice: How a Close Read of 
Informational Text Differs from a Close Read of 
Narrative Text (10 minutes) 

B. Reading on Your Own: Capturing the Gist (20 
minutes) 

C. Reading Again for Important Details: Using Text 
Evidence to Determine Main Idea (20 minutes) 

3. Closing and Assessment 

A. Debrief (5 minutes) 

4. Homework 

• Students will need to be in the same small group for both Lesson 7 and Lesson 8 for this close reading 
cycle.  

• All students will read along as the teacher models with excerpts from the pages about Kenya.  

• Each group will focus on one country from My Librarian Is a Camel. Students will need access to the 
text from My Librarian Is a Camel for one of the following countries: Finland, Indonesia, Papua New 
Guinea, Thailand, or Zimbabwe. 
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Lesson Vocabulary Materials 

narrative, informational text, 
paragraph, main idea, details  
 

• Reading Informational Text anchor chart (from Lesson 6)  

• Document camera and projector 

• Excerpts from My Librarian Is a Camel: Kenya (one for display) 

• Excerpts from My Librarian Is a Camel: Finland, Indonesia, Papua New Guinea, Thailand, or Zimbabwe (for small groups) 

• Using Text Evidence to Determine the Main Idea: Accessing Books around the World (one per student) 

• Sticky notes 

 

Opening Meeting Students’ Needs 

A. Engaging the Reader (5 minutes)  
• Gather students in a circle. Read aloud, or invite a student to read aloud, today’s learning targets. Tell students that today 

they will be doing something they have already practiced many times: reading a text closely. What is new, however, is the 
type of text they will be reading.  

• Remind students that yesterday they read Waiting for the Biblioburro. That lesson was about a real person and place, but it 
was written like a story. 

• Today, they will be reading a different type of text called informational text. Remind students about the word informational, 
which they discussed in Lesson 6.  

• Tell students that when reading informational texts closely, they will use some of the same strategies they used when reading 
narratives. But they will also practice some new strategies.  

• Revisit the Reading Informational Text anchor chart (created in Lesson 6). Ask students to turn and talk to a partner 
about what they already know about this, in particular how reading informational texts may require different strategies from 
those used when reading stories. Add students’ comments to the chart. 

• Support students’ understanding of 
the word informational by thinking 
about the root word, information.  
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Work Time Meeting Students’ Needs 

A. Modeling and Guided Practice: How a Close Read of Informational Text Differs from a Close Read of   
 Narrative Text (10 minutes)  
• Using a document camera and projector, show students pages 18–19 in My Librarian Is a Camel, about Kenya. Give 

students a couple of minutes to read this text quietly on their own. Ask the class to Think-Pair-Share how this text, not the 
pictures, looks different from a story.  

• Look for answers such as: “There is no talking,” or “It is just separate paragraphs.” Point out that one of the biggest 
differences of an informational text is the way it is structured. Tell students that informational texts are often divided into 
cleaner paragraphs and sections than narrative texts, which actually helps readers to get the gist. When students read an 
informational text, they should stop at the end of each paragraph, think about the gist of just that paragraph, jot it on a 
sticky note, stick that note next to the paragraph, and move on.  

• Ask students to try this with the first paragraph of Kenya. 

* First, read the first paragraph aloud, slowly, twice, with students following along. 

* Then ask students to think, then talk with a partner, about the gist: “What is this paragraph mostly about?” 

* Invite students’ comments: “What did you figure out about the gist?” Tell them that it’s fine if they don’t understand much 
yet; that’s part of the reason we read hard text multiple times.  

• If needed, add more modeling. For example: “I heard many of you say that there were words in there that you didn’t 
understand. That was true for me too. I really did not understand certain words, like Bulla Iftin and Nairobi and nomadic. But I 
decided not to worry about that during this first read, because I’m just trying to get the main idea. But I did decide to jot 
those words down, because I’ll come back to difficult vocabulary later.” Model writing down these three words.  

• Build on the gist statements students offered, elaborating as necessary. For example: “I do understand the part about roads 
being impassable because of sand. I understand that children really want books. I understand that librarians use camels! So, 
I’m going to write, ‘Children want books. Cars can’t get through desert. Librarians use camels’ on my sticky.”  

• Practice this with the second paragraph. Read the paragraph aloud. Then ask students to think, then talk with a partner, 
about the gist of that paragraph. Ask students to write their gist on a sticky note. If they have their own texts about Kenya, 
they can place the sticky note next to the appropriate paragraph. If not, invite students to share their sticky notes and then 
model by placing one of the notes next to the appropriate paragraph on the text displayed on the document camera. 

• Allowing students to see the text 
and illustrations will aid them in 
their comprehension.  

• If a projector is not available, try 
providing multiple copies of the 
book, or positioning the book so it 
can best be seen by all students.  

• Consider allowing ELL students to 
pair up with students who speak 
their native language for the 
discussion portion.  

• Allow ELL students to show their 
understanding of the gist by using 
pictures on their sticky notes.  

Form strategic groups of students 
for the reading of My Librarian Is a 
Camel to support ELLs and other 
students. 
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Work Time (continued) Meeting Students’ Needs 

B. Reading on Your Own: Capturing the Gist (20 minutes)  
• Tell students that they will now work in groups to try out the first close read with excerpts from My Librarian Is a 

Camel about one of five different countries.  

• Tell them that they will work in these same groups during this lesson and the next. They will first read independently, trying 
to get the gist of each paragraph of their text. They will then have time to talk about it with their group.  

• Direct students toward their group work area. Distribute excerpts of My Librarian Is a Camel, marking the country that you 
want that group to read.  

• Give students 15 minutes to read independently. Circulate to support as needed, reminding students to take notes on their 
sticky notes or write down words they don’t know.  

• After 15 minutes, ask students to discuss, as a group, what they each wrote as the gist for the paragraphs of their 
informational text. Tell students to move through this one paragraph at a time. If there are differences between students, tell 
them to return to the text together, pointing out the details they used to come to their individual decision. Give students 5 
minutes to discuss.   

• Provide small group instruction as 
needed during the independent 
reading portion of the Close 
Reading protocol. 

C. Reading Again for Important Details: Using Text Evidence to Determine Main Idea (20 minutes) 
• Tell students they will now read the text a second time, on their own. They will be taking notes on the recording form from 

Lesson 6, which is appropriate for informational text.  

• Tell students they will have 15 minutes to do this independently, and then they will have time to discuss with their groups.  

• As students reread, circulate to support as needed. This may be a time to pull individuals or a small group of students who 
need additional coaching or support.  

• After 15 minutes, ask students to discuss, as a group, what they each wrote on their Using Evidence to Determine the 
Main Idea: Accessing Books around the World recording form.  

• Tell students to move through this one section at a time.  

• If students had different responses, encourage them to return to the text together, discussing why they chose to include 
certain details. Give students 5 minutes to discuss. 
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Closing and Assessment Meeting Students’ Needs 

A. Debrief (5 minutes) 
• Gather the class back in a circle. Ask students to Think-Pair-Share one important fact they learned about their country. 

Debrief with the question: “How was close reading an informational text different from close reading narrative stories?” 

 
Assessment Note: Review students’ recording forms to assess their progress toward the learning targets. 

• Provide a sentence starter to 
support ELL students. (i.e., When I 
read an informational text, one 
strategy I can use is ______.) 

 

 

Homework Meeting Students’ Needs 

• Continue reading in your independent reading book for this unit.  

 

Note: In tomorrow’s lesson, students will begin in their same country groups, but then will work in Jigsaw groups to share 
information with peers who read about different countries. Create Jigsaw groups ahead of time, making sure each group has 
at least one student representing each country being studied.  
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Text title: 

 

 
 

What do you know about the 
main idea right now?  
 

 
 
 
 
 

Who is this passage about?  
(Use details from the text.) 
 
 

 
 
 
 
 

What physical features in 
this country make it difficult 
for people to access books?  
(Use details from the text.) 
 
 

 
 
 
 

How do people overcome 
these difficulties to access 
books? (Use details from  
the text.) 

 
 
 
 
 
 

What else do you notice?  
(Use details from 
illustrations, photographs, 
and maps.)  
 
 

 
 
 
 

After looking closely at 
details, now what do you 
think the main idea of this 
text is? 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can answer questions using specific details from the text. (RL.3.1) 
I can explain what I understand about the topic being discussed. (SL.3.1)  
I can effectively participate in a conversation with my peers and adults. (SL.3.1) 

Supporting Learning Targets Ongoing Assessment 

• I can answer questions using details from My Librarian Is a Camel.  

• I can discuss my opinion about a question with members of other groups.  

• I can give reasons to support my opinion. 

• My Librarian Is a Camel: Questions from the Text (for 
each student’s country) 

• Exit ticket 

 

Agenda Teaching Notes 

1. Opening 

A. Unpacking the Learning Targets (5 minutes)  

2. Work Time  

A. Answering Text-Dependent Questions (20 minutes) 

B. Group Discussion: Preparing for Jigsaw (15 minutes) 

C. Jigsaw Group Discussion (15 minutes) 

3. Closing and Assessment 

A. 3-2-1 Exit Ticket (5 minutes) 

4. Homework 

• Review the Jigsaw protocol (Appendix 1). 

• Create Jigsaw groups that consist of at least one representative from each country group. 
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Lesson Vocabulary Materials 

opinion, evidence, support, reason 
(see also specific vocabulary terms 
from each text for the Jigsaw groups) 
 

• My Librarian Is a Camel (book; teacher copy only) 

• Excerpts from My Librarian is a Camel: Finland, Indonesia, Papau New Guinea, Thailand, or Zimbabwe (from Lesson 7; for 
small groups) 

• My Librarian Is a Camel: Questions from the Text (one per student) 

• Sticky notes (one per student for his/her expert group country) 

• 3�x5� index cards for exit ticket (one per student) 

• Conversation Criteria checklist (from Unit 1, Lesson 4) 

 

Opening Meeting Students’ Needs 

A. Unpacking the Learning Targets (5 minutes)  
• Gather students in a circle. Show them the three learning targets for today. Tell them that today’s lesson will be broken into 

two parts. In the first half of the lesson, they will be answering questions from the text, which they have practiced many 
times.  

• Then direct their attention to the second learning target. Ask them to Think-Pair-Share, based on the words in the target, 
what they will be doing. Discuss as whole group. 

• Consider circling key words in 
learning targets to focus students’ 
attention on particular skills or 
activities.  

 

5-A-363



 

 

GRADE 3: MODULE 1: UNIT 3: LESSON 8 
Group Discussion: 

Accessing Books around the World 
 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. 
 

NYS Common Core ELA Curriculum  •  G3:M1:U3:L8 •  June 2013  •  3 
 

 

Work Time Meeting Students’ Needs 

A. Answering Text-Dependent Questions (20 minutes) 
• Be sure students have their excerpts from My Librarian is a Camel for their country (from Lesson 7)  

• Remind students of the important reading work they did yesterday, getting the gist of and taking notes from an 
informational text. Tell them that the second day of reading closely for informational texts is the same as the narratives they 
read: answering questions from the text. Each group will have unique questions, because the texts are all different.  

• Students should first read and think about the questions on their own. Then they will work together discussing the text and 
jotting down their evidence on sticky notes. However, they should answer the questions on their own.  

• Distribute My Librarian Is a Camel: Questions from the Text to each group. Ask students to do the following: 

* On your own: Read and think about the questions. (2 minutes) 

* As a group: Discuss the questions and answers. (8 minutes) 

* On your own: Write your answers to the questions. (10 minutes) 

• Circulate and support students as needed.  

• It might be helpful to some students 
to refer back to an anchor chart that 
shows the structure of an answer for 
a text-dependent question: The first 
half of the answer comes from 
words in the question, and the 
second half shows evidence from the 
text.  

B. Group Discussion: Preparing for Jigsaw (15 minutes) 
• Bring students back to the circle. Tell them they will have time to continue working in their groups; however, they will have a 

new focus: preparing for discussion.  

• Tell students they will spend this group time preparing to have a discussion with members of other groups. In this 
discussion, they will be discussing the question “In which country would it be hardest to access books?” This question is a 
little different from the questions they have been answering so far because it is an opinion question.  

• Discuss the word opinion. Ask students to Think-Pair-Share the question “What is the best flavor of ice cream and why?” As 
students talk, listen in for a pair of students that provides solid evidence for why they chose a particular flavor. Tell students 
that when people discuss their opinions, they support their idea with evidence. Discuss the words support and evidence. 
Emphasize that evidence means specific details that support an idea or opinion.  

• Students will do the same thing in their discussions now. But in this case, their evidence should come from the text. Remind 
students that when they meet with other groups, it will be their job to present evidence showing that their country is the 
most difficult to access books. Also remind them that being an effective member of a discussion means preparing for that 
discussion by reading and writing down evidence and ideas.  
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Work Time (continued) Meeting Students’ Needs 

• Ask students to return to their group for about 10 minutes to find and write down the evidence they will use later.  

• Ask the groups to focus on this question: “Why is it hard for people in the country you read about to access books?” Ask the 
class to jot their evidence on sticky notes or in their notebooks.  

• As groups work, circulate and support students. Pay special attention to the “why” factor of their writing, pushing students 
to make the connection between the evidence and their opinions. 

•  

C. Jigsaw Group Discussion (15 minutes) 
• Once groups have gathered a few pieces of evidence to support their opinion about why their group’s country would be the 

hardest to access books, tell them they will now be meeting with members from other groups in order to share ideas across 
the different countries.  

• Move students into Jigsaw groups. This may be a good time to remind students of the Conversation Criteria checklist 
(from Unit 1, Lesson 4), specifically about how they should look each other in the eye when speaking and that every student 
should have a chance to speak. The additional criterion is being prepared for conversation and referring to notes and 
materials when speaking.  

• Give students about 15 minutes to share their opinions and evidence. Remind students to take turns, so someone who read 
about each country gets to talk. 

• Circulate between groups helping to facilitate discussions, specifically encouraging students to link their opinions with 
evidence using linking words and phrases (i.e., because, an example of this is, a reason I think this is). 
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Closing and Assessment Meeting Students’ Needs 

A. 3-2-1 Exit Ticket (5 minutes)  
• Gather students back in a circle. Distribute an index card to each student. Direct them to write:  

* Three things they learned about other countries 

* Two questions they have 

* The one country they now think has the hardest time accessing books, and why 
 

Assessment Note: Review students’ recording forms to assess their progress toward the learning targets. 

• Consider allowing students to 
quickly discuss their exit ticket ideas 
before writing them. For some 
students this is a great scaffold for 
writing.  

 

 

Homework Meeting Students’ Needs 

• Tell someone at home about two of the countries you discussed today. Ask this person to discuss his or her opinion about 
which physical environment seems most difficult for people to access books.  
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Finland - Watch for these important vocabulary words as you read: 

• skirts 

• archipelago 

• populated 

• scrambling 

• severe 

• oversees 

 
1.  What languages do the people of these islands speak? Use details from the text to support your answer. 

 
  

 

 

 
2.  Why do the librarians use boats to bring books to people? Use details from the text to support your answer. 

 
  

 

 

 
3.  In the last paragraph, what kind of people does the author describe the most?  
Use details from the text to support your answer. 

 
  

 

 

 
4.  In the first paragraph, the author writes, “The archipelago, in the southwest, consists of thousands of rocky islands.” What 
does the word archipelago mean? Use details from the text to support your answer. 
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Papua New Guinea - Watch for these important vocabulary words as you read: 

• remote 

• charitable 

• steep 

• destination 

• ford 

• desperately 

• gratefully 

• rugged 

 
1.  Where do the volunteers in Papua New Guinea come from? Use details from the text to support your answer. 

 
  

 

 

 
2.  In the second paragraph ii says, “But the volunteers aren’t done yet.” What does the author mean by this phrase? Use 
details from the text to support your answer. 

 
  

 

 

 
3.  In this article, which people seem most excited when the volunteers come?  
Use details from the text to support your answer. 

 
  

 

 

 
4.  In the first paragraph, it says, “Volunteers from Hope Worldwise, a non-profit charitable organization . . .” What does the 
word charitable mean? Use details from the text to support your answer. 
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Indonesia - Watch for these important vocabulary words as you read: 

• means 

• tugs 

• rummaging 

• economical 

• promotes 

 

 
1.  What is the main way people travel among the islands of Indonesia? Use details from the text to support your answer. 

 
  

 

 

 
2.  Why did the librarians start using containers filled with books? Use details from the text to support your answer. 

 
  

 

 

 
3.  According to the text, what are two reasons that bicycles are a good way to transport books?  
Use details from the text to support your answer. 

 
  

 

 

 
4.  In the third paragraph, it says, “They are all excited about rummaging through a new box of books to read.” What does the 
word rummaging mean? Use details from the text to support your answer.  
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Thailand - Watch for these important vocabulary words as you read: 

• literacy 

• remote 

• mountainous 

• slates 

• transformed 

• refurbished 

 
1.  Why are there no schools or libraries in this area of Thailand? Use details from the text to support your answer. 

 
  

 

 

 
2.  How many people does the Books-by-Elephant program help to educate? Use details from the text to support your answer. 

 
  

 

 

 
3.  Why did police in Bangkok create the “Library Train for Young People”? Use details from the text to support your answer. 

 
  

 

 

 
4.  Reread phrases from two sentences in this excerpt about Thailand: “ . . . old train carriages have been transformed into a 
library” and “The police have even transformed the area around the train into a garden, where they grow herbs and 
vegetables.” What does the word transformed mean? Use details from the text to support your answer.  
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Zimbabwe - Watch for these important vocabulary words as you read: 

• rural 

• paved 

• inaccessible 

• capabilities 

• agricultural 

 
1.  In the area outside of Bulawayo, how do people get around? Use details from the text to support your answer. 

 
  

 

 

 
2.  How is using a donkey cart better than using a car or truck? Use details from the text to support your answer. 

 
  

 

 

 
3.  What do they plan to bring to people in this region soon? Use details from the text to support your answer. 

 
  

 

 

 
4.  In the fifth paragraph, it says, “Since this is an agricultural society, older readers want books on farming.” What does the 
word agricultural mean? Use details from the text to support your answer.  
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can answer questions using specific details from the text. (RI.3.1) 
I can determine the main idea of an informational text. (RI.3.2) 
I can document what I learn about a topic by sorting evidence into categories. (W.3.8) 
I can effectively participate in a conversation with my peers and adults. (SL.3.1) 

Supporting Learning Targets Ongoing Assessment 

• I can identify the main idea of a new excerpt from My Librarian Is a Camel by using illustrations and 
reading the text closely. 

• I can record key details from a new excerpt from My Librarian Is a Camel into categories.  

• I can answer questions using details from a new excerpt from My Librarian Is a Camel.  

• I can discuss how the main idea in a new excerpt from My Librarian Is a Camel is conveyed through 
key details. 

• Mid-Unit Assessment recording form (based on excerpts 
from a new country in My Librarian Is a Camel) 
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Agenda Teaching Notes 

1. Opening 

A. Engaging the Reader (5 minutes)  

2. Work Time  

A. Mid-Unit Assessment: Reading for Flow (10 minutes) 

B. Mid-Unit Assessment: Rereading to Capture the Gist 
and Identify Unknown Vocabulary (15 minutes) 

C. Mid-Unit Assessment: Reading Again for Important 
Details (15 minutes) 

D. Mid-Unit Assessment: Answering Text-Dependent 
Questions (10 minutes) 

3. Closing and Assessment 

A. Debrief (5 minutes) 

4. Homework 

• The entire work time for this lesson is the mid-unit assessment. It is broken into sections to help 
students with pacing. 

• For the mid-unit assessment, all students will read the same new excerpt from My Librarian Is a 
Camel: “Mongolia” (pp. 20 and 21). 

 

Lesson Vocabulary Materials 

narrative, informational text, 
paragraph, main idea, details  
 

• Reading Informational Text anchor chart (from Lesson 6)  

• Document camera and projector 

• Using Evidence to Determine the Main Idea: Accessing Books around the World recording form  

• Assessment Text: “Mongolia” from My Librarian Is a Camel (pp. 20–21) 

• Mid-Unit Assessment: Using Text Evidence to Determine the Main Idea: Accessing Books around the World (one per 
student) 

• My Librarian Is a Camel: Questions from the Text for “Kenya” (one per student) 

 

Opening Meeting Students’ Needs 
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A. Engaging the Reader (10 minutes) 
• Gather the class in a circle. Read aloud or invite a student to read aloud, today’s learning targets. Tell the class that today 

they will be doing something they have already practiced many times: reading a text closely. Remind students that 
throughout this module, they have practiced reading closely both with stories and with informational text.  

• For the past few days, they have been working with their small group to read excerpts about one country. Today, they will get 
to show what they know about close reading as they all read about a new country.  

• Tell the class that when reading informational text closely, they will use some of the same strategies they used when reading 
narratives. But they will also practice some new strategies.  

• Revisit the Reading Informational Text anchor chart (created in Lesson 6). Ask students to turn and talk to a partner 
about what they want to focus on as they do their new reading for today’s assessment.   

 

 

Work Time Meeting Students’ Needs 

A. Mid-Unit Assessment: Reading for Flow (10 minutes) 
• Once students are back at their independent work area, distribute the “Mongolia” text from My Librarian Is a Camel 

to each student. Remind them that the first time they read, it is simply to feel the flow of the text and enjoy it, just the same 
as when the teacher reads texts aloud to them. Give students 10 minutes to read the text.     

 

B. Mid-Unit Assessment: Rereading to Capture the Gist and Identify Unknown Vocabulary (15 minutes) 
• After 10 minutes, distribute the Mid-Unit 3 Assessment: Using Text Evidence to Determine the Main Idea: 

Accessing Books around the World to each student.  

• Tell students that today, instead of sticky notes, they will record their thinking here, so it is all in one place. Remind students 
that their second reading of a story is all about getting the gist of each section and finding unfamiliar vocabulary. If 
necessary, review the format of the recording section for the second read.  

• Give students 15 minutes to read again for gist and vocabulary. 

 

 

5-A-376



 

 

GRADE 3: MODULE 1: UNIT 3: LESSON 9 
Mid-Unit Assessment: 

Text-Dependent Questions about Librarians and Organizations around the World 
 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. 
 

NYS Common Core ELA Curriculum  •  G3:M1:U3:L9 •  June 2013  •  4 
 

 

Work Time (continued) Meeting Students’ Needs 

C. Mid-Unit Assessment: Reading Again for Important Details (15 minutes) 
• Once students complete the text a second time, tell them they will now be reading to find important details and taking notes. 

Give students 15 minutes to read again for important details and take notes on the Using Text Evidence to Determine 
the Main Idea: Accessing Books around the World recording form. 

 

D. Mid-Unit Assessment: Answering Text-Dependent Questions (10 minutes) 
• Ask them to read the text a final time to answer My Librarian Is a Camel: Questions from the Text for “Mongolia.” 

Remind them to read the questions before they read the text the final time. Give students 10 minutes to read again and 
answer questions from the text. 

 

 

Closing and Assessment Meeting Students’ Needs 

A. Debrief (5 minutes)  
• Gather students back in a circle. Invite students to partner share one important fact they learned about accessing books in 

Mongolia. Debrief with these question: “What strategies did you use to read this informational text closely? What was a 
success for you as a reader? What was challenging?” 

 

 

Homework Meeting Students’ Needs 

• Continue reading in your independent reading book.    
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Name: 

Date: 
 
Text title: 

 

 

What do you know about the 
main idea right now?  
 

 
 
 
 
 

Who is this passage about?  
(Use details from the text.) 
 
 

 
 
 
 
 

What physical features in 
this country make it difficult 
for people to access books?  
(Use details from the text.) 
 
 

 
 
 
 

How do people overcome 
these difficulties to access 
books? (Use details from  
the text.) 

 
 
 
 
 
 

What else do you notice?  
(Use details from 
illustrations, photographs, 
and maps.)  
 
 

 
 
 
 

After looking closely at 
details, now what do you 
think the main idea of this 
text is? 
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Name: 

Date: 
 
 
1.  Why can’t cars travel on the roads in Kenya? Use details from the text to support your answer. 

 
  

 

 

 
 
2.  When Mr. Dashdondog asks the children if books or candy are sweeter, the children always answer “Books!” Why do you 
think they answer this way?  Use evidence from the text to support your answer. 

 
  

 

 

 
 
3.  In the first paragraph, the text says, “For centuries, people who live in Mongolia have led a nomadic lifestyle, moving 
acrosse the steppe, a vast grass-covered plan, with their heards.” What do you think the word “nomadic” means? Use details 
from the text to support your answer. 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can use the writing process to plan, revise, and edit my writing (with support). (W.3.5) 

Supporting Learning Targets Ongoing Assessment 

• I can create a plan for my Accessing Books around the World informative paragraph. • Paragraph Writing Accordion graphic organizer 

 

Agenda Teaching Notes 

1. Opening 

A. Engaging the Writer: Accessing Books around the 
World Bookmarks (10 minutes) 

2. Work Time  

A. Model: Planning a Paragraph (15 minutes) 

B. Student Planning (25 minutes) 

3. Closing and Assessment 

A. Debrief (10 minutes) 

4. Homework 

• Some vocabulary words may need to be clarified with students: thoughtful, community, extreme 
lengths. 

• Review Work Time A carefully. Prepare to model writing an “Accessing Books around the World” 
paragraph in front of the class. 

 

Lesson Vocabulary Materials 

plan, bookmark, create, informative, 
paragraph 

• Accessing Books around the World teacher model paragraph (teacher created during Work Time A) 

• Markers 

• Chart paper for Writing My Paragraph anchor chart 

• Student recording forms (from previous units) 

• Paragraph Writing Accordion graphic organizer (one per student) 
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Opening Meeting Students’ Needs 

A. Engaging the Writer: Accessing Books around the World Bookmarks (10 minutes)  
• Preview the forthcoming Accessing Books around the World bookmark task. (For example: “We have been learning all about 

librarians around the world who have gone to extreme lengths to bring reading to children in all corners of the world. You 
are all going to teach people in our school and community about these amazing people by creating a beautiful and 
informative bookmark. Your bookmark will contain an illustration and a paragraph describing a librarian you learned about 
who you think is special. Today we will begin the planning for our bookmark paragraphs.”)  

• Ask the class to deconstruct the lesson target: “I can create a plan for my Accessing Books around the World informative 
paragraph.” Circle and discuss the words plan, informative, and paragraph, and add visual cues as necessary to ensure that 
students understand the target.  

• Ask: “Why do thoughtful writers plan before they begin writing?” The members of the class will discuss their ideas about 
planning, first with a partner, and then with the whole class. Add students’ thinking to a whole class chart as a way to 
document the “what” and “why” of the first step in the writing process. The writing process is a critical component of the 
remainder of this unit.  

• If necessary, guide students toward understanding that planning is essential so that writers know what they are going to 
write about and can begin to organize their ideas before they begin. A plan is like a writer’s map because it helps us get to our 
destination—a piece of writing that readers can understand. 

• Clarify Tier 2 words with ELLs: 
bookmark, librarian. 

• Consider providing nonlinguistic 
symbols (e.g., a picture of a list for 
plan) to assist ELLs in making 
connections with vocabulary. 

 

Work Time Meeting Students’ Needs 

A. Model: Planning a Paragraph (15 minutes) 
• Invite students to watch as you think about and plan for your Accessing Books around the World paragraph. Tell them 

that after the model, they will share out what they noticed.  

• Model the following steps, based on That Book Woman. “I am going to write about That Book Woman. The first thing I am 
going to do is look through all of my recording forms from the previous units and find all my notes.” Point out to students 
that they will be writing about the librarian or organization in the country they studied.  

• Show students a sample of the Paragraph Writing Accordion graphic organizer. They should recognize this graphic organizer 
from Units 1 and 2.  

• Clarify Tier 2 words with ELLs: 
bookmark, librarian. 

• Consider providing nonlinguistic 
symbols (e.g., a picture of a list for 
plan) to assist ELLs in making 
connections with vocabulary. 

 

 

5-A-383



 

 

GRADE 3: MODULE 1: UNIT 3: LESSON 10 
Planning Writing: Making Notes for the 

Accessing Books around the World Informative Paragraph 
 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. 
 

NYS Common Core ELA Curriculum  •  G3:M1:U3:L10 •  June 2013  •  3 
 

Work Time (continued) Meeting Students’ Needs 

• Begin a Planning My Paragraph anchor chart. Continue to model by showing students how to reread the information 
they have and then how to fill in the graphic organizer. The categories they need to think about for their paragraphs are:  

1. Who is the librarian or organization?  

2. Where are they located?  

3. Why is this person or organization special?  

• Encourage students to talk with others and go back to the text and reread it (not just review their notes) if they need to fill in 
any gaps on the planning form. Remind them that good writers often reread in order to keep learning about a topic, or to 
make sure their knowledge is correct and complete.  

• After modeling, ask students to Pair-Share specific things they heard you say and do. Chart students’ responses as they share 
out their ideas with the whole group. This anchor chart will guide students during the independent work time. 

 

B. Student Planning (25 minutes) 
• Distribute the Paragraph Writing Accordion graphic organizer to students. 

• Encourage students to use their recording forms (from previous lessons in Unit 3) about a librarian or organization around 
the world that helps others access books. This will help them to complete the graphic organizer in their own words. 

• For students needing additional 
support, considering meeting with a 
small group to guide them in filling 
out their planning form or provide a 
partially filled-in planning form. 
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Closing and Assessment Meeting Students’ Needs 

A. Debrief (5 minutes)  
• Place students in groups of three or four and ask them to use the following sentence frames to share their work for the day: 

“I selected _________ as my special librarian because ______.” If time permits, invite students to reflect on the process 
of planning their writing with questions such as:  

* “What were your challenges as you planned today?”  

* “What were your successes?”  

* “How do you hope your plan will help you as a writer tomorrow?” 

• Consider providing a sentence 
frame or starter, or a cloze sentence 
for ELLs to assist them with 
language production and give the 
structure required. 

 

 

Homework Meeting Students’ Needs 

• None   

 

Assessment Note: Look over students’ planning forms to ensure that they are on target to be able to write a first draft in the 
next lesson.  
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can use the writing process to plan, revise, and edit my writing (with support). (W.3.5) 
I can write an informative text. (W.3.2) 

Supporting Learning Targets Ongoing Assessment 

• I can identify the criteria for a quality informative paragraph. 

• I can write a quality first draft of an informative paragraph with a clear topic sentence that tells who my 
librarian or what my organization is.  

• I can write an informative paragraph that describes my librarian or organization with specific facts and 
details. 

• Students’ first draft writing 

 

 

Agenda Teaching Notes 

1. Opening 

A. Engaging the Writer (5 minutes) 

2. Work Time  

B. Identifying Criteria for a Quality Paragraph (15 
minutes) 

C. Student Drafting (25 minutes) 

3. Closing and Assessment 

A. Debrief (10 minutes) 

4. Homework 

• Use the model provided, or create another one if appropriate. Be sure to use the same model paragraph 
throughout this sequence of lessons, and that it meets all of the criteria for a quality Accessing Books 
around the World informative paragraph (for reference, see Identifying Criteria for a Quality Paragraph 
in 2A of the Lesson Plan). 

• Some vocabulary words are not academic or domain-specific, and may need to be clarified with 
students: strength, challenge. 
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Lesson Vocabulary Materials 

identify, criteria, quality, facts, 
details, conclusion, punctuation, first 
draft, informative, paragraph, topic 
sentence 
 

• Model Paragraph: That Book Woman (one per student; either teacher-created or the sample from supporting materials) 

• Chart paper 

• Markers 

• Drafting paper for students 

 

Opening Meeting Students’ Needs 

A. Engaging the Writer  (5 minutes)  
• Remind students about the Accessing Books around the World bookmark that they are working toward. In Lesson 10, they 

made a plan for their bookmark paragraph, and today they will have the chance to begin writing. 

• Be sure that students clearly understand the content and academic vocabulary in the supporting targets. When discussing 
“criteria” and “quality,” lead students toward understanding that it is a list of reasons why something is good. Provide an 
example from previous learning to remind them (i.e., Criteria for a Quality Conversation from Unit 1).  

• Refer to the writing process vocabulary and remind students of the first steps writers take: planning their writing. Tell them 
that today they will write a first draft: a best first try. Clarify the meaning of “informative paragraph” for students so they 
understand that they are writing a group of sentences that teach someone about their special librarian/organization from 
around the world. Today, as students write, they will attend carefully to their topic sentence and supporting details and facts. 
These terms will be discussed more thoroughly during Work Time. 

• Consider providing nonlinguistic 
symbols (e.g., a picture of a list for 
plan) to assist ELLs in making 
connections with vocabulary.  

• Clarify vocabulary with ELLs. They 
can record new terms in personal 
dictionaries or vocabulary logs. 

 

Work Time Meeting Students’ Needs 

A. Identifying Criteria for a Quality Paragraph (15 minutes)  
• Give students a model paragraph: That Book Woman, ideally a teacher-generated one about a librarian/organization 

that students will not have the option of writing about. Consider using the librarian from the teacher model in Lesson 10. 
Remind students about the Accordion paragraph structure they learned about in Unit 1 (topic sentence, supporting detail 
sentences, conclusion sentence). 

• Consider providing nonlinguistic 
symbols for the paragraph criteria 
on the anchor chart to assist ELLs in 
making connections with 
vocabulary.  
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Work Time (continued) Meeting Students’ Needs 

• Read aloud the paragraph. Briefly model how to determine criteria for quality, such as: “I notice that the paragraph begins 
with a topic sentence that tells the reader who the paragraph is about.” Students continue to identify criteria, either as a 
large group or in small groups.  

• Write the criteria on an anchor chart for future reference. Perhaps add a large version of the paragraph to the chart and 
annotate with these criteria. Guide students toward these criteria: 

* A clear topic sentence that tells the reader who the librarian or what the organization is  

* Important facts and details that help the reader know why your librarian/organization is special:  

-where the action takes place 
-what the challenges are 
-the steps needed to get books to children 
-why the student selected that librarian or organization 

* A conclusion that wraps up the paragraph 

* Correct spelling, punctuation, and capitalization 

• Consider providing nonlinguistic 
symbols for the paragraph criteria 
on the anchor chart to assist ELLs in 
making connections with 
vocabulary.  

 

B. Student Drafting (30 minutes) 
• Briefly model for the class how to use a plan to begin writing. Think aloud and write a topic sentence and write one or two 

detail sentences based on the model plan.  

• Remind students to use their plan from the previous lesson as they begin writing their drafts. They will have time in future 
lessons to make their writing stronger; today they should try their best to write an informative paragraph with a clear topic 
sentence and important facts and details that help the reader know why their librarian/organization is special. 

• Confer with students as they are writing and provide guidance and reminders to use their plan and the criteria if they are 
stuck. 

• For students needing additional 
supports, consider providing a word 
bank developed to work with the 
specific student’s writing plan. 
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Closing and Assessment Meeting Students’ Needs 

A. Debrief (10 minutes)  
• Invite students to bring their first drafts to the debrief conversation. Ask them to reread their paragraph and make 

connections between their own work and the criteria for a topic sentence and details. Ask them to identify one “star” (area of 
strength) and one “step” (area of improvement).  

• Students may either share this with a partner or write it on an exit ticket and attach it to their first-draft piece of writing. 
Consider using sentence frames such as: “One of the criteria that I see in my paragraph is _________.” and “One of the 
criteria that I need to work on is __________.”  

• Consider providing a sentence 
frame or starter, or a cloze sentence 
for ELLs to assist them with 
language production and give the 
structure required. 

 

 

Homework Meeting Students’ Needs 

• None   

 

Assessment Note: Look over students’ planning forms to ensure that they are on target to be able to write a first draft in the 
next lesson.  
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In the Appalachian Mountains of Kentucky, people go to extraordinary lengths to get books. One example of this is the “Book 
Woman.” She carries books on her horse to people’s houses deep in the mountains. Then she comes back two weeks later to 
switch those books for new ones. She does this for free! The “Book Woman” is necessary because of the physical environment. 
For example, people live very far from schools and libraries, so they can’t get to books. Also, they are in the mountains, so the 
paths are difficult to travel. Finally, the weather can be terrible, keeping people trapped in their houses. The “Book Woman” is a 
very special librarian because she is brave enough to ride through rough land and weather to help kids learn to read.    
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can use the writing process to plan, revise, and edit my writing (with support). (W.3.5) 
I can write an informative text. (W.3.2) 

Supporting Learning Targets Ongoing Assessment 

• I can revise my Accessing Books around the World informative paragraph to include a topic sentence 
that captivates my reader.  

• I can revise my Accessing Books around the World paragraph to include important details about how 
my librarian or organization is special. 

• Revisions of students’ topic sentence and details  

 

 

Agenda Teaching Notes 

1. Opening 

A. Unpacking the Learning Targets (5 minutes) 

2. Work Time  

A. Revision Lesson A: Topic Sentences (10 minutes) 

B. Student Revision of Topic Sentences (10 minutes) 

C. Revision Lesson B: Important Details (10 minutes) 

D. Student Revision of Details (20 minutes) 

3. Closing and Assessment 

A. Debrief (5 minutes) 

4. Homework 

• Use strong models of topic sentences and detail for Work Time Parts A and B. A paragraph model is 
provided; adapt as necessary. 

• A model Accessing Books around the World Paragraph Content Checklist is provided in the supporting 
materials.  Use this as a guide and adapt as necessary to suit the needs of your students. 
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Lesson Vocabulary Materials 

include, introduce, details, complete 
sentence, paragraph, topic sentence, 
revise 
 

• Model Paragraph: That Book Woman (from Lesson 11) 

• Student paragraph drafts (collected at the end of Lesson 11) 

• Chart paper 

• Markers 

• Accessing Books around the World Paragraph Content Checklist (for Teacher Reference) 

 

Opening Meeting Students’ Needs 

A. Revision Lesson A: Topic Sentences (10 minutes)  
• Display the model paragraph: That Book Woman and highlight/underline the topic sentence. Read aloud the topic 

sentence a few times and ask students to Think-Pair-Share what they notice about a clear topic sentence. Solicit a few 
responses from the class and guide students toward these general criteria and create an anchor chart for future reference: 
“What makes a clear topic sentence for an Accessing Books around the World paragraph?” Responses might include: “The 
writer uses a complete sentence,” and “The writer tells the reader specifically who/what the paragraph is about.” 

• Use thoughtful grouping: ELL 
language acquisition is facilitated by 
interacting with native speakers of 
English who provide models of 
language.  

 

Work Time Meeting Students’ Needs 

A. Identifying Criteria for a Quality Paragraph (15 minutes)  
• Give students a model paragraph: That Book Woman, ideally a teacher-generated one about a librarian/organization 

that students will not have the option of writing about. Consider using the librarian from the teacher model in Lesson 10. 
Remind students about the Accordion paragraph structure they learned about in Unit 1 (topic sentence, supporting detail 
sentences, conclusion sentence). 

• Consider providing nonlinguistic 
symbols for the paragraph criteria 
on the anchor chart to assist ELLs in 
making connections with 
vocabulary.  

B. Student Revision of Topic Sentences (10 minutes)  
• After students have looked at the model topic sentence and identified the criteria, give them time to revise their own topic 

sentence from Lesson 11. Confer with students as they write, referring them to the anchor chart and model topic sentence. 

• Toward the end of this first chunk of Work Time, invite students to read their topic sentence to a peer. 

• Collaboration supports students’ 
engagement. 
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Work Time (continued) Meeting Students’ Needs 

C. Revision Lesson B: Important Details (10 Minutes)  
• Display the model paragraph again and highlight/underline the detail sentences. Read them aloud a few times and ask 

students to Think-Pair-Share what they notice about the detail sentences. Solicit a few responses from the class and guide 
students toward these general criteria and create an anchor chart for future reference: “What are important details we need 
to include in our Accessing Books around the World Paragraph? Responses might include: “Where the 
librarian/organization is located,” “How the person/organization acted special,” and “What they need to do in order to get 
books to children.” 

• Help students notice that the details are written in complete sentences and the writer uses vivid and precise words to 
describe the librarian or organization (point these out in the paragraph).  

• Model how to look back at the text and notes that were taken about That Book Woman (Unit 1, Lessons 9 and 10) to verify 
important details. 

 

D. Student Revision of Details (20 minutes) 
• fter students have looked at the model details and identified the criteria, give them time to revise their own details from the 

previous lesson. Confer with students as they write, referring them to the anchor chart and model topic sentence as 
necessary. 

• Note that time is built in during the following lesson for students to continue to revise their topic sentences and details. 

• ELLs should be allotted extended 
time to finish the writing task if 
needed. ELLs are provided extended 
time on NY State assessments. 
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Closing and Assessment Meeting Students’ Needs 

A. Debrief (10 minutes)  
• Students Pair-Share one or two detail sentences using the sentence frame: “One of my important details is ___________.”  

• If time permits, engage the class in a conversation around strategies they used to write their topic sentences and details. 
What were their successes and challenges as writers today?  

 
Assessment Note: Review students’ topic sentences and details and complete the Accessing Books around the World 
paragraph criteria list for each student to use in the next lesson. 

• Consider providing a sentence 
frame or starter, or a cloze sentence 
to assist ELLs with language 
production and give the structure 
required. 

 

 

Homework Meeting Students’ Needs 

• None   

 

Note: A week from now, you need to have organized a real audience for the bookmark share. (It may be students within the 
class, students in a different class, families, etc.) This sharing may happen within the lesson or during some other time, 
depending on the audience. 
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Learning Target Not Yet Almost There Excellent! Teacher Comments 

I can write a clear 
topic sentence that 
introduces the reader 
to my special librarian 
or organization.  
 
 
 

    

I can include 
important details 
about my special 
librarian or 
organization:  
 
1. where the 
librarian/organization 
is located 
 
2. how the 
person/organization 
acted in a special way 
in order to deliver 
books. 
 

    

I can write a 
conclusion that wraps 
up the paragraph for 
my reader. 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can use the writing process to plan, revise, and edit my writing (with support). (W.3.5) 
I can write an informative text. (W.3.2) 

Supporting Learning Targets Ongoing Assessment 

• I can revise my Accessing Books around the World informative paragraph for a conclusion that wraps 
up the paragraph for my reader. 

• I can use feedback and criteria to revise my paragraph. 

• Students’ conclusion revisions 

• Students’ paragraph drafts 

 

Agenda Teaching Notes 

1. Opening 

A. Engaging the Writer (5 minutes) 

2. Work Time  

A. Revision Lesson C: Conclusions (10 minutes) 

B. Student Revision of Conclusions (10 minutes) 

C. Open Revision Time Using Criteria Checklist (30 
minutes) 

3. Closing and Assessment 

A. Debrief (10 minutes) 

4. Homework 

• During the Open Revision Time, consider pulling small groups of students with similar needs for extra 
revision support.  
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Lesson Vocabulary Materials 

wrap up, feedback, criteria, complete 
sentence, paragraph, conclusion, 
writing process, plan, edit, revise 
 

• Students’ completed Accessing Books around the World paragraph Content checklist and Conventions checklist 

• Model paragraph (from Lesson 11) 

• Chart paper 

• Markers 

• Student paragraph drafts (collected at the end of Lesson 12) 

• Accessing Books around the World Paragraph Content Checklist (one per student) 

• Accessing Books around the World Paragraph Conventions Checklist (one per student) 

 

Opening Meeting Students’ Needs 

A. Revision Lesson C: Conclusions (10 minutes)  
• Display the model paragraph: That Book Woman and highlight/underline the topic sentence. Read aloud the topic 

sentence a few times and ask students to Think-Pair-Share what they notice about a clear topic sentence. Solicit a few 
responses from the class and guide students toward these general criteria and create an anchor chart for future reference: 
“What makes a clear topic sentence for an Accessing Books around the World paragraph?” Responses might include: “The 
writer uses a complete sentence,” and “The writer tells the reader specifically who/what the paragraph is about.” 

• Use thoughtful grouping: ELL 
language acquisition is facilitated by 
interacting with native speakers of 
English who provide models of 
language.  

 

Work Time Meeting Students’ Needs 

A. Identifying Criteria for a Quality Paragraph (15 minutes)  
• Display the model paragraph and highlight/underline the conclusion. Read aloud the conclusion a few times and ask 

students to Think-Pair-Share what they notice about a conclusion sentence. Solicit a few responses from the class and guide 
students toward these general criteria and create an anchor chart for future reference: “What makes a strong conclusion for 
our Accessing Books around the World paragraph?” Responses might include: “The writer uses a complete sentence,” and 
“The writer reminds the reader who the librarian/organization is and why he/she/it is so special.” 

• Use thoughtful grouping: ELL 
language acquisition is facilitated by 
interacting with native speakers of 
English who provide models of 
language.  
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Work Time (continued) Meeting Students’ Needs 

B. Student Revision of Conclusions (10 minutes)  
• Give students time to revise their own conclusion sentence. Confer with students as they write, referring them to the anchor 

chart and model topic sentence as necessary. 

• Toward the end of the first chunk of work time, invite students to read their conclusion to a peer working near them. 

 

C. Revision Lesson B: Important Details (10 Minutes)  
• Display the model paragraph again and highlight/underline the detail sentences. Read them aloud a few times and ask 

students to Think-Pair-Share what they notice about the detail sentences. Solicit a few responses from the class and guide 
students toward these general criteria and create an anchor chart for future reference: “What are important details we need 
to include in our Accessing Books around the World Paragraph? Responses might include: “Where the 
librarian/organization is located,” “How the person/organization acted special,” and “What they need to do in order to get 
books to children.” 

• Help students notice that the details are written in complete sentences and the writer uses vivid and precise words to 
describe the librarian or organization (point these out in the paragraph).  

• Model how to look back at the text and notes that were taken about That Book Woman (Unit 1, Lessons 9 and 10) to verify 
important details. 

• ELLs may need extended time with 
the writing task. 

• Collaboration supports students’ 
engagement. 
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Closing and Assessment Meeting Students’ Needs 

A. Debrief (10 minutes)  
• Students gather after the work time to share out how they used the criteria to make their writing stronger: “My _______ 

meets the criteria because it tells the reader _________.” 

• Consider providing a sentence 
frame or starter, or a cloze sentence 
to assist with language production 
and give the structure required.  

 

Homework Meeting Students’ Needs 

• Continue reading in your independent reading book.    

 

Note: Review students’ drafts to make instructional decisions about Lesson 14. If the entire class has met the paragraph 
criteria, consider optional Lesson 14 on “hooks.” If most students need more time for revision, add in another revising day 
instead (and use hooks as an extension for students who have met the basic paragraph criteria).  
 
Before Lesson 14, use the Conventions checklist to prepare feedback for the class on the use of conventions in their 
paragraphs. Students will use this feedback to edit in Lesson 14. 
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Target Not Yet Almost There Excellent! Teacher Comments 

I can use correct 
capitalization in my 
writing.  
 
 
 
 

    

I can use punctuation 
correctly. 
 
 
 
 
 

    

I can spell grade-
appropriate words 
correctly. 
 
 
 
 

    

5-A-408



 

 

GRADE 3: MODULE 1: UNIT 3: LESSON 13 
Accessing Books around the World Paragraph 

Content Checklist 
 

 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. 
 

NYS Common Core ELA Curriculum  •  G3:M1:U1:L13  •  June 2013  •  2 
 

 

 

Learning Target Not Yet Almost There Excellent! Teacher Comments 

I can write a clear 
topic sentence that 
introduces the reader 
to my hero.  
 
 
 

    

I can include 
important details 
about my librarian/ 
organization:  
 
1. where the 
librarian/organization 
is located 
 
2. how the 
person/organization 
acted in a special way 
in order to deliver 
books. 
 

    

I can write a 
conclusion that wraps 
up the paragraph for 
my reader. 
 
 
 

    

5-A-409
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Grade 3: Module 1: Unit 3: Lesson 14 
Revising My Accessing Books around the World 
Informative Paragraph for a Hook to Captivate  
My Reader (Optional Lesson) 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can use the writing process to plan, revise, and edit my writing (with support). (W.3.5) 
I can write an informative text. (W.3.2) 

Supporting Learning Targets Ongoing Assessment 

• I can revise my Accessing Books around the World informative paragraph for a “hook” that captivates 
my reader. 

• Students’ paragraph hooks  

 

Agenda Teaching Notes 

1. Opening 

A. Engaging the Writer (5 minutes) 

B. Unpacking the Target (5 minutes) 

2. Work Time  

A. How Do Writers Create Captivating Hooks? (15 
minutes) 

B. Writing Hooks (25 minutes) 

3. Closing and Assessment 

A. Debrief (10 minutes) 

4. Homework 

• This lesson is optional.  

• The hook is an additional sentence to invite the reader into the text that precedes the topic sentence.  

• Use a variety of quality hook models.  

• In advance: be sure to use the Conventions checklist to prepare feedback for the class on their use of 
conventions in their paragraphs. 
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Lesson Vocabulary Materials 

captivate, hook, paragraph, revise, 
plan, edit 

• Chart paper 

• Markers 

• Models of Strong Hooks on chart paper (teacher-created) 

• Hooking Our Readers! Handout  

• Student paragraph drafts (begun in Lesson 11) 

• Accessing Books around the World Paragraph Conventions Checklist (from Lesson 12) 

 

Opening Meeting Students’ Needs 

A. Engaging the Writer (5 minutes)  
• Remind students about the Accessing Books around the World bookmark that they are working toward. In the previous 

lessons, they wrote drafts of their paragraphs and have been working on revising them to make their writing stronger. 
Today, they finish revising their paragraphs with the addition of a special sentence at the beginning called a “hook.” Ask 
students to Think-Pair-Share what they think a hook might be and why a writer might choose to include it.  

• Post a nonlinguistic symbol to 
represent hook and revise (e.g., a 
fishing hook for hook, two sets of 
eyes for revise) to be used 
throughout the year.  

B. Unpacking the Learning Target (5 minutes)  
• Students should be clear on the word revise. If necessary, remind the class that thoughtful writers revise their work, which 

means to look at again to make stronger or better. Ask students to discuss where in the writing process revising happens and 
to refer to the writing process vocabulary wall if they need help remembering. Refer ELLs to their personal vocabulary logs 
or dictionaries. 

• Tell students that a hook is the first sentence in a paragraph. When something is captivating, it grabs a person’s attention. 
Discuss why it’s important for a hook to be captivating. 

• ELLs should record hook and 
captivating into a personal 
dictionary or vocabulary log. They 
may need several examples of the 
word captivating and practice using 
it in context.  
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Work Time Meeting Students’ Needs 

A. How Do Writers Create Captivating Hooks? (15 minutes) 
• Two options for introducing hooks: 

* Refer students to the model hooks in the Hooking Our Readers! handout. (These are based on the Accessing Books 
around the World recording form for That Book Woman.) 

* Show the class three to five captivating hooks you’ve written on chart paper and on a student handout. Try to vary the 
strategies used in each sentence (i.e., question format, an exclamation, an interesting fact, or a quote from a text— see 
examples below). Below the hook, write the question “What did the writer do to make this hook captivating?” and leave 
space for students to write. 

• Ask the class to collaborate in small groups to read the hooks on their handout and then discuss why the hook is captivating. 
After that, they should write a brief comment on the handout that answers the question: “What did the writer do to make 
this hook captivating?” 

• Whole group, discuss how the writers made each hook captivating. Track students’ thinking on an anchor chart titled: How 
Do Writers Make Hooks Captivating? Depending on what types of hooks are used as models, the anchor chart may contain 
ideas such as: 

1. They ask the reader a question (i.e., “Have you ever met someone who changed your life forever?”). 

2. They tell the reader an interesting fact (i.e., “In the 1930s, President Roosevelt created a program to bring books to areas of 
Kentucky where there weren’t many schools or libraries.”). 

3. They tell the reader a specific quote from a book (i.e., “It’s not the horse alone that’s brave, I reckon, but the rider, too.”) 

• Use thoughtful grouping: ELL 
language acquisition is facilitated by 
interacting with native speakers of 
English who provide models of 
language. 

• Collaboration supports students’ 
engagement. 
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Work Time (continued) Meeting Students’ Needs 

B. Writing Hooks (25 minutes)  
• Briefly model writing a hook (or two) for the model paragraph from previous lessons, using the ideas on the hook anchor 

chart. Read these hooks aloud to the students, who will help identify which one sounds most captivating.  

• Students then write hooks for their paragraphs. Students write their hooks in a few different ways and read them aloud to 
peers during the writing time. Confer as they write, referring them to the anchor chart and model hooks as necessary. 

• Then invite students to select the hook they feel is most captivating for the reader and bring their favorite hook to share 
during the Debrief. 

• ELLs may need extended time to 
write their hooks. 

 

 

Closing and Assessment Meeting Students’ Needs 

A. Debrief (10 minutes)  
• Students Pair-Share their hooks by reading them aloud to a peer and using the sentence frame: “I think my hook is 

captivating because I ___________.”  

• If time permits, engage students in a conversation about how they wrote their hooks. What were their successes and 
challenges as writers today? 

• Consider providing a sentence 
frame or starter, or a cloze sentence 
to assist with language production 
and give the structure required. 

 

Homework Meeting Students’ Needs 

• Keep working on your paragraph.    

 

Note: Use the Conventions checklist to provide feedback on students’ paragraph conventions. They will use this feedback to 
edit in Lesson 15.  
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Hooking Our Readers! 
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Directions: Read the hooks below with your group and answer the question below each one: 
 
1. “Have you ever met someone who changed your life forever?” 
 What did the writer do to make this hook captivating? 
 
 
 
 
 
 
 
 
2. “In the 1930s, President Roosevelt created a program to bring books to areas of Kentucky where there  
 weren’t many schools or libraries.” 
 What did the writer do to make this hook captivating? 
 
 
 
 
 
 
 
 
3. “It’s not the horse alone that’s brave, I reckon, but the rider, too.” 
 What did the writer do to make this hook captivating? 
 
 
 
 
 
 
 
 
4. “Falling in love with reading is like magic!” 
 What did the writer do to make this hook captivating? 
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the World Informative Paragraph 

5-A-417



 

 

GRADE 3: MODULE 1: UNIT 3: LESSON 15 
Editing and Publishing: Accessing Books around 

the World Paragraph) 
 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. 
 

NYS Common Core ELA Curriculum  •  G3:M1:U3:L15 •  June 2013  •  1 
 

 

Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can use the writing process to plan, revise, and edit my writing (with support). (W.3.5) 
I can use conventions to send a clear message to my reader. (L.3.2) 

Supporting Learning Targets Ongoing Assessment 

• I can write a final draft that reflects craftsmanship. 

• I can use correct capitalization in my writing. 

• I can use correct end punctuation in my writing.  

• I can spell grade-appropriate words correctly. 

• I can use resources to check and correct my spelling. 

• Final published paragraph 

 

 

Agenda Teaching Notes 

1. Opening 

A. Engaging the Writer (5 minutes) 

2. Work Time  

A. Mini Lesson: Editing Conventions (5 minutes) 

B. Application: Editing Conventions (20 minutes) 

C. Mini Lesson: Craftsmanship (5 minutes) 

D. Publishing Paragraphs, Part 1 (20 minutes) 

3. Closing and Assessment 

A. Debrief (5 minutes) 

4. Homework 

• Ensure that you have completed a Conventions checklist for each student. This is essential for Work 
Time Part C.  

• Bookmark Publication Tip: Students may write their final published paragraphs on a standard-sized 
piece of paper, which can then be reduced in size on a photocopier to match the size of the bookmark 
cardstock.  
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Lesson Vocabulary Materials 

correct, grade-appropriate, resources, 
reflect, check, handwriting, 
craftsmanship, capitalization, ending, 
punctuation, publish 
 

• Students’ paragraph drafts with revisions 

• Accessing Books around the World Paragraph Conventions Checklist (from Lesson 12; for teacher use) 

• Final draft paper 

 

Opening Meeting Students’ Needs 

A. Engaging the Writer (5 minutes)  
• Recap the writing journey students have been on with their Accessing Books around the World bookmarks. They have 

planned, drafted, and revised their paragraphs. Today is an editing day, which means students correct spelling, punctuation, 
and capitalization of their writing.  

• Distinguish editing from revision. Refer to the supporting targets of the lesson, clarifying the words capitalization, spell, 
resources, and punctuation.  

• Remind students that when they edit their writing for these conventions, their work reflects craftsmanship which is another 
word for care and quality in presentation.  

• Tell students they will rewrite their final paragraphs using their most careful handwriting when they have finished editing. 
This is also an element of craftsmanship. 

• Consider providing nonlinguistic 
symbols to assist ELLs in making 
connections with vocabulary. These 
symbols can be used throughout the 
year. 

• ELLs can enter craftsmanship into 
their personal dictionaries or 
vocabulary logs. 
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Work Time Meeting Students’ Needs 

A. Mini Lesson: Editing Conventions (5 minutes) 
• Model for students how to use the Accessing Books around the World Paragraph Conventions Checklist and their 

draft writing to edit their spelling, capitalization, and punctuation.  

• First, model for students about how writers read through their drafts to identify words that are misspelled. Model for 
students how they should mark these words and then find the correct spelling for their words from classroom resources: on 
word walls, in dictionaries, on vocabulary cards, or in the texts used throughout the module. Sometimes students may need 
someone to simply correct the spelling of words that third-graders do not need to know how to spell on their own. 

• Invite students to share the rules for capitalization (i.e., start of sentences and proper nouns). Next, model how to search for 
capital letters at the start of sentences and with names of specific people and places. Support students by identifying places 
in their writing where they need to add capital letters before they begin editing independently.  

• Discuss end punctuation. Remind students that punctuation marks are important signals that help readers know when to 
slow down, stop, or read with expression Students should be on the lookout for places where they need to include a period, 
question mark, or exclamation point in their paragraphs. Support students by identifying places in their writing where they 
need to add ending punctuation before they begin editing independently. 

• Consider providing nonlinguistic 
symbols on the Conventions 
checklist to support students.  

• Students needing additional support 
will benefit from a few targeted 
areas for editing marked on their 
paragraphs. 

• During Work Time, pull small, 
targeted needs-based groups of 
students as required. 

B. Application: Editing Conventions (20 minutes) 
• Students spend 20 minutes of this session editing their writing for correct capitalization, spelling, and punctuation. Remind 

students to use their Conventions checklists to identify what they need to work on. Confer with students and offer support 
and guidance as needed.  

• Refer to a nonlinguistic symbol for 
craftsmanship to assist ELLs in 
making the connection. 

 

C. Mini Lesson: Craftsmanship (5 minutes) 
• Briefly review the word craftsmanship. Remind students that work that shows craftsmanship is neatly and carefully created. 

This is important because the reader needs to be able to understand our writing. Show students a final handwritten 
paragraph and invite them to Pair-Share what they notice about the craftsmanship of a published paragraph. Connect the 
word publish to the writing process vocabulary used throughout the unit. Track students’ ideas about craftsmanship on an 
anchor chart titled: When Writers Show Craftsmanship, What Do They Do? 

• Suggested ideas for the chart include: 

* Put spaces between their words 

* Use their neatest handwriting 

• ELLs may require extended time for 
completion of task and use of a 
bilingual dictionary. 
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Work Time (continued) Meeting Students’ Needs 

D. Publishing Paragraphs, Part 1 (20 minutes)  
• Students write their final revised and edited paragraphs onto a new sheet of paper, attending to the elements of 

craftsmanship generated during the lesson. Confer with students and provide feedback and guidance as needed. 

 
Note: Students will also have 15 minutes in the next session will to continue publishing their paragraphs.  

• ELLs may need extended time to 
write their hooks. 

 

 

Closing and Assessment Meeting Students’ Needs 

A. Debrief (5 minutes)  
• Invite students to pair share their successes and challenges connected to craftsmanship: 

* “What are you most proud of?” 

* “What was challenging for you?” 

• Post a sentence starter and model to 
assist as students participate in 
discussion: “I am most proud of 
______” and “Writing neatly is a 
challenge for me because 
______________.” 

 

Homework Meeting Students’ Needs 

• Ideally, students will finish editing their writing at school; however, if students need more time to complete the task, they 
may take their writing home to complete. 

 

Note: Photocopy students’ writing before they take it home to ensure a backup copy if needed. 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can write an informative text. (W.3.2) 
I can group supporting facts together about a topic in an informative/explanatory text using both text and illustrations. (W.3.2) 

Supporting Learning Targets Ongoing Assessment 

• I can create a quality illustration that helps the reader understand my Accessing Books around the 
World paragraph. 

• Student illustration and list of geographical features 
about the region  

 

Agenda Teaching Notes 

1. Opening 

A. Engaging the Writer (5 minutes) 

2. Work Time  

A. Publishing Paragraphs, Part 2 (15 minutes) 

B. Identifying Criteria for a Quality Illustration 
(5 minutes) 

 Creating Illustrations (30 minutes) 

3. Closing and Assessment 

A. Debrief (5 minutes) 

4. Homework 

• As noted in the Performance Task description, students may create their illustrations using technology 
or in collaboration with a studio art teacher. 

• In advance: Create a model bookmark illustration, or locate an appropriate model on the internet. 

• Once students have completed both their published paragraph and quality illustration, they should 
attach them on a piece of cardstock for the final bookmark. See Lesson 15 about using a photocopier to 
reduce students’ writing to fit the bookmark cardstock. 

• Vocabulary may need to be clarified for some students: bookmark, superhero, bring to life. 

 

Lesson Vocabulary Materials 

create, quality, informative 
paragraphs, illustration  
 

• Chart paper 

• Markers 

• Model bookmark illustration (teacher-created or teacher-provided) 

• Materials for student illustrations (small pieces of paper, colored pencils, markers) 

5-A-423
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Opening Meeting Students’ Needs 

A. Engaging the Writer (5 minutes)  
• Congratulate students on their efforts and perseverance! Today they will continue the publishing work from yesterday and 

complete the final step of their Accessing Books around the World task: an illustration for their bookmark. Discuss the 
words create, quality, and illustration to ensure that students understand the target. Consider adding pictures above these 
words to help students understand the academic vocabulary of the target.   

• Briefly discuss why writers often include illustrations with text. “Remember how we have been studying how readers use 
words and illustrations to better understand text?” Take a moment to look at illustrations in some favorite picture books as a 
way to help students connect illustrations to the work of writers in the real world. “Now we get to try that as writers as we 
create illustrations to match our informative paragraphs.” 

• Increase interactions with 
vocabulary in context to support all 
learners.  

 

Work Time Meeting Students’ Needs 

A. Publishing Paragraphs, Part 2 (15 minutes) 
• Briefly refer to the craftsmanship anchor chart from the previous session. Remind students to attend to the elements of 

craftsmanship as they finish publishing today. Confer with students and provide feedback and guidance as needed. 

 

• Providing a model enables students 
to gain a clear and understandable 
vision of the criteria for a quality 
illustration. 
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Work Time (continued) Meeting Students’ Needs 

B. Identifying Criteria for a Quality Illustration (5 minutes) 
• Invite students to study a model bookmark illustration alongside the model paragraph with the framing question: 

“What makes this a quality Accessing Books around the World bookmark illustration?”   

• Students may then discuss this question with a peer or small group. Listen in on students’ conversations and target a few 
students to respond. As they share, track these criteria on an anchor chart titled: What Makes a Quality Accessing Books 
around the World Bookmark Illustration? Emphasize that students should not worry about their artistic ability.  What is 
most important is the message they convey through their illustration. Guide students toward the general criteria. 

• The illustration: 

* Shows something important/special about the librarian or organization  

* Matches the text in the Accessing Books around the World paragraph 

* Fills the whole piece of paper 

* Provides detail 

* Displays care and neatness 

* Is carefully outlined with a marker 

• Briefly think aloud about how an illustrator decides what to create: “That Book Woman carried books on her horse to people 
deep in the Appalachian Mountains. I could draw a picture of a horse with books tied to the saddle. I also know that the 
paths are difficult to travel on. I could draw the path really narrow and steep with lots of rocks and plants like it would be in 
the mountains.” Invite students to turn and talk with a partner and share one or two ideas for how they might select their 
illustration.  

• Consider providing nonlinguistic 
symbols to assist ELLs in making 
connections with the criteria. These 
symbols can be used throughout the 
year when discussing quality 
illustrations. 

 

C. Creating Illustrations (30 minutes) 
• During the remainder of the work time, students create their final bookmark illustrations. Use this time to confer with 

students and provide feedback and reminders about criteria as appropriate. Remind students that because readers need 
illustrations and matching text to understand what they read, their job as writers is to create a picture that brings Accessing 
Books around the World to life. 

• Some ELLs may need clarification 
on the phrase “bring to life.”  

 

5-A-425



 

  

GRADE 3: MODULE 1: UNIT 3: LESSON 16 
Illustrating: 

 Geography Icon 
 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. 
 

NYS Common Core ELA Curriculum  •  G3:M1:U3:L16 •  June 2013  •  5 
 

 

Closing and Assessment Meeting Students’ Needs 

A. Debrief (5 minutes)  
• Invite students to bring their illustrations to the debrief and share why they chose to create their specific one and how they 

think their drawing reflects the criteria for quality.  

• Consider providing a sentence 
starter to assist ELLs with oral 
language production. 

 

Homework Meeting Students’ Needs 

• Ideally, students will finish their illustrations at school; however, if students need more time to complete the task, they may 
take their illustrations home to complete.  

 

Note: Remember to invite a real audience for the bookmark share during Lesson 17. The audience may be students within the 
class, students in a different class, families, etc. Depending on the audience, the share may happen within that lesson or 
within another block of time. 

 

 
  

There are no new supporting materials for this lesson. 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can write an informative text. (W.3.2) 

Supporting Learning Targets Ongoing Assessment 

• I can write a new informative paragraph about how people help deliver books to children in remote and 
difficult places.  

• I can read my Accessing Books around the World bookmark fluently to my audience. 

• On-Demand End of Unit Assessment (informative 
paragraph) 

• Student presentation of bookmark 

 

Agenda Teaching Notes 

1. Opening 

A. Engaging the Writer (5 minutes) 

2. Work Time  

A. On-Demand End of Unit Assessment (35 minutes) 

B. Bookmark Share and Celebration (15 minutes) 

C. Creating Illustrations (30 minutes) 

3. Closing and Assessment 

A. Debrief (5 minutes) 

4. Homework 

• In this assessment, students read an excerpt from My Librarian is a Camel from another country (not 
the country that they made their bookmark about). 

• Be sure to invite a real audience for the bookmark share (it may be students within the class, students in 
a different class, families, etc.). Depending on the audience, the share may happen within this lesson or 
within another block of time.  

• Note: Although students read their bookmarks aloud, this does not formally address a fluency CCLS, 
since students’ own writing is unlikely to be at the third-grade reading level. 
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Lesson Vocabulary Materials 

audience, informative, paragraph, 
fluently 
 

• Paragraph Writing Accordion graphic organizer (one per student) 

• Students will need access to the text from My Librarian Is a Camel for the following countries: Finland, Indonesia, Papua 
New Guinea, Thailand, Zimbabwe. 

• On-Demand End of Unit Assessment: Accessing Books around the World: An Informative Paragraph (one per student) 

• Final published bookmarks  

• Accessing Books around the World Paragraph Content Checklist (introduced in Lesson 12; included here for Teacher 
Reference for scoring the assessment)Materials for student illustrations (small pieces of paper, colored pencils, markers) 

 

Opening Meeting Students’ Needs 

A. Engaging the Writer (5 minutes)  
• Tell the class that today’s lesson is all about demonstrating and celebrating what they’ve learned as writers and bookmark 

creators.  

• Students should be familiar with the language of the targets, so read them aloud and invite students to turn and tell a 
partner what each target means in their own words. Address any questions or misconceptions. 

 

 

Work Time Meeting Students’ Needs 

A. Publishing Paragraphs, Part 2 (15 minutes) 
• A. On-Demand End of Unit Assessment (35 minutes)  

• Students will write a paragraph independently (no assistance from peers or teachers).  

• Introduce the assessment with language such as: “You all have been working hard as writers to learn what makes a quality 
informative paragraph. Today you are going to show everything you know about writing a quality informative paragraph. 
You may not write about the librarian or organization portrayed on your bookmark, but you may write about any other 
librarian or organization you learned about in My Librarian Is a Camel.” 

• Answer any clarifying questions and invite students to begin writing once they are clear on the assessment task.  

Tell them that they may use the Paragraph Writing Accordion graphic organizer if it is helpful. 

• Provide time for students to practice 
reading their bookmark paragraph 
aloud fluently in preparation for the 
celebration/share. 
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Work Time (continued) Meeting Students’ Needs 

B. Bookmark Share and Celebration (15 minutes) 
• Celebrate the end of Module 1 by having students share their Accessing Books around the World bookmarks with others. 

Students read their paragraphs aloud to an audience (this may be done one-on-one or in small groups) and answer any 
questions the audience has about the librarian. Depending on the audience, consider setting up a structure for audience 
feedback: “I like how you __________,” and “I learned _________.” 

  

 

 

Closing and Assessment Meeting Students’ Needs 

A. Debrief (5 minutes)  
• Invite students to share with a small group their most interesting new learning about Accessing Books around the World.    

• “I used to __________, but now I _________.” (For example: “I used to think that all children went to the library to get 
their books, but now I know that people like the ‘Book Woman’ delivered books to children high in the Appalachian 
Mountains on her horse.”) 

• Consider providing a sentence 
frame or starter, or a cloze sentence 
to assist ELLs with language 
production and the structure 
required.  

 

Homework Meeting Students’ Needs 

• None  
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On-Demand End of Unit Assessment: 

Accessing Books around the World: An Informative Paragraph 
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Read a new short excerpt from My Librarian is a Camel about a new country. Write an informative paragraph describing whom 
the librarian or organization is and why the person or organization is special.  
 
You may use your “Accessing Books around the World” recording forms or your background knowledge to write your paragraph. 
You may also use the Paragraph Writing Accordion graphic organizer if it’s helpful. 
 
You will write all by yourself today. Remember to try to meet all of the criteria for a quality informative paragraph.  
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Topic: 

Detail: 

Explain: 

Detail: 

Explain: 

Name: 

Date: 

5-A-433



 

 

GRADE 3: MODULE 1: UNIT 3: LESSON 17 
Accessing Books around the World  

Paragraph Content Checklist (for Teacher Reference) 
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Learning Target Not Yet Almost There Excellent! Teacher Comments 

I can write a clear 
topic sentence that 
introduces the reader 
to my hero.  
 
 
 

    

I can include 
important details 
about my librarian:  
 
1. Where the librarian  
is located 
 
2. How the person or 
organization acted in a 
special way in order to 
deliver books 
 

    

I can write a 
conclusion that wraps 
up the paragraph for 
my reader. 
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GRADE 5, MODULE 2A: OVERVIEW

GRADE 5, MODULE 2A INTRODUCTION: Researching to Build Knowledge and Teaching Others: Biodiversity in Rainforests of  the 
Western Hemisphere

GUIDING QUESTIONS 
AND BIG IDEAS

•	 What is unique about living things in the Amazon?
•	 How do scientists learn about the natural world and communicate what they learn?  
•	 Scientists	observe	closely	and	record	those	observations	in	various	ways.
•	 Authors	organize	informational	text	in	specific	ways	to	convey	scientific	ideas	and	concepts.

1

This module—intended to be used in conjunction with a Social Studies 
unit about Latin America—features a close read of  The	 Most	 Beautiful	
Roof 	 in	 the	World (1160L)*  by Kathryn Lasky. This beautifully illustrated 
informational text describes the work of  scientists documenting the 
biodiversity of  rainforests. The specific literacy focus is on reading 
scientific and technical text as well as writing to inform and explain. In the 
first unit, students build basic background knowledge about the rainforest 
(particularly those of  the Western Hemisphere), and begin to examine how 
scientists closely observe the natural world to then help them communicate 
their research through carefully organized and worded scientific text. Unit 2 

focuses on a case study of  Meg Lowman, the researcher featured in The	Most	
Beautiful	Roof 	in	the	World. Students then analyze the structure and function 
of  scientific field guides and filed journals determining what quality field 
guides and journals look and sound like. Students research about a living 
thing that scientist Meg Lowman may encounter in the rainforest in her 
research and write with clear and effective word choice about their chosen 
insect of  the rainforest. As the final performance task, students produce 
an informational report and then a field journal–style page intended for 
younger readers. This performance task centers on NYSP12 ELA CCSS 
RI.5.7, RI.5.9, W.5.2, W.5.3, W.5.4, W.5.7, W.5.8, and W.5.9.

PERFORMANCE TASK Research-based Narrative Writing: Rainforest Field Journal Page
After researching scientific texts on an arthropod that Meg Lowman might see in the rainforest, students will write 
a page from a field journal in which they incorporate information that they have gathered from research. They will 
also include an informational textbox that states how it contributes to the rainforest ecosystem and lists the essential 
characteristics of  that arthropod. This performance task intentionally blends informational and narrative writing, and 
centers on NYSP12 ELA CCSS RI.5.7, RI 5.9, W.5.2, W.5.3, W.5.4, W.5.5, W.5.7, W.5.8, and W.5.9.

*The Lexile measure for The	Most	Beautiful	Roof 	in	the	World is well above the fifth-grade band, due largely to the domain-specific science 
vocabulary. Yet, based on qualitative measures and professional judgment, this text is appropriate for fifth-graders. Lessons include 
explicit instruction on how to use a glossary when reading informational text, and how to infer scientific terms from context.

NYS Common Core ELA Curriculum Grade 5 • Module 2A
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CONTENT CONNECTIONS • This module is designed to address English Language Arts standards. However, the module intentionally 
incorporates Social Studies and Science content that may align to additional teaching during other parts of  the 
day. These intentional connections are described below.

NYS SOCIAL STUDIES 
CORE CURRICULUM

• The extensive biodiversity of  North and South America produces unique biomes and species of  plants and 
animals.

• Geographic reasoning: Identify how environment affects human activities and how human activities affect the 
environment.

NYS SCIENCE • Living Environment, Key Idea 6: Plants and animals depend on each other and their physical environment
• Living Environment, Key Idea 7: Human decisions and activities have had a profound impact on the physical 

and living environment.

GRADE 5, MODULE 2A: OVERVIEW

NYS Common Core ELA Curriculum Grade 5 • Module 2A
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NYSP12 CCLS ASSESSED IN THIS MODULE: ENGLISH LANGUAGE ARTS OUTCOMES

GRADE 5, MODULE 2A: OVERVIEW

CCS STANDARDS: READING - LITERATURE LONG-TERM LEARNING TARGETS

• RL.5.1. Quote accurately from a text when explaining what the text 
says explicitly and when drawing inferences from the text.

• I can explain what a text says using quotes from the text.
• I can make inferences using quotes from text.

• RL.5.2. Determine a theme of  a story, drama, or poem from details 
in the text, including how characters in a story or drama respond 
to challenges or how the speaker in a poem reflects upon a topic; 
summarize the text.

• I can determine a theme based on details in a literary text.
• I can summarize a literary text.

• RL.5.4. Determine the meaning of  words and phrases as they are 
used in a text, including figurative language such as metaphors 
and similes.

• I can explain the main points in a historical, scientific, or technical 
text, using specific details in the text.

• RL.5.5. Explain how a series of  chapters, scenes, or stanzas fits 
together to provide the overall structure of  a particular story, 
drama, or poem.

• I can explain how a series of  chapters, scenes, or stanzas fit 
together to create a larger literary text.

• RL.5.6. Describe how a narrator’s or speaker’s point of  view 
influences how events are described.

• I can describe how a narrator’s point of  view influences the 
description of  events.

• RL.5.7. Analyze how visual and multimedia elements (e.g., graphic 
novel or multimedia presentation of  fiction, folktale, myth, or poem) 
contribute to the meaning, tone, or beauty of  a text (e.g., graphic 
novel, multimedia presentation of  fiction, folktale, myth, poem).

• I can analyze how visual and multimedia elements add to the 
meaning, tone, or beauty of  literary text.

NYS Common Core ELA Curriculum Grade 5 • Module 2A
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ENGLISH LANGUAGE ARTS OUTCOMES
GRADE 5, MODULE 2A: OVERVIEW

CCS STANDARDS: READING —INFORMATIONAL TEXT LONG-TERM LEARNING TARGETS

• RI.5.1. Quote accurately from a text when explaining what the text 
says explicitly and when drawing inferences from the text.

• I can explain what a text says using quotes from the text.

• RI.5.2. Determine two or more main ideas of  a text and explain 
how they are supported by key details; summarize the text.

• I can determine the main idea(s) of  an informational text based 
on key details.

• I can summarize an informational text.

• RI.5.3. Explain the relationships or interactions between two 
or more individuals, events, ideas, or concepts in a historical, 
scientific, or technical text based on specific information in the 
text.

• I can explain important relationships between people, events, 
and ideas in a historical, scientific, or technical text using specific 
details in the text.

• RI.5.4. Determine the meaning of  general academic and domain-
specific words and phrases in a text relevant to a grade 5 topic or 
subject area.

• I can determine the meaning of  academic words or phrases in an 
informational text.

• I can determine the meaning of  content words or phrases in an 
informational text.

• RI.5.5. Compare and contrast the overall structure (e.g., 
chronology, comparison, cause/effect, problem/solution) of  
events, ideas, concepts, or information in two or more texts.

• I can compare and contrast the organizational structure of  
different informational texts. 

• RI.5.6. Analyze multiple accounts of  the same event or topic, noting 
important similarities and differences in the point of  view they 
represent.

• I can compare and contrast multiple accounts of  the same event or 
topic.

• RI.5.7. Draw on information from multiple print or digital sources, 
demonstrating the ability to locate an answer to a question quickly or 
to solve a problem efficiently.

• I can locate an answer or solve a problem efficiently, drawing from 
multiple informational sources.

• RI.5.8. Explain how an author uses reasons and evidence to support 
particular points in a text, identifying which reasons and evidence 
support which point(s).

• I can explain how authors use evidence and reasons to support their 
points in informational texts.

NYS Common Core ELA Curriculum Grade 5 • Module 2A
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ENGLISH LANGUAGE ARTS OUTCOMES

CCS STANDARDS: WRITING LONG-TERM LEARNING TARGETS

• W.5.1. Write opinion pieces on topics or texts, supporting a point 
of  view with reasons and information.

 a. Introduce a topic or text clearly, state an opinion, and create an  
   organizational structure in which ideas are logically grouped to  
   support the writer’s purpose.

 b. Provide logically ordered reasons that are supported by facts  
   and details.

• I can write an opinion piece that supports a point of  view with 
reasons and information.

 a. I can introduce the topic of  my opinion piece.
 a. I can create an organizational structure in which I group  

    together related ideas. 
 b. I can identify reasons that support my opinion.

GRADE 5, MODULE 2A: OVERVIEW

CCS STANDARDS: READING —INFORMATIONAL TEXT LONG-TERM LEARNING TARGETS

• RI.5.9. Integrate information from several texts on the same topic 
in order to write or speak about the subject knowledgeably.

• I can accurately synthesize information from multiple texts on the 
same topic.

• RI.5.10. By the end of  the year, read and comprehend 
informational texts, including history/social studies, science, and 
technical texts, at the high end of  the grades 4–5 text complexity 
band independently and proficiently.

• I can read grade-level informational texts proficiently and 
independently.

CCS STANDARDS: READING—FOUNDATIONAL SKILLS LONG-TERM LEARNING TARGETS

• RF.5.4. Read with sufficient accuracy and fluency to support 
comprehension.

 a. Read grade-level text with purpose and understanding.
 b. Read grade-level prose and poetry orally with accuracy,   

    appropriate rate, and expression.

• I can read fifth-grade level texts accurately and fluently to make 
meaning.

 a. I can read fifth-grade texts with purpose and understanding.
 b. I can read fifth-grade texts with fluency.

NYS Common Core ELA Curriculum Grade 5 • Module 2A
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ENGLISH LANGUAGE ARTS OUTCOMES

CCS STANDARDS: WRITING LONG-TERM LEARNING TARGETS

• W.5.2. Write informative/explanatory texts to examine a topic and 
convey ideas and information clearly.

 a. Introduce a topic clearly, provide a general observation and  
   focus, and group related information logically; include  
   formatting (e.g., headings), illustrations, and multimedia when  
   useful to aiding comprehension.

 b. Develop the topic with facts, definitions, concrete details,  
   quotations, or other information and examples related to the  
   topic.

 c. Link ideas within and across categories of  information using  
   words, phrases, and clauses (e.g., in contrast,  especially).

 d. Use precise language and domain-specific vocabulary to inform  
    about or explain the topic.

• I can write informative/explanatory texts that convey ideas and 
information clearly.

 a. I can introduce a topic clearly.
 a. I can group supporting facts together about a topic in an  

   informative/explanatory text 
 a. I can use text, formatting, illustrations, and multimedia to  

   support my topic.
 b. I can develop the topic with facts, definitions, details, and  

   quotations.
 c. I can use linking words and phrases (e.g., in contrast, especially)  

   to connect ideas within categories of  information. 
 d. I can use precise, content-specific vocabulary to inform or  

   explain about a topic.

• W.5.3. Write narratives to develop real or imagined experiences 
or events using effective technique, descriptive details, and clear 
event sequences.

 a. Orient the reader by establishing a situation and introducing  
   a narrator and/or characters; organize an event sequence that  
   unfolds naturally.

 b. Use a variety of  transitional words, phrases, and clauses to  
   manage the sequence of  events.

 c. Use concrete words and phrases and sensory details to convey  
   experiences and events precisely.

• I can write narrative texts about real or imagined experiences or 
events.

 a. I can establish a situation.
 a. I can organize events in an order that makes sense in my  

   narrative.
 b. I can use transitional words, phrases, and clauses to show the  

   order of  events in a narrative text.
 c. I can use sensory details to describe experiences and events  

   precisely.

• W.5.4. Produce clear and coherent writing in which the 
development and organization are appropriate to task, purpose, 
and audience.

• I can produce clear and coherent writing that is appropriate to 
task, purpose, and audience.

GRADE 5, MODULE 2A: OVERVIEW
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ENGLISH LANGUAGE ARTS OUTCOMES

GRADE 5, MODULE 2A: OVERVIEW

CCS STANDARDS: WRITING LONG-TERM LEARNING TARGETS

• W.5.5. With guidance and support from peers and adults, develop 
and strengthen writing as needed by planning, revising, editing, 
rewriting, or trying a new approach.

• With support from peers and adults, I can use a writing process to 
produce clear and coherent writing.

• W.5.7. Conduct short research projects that use several sources to 
build knowledge through investigation of  different aspects of  a 
topic.

• I can build knowledge about multiple aspects of  a topic by 
conducting research.

• I can use several sources to build my knowledge about a topic.

• W.5.8. Recall relevant information from experiences or gather 
relevant information from print and digital sources; summarize or 
paraphrase information in notes and finished work, and provide a 
list of  sources.

• I can document what I learn about a topic by taking notes.
• I can summarize or paraphrase information in my notes and in 

finished work.
• I can provide a list of  sources I used to gather information.

• W.5.9. Draw evidence from literary or informational texts to 
support analysis, reflection, and research.

• a. Apply grade 5 reading standards to literature (e.g., “Compare 
and contrast two or more characters, settings, or events in a 
story or a drama, drawing on specific details in the text [e.g., how 
characters interact]”).

• b. Apply grade 5 reading standards to informational texts (e.g., 
“Explain how an author uses reasons and evidence to support 
particular points in a text, identifying which reasons and evidence 
support which point[s]”).

• I can choose evidence from literary or informational texts to 
support analysis, reflection, and research. 

 a. I can compare and contrast two or more characters, settings, or  
   events in a story or a drama, drawing on specific details in the  
   text (e.g., how characters interact).

 b. I can explain how an author uses reasons and evidence to  
   support particular points in a text, identifying which reasons  
   and evidence support which point(s).

• W.5.10. Write routinely over extended time frames (time for 
research, reflection, and revision) and shorter time frames (a 
single sitting or a day or two) for a range of  discipline-specific 
tasks, purposes, and audiences.

• I can write for a variety of  reasons.
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ENGLISH LANGUAGE ARTS OUTCOMES

GRADE 5, MODULE 2A: OVERVIEW

CCS STANDARDS: SPEAKING & LISTENING LONG-TERM LEARNING TARGETS

• SL.5.1. Engage effectively in a range of  collaborative discussions 
(one-on-one, in groups, and teacher-led) with diverse partners on 
grade 5 topics and texts, building on others’ ideas and expressing 
my own clearly.

 a. Come to discussions prepared, having read or studied  
   required material; explicitly draw on that preparation and  
   other information known about the topic to explore ideas under  
   discussion.

 b. Follow agreed-upon rules for discussions and carry out  
   assigned roles.

 c. Pose and respond to specific questions by making comments  | 
   that contribute to the discussion and elaborate on the remarks  
   of  others.

 d. Review the key ideas expressed and draw conclusions in light  
    of  information and knowledge gained from the discussions.

• I can effectively engage in discussions with diverse partners about 
fifth-grade topics and texts.

 a. I can prepare myself  to participate in discussions. 
 b. I can draw on information to explore ideas in the discussion.
 c. I can follow our class norms when I participate in a  

   conversation.
 d. I can ask questions that are on the topic being discussed.
 e. I can connect my questions and responses to what others say.
 f. After a discussion, I can explain key ideas about the topic being 

discussed.

• SL.5.2. Summarize a written text read aloud or information 
presented in diverse media and formats, including visually, 
quantitatively, and orally.

• I can summarize text that is read aloud to me.
• I can summarize information that is presented in pictures and/or 

numbers. 

• SL.5.4. Report on a topic or text or present an opinion, sequencing 
ideas logically and using appropriate facts and relevant, descriptive 
details to support main ideas or themes; speak clearly at an 
understandable pace.

• I can speak clearly and at an understandable pace.

• SL.5.6. Adapt speech to a variety of  contexts and tasks, using 
formal English when appropriate to task and situation.

• I can adapt my speech for a variety of  contexts and tasks, using 
formal English when appropriate.

NYS Common Core ELA Curriculum Grade 5 • Module 2A
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CCS STANDARDS: LANGUAGE LONG-TERM LEARNING TARGETS

• L.5.2. Demonstrate command of  the conventions of  standard 
English capitalization, punctuation, and spelling when writing.

 a. Use punctuation to separate items in a series.*
 b. Use a comma to separate an introductory element from the rest  

   of  the sentence.
 c. Use a comma to set off  the words yes and no (e.g., Yes, thank  

   you), to set off  a tag question from the rest of  the sentence (e.g.,  
   It’s true, isn’t it?), and to indicate direct address (e.g., Is that you,  
   Steve?).

 d. Use underlining, quotation marks, or italics to indicate titles of   
   works.

 e. Spell grade-appropriate words correctly, consulting references as  
   needed.

• I can use conventions to send a clear message to my reader.
 a. I can use punctuation to separate items in a series.
 b. I can use a comma to separate an introductory word or phrase  

   from the rest of  the sentence.
 c. I can use a comma to set off  the words yes and no (e.g., Yes,  

   thank you).
 c. I can use a comma to set off  a tag question 
    from the rest of  the sentence (e.g., It’s true,   
    isn’t it?).
 c. I can use a comma to indicate direct address 
    (e.g., Is that you, Steve?).
 d. I can use underlining, quotation marks, or italics to indicate titles  

   of  works.
 e. I can spell grade-appropriate words correctly.
 e. I can consult reference materials to check and correct my  

   spelling.

• L.5.4. Determine or clarify the meaning of  unknown and multiple-
meaning words and phrases based on grade 5 reading and content, 
choosing flexibly from a range of  strategies.

 a. Use context (e.g., cause/effect relationships, comparisons in text)  
   as a clue to the meaning of  a word or phrase.

• I can use a variety of  strategies to read grade appropriate words and 
phrases I don’t know.

 a. I can use context (e.g., cause/effect relationships. comparisons in  
   text) to help me understand the meaning of  a word or phrase.

9
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CENTRAL TEXTS Kathryn Lasky, The	Most	Beautiful	Roof 	in	the	World: Exploring the Rainforest Canopy, photographed by Christopher G. 
Knight (New York: Gulliver Green, 1997); ISBN: 978-0-15-200893-2.

“Sloth Canopy Researcher: Bryson Voirin,” from the Biomes of  the World Web site, copyright © 2002–2012 by 
UntamedScience.com and Bryson Voirin: www.thewildclassroom.com/biomes/scientistprofile/scientists/byrson.html 

“Hawaii’s Endangered Happy Face Spider,” Expeditionary Learning, 2012. 

“Live Online Interview with Eve Nilson,” Special Issues: Inside the Rainforest: 
http://teacher.scholastic.com/scholasticnews/indepth/rainforest/submit.asp

Phyllis Barkas Goldman, “The Amazon Rainforest” from Monkeyshines on Central & South America (Greensboro, NC: 
North Caroline Learning Institute, 1995); available from NovelNY or at (http://web.ebscohost.com.dmvgateway.nysed.
gov/ehost/detail?sid=43d3fa25-9662-4c68-803e-29d0410c29dc%40sessionmgr110&vid=3&hid=119&bdata=JnNpdGU9
ZWhvc3QtbGl2ZQ%3d%3d#db=prh&AN=12545587.

Aaron Shepard, “The Wings of  the Butterfly: A Tale of  the Amazon Rainforest,” in Cricket, Mar2011, 38:6: 15–18; 
available from NovelNY.

EXCERPTS 24 Questions with NRC Director Dr. Meg Lowman: http://blog.visitraleigh.com/2012/03/19/24-questions-with-nrc-
director-dr-meg-lowman/

Marian Smith Holmes, “Interview: Meg Lowman,” in Smithsonian magazine (Dec 2006): http://www.smithsonianmag.com/
science-nature/interview-lowman.html 

ADDITIONAL 
RESOURCE

The official website of  Dr. Meg Lowman: http://canopymeg.com/wp/2012/04/page/2/

VIDEO “Great Bear Rainforest Remote Camera Project”: http://vimeo.com/9433768 
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GRADE 5, MODULE 2A: OVERVIEW

CALENDARED CURRICULUM MAP: Week at a Glance

WEEK INSTRUCTIONAL FOCUS LONG-TERM TARGETS ASSESSMENTS

Unit 1: Building Background Knowledge: 
How Scientists Communicate about the Living Things of  the Rainforest

Weeks 1–2 • Building Background Knowledge: 
Examining the Unique Living Things 
of  the Rainforests and the Scientists 
Who Study Them

• Reading an Interview: “Sloth Canopy 
Researcher: Bryson Voirin”

• Continued Close Read of  “Sloth 
Canopy Researcher: Bryson Voirin” 
Plus Identifying My Learning Style

• Summarizing Informational Text (an 
Article): “Hawaii’s Endangered Happy 
Face Spider”

• Informational Text Features: 
Analyzing “Hawaii’s Endangered 
Happy Face Spider”

• I can explain what a text says using quotes from 
the text. (RI.5.1)

• I can determine the main idea(s) of  an 
informational text based on key details. (RI.5.2)

• I can explain important relationships between 
ideas in a scientific text using specific details in the 
text. (RI.5.3) 

• I can compare and contrast the organizational 
structure of  different informational texts. (RI.5.5)

• I can use context (e.g., cause/effect relationships, 
comparisons in text) to help me understand the 
meaning of  a word or phrase. (L.5.4)

• Mid-Unit 1 Assessment: 
Analyzing an Interview 
with a Rainforest 
Scientist (NYSP12 ELA 
CCLS RI.5.1, RI.5.2, 
RI.5.3, RI.5.5 and L.5.4)
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GRADE 5, MODULE 2A: OVERVIEW
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WEEK INSTRUCTIONAL FOCUS LONG-TERM TARGETS ASSESSMENTS

Unit 1: Building Background Knowledge: 
How Scientists Communicate about the Living Things of  the Rainforest

Weeks 1–2 • Analyzing Documentary Videos: 
“Great Bear Rainforest Remote 
Camera Project” British Columbia, 
Canada

• Synthesizing Information: Living 
Things in the Rainforest

• Science Talk

• I can explain what a text says using quotes from 
the text. (RI.5.1)

• I can determine the main idea(s) of  an 
informational text based on key details. (RI.5.2)

• I can determine the meaning of  academic words 
or phrases in an informational text. (RI.5.4)

• I can determine the meaning of  content words or 
phrases in an informational text. (RI.5.4)

• I can compare and contrast the organizational 
structure of  different informational texts. 

• (RI.5.5)
• I can accurately synthesize information from 

multiple texts on the same topic. (RI.5.9)
• I can write an opinion piece and identify reasons 

to support my opinion. (W.5.1)

• End of  Unit 1: 
Comparing and 
Contrasting Texts about 
Biodiversity in the 
Rainforest (NYSP12 
ELA CCLS RI.5.1, 
RI.5.2, RI.5.4, RI.5.5, 
RI.5.9, W.5.1)

CALENDARED CURRICULUM MAP: Week at a Glance
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GRADE 5, MODULE 2A: OVERVIEW

13

WEEK INSTRUCTIONAL FOCUS LONG-TERM TARGETS ASSESSMENTS

Unit 2: Case Study: The Most Beautiful Roof  in the World: 
The Work of  Rainforest Scientist Meg Lowman

Weeks 3–5 • Introduction to The	Most	Beautiful	Roof 	in	the	
World: Why Does Meg Lowman Research the 
Rainforest?

• Writing about How to Perform a Process: 
How Meg Lowman Studies the Rainforest

• Supporting an Opinion: Why Is the 
Rainforest Canopy a Difficult Place to 
Research?

• Close Read: Blue Creek, a Rainforest in Belize
• Close Reading in Expert Groups: What Is It 

Like in the Rainforest Canopy?
• Reading Informational Text for Details: Meg’s 

Rainforest Experiment

• I can explain what a text says using quotes 
from the text. (RI.5.1)

• I can determine the main idea(s) of  an 
informational text based on key details. 
(RI.5.2)

• I can determine the meaning of  academic 
words or phrases in an informational text. 
(RI.5.4)

• I can determine the meaning of  content words 
or phrases in an informational text. (RI.5.4)

• I can use context (e.g., cause/effect 
relationships, comparisons in text) to help me 
understand the meaning of  a word or phrase. 
(L.5.4)

• Mid-Unit 2: Text-
Dependent Multiple 
Choice and Short-
Answer Assessment 
(NYSP12 ELA 
CCLS RI.5.1, RI.5.2, 
RI.5.4, L.5.4)

• Close Read: Epiphytes of  the Rainforest and 
the Creatures That Call Them Home

• Comparing Literary and Informational Text: 
“The Wings of  the Butterfly: A Tale of  the 
Amazon Rainforest”

• Reading for Details: Taking an Inventory in 
the Rainforest

• Reading for Fluency: Readers Theater about 
the Rainforest 

• Interviewing Meg Lowman: What Does It 
Mean to Be a Responsible Scientist?

• Analyzing How Rainforest Scientists 
Communicate Their Research

• I can write informative/explanatory texts that 
convey ideas and information clearly. (W.5.2)

• I can produce clear and coherent writing that 
is appropriate to task, purpose, and audience. 
(W.5.4)

• I can document what I learn about a topic by 
taking notes. (W.5.8)

• I can summarize or paraphrase information in 
my notes and in finished work. (W.5.8)

• I can choose evidence from literary or 
informational texts to support analysis, 
reflection and research.  (W.5.9)

• End of  Unit 2: On-
Demand Analysis 
of  Meg Lowman’s 
Research in the 
Rainforest (NYSP12 
ELA CCLS W.5.2, 
W.5.4, W.5.8 and 
W.5.9)

CALENDARED CURRICULUM MAP: Week at a Glance
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GRADE 5, MODULE 2A: OVERVIEW

14

WEEK INSTRUCTIONAL FOCUS LONG-TERM TARGETS ASSESSMENTS

Unit 3: Reading and Writing Like a Scientist: 
Observing Nature, Conducting Research, and Creating Field Notes

Weeks 6-8 • How Scientists Write in the Field: 
Introduction to the Features of  Field 
Journals

• Learning to Observe Closely and Record 
Accurately: How to Create a Field Journal

• Journaling about the Rainforest
• Taking Notes and Citing Quotes from 

Text: Gathering Information on Rainforest 
Arthropods 

• Structuring Our Research: Categorizing 
Information

• Becoming Experts: Gathering Information 
on Rainforest Arthropods

• Conducting Research: Drawing on a Variety 
of  Sources to Capture Information about My 
Arthropod

• I can use quotes to explain the meaning of  
informational texts. (RI.5.1)

• I can use quotes to support my inferences in 
informational texts. (RI.5.2)

• I can use a variety of  strategies to locate 
an answer or solve a problem efficiently in 
informational texts. (RI.5.7)

• I can use a variety of  sources to develop an 
understanding of  a topic. (RI.5.9)

• I can document what I learn about a topic by 
taking notes. (W.5.8)

• I can document what I learn about a topic by 
providing a list of  sources. (W.5.8)

• I can choose evidence from literary or 
informational texts to support analysis, 
reflection and research. (W.5.9)

• Mid-Unit 3 
Assessment: On-
Demand Note-
Taking about 
Howler Monkeys 
(NYSP12 ELA 
CCLS RI.5.1, RI.5.2, 
RI.5.7, W.5.8 and 
W.5.9)

CALENDARED CURRICULUM MAP: Week at a Glance

NYS Common Core ELA Curriculum Grade 5 • Module 2A
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WEEK INSTRUCTIONAL FOCUS LONG-TERM TARGETS ASSESSMENTS

Unit 3: Reading and Writing Like a Scientist: 
Observing Nature, Conducting Research, and Creating Field Notes

Weeks 6-8 • Reflection and Re-Teaching: Tracking 
Progress toward Learning Targets 

• Making Inferences about Informational 
Text: Science Talk on How My Arthropod 
Contributes to the Rainforest Ecosystem

• Blending Informative and Narrative Writing: 
Transforming Research Notes into Field 
Journals

• Writing and Revising Our Texts: Using Peer 
Critique to Improve First Drafts

• Summarizing Our Research: Creating 
Informational Text Boxes

• Revising and Polishing Our Field Journal 
Pages

• I can write informative/explanatory texts that 
convey ideas and information clearly. (W.5.2)

• I can write narrative texts about real or 
imagined experiences or events. (W.5.3)

• I can produce clear and coherent writing that 
is appropriate to task, purpose, and audience. 
(W.5.4)

• I can build knowledge about multiple aspects 
of  a topic by conducting research. (W.5.7)

• I can use several sources to build my 
knowledge about a topic. (W.5.7)

• I can choose evidence from literary or 
informational texts to support analysis, 
reflection and research. (W.5.9)

• End of  Unit 
3 Assessment:  
Writing a Field 
Journal Excerpt on 
Howler Monkeys 
(NYSCCSS W.5.2, 
W.5.3, W.5.4, W.5.7, 
W.5.9)

GRADE 5, MODULE 2A: OVERVIEW
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GRADE 5, MODULE 2A ASSESSMENTS

PERFORMANCE 
TASK

A Rainforest Field Journal Entry
After researching scientific texts on an arthropod that Meg Lowman might see in the rainforest, students will write a page 
from a field journal in which they incorporate information that they have gathered from research. They will also include an 
informational textbox that states how it contributes to the rainforest ecosystem and lists the essential characteristics of  that 
arthropod. This performance task intentionally blends informational and narrative writing, and centers on NYSP12 ELA CCSS 
RI.5.7, RI 5.9, W.5.2, W.5.3, W.5.4, W.5.5, W.5.7, W.5.8, and W.5.9.

MID-UNIT 1 
ASSESSMENT

Analyzing an Interview with a Rainforest Scientist 
This on-demand assessment centers on standards NYSP12 ELA CCLS RI.5.1, RI.5.2, RI.5.3, and L.5.4. Students will read and 
analyze an interview about a scientist researching in the rainforest, and then complete short-answer text-dependent questions. 

END OF UNIT 1 
ASSESSMENT

Comparing and Contrasting Texts about Biodiversity in the Rainforest 
This assessment centers on standards NYSP12 ELA CCLS RI.5.1, RI.5.2, RI.5.4, RI.5.5, RI.5.9, and W.5.1. Students will read 
a new informational text on rainforest biodiversity and answer text-dependent short answer questions. They will also use 
information from informational texts read in previous lessons. Then students will write a paragraph in which they state a clear 
opinion about which text they consider more helpful (based on their text features) in terms of  informing them about the 
rainforest. Students will use details from all texts to support their opinion about how structural features of  informational text can 
help them as readers. 

MID-UNIT 2 
ASSESSMENT

Answering Text-Dependent Multiple Choice and Short-Answer Questions
This on-demand assessment centers on standards NYSP12 ELA CCLS RI.5.1, RI.5.2, RI.5.4, and L.5.4. Students will read and 
analyze a new section of  text from The Most Beautiful Roof  in the World and then complete a short-answer and multiple-choice text-
dependent questions quiz.

1NYS Common Core ELA Curriculum Grade 5 • Module 2A
Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved.

Updated January 2013

5-A-450



GRADE 5, MODULE 2A ASSESSMENTS

END OF UNIT 2 
ASSESSMENT

On-Demand Analysis of  Meg Lowman’s Research in the Rainforest
This assessment centers on standards NYSP12 ELA CCLS W.5.2, W.5.4, W.5.8 and W.5.9. After reading and analyzing The 
Most Beautiful Roof  in the World, students will write an essay in which they analyze Meg Lowman’s research of  biodiversity in the 
rainforests, providing examples of  what and how she researches in order to clarify their analysis.

MID-UNIT 3 
ASSESSMENT

On-Demand Note-Taking about Howler Monkeys
This assessment centers on NYSP12 ELA CCSS RI.5.1, RI.5.2, RI.5.7, W.5.8, and W.5.9. Students will be given three unfamiliar 
informational texts about monkeys and will be asked to take structured notes. The passages will include text, illustrations, and 
graphic displays of  information. Students will read the texts and take notes using a graphic organizer that they create. Completion 
of  this task will assess the students on their ability to locate an answer within a text (RI.5.7) and take notes about a topic (W.5.8), 
as well as explain what the text says using quotes (RI.5.1) and determine the main idea (RI.5.2).  

END OF UNIT 3 
ON-DEMAND 
ASSESSMENT 

On-Demand Writing of  a Field Journal Entry on Howler Monkeys 
This on-demand assessment centers on standards NYSP12 ELA CCSS W.5.2, W.5.3, W.5.4, W.5.7, and W.5.9. After completing 
the performance task (which is heavily scaffolded in order to ensure student success), students will be given an on-demand 
assessment to demonstrate their independent mastery of  the targeted standards. Students will write a second rainforest field 
journal excerpt, using the notes that they took during the mid-unit 3 assessment about howler monkeys. The prompt for the 
assessment will be: “After researching scientific texts on howler monkeys, write a page from a field journal that describes howler 
monkeys and how they contribute to the rainforest ecosystem. Support your discussion with evidence from your research. Be 
sure you include precise scientific vocabulary and sensory details.”
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SUMMARY OF TASK •	 After	researching	scientific	texts	on	an	arthropod	that	Meg	Lowman	might	see	in	the	rainforest,	students	will	write	
a	page	from	a	field	journal	in	which	they	incorporate	information	that	they	have	gathered	from	research.	They	will	
also	include	an	informational	textbox	that	states	how	it	contributes	to	the	rainforest	ecosystem	and	lists	the	essential	
characteristics	of 	that	arthropod.	This	performance	task	intentionally	blends	informational	and	narrative	writing,	
and	centers	on	NYSP12	ELA	CCSS	RI.5.7,	RI	5.9,	W.5.2,	W.5.3,	W.5.4,	W.5.7,	W.5.8,	and	W.5.9.

•	 During	the	first	half 	of 	this	unit,	students	will	develop	skills	in	two	areas	necessary	to	be	successful	in	this	
performance	task:	(1)	they	will	conduct	research	and	take	organized	notes	on	a	specific	rainforest	insect,	and	(2)	they	
will	explore	the	genre	of 	field	journals	and	write	their	own	field	notes.	The	product	that	they	create	will	be	a	blend	
of 	narrative	and	informational	writing.	Students	will	create	a	fictional	persona	and	write	a	first-person	journal	entry	
describing	an	adventure	in	a	rainforest.	They	will	embed	information	about	the	insect	they	have	researched	within	
their	narrative.	They	also	will	create	an	accompanying	informational	text	box	about	the	insect	they	have	researched,	
listing	some	of 	its	significant	characteristics	as	well	as	describing	its	role	in	the	rainforest	ecosystem	

FORMAT The	final	product	will	be	two	standard-size	8.5″	x	11″	pages	of 	writing	from	each	student,	which	will	include	the	
student’s	field	journal	narrative,	a	small	(approximately	4″	x	6″)	informational	text	box,	and	one	or	more	optional	labeled	
sketches	of 	the	insect	that	the	student	researched.			

1
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2

STANDARDS ASSESSED 
THROUGH THIS TASK

•	 I	can	locate	an	answer	or	solve	a	problem	efficiently,	drawing	from	multiple	informational	sources.	(RI.5.7)
•	 I	can	accurately	synthesize	information	from	multiple	texts	on	the	same	topic.		(RI.5.9)
•	 I	can	write	informative/explanatory	texts	that	convey	ideas	and	information	clearly.		(W.5.2)

a.	 I	can	introduce	a	topic	clearly.
b.	 I	can	group	supporting	facts	together	about	a	topic	in	an	informative/explanatory	text.	
c.	 I	can	use	text,	formatting,	illustrations,	and	multimedia	to	support	my	topic.
d.	 I	can	develop	the	topic	with	facts,	definitions,	details,	and	quotations.
e.	 I	can	use	linking	words	and	phrases	(e.g.,	in	contrast,	especially)	to	connect	ideas	within	categories	of 	

information.	
f.	 I	can	use	precise,	content-specific	vocabulary	to	inform	or	explain	about	a	topic.

•	 I	can	write	narrative	texts	about	real	or	imagined	experiences	or	events.	(W.5.3)
a.	 I	can	establish	a	situation.
b.	 I	can	organize	events	in	an	order	that	makes	sense	in	my	narrative.
c.	 I	can	use	transitional	words,	phrases,	and	clauses	to	show	the	order	of 	events	in	a	narrative	text.
d.	 I	can	use	sensory	details	to	describe	experiences	and	events	precisely.

•	 I	can	produce	clear	and	coherent	writing	that	is	appropriate	to	task,	purpose,	and	audience.	(W.5.4)
•	 W.5.5.	With	guidance	and	support	from	peers	and	adults,	develop	and	strengthen	writing	as	needed	by	

planning,	revising,	editing,	rewriting,	or	trying	a	new	approach.	
•	 I	can	build	knowledge	about	multiple	aspects	of 	a	topic	by	conducting	research.		(W.5.7)
•	 I	can	use	several	sources	to	build	my	knowledge	about	a	topic.	(W.5.7)
•	 I	can	document	what	I	learn	about	a	topic	by	taking	notes.	(W.5.8)
•	 I	can	summarize	or	paraphrase	information	in	my	notes	and	in	finished	work.	(W.5.8)
•	 I	can	provide	a	list	of 	sources	I	used	to	gather	information.	(W.5.8)
•	 I	can	choose	evidence	from	literary	or	informational	texts	to	support	analysis,	reflection,	and	research.	

(W.5.9)
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3

STUDENT-FRIENDLY WRITING INVITATION/TASK DESCRIPTION

•	 After	researching	scientific	texts	on	an	arthropod	that	Meg	Lowman	might	see	in	the	rainforest,	write	a	page	from	a	field	journal	in	which	you	
incorporate	information	that	you	have	gathered	from	your	research	and	an	informational	textbox	that	lists	the	essential	characteristics	of 	that	
arthropod	and	how	it	contributes	to	the	rainforest	ecosystem.		

•	 Now	that	you	have	learned	a	lot	about	rainforests	and	the	scientists	that	study	them,	you	are	going	to	be	a	rainforest	scientist.	To	complete	
this	task,	you	will	pretend	you	are	a	rainforest	scientist,	and	write	a	journal	entry	about	your	adventure	in	the	rainforest.	The	journal	entry	will	
include	information	that	you	have	gathered	in	your	research	about	rainforest	insects.	It	will	describe	at	least	three	events,	including	at	least	one	
encounter	with	the	insects	that	you	researched.	It	may	include	one	or	more	labeled	drawings	of 	your	insect,	in	addition	to	your	written	field	
journal	entry.	Your	final	product	will	also	include	an	informational	text	box	that	will	list	the	important	characteristics	of 	the	insect	that	you	
researched,	and	also	will	describe	how	it	plays	a	role	in	the	rainforest	ecosystem.			

KEY CRITERIA FOR SUCCESS (ALIGNED WITH NYSP12 ELA CCLS)

Below	are	key	criteria	students	need	to	address	when	completing	this	task.	Specific	lessons	during	the	module	build	in	opportunities	for	students	
to	understand	the	criteria,	offer	additional	criteria,	and	work	with	their	teacher	to	construct	a	rubric	on	which	their	work	will	be	critiqued	and	
formally	assessed.

Final	products	will	need	to	meet	the	following	criteria,	all	of 	which	will	be	discussed	and	reviewed	with	students:
•	 written	in	the	first	person,	from	the	point	of 	view	of 	a	fictional	rainforest	scientist
•	 includes	an	encounter	with	the	insect	that	the	student	researched
•	 describes	at	least	three	events
•	 describes	the	setting	of 	a	rainforest
•	 includes	information	and	vocabulary	from	insect	research	with	each	event
•	 includes	believable	scientific	research	events
•	 organizes	the	events	in	a	sequence	that	make	sense
•	 connects	the	events	by	linking	words	and	phrases
•	 includes	an	informational	text	box	containing	physical	attributes,	habitat,	food,	behavior,	life	cycle,	predators	and	defenses,	and	role	in	the	

rainforest	ecosystem

GRADE 5, MODULE 2A: PERFORMANCE TASK 
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OPTIONS FOR TEACHERS •	 The	teacher	has	the	option	of 	compiling	all	of 	the	students’	pages	into	a	whole	class	rainforest	field	journal.			
•	 The	students’	work	may	be	presented	to	an	audience	of 	family	members	or	the	larger	school	community.			
•	 For	the	presentation,	students	might	assume	the	role	of 	the	rainforest	scientist	they	have	created	by	dressing	up	and	

dramatizing	their	characters.

OPTIONS FOR STUDENTS Students	will	have	choices	as	to	whether	to	include	one	or	more	drawings	in	addition	to	their	text.	If 	time	permits,	the	
final	product	will	include	drawings	or	photographs	embedded	within	the	text.			

GRADE 5, MODULE 2A: PERFORMANCE TASK 
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Unit 1 builds students background about rainforests around the world, with a particular focus on biodiversity. The list below 
includes texts with a range of  Lexile text measures on this topic. This provides appropriate independent reading for each student 
to help build content knowledge. 

It is imperative that students read a high volume of  texts at their reading level to continue to build the academic vocabulary 
and fluency that the CCLS demand.

Where possible, texts in languages other than English are also provided. Texts are categorized into three Lexile ranges that 
correspond to Common Core Bands: below-grade band, within band, and above-grade band. Note however that Lexile measures 
are just one indicator of  text complexity, and teachers must use their professional judgment and consider qualitative factors as 
well. For more information, see Appendix 1 of  the Common Core State Standards. 

Common Core Band Level Text Difficulty Ranges 
(As provided in the NYSED Passage Selection Guidelines for Assessing CCSS ELA)

•  Grades 2–3: 420–820L
•  Grades 4–5: 740–1010L
•   Grade 6–8: 925–1185L

TITLE       AUTHOR AND ILLUSTRATOR TEXT TYPE LEXILE MEASURE

Lexile text measures below band level (under 740L)

A Rainforest Habitat
Molly Aloian and Bobby Kalman 

(authors)
Informational 470

The Magic School Bus in the Rain Forest Scholastic Publishers Informational 5501

Rain Forests
Nancy Smiler Levinson (author), 
Diane Dawson Hearn (illustrator)

Informational 570

El Soñador Pam Muñoz Ryan Literature 650

The Great Kapok Tree: A Tale of  the 
Amazon Rain Forest

Lynne Cherry (author/illustrator) Literature 670

El gran capoquero: Un cuento de la selva 
Amazonica

Lynne Cherry (author/illustra-
tor), Alma Flor Ada (translator) 

Literature NP

Tropical Rain Forests Peter Benoit (author) Informational 730

GRADE 5, MODULE 2A: UNIT 1 RECOMMENDED TEXTS: 
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TITLE       AUTHOR AND ILLUSTRATOR TEXT TYPE LEXILE MEASURE

Lexile text measures within band level (740–1010L)

Rain Forests:  Garden of  Green
Laura Purdie Salas (author), Jeff  

Yesh (illustrator)
Informational 770

Rain Forest Explorer Greg Pyers (author) Informational 830

One Day in the Tropical Rain Forest Jean Craighead George (author) Informational 880

Natures Green Umbrella:  Tropical Rain 
Forests

Gail Gibbons (author/illustrator) Informational 880

Hands of  the Rain Forest: The Emberá 
People of  Panama

Rachel Crandell 
(author/photographer)

Informational 890

Discover the Amazon:  The World’s Larg-
est Rainforest

Lauri Berkenkamp (author), Blair 
Shedd (illustrator)

Informational 900*

Tree of  Life:  The Incredible Biodiversity 
of  Life on Earth

Rochelle Strauss (author), Margot 
Thompson (illustrator)

Informational 910

Protecting Earth’s Rain Forests Anne Welsbacher (author) Informational 920

Bats, Bugs and Biodiversity: Adventures in 
the Amazonian Rain Forest

Susan E. Goodman (author), Mi-
chael J. Doolittle (photographer)

Informational 920*

The Rainforest Grew All Around
Susan K. Mitchell (author), 

Connie McLennan (illustrator)
Verse 980

La Selva Creció y Creció
Susan K. Mitchell (author), 

Connie McLennan (illustrator)
Verse NP2

GRADE 5, MODULE 2A: UNIT 1 RECOMMENDED TEXTS: 
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TITLE       AUTHOR AND ILLUSTRATOR TEXT TYPE LEXILE MEASURE

Lexile text measures above band level (over 1010L)

The Dreamer Pam Munoz Ryan Literature NP

Chatter, Sing, Roar, Buzz:  Poems about 
the Rain Forest

Laura Purdie Salas (author) Poetry NP

Biodiversity of  Rain Forests Greg Pyers (author) Informational 1020*

GRADE 5, MODULE 2A: UNIT 1 RECOMMENDED TEXTS: 

*Lexile based on a conversion from Accelerated Reading level; Lexile® is a trademark of  MetaMetrics, Inc., 
and is registered in the United States and abroad. Copyright © 2012 MetaMetrics.

1Available as an ebook through http://store.scholastic.com/webapp/wcs/stores.

2Available as an ebook with Bi Lingo, LLC (translator).
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GRADE 5, MODULE 2A: UNIT 1 OVERVIEW

UNIT 1, BUILDING BACKGROUND KNOWLEDGE: HOW SCIENTISTS COMMUNICATE ABOUT THE LIVING THINGS OF THE RAINFOREST

GUIDING QUESTIONS 
AND BIG IDEAS

• What is unique about living things in the rainforest? 
• How do scientists communicate what they learn about the natural world?
•	 Research is a process.
•	 Scientists observe closely and record those observations in various ways.
•	 Authors	organize	informational	text	in	specific	ways	to	convey	scientific	ideas	and	concepts.

MID-UNIT 1
ASSESSMENT

Analyzing an Interview with a Rainforest Scientist 
This on-demand assessment centers on standards NYSP12 ELA CCLS RI.5.1, RI.5.2, RI.5.3, and L.5.4. Students will 
read and analyze an interview about a scientist researching in the rainforest, and then complete short-answer text-
dependent questions. 

In this first unit, students will explore the question: “What is unique 
about living things in the rainforest?” Students will begin by building 
background knowledge about unique living things in the rainforests 
and the scientists who study them. Students will also explore various 
forms of  informational text as ways to communicate about rainforest 
scientists’ research. Students examine two types of  informational texts, 
an interview and an article, for specific elements and how those elements 
inform the reader. During those close reads, students will also build their 
background knowledge about rainforests of  the Western Hemisphere 
through a focus on vocabulary and finding the main idea. The mid-unit 
assessment will gauge students’ mastery of  comprehending an interview 
as an informational text by answering text-dependent questions for a 
given new and unfamiliar interview of  a scientist doing work in the 

rainforest. Students will continue to gain knowledge about living things 
in the rainforest and apply the skills learned to explore one more type 
of  informational text, a video, in order to continue to develop an 
understanding of  the biodiversity of  the rainforest. Through further 
close reads, an introduction to note-taking, synthesis, and comparisons 
of  these informational texts, students will begin to formulate an opinion 
on what types of  informational texts, based on their specific features, 
made it easiest for them to learn about rainforests and why. Finally, the 
on-demand end of  unit assessment will measure students’ ability to 
comprehend unfamiliar selections from the interview they read during 
the mid-unit assessment. Students will also write an opinion paragraph 
that states which text they consider most helpful based on its features, 
and why.
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END OF UNIT 1 
ASSESSMENT

Comparing and Contrasting Texts about Biodiversity in the Rainforest 
This assessment centers on standards NYSP12 ELA CCLS RI.5.1, RI.5.2, RI.5.4, RI.5.5, RI.5.9, and W.5.1. Students 
will read unfamiliar selections from the interview they read during the mid-unit assessment and answer text-dependent 
short-answer questions. They will also use information from informational texts read in previous lessons. Then 
students will write a paragraph in which they state a clear opinion about which text they consider more helpful (based 
on their text features) in terms of  informing them about the rainforest. Students will use details from all texts to 
support their opinion about how structural features of  informational text can help them as readers. 

CONTENT CONNECTIONS This module is designed to address English Language Arts standards. However, the module intentionally 
incorporates Social Studies and Science content that many teachers may be teaching during other parts of  the day. 
These intentional connections are described below. 

NYS SOCIAL STUDIES 
CORE CURRICULUM

• Social Studies: Geographic reasoning: people, places, regions, environment, and interactions in Brazil/Latin 
America

• Science
• Interdependent relationships in ecosystems
• Biodiversity and humans
• Classifying plants and animals

SCIENCE • Living Environment, Key Idea 6: Plants and animals depend on each other and their physical environment.
• Living Environment, Key Idea 7: Human decisions and activities have had a profound impact on the physical 

and living environment.
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CENTRAL TEXTS 1. “Sloth Canopy Researcher: Bryson Voirin,” from the Biomes of  the World Web site, copyright © 2002–2012 by 
Explore Biodiversity and the Wild Classroom: www.thewildclassroom.com/biomes/scientistprofile/scientists/
byrson.html.

2. “Hawaii’s Endangered Happy Face Spider,” Expeditionary Learning, 2012. 

3. “Live Online Interview with Eve Nilson,” Special Issues: Inside the Rainforest:  
http://teacher.scholastic.com/scholasticnews/indepth/rainforest/submit.asp.

4. “Great Bear Rainforest Remote Camera Project”  
http://vimeo.com/9433768.
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CALENDARED CURRICULUM MAP: Unit-at-a-Glance
This unit is approximately 2 weeks or 10 sessions of  instruction. 

LESSON LESSON TITLE LONG-TERM TARGETS SUPPORTING TARGETS ONGOING ASSESSMENT

Lesson 1 Building 
Background 
Knowledge: 
Examining the 
Unique Living 
Things of  the 
Rainforests and 
the Scientists 
Who Study 
Them

• I can compare and contrast the 
organizational structure of  different 
informational texts. (RI.5.5)

• I can explain important relationships 
between ideas in a scientific text using 
specific details in the text. (RI.5.3)

• I can summarize information that is 
presented in pictures and/or numbers. 
(SL.5.2)

• I can prepare myself  to participate in 
discussions. (SL.5.1)

• I can follow our class norms when I 
participate in a conversation. (SL.5.1)

• I can write for a variety of  reasons. (W.5.10)

• I can listen effectively to my 
partner when sharing.

• I can record what I notice and 
wonder about during a Gallery 
Walk.

• I can compare and contrast 
texts and images about 
rainforests. 

• I can describe in writing a 
unique living thing from the 
rainforest. 

• I can explain how scientists 
communicate their research 
about the rainforest. 

• I can explain the general 
purpose of  an informational 
text.

• Journal (KWL, 
Notices and 
Wonders, 
paragraph)
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LESSON LESSON TITLE LONG-TERM TARGETS SUPPORTING TARGETS ONGOING ASSESSMENT

Lesson 2 Reading an 
Interview: 
“Sloth 
Canopy 
Researcher: 
Bryson 
Voirin”

• I can compare and contrast the organizational 
structure of  different informational texts. 
(RI.5.5)

• I can determine the main idea(s) of  an 
informational text based on key details. (RI.5.2)

• I can determine the meaning of  academic words 
or phrases in an informational text. (RI.5.4)

• I can determine the meaning of  content words 
or phrases in an informational text. (RI.5.4)

• I can use context (e.g., cause/effect relationships 
and comparisons in text) to help me understand 
the meaning of  a word or phrase. (L.5.4)

• I can connect my questions and responses to 
what others say. (SL.5.1)

• I can describe the features 
of  an interview as an 
informational text.

• I can determine the gist of  
an interview with scientist 
Bryson Voirin.

• I can determine the meaning 
of  new words from context 
in an interview with scientist 
Bryson Voirin.

• Journal 
(Informational Text 
chart, glossary)

• Annotated text
• Exit ticket

Lesson 3 Continued 
Close Read of  
“Sloth Canopy 
Researcher: 
Bryson 
Voirin” 

• I can follow our class norms when I participate 
in a conversation. (SL.5.1)

• I can determine the main idea(s) of  an 
informational text based on key details. (RI.5.2)

• I can determine the meaning of  academic words 
or phrases in an informational text. (RI.5.4)

• I can determine the meaning of  content words 
or phrases in an informational text. (RI.5.4)

• I can read fifth-grade texts with fluency. (RF.5.4)

• I can actively listen to my 
partner while discussing our 
ideas.

• I can determine the main 
idea of  an interview with 
scientist Bryson Voirin.

• I can determine the meaning 
of  new words from context 
in an interview with scientist 
Bryson Voirin.

• I can read the interview with 
scientist Bryson Voirin with 
fluency.

• Text-dependent 
questions

• Journal (Rainforest 
KWL chart, 
glossary) 

• Exit ticket

CALENDARED CURRICULUM MAP: Unit-at-a-Glance
This unit is approximately 2 weeks or 10 sessions of  instruction. 
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LESSON LESSON TITLE LONG-TERM TARGETS SUPPORTING TARGETS ONGOING ASSESSMENT

Lesson 4 Summarizing 
Informational 
Text: 
“Hawaii’s 
Endangered 
Happy Face 
Spider”

• I can summarize text that is read aloud to me. 
(SL.5.2)

• I can use context (e.g., cause/effect relationships 
and comparisons in text) to help me understand 
the meaning of  a word or phrase. (L.5.4)

• I can determine the main idea(s) of  an 
informational text based on key details. (RI.5.2)

• I can follow our class norms when I participate in 
a conversation. (SL.5.1)

• I can draw on information to explore ideas in the 
discussion. (SL.5.1)

• I can write routinely for a variety of  purposes. 
(W.5.10)

• I can explain the gist of  the 
article “Hawaii’s Endangered 
Happy Face Spider.”

• I can determine the meaning of  
new words from context in the 
article “Hawaii’s Endangered 
Happy Face Spider.”

• I can listen actively to my group 
members while discussing ideas.

• I can use my group’s ideas to 
help me determine the gist of  
an article.

• Student writing 
and signed Voirin 
article (from 
homework)

• Journal 
(Informational 
Text chart, 
glossary, Getting 
the Gist protocol)

Lesson 5 Informational 
Text Features: 
Analyzing 
“Hawaii’s 
Endangered 
Happy Face 
Spider”

• I can follow our class norms when I participate 
in a conversation. (SL.5.1)

• I can use context (e.g., cause/effect 
relationships and comparisons in text) to help 
me understand the meaning of  a word or 
phrase. (L.5.4)

• I can determine the main idea(s) of  an 
informational text based on key details. (RI.5.2)

• I can compare and contrast the organizational 
structure of  different informational texts 
(RI.5.5)

• I can explain important relationships between 
ideas in a scientific text using specific details 
from the text. (RI.5.3)

• I can share my ideas with my 
partners quickly.

• I can determine the main idea of  
the article “Hawaii’s Endangered 
Happy Face Spider.”

• I can determine the meaning of  
new words from context in the 
article “Hawaii’s Endangered 
Happy Face Spider.”

• I can compare and contrast the 
rainforest research in Panama and 
Hawaii. 

• I can evaluate the features of  an 
interview as an informational 
text.

• Paragraph from 
homework

• Journal 
(Informational 
Text chart, 
Features chart, 
Venn diagram)

CALENDARED CURRICULUM MAP: Unit-at-a-Glance
This unit is approximately 2 weeks or 10 sessions of  instruction. 
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LESSON LESSON TITLE LONG-TERM TARGETS SUPPORTING TARGETS ONGOING ASSESSMENT

Lesson 6 Mid-Unit 
Assessment: 
Analyzing an 
Interview with 
a Rainforest 
Scientist

• I can explain what a text says using quotes 
from the text. (RI.5.1)

• I can determine the main idea(s) of  an 
informational text based on key details. 
(RI.5.2)

• I can explain important relationships 
between ideas in a scientific text using 
specific details in the text. (RI.5.3)

• I can use context (e.g., cause/effect 
relationships and comparisons in text) to 
help me understand the meaning of  a word 
or phrase. (L.5.4)

• I can identify the main idea of  
an interview.

• I can determine the meaning of  
new words from context in an 
interview about research in the 
rainforest.

• I can analyze the features of  
an interview and how they help 
readers.

• I can reflect on my learning 
about the rainforests and about 
the features of  informational 
texts.

• Venn diagram 
(from Lesson 5 
homework)

• Mid-Unit 1 
Assessment: 
Analyzing an 
Interview with a 
Rainforest Scientist 
(NYSP12 ELA 
CCLS RI.5.1, 
RI.5.2, RI.5.3, 
RI.5.5, and L.5.4)

• Self-assessment

Lesson 7 Analyzing 
Documentary 
Videos: “Great 
Bear Rainforest 
Remote Camera 
Project” British 
Columbia, 
Canada

• I can summarize information that is 
presented in video. (SL.5.2)

• I can determine the main idea(s) of  an 
informational text based on key details. 
(RI.5.2)

• I can determine the meaning of  academic 
words or phrases in an informational text. 
(RI.5.4)

• I can determine the meaning of  content 
words or phrases in an informational text. 
(RI.5.4)

• I can compare and contrast the 
organizational structure of  different 
informational texts. (RI.5.5)

• I can explain the main idea 
of  a documentary video on 
researching in the rainforest.

• I can determine the meaning 
of  new words from context 
in a documentary video about 
researching in the rainforest.

• I can analyze the features 
of  a documentary video as 
informational text.

• I can compare and contrast 
the features of  an interview, 
an article, and a documentary 
video.

• Journal (page 
for video, 
Informational Text 
charts, glossary)

• Exit ticket

CALENDARED CURRICULUM MAP: Unit-at-a-Glance
This unit is approximately 2 weeks or 10 sessions of  instruction. 
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LESSON LESSON TITLE LONG-TERM TARGETS SUPPORTING TARGETS ONGOING ASSESSMENT

Lesson 8 Synthesizing 
Information: 
Living 
Things in the 
Rainforest

• I can summarize information that is presented 
in pictures and maps. (SL.5.2)

• I can explain what a text says using quotes 
from the text. (RI.5.1)

• I can compare and contrast the organizational 
structure of  different informational texts. 
(RI.5.5)

• I can document what I learn about a topic by 
taking notes. (W.5.8)

• I can summarize or paraphrase information in 
my notes and in finished work. (W.5.8)

• I can write routinely for a variety of  reasons. 
(W.5.10)

• I can read a map to help 
inform me as a reader. 

• I can take notes on key 
details from multiple texts 
about rainforests. 

• I can use quotes to create a 
gist statement from notes 
about rainforests.

• Venn diagram 
(from homework)

• Journal 
(Informational Text 
charts, Rainforests 
information page)

• Synthesis note-
catcher

Lesson 9 End of  Unit 
1 Assessment: 
Comparing and 
Contrasting 
Texts about 
Biodiversity in 
the Rainforest

• I can explain what a text says using quotes 
from the text. (RI.5.1)

• I can determine the main idea(s) of  an 
informational text based on key details. (RI.5.2)

• I can determine the meaning of  academic 
words or phrases in an informational text. 
(RI.5.4)

• I can determine the meaning of  content words 
or phrases in an informational text. (RI.5.4)

• I can compare and contrast the organizational 
structure of  different informational texts. 
(RI.5.5)

• I can use a variety of  sources to develop an 
understanding of  a topic. (RI.5.9)

• I can write an opinion piece and identify 
reasons to support my opinion. (W.5.1)

• I can determine the main 
ideas in informational texts 
about rainforests of  the 
Western Hemisphere.

• I can compare and contrast 
the features of  different 
informational texts about 
rainforests.

• I can express my opinion 
about types of  informational 
texts in writing.

• I can use details to support 
my opinion.

• I can reflect on my learning 
about informational texts 
and the rainforests.

• End of  Unit 1 
Assessment

• Tracking My 
Progress, End of  
Unit 1

CALENDARED CURRICULUM MAP: Unit-at-a-Glance
This unit is approximately 2 weeks or 10 sessions of  instruction. 
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LESSON LESSON TITLE LONG-TERM TARGETS SUPPORTING TARGETS ONGOING ASSESSMENT

Lesson 10 Science Talk • I can explain what a text says using 
quotes from the text. (RI.5.1)

• I can prepare myself  to participate in 
discussions. (SL.5.1)

• I can draw on information to explore 
ideas in the discussion. (SL.5.1)

• I can follow our class norms when I 
participate in a conversation. (SL.5.1)

• I can ask questions that are on the topic 
being discussed. (SL.5.1)

• I can connect my questions and 
responses to what others say. (SL.5.1)

• After a discussion, I can explain key ideas 
about the topic being discussed. (SL.5.1)

• I can write an opinion piece and identify 
reasons to support my opinion. (W.5.1)

• I can ask questions that are 
relevant to rainforest research.

• I can share my ideas with my 
peers during a Science Talk 
about rainforests.

• I can use the ideas of  my peers 
to help inform my ideas about 
the rainforests.

• I can gather quotes from 
informational texts as evidence 
to prepare for a Science Talk 
about rainforests.

• I can synthesize my ideas about 
rainforests after the Science Talk.

• Science Talk 
(Observations/
Notes)

• Journal: Synthesis 
Statement

CALENDARED CURRICULUM MAP: Unit-at-a-Glance
This unit is approximately 2 weeks or 10 sessions of  instruction. 
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OPTIONAL: 
EXPERTS, FIELDWORK, 
AND SERVICE

• Experts: Invite zoologists, biologists, scientists, and botanists to come speak to the class. 
• Fieldwork: Visit rainforest exhibits at zoos or museums.
• Service: Explore ways to support environmental education or rainforest protection. 

OPTIONAL: EXTENSIONS • Art: Create scientifically accurate drawings of  the plants or animals of  the rainforest.
• Geography: Study more in depth about the specific characteristics of  countries or world regions where 

rainforests exist. 
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GRADE 5, MODULE 2A: UNIT 1, LESSON 1
BUILDING BACKGROUND KNOWLEDGE: EXAMINING THE UNIQUE LIVING THINGS OF THE RAINFORESTS 

AND THE SCIENTISTS WHO STUDY THEM

LONG-TERM TARGETS ADDRESSED (BASED ON NYSP12 ELA CCLS)

I can compare and contrast the organizational structure of  different informational texts. (RI.5.5)
I can explain important relationships between ideas in a scientific text using specific details in the text. (RI.5.3)

I can summarize information that is presented in pictures and/or numbers. (SL.5.2)
I can prepare myself  to participate in discussions. (SL.5.1)

I can follow our class norms when I participate in a conversation. (SL.5.1)
I can write for a variety of  reasons. (W.5.10)

SUPPORTING LEARNING TARGETS ONGOING ASSESSMENT

• I can listen effectively to my partner when sharing.
• I can record what I notice and wonder about during a Gallery Walk.
• I can compare and contrast texts and images about rainforests. 
• I can describe in writing a unique living thing from the rainforest. 
• I can explain how scientists communicate their research about the rainforest. 
• I can explain the general purpose of  an informational text.

Journal (KWL chart, Notices and Wonders, paragraph)
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GRADE 5, MODULE 2A: UNIT 1, LESSON 1
BUILDING BACKGROUND KNOWLEDGE: EXAMINING THE UNIQUE LIVING THINGS OF THE RAINFORESTS 

AND THE SCIENTISTS WHO STUDY THEM

LESSON VOCABULARY MATERIALS

explain, purpose, compare, contrast, notice, wonder, effectively; 
discovered, biologist, ecologist, subterranean, amazed, prey, amphibians, 
interact, species, intensely, competitive, trek, reptiles, binoculars, tape 
recorder, headlight, strapped, solution, preserves, findings

• Journals 
• Major Rainforests image 
• Images and texts for Gallery Walk 
• Chart paper for Rainforest KWL and Informational Text anchor 

charts

AGENDA TEACHING NOTES

1. Opening
A. Unit Overview: What Do We Know about the Rainforest?  

(10 minutes)
B. What Do We Want to Know about the Rainforest? (10 minutes)

2. Work Time
A. Gallery Walk: Exploring the Rainforest (10 minutes)
B. Partner Talk and Independent Writing: Becoming a Scientist  

(15 minutes)
C. Defining Informational Text (5 minutes)

3. Closing and Assessment
A. Debrief  (10 minutes)

4. Homework

• In advance: Print out and display images and texts about the rainforest 
for the Gallery Walk (see list of  links in supporting materials). 
Alternatively, print several copies of  each image in order to give each 
group all images to look through instead of  posting them in the room. 

• Print out, or be ready to project, Map of  Rainforests around the World 
(from supporting materials).

• Review: Gallery Walk and Fist to Five protocols (see Appendix 1).
• In this lesson, students set up their reading journal, in which they will 

keep the majority of  the notes and record of  their learning during the 
module. A spiral or composition notebook would work well for this 
purpose. Take time with this, because it is a very important component 
of  the module. 
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BUILDING BACKGROUND KNOWLEDGE: EXAMINING THE UNIQUE LIVING THINGS OF THE RAINFORESTS 

AND THE SCIENTISTS WHO STUDY THEM

OPENING MEETING STUDENTS’ NEEDS

A. Unit Overview: What Do We Know about the Rainforest? (10 minutes)
• Introduce the journal as a place for students to record notes (like scientists). Remind students of  the journals 

they used in Module 1 to write responses to literature and keep notes on their thinking. Have them use the 
first two-page spread in their journal to create a large Rainforest KWL chart (see example in supporting 
materials; this needs to be big so that students can add to it over the course of  the module):
* K for “Know already” 
* W for “What I want to know” (questions)
* L for what students “Learn”

• Read aloud the learning target: “I can listen effectively to my partner when sharing.” Discuss the word effectively 
with students. Ask students to share any familiar word they see as part of  the word effectively. Listen for the 
word effective. Ask students what an effective listener does. Listen for answers such as: “He or she gives his/her 
full attention to the speaker, not interrupting, listening fully, and looking directly at the speaker while she/he 
is sharing ideas.”

• Ask students to independently brainstorm what they already know about living things unique to the rainforest, 
and to record their ideas in the K column of  their KWL charts. You may need to explain that living things 
unique to the rainforest are found only in the rainforest, and not in any other areas. Encourage the class to 
think about both plants and animals.

• Have students share with a partner what they know already. Listen to conversations to gauge existing 
background knowledge as well as any misconceptions they may have.

• Display the Rainforest KWL anchor chart. Ask groups to share out what they know already about the 
rainforest. Record student ideas in the K column of  the chart. (Keep this posted throughout the module for 
students to add to and reference as they learn more about rainforests.) Encourage them to add to their own 
charts in their journals.

• Explain that there are two focuses for this module:
1. They are going to become researchers and scientists in order to learn more about the unique life that 

exists in the rainforests.
2. They also will be building their skills as readers and writers. As they study the rainforest, they also will 

be learning even more about how to read informational text and write effectively to communicate with 
others.

• Provide nonlinguistic 
symbols (e.g., an ear for 
listen) to assist ELLs and 
other struggling readers in 
making connections with 
vocabulary. These symbols 
can be used throughout 
the module. Specifically, 
they can be used in 
directions and learning 
targets.

• Consider allowing students 
to draw their ideas during 
the brainstorm. This 
allows students who 
struggle with written 
language to participate in a 
meaningful way.

• Consider partnering an 
ELL with a student who 
speaks the same L1 when 
discussing their ideas 
about the rainforest. This 
can let students have more 
meaningful discussions 
and clarify points in their 
L1. 

• Visuals can help students 
comprehend questions, 
discussions, and concepts.

5-A-472



18NYS Common Core ELA Curriculum Grade 5 • Module 2A
Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved.

GRADE 5, MODULE 2A: UNIT 1, LESSON 1
BUILDING BACKGROUND KNOWLEDGE: EXAMINING THE UNIQUE LIVING THINGS OF THE RAINFORESTS 

AND THE SCIENTISTS WHO STUDY THEM

WORK TIME MEETING STUDENTS’ NEEDS

A. Gallery Walk: Exploring the Rainforest (10 minutes)
• Ask students to begin a new page in their journals titled: Notices and Wonders—Scientific Research in 

Rainforests.
• Introduce the learning target: “I can record what I notice and wonder about during a Gallery Walk.” Ask 

students to give synonyms for the words notice and wonder. Explain that they will want to use their journals to 
record what they see (notice) in the texts and pictures, and what questions (wonder) they have about the text 
and images. Remind them that they used this notice and wonder routine in Module 1. 

• Share the learning target: “I can compare and contrast texts and images about rainforests.” Focus students’ 
attention on the words compare and contrast, asking them what those words might mean. Look for answers 
such as: “To compare means to find similarities, and to contrast means to find differences.” 

• Review the Gallery Walk protocol with students. Tell them that this time, they will observe silently. Their 
“notices” and “wonders” do not have to be in complete sentences. 

• Begin the Gallery Walk. Give students about 5 minutes to move about the room and record “notices” and 
“wonders” in their journals. 

• Ask several students to share out orally what they notice and wonder. 

• All students developing 
academic language will 
benefit from direct 
instruction of  academic 
vocabulary.

• Provide anchor charts for 
processes, such as How to 
Notice and Wonder. This 
would include question 
words with nonlinguistic 
representations (e.g., an eye 
for notice, a question mark 
for wonder) and a question 
frame: “I notice ...” or “I 
wonder....”

OPENING MEETING STUDENTS’ NEEDS

• Show a picture of  the Major Rainforests with Panama and New York highlighted. Ask students 
what they notice and wonder about this picture. Cold call students to share out their thoughts. 
(Note: This is a worldview of  rainforests. In later lessons, students will “zoom in on” rainforests 
specifically located in the Western Hemisphere.)

B. What Do We Want to Know about the Rainforest? (10 minutes)
• Place students in groups of  three to four and ask them to brainstorm questions they have about 

rainforests. Remind students to add their questions, “What I Want to Know,” to the W column of  
the KWL chart in their journals. 

• After several minutes, ask groups to share out their questions. Record students’ questions in the W 
column of  the Rainforest KWL anchor chart. Encourage students to record interesting questions 
from other students in their individual KWL charts in their journals. 

• ELL language acquisition is 
facilitated by interacting with native 
speakers of  English who provide 
models of  language.

• Students needing additional supports 
may benefit from partially filled-in 
graphic organizers.
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GRADE 5, MODULE 2A: UNIT 1, LESSON 1
BUILDING BACKGROUND KNOWLEDGE: EXAMINING THE UNIQUE LIVING THINGS OF THE RAINFORESTS 

AND THE SCIENTISTS WHO STUDY THEM

WORK TIME MEETING STUDENTS’ NEEDS

B. Partner Talk and Independent Writing: Becoming a Scientist (15 minutes)
• Introduce the learning target: “I can explain how scientists communicate their work about the rainforest.” Focus 

on the word explain. Let students know that they are just beginning to work on this target. Throughout the unit, 
they will examine the research of  several rainforest scientists to help them more fully understand how scientists 
communicate their discoveries. 

• Ask students to find a partner. Ask them to choose just one image from the Gallery Walk on which to focus. Say 
to the class: “Pretend you are a scientific team working in the rainforest. Talk with your partner about how you 
would explain, or describe, what you are doing or seeing to someone who wasn’t there.” 

• After students have had a few minutes to talk about their descriptions, have them each write a brief  paragraph in 
their journal describing what they are doing or seeing in the photograph (under Notices and Wonders). Have two 
sets of  student pairs share their writing with each other. Then student partners share out with yet another pair. 
Then choose a few partners to share out with the whole group.

• Some students may be 
unfamiliar with Tier 2 
vocabulary words (e.g., 
communicate, work, about). 
Clarify vocabulary with 
students as needed.

• Allowing students who 
struggle with writing to 
dictate their paragraph to 
their partner or the teacher 
will let them participate in 
a meaningful way.

C. Defining Informational Text (5 minutes)
• Introduce the learning target: “I can explain the purpose of  an informational text.” Ask students to explain the 

word purpose, looking for answers such as: “It means having a reason for using and/or studying a specific type of  
information.”

• Ask students to explain what informational text is. Teach informational as a vocabulary word, looking at the inform 
part of  the word and defining this as communicating knowledge or information.

• Create an Informational Text anchor chart, writing the class’s definition at the top under the title. Invite 
students to brainstorm about how they think scientists communicate about their work. After allowing a moment 
of  think time, ask students to share out their ideas and add them to the anchor chart. (Listen for examples such 
as: articles, books, journals, blogs, Web sites, etc.) 

• Ask students how any of  the texts or images they viewed in the Gallery Walk might be, or come from, 
informational text.

• Make sure students understand that there are many types of  informational texts. Ask students to share any 
other types of  informational texts they have seen during previous learning (for example, students may share 
that the UDHR they studied is an informational text and/or other texts about Mexico, the Great Depression, or 
immigration from Module 1).

• Use vocabulary learning 
strategies to support all 
learners: specifically (in 
this case) the root of  the 
word informational.

• Adding visuals (either 
drawn, pictures, or 
photographs) of  the 
examples of  informational 
texts to the anchor chart 
will allow students who 
struggle with language to 
understand the concept.
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GRADE 5, MODULE 2A: UNIT 1, LESSON 1
BUILDING BACKGROUND KNOWLEDGE: EXAMINING THE UNIQUE LIVING THINGS OF THE RAINFORESTS 

AND THE SCIENTISTS WHO STUDY THEM

CLOSING AND ASSESSMENT MEETING STUDENTS’ NEEDS

A. Debrief  (10 minutes)
• Review the learning targets: Read each one aloud one at a time and use the Fist to 

Five protocol to gauge how well students did meeting each target. 
• Invite students to look back at the questions they recorded in their journals 

(KWL—W column = What I Want to Know) and on the anchor chart. Have 
students consider:
* “What are you most excited about learning about the rainforest and why?” 

• Remind students that they will not only be learning about the rainforest. they will 
also be learning about how scientists research and communicate their findings. At 
the end of  the module, they will get to be scientists and communicate what they have 
learned to others. 

• Cold call individual students to share out loud. Have classmates show a thumbs-up 
if  they chose the same/similar topics of  interest.

• Checking in individually with students who struggle 
with language will ensure that you get a true gauge 
of  where they feel they are with the learning targets.

• For students who struggle with language, consider 
providing extra time for tasks and answering 
questions in class discussions. Students often need 
more time to process and translate information.

HOMEWORK MEETING STUDENTS’ NEEDS

• Explain to someone at home what you will be studying.  

Note: The anchor charts created in this lesson will be used many times throughout the module. Be sure 
to keep them visible and easily accessible in the classroom. Make sure students know that they will keep 
most of  their thinking in their journals; it will be important that they keep track of  their journals and 
keep up with the classwork and homework assigned. 
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GRADE 5, MODULE 2A: UNIT 1, LESSON 1

K.W.L Chart
(for Teacher Reference)

K 
What I already KNOW about this 

topic

W
What I WANT to know about this 

topic

L
What I have LEARNED about 

this topic
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GRADE 5, MODULE 2A: UNIT 1, LESSON 1

Access to the world map can be found at the following website: 
http://www.keepbanderabeautiful.org/keeprainforests.html. 

Link to World Map with Rainforests
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GRADE 5, MODULE 2A: UNIT 1, LESSON 1
Images and Text for Gallery Walk

Access to the materials can be found at the following websites: 

Doing	field	research	in	the	rainforest:
www.fredhoogervorst.com/photo/10643c/

Anna and Marco measuring trees’ growth in the Atlantic rainforest: 
alcoa.typepad.com/.a/6a00e553e967d588340153906f3233970b-800wi

Scientists who ventured into the heart of  Borneo for their research:
www.borneotravelblog.com/2012_03_01_archive.html

Rainforest conservation volunteer opportunities:
www.cultural-ecology.com/images/crrainforce2.jpg

New way to help farmers deal with climate change:
www.adventuretravelnews.com/wp-content/uploads/2011/02/2.jpg

Clues from the rainforest could help scientists solve energy problems:
newscenter.lbl.gov/wp-content/uploads/dsc02007.jpg 

The rainforest:
3.bp.blogspot.com/-XdirArccO3M/TV4uFE0nqyI/AAAAAAAAADE/6Dac5SI5kbQ/

s1600/rainforest_living.jpg 

Goat Cove in the Great Bear Rainforest, British Columbia, Canada:
http://www.greenpeace.org.uk/files/images/migrated/MultimediaFiles/Live/Image/7212.

JPG 
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GRADE 5, MODULE 2A: UNIT 1, LESSON 1

Web Sites about the Rainforest

http://green-buzz.net/nature/most-endangered-species-in-amazon-rainforest/

http://library.thinkquest.org/5393/animal_intro_rf.html

http://askmd21.webs.com/

http://popekfamily.com/rforest.html

http://teacherlink.ed.usu.edu/tlresources/units/monsonunits/jodeng/rainforest.htm

http://stonemole.files.wordpress.com/2008/05/living_rainforest_plants1.jpg

http://www.rainforest-animals-and-plants.info/2012/04/04/the-rainforest-plants-galleries/

http://www.ehow.com/about_5229868_plants-animals-amazon-rainforest.html

http://www.tropical-rainforest-animals.com/Rainforest-Animals.html

http://www.worldculturepictorial.com/blog/content/sos-amazon-every-second-we-lose-15-
acres-rainforests-once-covering-14-earth-land-surface-now

http://apassionforscience.pbworks.com/w/page/37237594/1E2_2011%20Group%202%20
-%20%20Tropical%20Rainforest

http://www.tropical-rainforest-plants.com 

http://www.calacademy.org/blogs/rainforest/?cat=3

http://wonderwise.unl.edu/13rain/rainscie.htm 

(All sites were last accessed 10/07/12.)
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GRADE 5, MODULE 2A: UNIT 1, LESSON 2
READING AN INTERVIEW: “SLOTH CANOPY RESEARCHER: BRYSON VOIRIN”

LONG-TERM TARGETS ADDRESSED (BASED ON NYSP12 ELA CCLS)

I can compare and contrast the organizational structure of  different informational texts. (RI.5.5)
I can determine the main idea(s) of  an informational text based on key details. (RI.5.2)

I can determine the meaning of  academic words or phrases in an informational text. (RI.5.4)
I can determine the meaning of  content words or phrases in an informational text. (RI.5.4)

I can use context (e.g., cause/effect relationships and comparisons in text) to help me understand the meaning of  a word or phrase. (L.5.4)
I can connect my questions and responses to what others say. (SL.5.1)

SUPPORTING LEARNING TARGETS ONGOING ASSESSMENT

• I can describe the features of  an interview as an informational text.
• I can determine the gist of  an interview with scientist Bryson Voirin.
• I can determine the meaning of  new words from context in an interview with 

scientist Bryson Voirin.

• Journal (Informational Text chart, glossary)
• Annotated text
• Rainforest KWL and Features of  Informational 

Text charts
• Exit ticket 
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GRADE 5, MODULE 2A: UNIT 1, LESSON 2
READING AN INTERVIEW: “SLOTH CANOPY RESEARCHER: BRYSON VOIRIN”

AGENDA TEACHING NOTES

1. Opening
A. Engaging the Reader: Rainforests of  Panama (5 

minutes)
B. Review Learning Targets (5 minutes) 

2. Work Time
A. How Scientists Communicate Their Work: An 

Interview (10 minutes)
B. Guided Practice Reading for Gist: “Sloth Canopy 

Researcher: Bryson Voirin” Interview Introduction 
and First Question (10 minutes) 

C. Vocabulary Work: Starting a Glossary (10 minutes)
D. Further Reading and Vocabulary Work: “Sloth 

Canopy Researcher: Bryson Voirin” Interview 
Second and Third Questions (10 minutes)

3. Closing and Assessment
A. Debrief: What Have We Learned about the 

Rainforest? (10 minutes)
4. Homework

• Either have a wall map available in the classroom or print out a world map and a 
map of  the Western Hemisphere. Be prepared to help students locate Panama on 
the map.

• In this lesson, students set up their glossaries at the back of  their journal. This 
is, in effect, a vocabulary notebook for the module. Students will keep important 
unfamiliar words, both general academic vocabulary and domain-specific science 
words. (Note that many actual glossaries heavily emphasize domain-specific terms, 
but students’ glossaries have two sections to purposely include a specific academic 
vocabulary glossary.) Students will start from the last page of  their journals and 
work their way back to the front, in order to have plenty of  room to add many 
words throughout the module. 

• Academic vocabulary is the vocabulary critical to understanding the science 
concepts in texts. In identifying academic vocabulary for instruction, remember 
that not all terms are of  equal importance. Some terms are critically important, 
others are useful but not critical, and others are interesting but not useful. 

• This lesson also introduces the homework routine of  daily response questions. 
Choose either to have students respond in their journals or to give students a 
printed handout of  the Homework: Journal Response Question (see supporting 
materials).

• During this lesson, students read only the first three questions and answers of  the 
interview. They will finish reading the rest of  the interview in Lesson 3. 
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GRADE 5, MODULE 2A: UNIT 1, LESSON 2
READING AN INTERVIEW: “SLOTH CANOPY RESEARCHER: BRYSON VOIRIN”

OPENING MEETING STUDENTS’ NEEDS

A. Engaging the Reader: Rainforests of  Panama (5 minutes)
• Display the World map with Panama highlighted and the Western Hemisphere map. Show students where 

the Western Hemisphere is on the world map. Orient them to where New York is located within the Western 
Hemisphere. Use this as a brief  geography “teachable moment” about the Eastern and Western hemispheres. 

• Point out to students where Panama is located on the map. Ask students to notice where it is in relation to 
New York. Remind students that they are studying about rainforests, which are located all over the world. 
Nevertheless, in fifth grade in New York, the focus is on the geography of  the Western Hemisphere, so they are 
going to study closely the scientists and living things in those particular rainforests. 

B. Review Learning Targets (5 minutes)
• Introduce the learning target: “I can describe the features of  an interview as an informational text.” Ask students 

to think about the words describe, features, and interview. Say: “What does it mean to describe?” Allow some students 
to share, listening for responses such as: “to tell about something using details.” Then ask students what features 
are. Have them examine the things about the interview text that stand out. Examples might include: bold type, 
questions, answers, and spaces between questions and answers. Finally, have students consider what an interview is. 
Ask for student responses and listen for ideas such as: “One person asking another person questions about his/
her work.” Reread the learning target and ask students to show a thumbs-up, thumbs-sideways, or thumbs-down 
to demonstrate how much they understand the target. Clarify as needed.

• All students developing 
academic language will 
benefit from direct 
instruction of  academic 
vocabulary.

LESSON VOCABULARY MATERIALS

describe/description, features, interview, determine, 
gist, context, glossary; biologist, ecology, sloths, 
radio-collars, track, algae, occur, mammals, benefit

• World map with Panama highlighted 
• Map of  the Western Hemisphere 
• Informational Text anchor chart
• “Sloth Canopy Researcher: Bryson Voirin” interview (one per student; http://www.

thewildclassroom.com/biomes/scientistprofile/scientists/byrson.html)
• Close Readers Do These Things anchor chart (from Module 1)
• Journals
• Sticky notes or index cards (one per student)
• Rainforest KWL anchor chart (from Lesson 1)
• Chart paper for Features of  Informational Text anchor chart
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GRADE 5, MODULE 2A: UNIT 1, LESSON 2
READING AN INTERVIEW: “SLOTH CANOPY RESEARCHER: BRYSON VOIRIN”

WORK TIME MEETING STUDENTS’ NEEDS

A. How Scientists Communicate Their Work: An Interview (10 minutes)
• Distribute the “Sloth Canopy Researcher: Bryson Voirin” interview to students. Remind students that 

often with new texts, it is helpful to skim the text quickly just to get a sense of  it. (Remind students that they 
did this the first time they read the UDHR, during Module 1.)

• Give students a minute to skim the article and notice how interviews are laid out on the page. Cold call a few 
students to share out what they have noticed about the structure.

• Ask students to focus back on the Informational Text anchor chart from Lesson 1. If  an interview is not 
already listed, add this to the chart.

• Create a new anchor chart: Features of  Informational Text. Ask students to create a similar page in their 
journal. 

• Draw 3 columns. Label the first column “Type”, the second column “Features,” and the third column “How 
Does It Help the Reader?” Tell students that throughout this module they will be reading different types of  
informational texts, with different features or elements, so they will need to think about and look closely as 
they read to determine how each type of  informational text uses similar and different elements to help the 
reader more easily understand the information. 

• Ask students to begin a new page in their journals. Model how to fill in the chart. 
• Ask members of  the class what type of  text they are reading today. Write interview in the first column as 

students record that word in the first column of  their journal pages. 
• Then ask them to look for and share out the features (structural features) they can see in the Bryson Voirin 

interview, listening for responses such as: questions, answers, short paragraphs, bold print, etc. Have students 
add these to the second column of  their journal charts. 

• Finally, ask students to consider how these features may help them read and understand the text. Listen for 
responses such as: “The way it’s broken into parts helps me tell where one question/answer ends and a new 
one begins,” “shorter paragraphs help me focus on one idea at a time,” etc. Add these ideas to the anchor 
chart as students add to the third column of  the chart in their journals.

• Ask the class to think about why scientists might choose an interview to communicate their research. Cold 
call students to share out their ideas. Listen for ideas such as: “The information comes right from the 
scientist,” “The question-and-answer format is easy to follow,” “The writing is like people talk, which can be 
easier to understand,” “Someone else does not have to figure out another way to say what the scientist said. 
The reporter can just write down the words the scientist says,” “Both the interviewer and the scientist can 
make sure that each understands what the other is saying right away,” “the interviewer can get more specific 
details from the scientist,” etc.

• Visuals can help ELLs and 
other students comprehend 
questions and discussions. 
Chart main points in 
answers and post all 
questions asked to students.

• Students needing additional 
supports may benefit from 
partially filled-in graphic 
organizers.
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GRADE 5, MODULE 2A: UNIT 1, LESSON 2
READING AN INTERVIEW: “SLOTH CANOPY RESEARCHER: BRYSON VOIRIN”

WORK TIME MEETING STUDENTS’ NEEDS

B. Guided Practice Reading for Gist: “Sloth Canopy Researcher: Bryson Voirin” Interview Introduction  
 and First Question (10 minutes)
• Introduce the learning targets: “I can determine the gist of  an interview with scientist Bryson Voirin,” and “I can 

determine the meaning of  new words from context in an interview with scientist Bryson Voirin.” Focus students 
on the words determine, gist, and context. Say: “Remember one strategy for determining the meaning of  a word is 
to first figure out the part of  speech of  a word. What type of  word is determine?” Listen for students to say it is a 
verb, a doing word. Then prompt, “Which word is determine referring to?” Ask the class for suggestions, listening 
for a response with the word gist. Say: “So what do you think it means if  you are reading to determine the gist?” 
Listen for replies such as: “Determine means to figure something out or decide, and gist means to get the main, or 
most important, ideas. So we need to figure out what the interview is mostly about.” 

• Ask students to remind the group what context means. Listen for comments such as: “Con means with, and text 
means words on the page, so reading other words or sentences near an unfamiliar word can help me figure out 
what the word means.” Say to the class: “You may find some unfamiliar words while you’re reading this interview, 
but try to use context clues to help you figure out their meanings. This will help you understand the text better.”

• Remind students of  the close reading they did in Module 1 around the UDHR and Esperanza Rising (or refer to 
readings completed earlier in the year). Refer back to the Close Readers Do These Things anchor chart (from 
Module 1) or create a new anchor chart, making sure to list strategies such as the following: 
* Using context by reading sentences and/or words directly before or after the unfamiliar word
* Thinking about what type of  speech the word is (verb, noun, adjective) and how it connects to/describes 

other words in the sentence
* Breaking the word into familiar parts and determining meaning based on what part(s) can be defined easily 
* Looking for repeated words, which usually indicates this is an important word, etc.

• Tell students that they will be reading this interview across two lessons. For now, ask students to just focus on the 
first interview question and answer. Have them read it for gist, underlining any words they don’t know. 

• Ask the class to share out what they think the gist of  this first interview question is. Listen for ideas such as: “It 
is about a scientist who studies sloths: how they act, what they eat, and where they live.” Have students write the 
gist in the margin of  the interview, next to the first question.

• Use vocabulary learning 
strategies to support all 
learners: prefixes, root 
words, suffixes, parts of  
speech, and context.

• Provide anchor charts 
for processes such 
as Close Readers Do 
These Things. This 
would include question 
words with nonlinguistic 
representations (e.g., 
picture of  student reading 
for readers) and/or a 
question frame: “What is 
she doing?”

• When possible, provide 
text or materials in 
students’ L1. This can 
help students understand 
materials presented in 
English.

• Some students may be 
unfamiliar with Tier 2 
vocabulary words (e.g., 
meaning, type of  speech, 
connects, describes, familiar). 
Clarify vocabulary with 
students as needed.
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GRADE 5, MODULE 2A: UNIT 1, LESSON 2
READING AN INTERVIEW: “SLOTH CANOPY RESEARCHER: BRYSON VOIRIN”

WORK TIME MEETING STUDENTS’ NEEDS

C. Vocabulary Work: Starting a Glossary (10 minutes)
• Cold call students to share out the words they underlined and listen for the words description, biologist, ecology, 

and sloths. Ask students: “Could you figure out the meaning of  any of  these words by using context clues? If  
so, what other words and/or sentences helped you determine what the word meant?”

• Listen for students to share out ideas such as: “I think a sloth is a type of  animal because it says he is 
studying ‘two- and three-toed’ sloths, and I know animals have toes.” If  students are unable to determine the 
meanings of  these words, model other strategies, such as looking for the word root (e.g., bio means “life”).

• Explain to students that in this module they will be focusing on two different types of  words, scientific 
(words about science) and academic (other words that help them understand concepts) words. Knowing 
which words are which types helps them determine the importance of  vocabulary and understand texts 
better. Remind them that informational text often has a glossary, a place that lists words and definitions. 
Explain to students that they will be creating their own glossaries to keep track of  academic and scientific 
words that will help them become better readers.

• Ask students to turn to the last page in their journals. Tell them this is where they will begin two separate 
glossaries of  new words that they will add to throughout the module. Invite students to write this heading 
at the top of  their journal’s last page: Scientific Word Glossary. Explain that they will build this glossary 
backward in the journal to maximize pages for other things in the front of  their journal. Have students count 
at least 5 pages from the back of  the book and write the heading: Academic Word Glossary at the top of  
that page. Tell students they will work backward in their journal to have room for lots of  new words they will 
learn during this module. 

• Have students set up a four-column chart on both Glossary pages: 
* Column 1: Word
* Column 2: Synonym
* Column 3: Definition
* Column 4: Picture

• Ask students to add the words description, feature, and interview to the first Academic Word Glossary page and 
to write a synonym, short definition, and/or picture for each word to help them remember the meaning. Ask 
students to add the words biologist, ecology, and sloths to the first Scientific Word Glossary page, making sure to 
write a synonym, short definition, and/or picture for each of  these words. Let them know that they may not 
get finished with all columns right now, but they can go back to it when they have more time to add more 
information or the picture.

• Consider providing 
extra time for tasks and 
answering questions in class 
discussions. Some students 
need more time to process 
and translate information.

• Consider partnering an 
ELL with a student who 
speaks the same L1 when 
discussion of  complex 
content is required. This 
can let students have more 
meaningful discussions and 
clarify points in their L1.

• Consider allowing ELLs 
to draw their observations, 
ideas, or notes when 
appropriate. This allows 
students to participate in a 
meaningful way.
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GRADE 5, MODULE 2A: UNIT 1, LESSON 2
READING AN INTERVIEW: “SLOTH CANOPY RESEARCHER: BRYSON VOIRIN”

WORK TIME MEETING STUDENTS’ NEEDS

D. Further Reading and Vocabulary Work: “Sloth Canopy Researcher: Bryson Voirin” Interview Second  
 and Third Questions (10 minutes)
• Tell students that they will now do the same process with the next chunk of  the interview. 
• Ask them to independently read the second and third questions of  the interview, underlining any words they 

don’t know. 
• Ask students to determine the gist of  the second and third interview questions with their partner. Cold call 

a few of  them to share their thoughts, listening for ideas such as: “why sloths move so slowly,” “how algae 
helps sloths,” “trees in rainforests are some of  the tallest in the world,” and “Bryson Voirin climbs trees 
to get closer to sloths so he can study them.” After students share aloud, have them write the gist for each 
interview question in the margin of  the text. 

• Ask students to share and compare with a partner the words that each underlined as an unfamiliar word. 
Then invite a few partners to share out the words they discussed. Listen for mention of  radio-collars, track, 
algae, occur, mammals, and benefit. Once again ask the members of  the class if  they were able to determine the 
meaning of  any of  these words through context and to explain what parts of  the text helped them figure 
out the meaning of  these words. Also ask students to identify the type of  word it is, scientific or academic. 
If  there are any words no student was able to define by using context or identify then define, provide the 
definition for the class. Prompt students to add these words to their glossaries in their journals, and to write a 
synonym, short definition, and/or picture next to each word.
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GRADE 5, MODULE 2A: UNIT 1, LESSON 2
READING AN INTERVIEW: “SLOTH CANOPY RESEARCHER: BRYSON VOIRIN”

CLOSING AND ASSESSMENT MEETING STUDENTS’ NEEDS

A. Debrief: What Have We Learned about the Rainforest? (10 minutes)
• Review the learning targets by reading aloud and pausing after each one to ask 

students to show one finger if  they did not get the target at all; two fingers to show 
they almost understand; and three fingers to show they completely get it. (Make a 
note of  students showing one or two fingers, in order to offer additional/ongoing 
support as needed.)

• Exit ticket: Distribute a sticky note or index card to each student. Ask them to 
respond to this question: “What is one thing you learned about the sloth? Give 
specific details.” After students record their ideas onto the note/card, have them 
share what they wrote with a partner.

• Call on students to share with the whole class.
• Add students’ ideas to the Rainforest KWL and have them record the responses in 

their journals as well.
• Collect exit tickets and students’ annotated interviews. 

• Check in with students who struggle with language 
individually during debrief. 

• Consider allowing students who struggle with 
language to dictate their answers to a partner or the 
teacher.

HOMEWORK MEETING STUDENTS’ NEEDS

• Answer the journal response question: “What did you learn about the rainforest 
from this interview? What text features in informational texts help you as a reader 
learn more about a topic?”  

Note: Look over students’ annotated interviews and exit tickets to check for understanding. Note 
which students may need reteaching (based on student texts with no annotations, student gist statements 
that aren’t about the text, or tickets that are off  topic). 

• For students needing additional supports producing 
language, consider offering a sentence frame, 
sentence starter, or cloze sentence to provide the 
structure required. 
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GRADE 5, MODULE 2A: UNIT 1, LESSON 2

Produced by the U.S. Central Intelligence Agency. Used by permission of  the University of  Texas Libraries, The 
University of  Texas at Austin.
http://www.lib.utexas.edu/maps/world_maps/txu-oclc-264266980-world_pol_2008-2.jpg
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GRADE 5, MODULE 2A: UNIT 1, LESSON 2

Produced by the Military Education Research Library Network (MERLN). Used by permission of  the National 
Defense University Library.
merln.ndu.edu/index.cfm?type=section&secid=249&pageid=3

5-A-489



35NYS Common Core ELA Curriculum Grade 5 • Module 2A
Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved.

GRADE 5, MODULE 2A: UNIT 1, LESSON 2

Interview with Sloth Canopy Researcher: Bryson Voirin 

What is your job description?
I am a biologist studying the behavior and ecology of  two- and three-toed sloths. Right now I am studying biology 
and ecology at New College of  Florida, and working in the rainforests of  Panama with the Smithsonian Tropical 
Research Institute.
What do you study now?
Basically I am trying to understand why sloths move so slowly, as well as a few other weird things about them. We 
use radio-collars to track sloth movements in the algae that (exist) inside the hairs of  sloths, something that normally 
does not occur in any other mammals. I am looking to see if  maybe there is some benefit for the sloth to have algae.
What is the best thing about your job?
The best part of  my job is getting to climb trees in the rainforest. Trees in the tropics are some of  the biggest in the 
world, reaching over 150’ tall. The view from the tops of  the trees is amazing. A lot of  times when I am up there 
troupes of  monkeys come climbing by, sometimes stopping to look at me and wonder what I am doing up there with 
them.
What is the worst part about your job?
The worst thing, or hardest thing, is actually finding the sloths to start with. Sloths are very good at hiding. They 
usually live at the tops of  trees, and can have greenish fur. We have to walk through the forest all day with our heads 
tilted up, looking for dark spots with hair. Sometimes it can take us weeks to find a single sloth.
What inspired you to first study science?
Ever since I was little, I was always fascinated with National Geographic magazine. I used to imagine I was one of  the 
scientists in each issue, exploring unknown lands or catching wild animals. I always knew that was what I wanted to do.
What do you do in a typical day?
On a typical day working in Panama, I go out into the forest looking for sloths. I usually hike with someone else, and 
we use binoculars to look for the animals. When we find a sloth, I use my tree climbing gear to go up and catch it. 
Even though sloths are pretty slow animals, it can take hours to catch one once I am in the trees. They can move about 
as fast as you can walk fast, so in a tree 150’ tall, it can be hard to catch them.
What advice would you give to someone interested in becoming a biologist?
I would tell anyone interested in working in biology to go outside and explore things. Walk through parks and natural 
lands. The things you can find in your own backyard can be really cool. If  you start exploring young, it will stay with 
you forever.

Reprinted with full permission from UntamedScience.com and Bryson Voirin. Interview  courtesy of  
UntamedScience.com.
The Interview with Sloth Canopy Researcher: Bryson Voirin can be accessed via:
http://www.thewildclassroom.com/biomes/scientistprofile/scientists/byrson.html
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Journal Response Question (Homework for Lesson 2)

“What did you learn about the rainforest from this interview? What text features in informational 
texts help you as a reader learn more about a topic?” 
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GRADE 5, MODULE 2A: UNIT 1, LESSON 3
CONTINUED CLOSE READ OF “SLOTH CANOPY RESEARCHER: BRYSON VOIRIN” 

LONG-TERM TARGETS ADDRESSED (BASED ON NYSP12 ELA CCLS)

I can follow our class norms when I participate in a conversation. (SL.5.1)
I can determine the main idea(s) of  an informational text based on key details. (RI.5.2)

I can determine the meaning of  academic words or phrases in an informational text. (RI.5.4)
I can determine the meaning of  content words or phrases in an informational text. (RI.5.4)

I can read fifth-grade texts with fluency. (RF.5.4)

SUPPORTING LEARNING TARGETS ONGOING ASSESSMENT

• I can actively listen to my partner while discussing our ideas.
• I can determine the main idea of  an interview with scientist Bryson Voirin.
• I can determine the meaning of  new words from context in an interview with 

scientist Bryson Voirin.
• I can read the interview with scientist Bryson Voirin with fluency.

• Text-dependent questions
• Journal (Rainforest KWL chart, glossaries) 
• Exit ticket
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GRADE 5, MODULE 2A: UNIT 1, LESSON 3
CONTINUED CLOSE READ OF “SLOTH CANOPY RESEARCHER: BRYSON VOIRIN” 

LESSON VOCABULARY MATERIALS

task, identify, style, determine, fluency; greenish, tilted, 
inspired, fascinated, issue, unknown, typical, binoculars, gear, 
move about, advice, explore

• Homework paragraph
• Journal
• Students’ annotated texts: “Sloth Canopy Researcher: Bryson Voirin” (from 

Lesson 2)
• Text-Dependent Questions for Bryson Voirin Interview (one per student)
• Rainforest KWL anchor chart (from Lesson 1)
• Sticky notes or index cards

AGENDA TEACHING NOTES

1. Opening
A. Engaging the Reader: How Do You Learn? (10 minutes) 

2. Work Time
A. Text-Dependent Questions: “Sloth Canopy Researcher: Bryson 

Voirin” Remaining Interview Questions and Answers (15 minutes)
B. Rereading: What Else Can We Learn from Bryson Voirin’s Research 

about the Rainforest? (15 minutes) 
C. Determining Words in Context (10 minutes)

3. Closing and Assessment
A. Debrief: What Have We Learned Now about the Rainforest?  

(10 minutes)
4. Homework

• Be ready to return students’ annotated texts (from Lesson 2).
• Review: Glass, Bugs, Mud protocol in Checking for 

Understanding Techniques (see Appendix 1) and Learning 
Lineup protocol (explained in lesson debrief). 

• Throughout the module, students will be asked to reread texts 
to someone at home to build and practice fluency. A suggestion 
for students who may not have someone to read to at home is 
that they may practice reading aloud to themselves. Reading to 
a mirror may also allow students to feel as if  they are reading 
with someone.
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GRADE 5, MODULE 2A: UNIT 1, LESSON 3
CONTINUED CLOSE READ OF “SLOTH CANOPY RESEARCHER: BRYSON VOIRIN” 

OPENING MEETING STUDENTS’ NEEDS

A. Engaging the Reader: How Do You Learn? (10 minutes)
• Review the learning target: “I can actively listen to my partner while discussing our ideas.” Ask students to 

recall what they remember about listening actively. As students share, listen for responses such as: “looking at 
the person who is speaking,” “paying attention to what they are saying,” “not getting distracted,” etc. 

• Ask students to find another student to read their homework paragraph to. As students find a partner, 
congratulate them on staying “on task” by finding partners quickly.

• Tell students that in a moment, they will share their understanding of  last night’s homework using the 
Glass, Bugs, Mud protocol. Briefly explain the categories: 
* Glass = “I was able to identify and write about a text feature/element that really helped me understand 

the text better.” 
* Bugs = “I was able to identify a text feature/element, but I’m not sure yet how it helps me understand 

the text better.” 
* Mud = “I’m not sure about text features/elements or how they help me understand the text better.”

• Ask students to raise their hand to indicate if  they were “glass.” Then ask for “bugs,” then “mud.”

• Provide nonlinguistic symbols 
(e.g., an ear for listening) to 
assist struggling readers in 
making connections with 
vocabulary. These symbols 
can be used throughout the 
year. Specifically, they can 
be used in directions and 
learning targets.

• ELL language acquisition is 
facilitated by interacting with 
native speakers of  English 
who provide models of  
language.
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GRADE 5, MODULE 2A: UNIT 1, LESSON 3
CONTINUED CLOSE READ OF “SLOTH CANOPY RESEARCHER: BRYSON VOIRIN” 

WORK TIME MEETING STUDENTS’ NEEDS

A. Text-Dependent Questions: “Sloth Canopy Researcher: Bryson Voirin” Remaining Interview 
Questions and Answers (15 minutes)
• Tell students that they are going to continue to read the interview with Bryson Voirin, paying attention to key 

vocabulary as well as to text features that help them find information about rainforests.
• Review the learning targets: “I can determine the main idea of  an interview with scientist Bryson Voirin” and 

“I can determine the meaning of  new words from context in an interview with scientist Bryson Voirin.” Ask 
students to recall the meaning of  the word determine. If  necessary, remind students that they discussed the 
meaning of  this word in Lesson 2, when they had to determine the gist of  the Bryson Voirin interview questions 
and answers.

• Return students’ annotated interview texts Bryson Voirin from Lesson 2 and distribute Text-Dependent 
Questions for Bryson Voirin Interview to each student.

• Invite students to briefly review the “gists” they wrote about Questions 1 to 3 of  the interview in their journal 
during the previous lesson, in order to reorient them to the text.

• Place students in pairs.
• Read the remaining questions and answers of  the interview (4 through 7) aloud and ask students to follow 

along in their text. 
• Have students work with their partner first to discuss and then to write answers to the four text-dependent 

questions. As students work, circulate among partners to check their understanding based on their responses 
and discussions.

• After approximately 8 to 10 minutes, lead a class discussion of  student responses. Focus students’ attention 
on the first text-dependent question. Check for the class’s understanding of  the word greenish based on their 
response. Look for answers such as: “It has something to do with the color green.” Point out the -ish suffix 
means “somewhat” or “like.” Ask students about their understanding of  the word tilted in the text. Listen for: 
“It means that something is leaning or crooked.”

• Move on to the second question. As each text-dependent question is reviewed, elicit answers from different 
pairs of  students. (Note: Strong possible responses are included in the supporting materials.) 

• Collect students’ text-dependent questions and answers to assess their progress toward the learning targets.

• Consider providing 
smaller chunks of  text 
(only a few questions 
and answers from the 
interview) for students 
who struggle with 
language. Teachers can 
check in on students’ 
thinking as they write or 
speak about their text.

• Consider allowing 
students to draw their 
observations, ideas, or 
notes when appropriate. 
This allows ELLs to 
participate in a meaningful 
way.

• Consider grouping 
students who struggle 
with language and 
rereading the interview 
out loud to them for the 
second read.
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GRADE 5, MODULE 2A: UNIT 1, LESSON 3
CONTINUED CLOSE READ OF “SLOTH CANOPY RESEARCHER: BRYSON VOIRIN” 

WORK TIME MEETING STUDENTS’ NEEDS

B. Rereading: What Else Can We Learn from Bryson Voirin’s Research about the Rainforest? (15 minutes)
• Tell students that they are going to reread the entire article with their partner, looking for new things they can learn 

about the rainforest.
• Introduce the learning target: “I can read the interview with scientist Bryson Voirin with fluency.” Focus on the 

word	fluency, reminding students to remember what reading with fluency looks and sounds like. Prompt student 
thinking if  necessary by asking them to recall the fluent reading they did for their Readers Theater in Module 1.

• Ask student pairs to determine their roles: One person will be the interviewer, and the other will be Bryson Voirin. 
Give students about 5 minutes to read aloud. As students read, move throughout the room, offering feedback 
based on the fluency criteria students named and/or other criteria previously used.

• After about 5 minutes, ask students to discuss the new things they were able to learn about rainforests during this 
read of  the interview. Remind students to add their new learning to the L column in their journals. (Do not have 
students share out now, as they will share out during the debrief.)

• When possible, provide 
text or materials in 
students’ L1. This can 
help students understand 
materials presented in 
English.

• ELL language acquisition 
is facilitated by interacting 
with native speakers of  
English who provide 
models of  language.

C. Determining Words in Context (10 minutes)
• Ask students: “Why do you think scientists choose such specific words when communicating about their 

research?” Listen for responses such as: “They want to make their readers feel like they are researching with them” 
or “They want readers to get excited about their research.” 

• Remind students that these words are usually scientific words. Ask students to consider some other words, or 
academic words, from the text, looking back at the reading to try to figure out the meaning of  each word by using 
context clues. Ask:
* “What does the word issue mean in this context?” Students should respond with answers such as: “one 

magazine,” “a magazine published on a single topic/date,” etc. 
• Point out the word unknown. Ask: “What does the prefix un- mean? What does the word root known mean?” Expect 

responses such as: “knowledge you already have” or “Something you know to be true.” Then ask what the entire 
word means. Answers should include: “not known.” 

• Continue to have students define the phrases/words:
* typical = normal; usual; everyday 
* move about = go different places; not stand still; walk, etc.
* advice = guidance on how to do something; how to accomplish something, etc.

• Invite students to add these new academic words to their glossaries in their journals. Remind students to write a 
synonym, short phrase, and/or picture next to each word as a reminder of  the word’s meaning.

• All students developing 
academic language will 
benefit from direct 
instruction of  academic 
vocabulary.
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GRADE 5, MODULE 2A: UNIT 1, LESSON 3
CONTINUED CLOSE READ OF “SLOTH CANOPY RESEARCHER: BRYSON VOIRIN” 

CLOSING AND ASSESSMENT MEETING STUDENTS’ NEEDS

A. Debrief: What Have We Learned Now about the Rainforest? (10 minutes)
• Tell students that they will use the Learning Lineup protocol to review two or three of  the learning 

targets. Designate one end of  the room where students will stand if  they feel they are Expert (completely 
understand and can apply understanding); and an opposite end of  the room where students will stand 
if  they feel they are Beginner (still not quite understanding the target.) Explain that they will stand 
somewhere in the middle of  Expert and Beginner if  they feel they are Novices (getting the idea) about 
the learning target. Read through each target and pause to ask students to line up to indicate their mastery 
of  the target. 

• After students return to their seats, ask them to share out the new things they learned about the rainforest 
during this lesson: “What is one new thing you have learned about the rainforest from the interview with 
Bryson Voirin?” Have students share out their responses to this question, from the L column of  the 
KWL chart in their journals. Go around, ensuring that all students have an opportunity to share at least 
one thing. They can repeat what someone else shares. Add student responses to the class Rainforest 
KWL anchor chart in the L column. 

• Collect students’ journals to informally assess. 

• Consider allowing some 
students to dictate their exit 
ticket to a partner or the 
teacher.

• Consider allowing students to 
draw their observations, ideas, 
or notes when appropriate. 
This allows students to 
participate in a meaningful way.

HOMEWORK MEETING STUDENTS’ NEEDS

• With someone at home, read the interview again. Ask your partner to be the interviewer. You be Bryson 
Voirin. After you are done reading the interview, pretend to be Bryson Voirin and answer one more 
question: “What would you like to explore further in the rainforest? Why?” Write your answer to this 
question. Have the person who interviewed you sign your interview. Bring the signed interview and your 
written answer back to class with you.  

Note: Check students’ journals for completion and understanding. Look for responses in journals that are off-topic or 
incomplete. Make sure to check in with those students individually to reteach or clarify concepts.

• Audio recordings of  text 
can aid some students in 
comprehension. Students can 
pause and replay confusing 
portions while they follow 
along with the text.
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GRADE 5, MODULE 2A: UNIT 1, LESSON 3

Text-Dependent Questions for Bryson Voirin Interview

1. (Fourth interview question and answer) What does greenish mean? Why would having “greenish  
 fur” make sloths difficult to find? What in the text makes you think so?

2. (Fifth interview question and answer) When the interviewer asks Bryson Voirin, “What inspired  
 you to first study science?” Bryson Voirin says he was “always fascinated with National Geographic.” 
What does the word fascinated mean in that sentence? What in the text makes you think so?

3. (Sixth interview question and answer) What equipment, or tools, does Bryson Voirin say he uses for  
 his research? How does each of  these tools help him to study sloths?

4. Bryson Voirin tells readers “to go outside and explore things” if  they are interested in biology.  
 What feeling about being a biologist does the word explore create for someone reading this  
 interview? How would the reader feel about being a biologist if  he used the word see instead?
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GRADE 5, MODULE 2A: UNIT 1, LESSON 3

Text-Dependent Questions for Bryson Voirin Interview
(Answers for Teacher Reference)

1. (Fourth interview question and answer) What does greenish mean? Why would having “greenish  
 fur” make sloths difficult to find? What in the text makes you think so?

2. (Fifth interview question and answer) When the interviewer asks Bryson Voirin, “What inspired you to first  
 study science?” Bryson Voirin says he was “always fascinated with National Geographic.” What  
 does the word fascinated mean in that sentence? What in the text makes you think so?

3. (Sixth interview question and answer) What equipment, or tools, does Bryson Voirin say he uses for his  
 research? How does each of  these tools help him to study sloths?

4. Bryson Voirin tells readers “to go outside and explore things” if  they are interested in biology. What  
 feeling about being a biologist does the word explore create for someone reading this interview? How would  
 the reader feel about being a biologist if  he used the word see instead?

Greenish means like the color green; the text says that sloths live in the tops of  trees, which have 
green leaves, so something greenish in color would blend in and be hard to see.

Fascinated means that he was really interested in it. He says that he would imagine he was one of  
the scientists exploring unknown lands or catching wild animals; after he says he was fascinated by 
the magazine, and how scientists explored and caught animals, he says, “I always knew that’s what I 
wanted to do.”

It makes being a biologist sound like an adventure, seeing new places and things, interesting (or 
similar responses); because the word “see” creates the feeling of  standing still and looking, so it 
makes being a biologist sound less exciting. [or similar answers]

He uses binoculars and (tree climbing) gear; binoculars are for looking at animals, and tree 
climbing gear is used to catch a sloth up in a tree.
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GRADE 5, MODULE 2A: UNIT 1, LESSON 4
SUMMARIZING INFORMATIONAL TEXT: “HAWAII’S ENDANGERED HAPPY FACE SPIDER”

LONG-TERM TARGETS ADDRESSED (BASED ON NYSP12 ELA CCLS)

I can summarize text that is read aloud to me. (SL.5.2)
I can use context (e.g., cause/effect relationships and comparisons in text) to help me understand the meaning of  a word or phrase. (L.5.4)

I can determine the main idea(s) of  an informational text based on key details. (RI.5.2)
I can follow our class norms when I participate in a conversation. (SL.5.1)

I can draw on information to explore ideas in the discussion. (SL.5.1)
I can write routinely for a variety of  purposes. (W.5.10)

SUPPORTING LEARNING TARGETS ONGOING ASSESSMENT

• I can explain the gist of  the article “Hawaii’s Endangered Happy Face Spider.”
• I can determine the meaning of  new words from context in the article “Hawaii’s 

Endangered Happy Face Spider.”
• I can listen actively to my group members while discussing ideas.
• I can use my group’s ideas to help me determine the gist of  an article.

• Student writing and signed Voirin article (from 
homework)

• Journal (Informational Text chart, glossaries, 
Getting the Gist protocol)
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GRADE 5, MODULE 2A: UNIT 1, LESSON 4
SUMMARIZING INFORMATIONAL TEXT: “HAWAII’S ENDANGERED HAPPY FACE SPIDER”

LESSON VOCABULARY MATERIALS

article, determine the gist, discussing; 
(chunk 1) Theridion grallator, arachnid, Hawaiian, quite, 
millimeters, length; (chunk 2) unique, pattern, resemble, curved, 
similar; (chunk 3) scientists, developed, strange, markings, 
predators, agree, theory, features, avoid, enemies; (chunk 4) 
generally, limelight, undersides, difficult, locate, study; (chunk 
5) nearly, interview, due to, danger, extinction, stated, species, 
under threat, non-native, brought; (chunk 6) endangered, status, 
symbol, threatened, wildlife, conservationist, images, attention, 
loss, various, fauna, throughout, Hawaii

• Map of  Western Hemisphere (Hawaii must be visible)
• “Hawaii’s Endangered Happy Face Spider” (one per student)
• “Hawaii’s Endangered Happy Face Spider” note-catcher (one per student)
• Informational Text anchor chart (from Lesson 2)
• Close Readers Do These Things anchor chart (from Module 1)
• Rainforest KWL anchor chart (from Lesson 1)
• Journals
• Rainforest folders
• Homework
• Document camera

AGENDA TEACHING NOTES

1. Opening 
A. Engaging the Reader: A Rainforest in Hawaii (5 minutes)
B. Review Learning Targets and Informational Text (5 minutes)

2. Work Time  
A. Reading the Entire Article “Hawaii’s Endangered Happy Face Spider,” Focusing on Gist (10 minutes)
B. Jigsaw, Part 1: Rereading Chunks, Focusing on Main Idea and New Vocabulary (15 minutes)
C. Jigsaw, Part 2: Sharing Gists and New Vocabulary (10 minutes)

3. Closing and Assessment
A. Debrief: What Did We Learn about the Rainforest from an Article? (10 minutes)
B. Exit Ticket (5 minutes)

4. Homework

• Make sure all anchor charts from 
Lessons 1 to 3 are visible to 
students.

• Review “Hawaii’s Endangered 
Happy Face Spider.” 

• Review: Getting the Gist, Jigsaw, 
and Thumb-O-Meter protocols 
(see Appendix 1).
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GRADE 5, MODULE 2A: UNIT 1, LESSON 4
SUMMARIZING INFORMATIONAL TEXT: “HAWAII’S ENDANGERED HAPPY FACE SPIDER”

OPENING MEETING STUDENTS’ NEEDS

A. Engaging the Reader: A Rainforest in Hawaii (5 minutes)
• Display the map of  the Western Hemisphere and show students where Hawaii is in relation to New York and 

Panama (north/west). Remind students that they are focusing on rainforests of  the Western Hemisphere. Tell 
students they are going to find out more about this rainforest by reading a new kind of  informational text.

B. Review Learning Targets and Informational Text (5 minutes)
• Have students turn in their homework (their writing and the signed Voirin interview). Ask some students to 

share out about their experience of  rereading the text with someone at home. Ask students: “Why would a 
reader choose to reread a text several times?” Call on a few students to share their thoughts with the class.

• Review learning targets: “I can explain the gist of  the article ‘Hawaii’s Endangered Happy Face Spider’” and “I 
can determine the meaning of  new words from context in the article ‘Hawaii’s Endangered Happy Face Spider.’” 

• Remind students of  how they have learned new information about rainforests by reading an interview with 
Bryson Voirin about his scientific research. Now they will be reading an article, another type of  informational 
text that some scientists choose to communicate their research. Direct students’ attention to the Informational 
Text anchor chart. 

• Point out the word article if  it is already on the chart; if  not, add it. Be sure students understand how the word 
article is being used in this context (a short piece of  informational writing, usually published in a magazine.)

• Clarifying the meaning of  article will be particularly important because students learned the word during Module 
1 as well, when they studied the articles (agreements) of  the UDHR. Use this as an opportunity to again point 
out to students that one word can mean very different things, depending on the context. That is part of  the 
reason it is so important that they learn to figure out words in context, rather than just memorizing lists of  
words or looking up words in the dictionary. 

• Tell students that they will examine the features of  the article, just as they did with the features of  an interview 
during the past two lessons. 

• ELLs may be unfamiliar 
with Tier 2 vocabulary 
words (e.g., explain, gist, 
article, determine, context). 
Clarify vocabulary with 
students as needed.
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SUMMARIZING INFORMATIONAL TEXT: “HAWAII’S ENDANGERED HAPPY FACE SPIDER”

WORK TIME MEETING STUDENTS’ NEEDS

A. Reading the Entire Article “Hawaii’s Endangered Happy Face Spider,” Focusing on Gist (10 minutes)
• Display and distribute the entire article “Hawaii’s Endangered Happy Face Spider.” Tell students that they 

will listen to the entire article read aloud for the gist. Encourage them to think about the words that are clues 
to the gist, or what the article is mostly about. 

• Read the article aloud, one paragraph at a time. Be sure class members are following along in their own texts. 
• Ask students to turn and share with a partner what they think the article is mostly about. Remind them to refer 

to specific words or phrases in the text when discussing the gist. Tell students they do not need to write a gist 
statement yet; rather, just share orally. 

• Call on a few partners to share their thinking aloud.

• When possible, provide 
text or materials in 
students’ L1. This can 
help students understand 
materials presented in 
English.
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GRADE 5, MODULE 2A: UNIT 1, LESSON 4
SUMMARIZING INFORMATIONAL TEXT: “HAWAII’S ENDANGERED HAPPY FACE SPIDER”

WORK TIME MEETING STUDENTS’ NEEDS

B. Jigsaw, Part 1: ReReading Chunks, Focusing on Main Idea and New Vocabulary (15 minutes)
• Place students into one of  six groups, one for each chunk of  the text. Explain to students that they are going to use 

a Jigsaw protocol. Remind them of  the protocol, as needed: In Part 1, they become experts on their chunk of  the 
text, and in Part 2 they share with peers who read different chunks. 

• Introduce the learning targets: “I can listen actively to my group members while discussing ideas” and “I can use 
my group’s ideas to help me determine the gist of  an article.” Remind students of  the discussion in Lesson 3 about 
the phrase listening actively. Ask several students to share out the meaning, listening for responses such as: looking at 
the person speaking, staying on topic, etc.

• Review the Close Readers Do These Things anchor chart to remind students of  everything they have learned 
about close analytical reading. Remind them that this unit is their first time reading scientific text, specifically. They 
will encounter a lot of  words that they don’t know, and should remember to go slowly and reread. 

• Distribute the “Hawaii’s Endangered Happy Face Spider” note-catcher (one per student). 
• Tell them they will use a simple note-catcher to write the gist of  their group’s numbered paragraph (chunk) of  

the article and to record new/unfamiliar vocabulary. Remind students to keep all texts and note-catchers that are 
separate from their journals in their Rainforests folder. Instruct the class: 
“On your own, read the chunk of  text, focusing on gist. Choose no more than five key words that support the 
main idea, or gist, of  what your chunk was about and write those words in the second column of  the note-catcher. 
After this, discuss the gist of  your paragraph with your group. Then, on your own, write a gist statement in the 
third column of  the note-catcher.” (Students will need these for the Jigsaw in Step C of  Work Time.) 

• Give students 5 minutes to work on their own. Support individual students as needed. Circulate to each group to 
define specific words that they may not be able to define from context: 
* #1: Theridion grallator—the Latin name for happy face spider
* #5: extinction—when a type of  living thing does not exist anymore; not a single one of  its kind remains on the 

planet
* #5: species—a specific type of  something (plant or animal; living thing)
* #6: fauna—animal life in general

• Students needing 
additional supports 
may benefit from 
partially filled-in graphic 
organizers.

• ELL language acquisition 
is facilitated by 
interacting with native 
speakers of  English 
who provide models of  
language.

• Provide anchor charts 
for processes such 
as How to Find the 
Gist. This would 
include question words 
with nonlinguistic 
representations and a 
question frame.

• All students developing 
academic language will 
benefit from direct 
instruction of  academic 
vocabulary.
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SUMMARIZING INFORMATIONAL TEXT: “HAWAII’S ENDANGERED HAPPY FACE SPIDER”

WORK TIME MEETING STUDENTS’ NEEDS

• Then ask them to discuss their gists for 2 to 3 minutes. Circulate throughout the room, listening for discussions 
that are off-topic or students having difficulty formulating a gist statement.

• Discuss vocabulary words students may have had difficulty with. Pay close attention to vocabulary that students 
mention is listed in the lesson vocabulary. Encourage students to use context clues, rereading, and/or breaking 
apart the word to determine its meaning. Model these strategies for students as necessary.

• Give students a moment to revise their gist statements based on any new learning from the rereading and 
discussion of  vocabulary.

C. Jigsaw, Part 2: Sharing Gists and New Vocabulary (10 minutes)
• Regroup students into new groups of  six. Each group should have one student who read each chunk of  the text. 
• In these new groups, ask students to do the following:

* “Share out the gist statements about your chunk of  the article.” 
* “As your peers share, listen and take notes in the three-column note-catcher. What is each chunk mostly 

about?” 
• Then ask the groups to think about the article as a whole:

* “Now that you have reread chunks of  the text more carefully, what do you think is the gist of  the whole 
article?” 

• Ask students to write their gist statement in the last box of  the note-catcher.

Note: Students will return to this article and note-catcher in the next lesson, so they do not share out with the whole group at this time.
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SUMMARIZING INFORMATIONAL TEXT: “HAWAII’S ENDANGERED HAPPY FACE SPIDER”

CLOSING AND ASSESSMENT MEETING STUDENTS’ NEEDS

A. Debrief: What Did We Learn about the Rainforest from an Article? (10 minutes)
• Review the learning targets with students, reading through each one and pausing to gauge students’ self-

assessed mastery of  the target by having them use the Thumb-O-Meter protocol: thumbs-down (don’t 
understand), thumbs-sideways (somewhat understand), thumbs-up (got it!). Note which students place 
their thumbs down or sideways, because they may need more support during independent and/or small 
group work time.

• Ask the following question to the whole group: “What can we add to our Rainforest KWL anchor chart 
in the L--Learned--column about rainforests?”

• Call on several students to share their ideas. Record students’ ideas on the Rainforest KWL anchor chart, 
as students add to their journals.

• Consider allowing students 
who struggle with language to 
dictate their exit ticket answers 
to the teacher or a partner.

B. Exit Ticket (5 minutes)
• Ask the class: “How was reading closely with a group different from doing it alone? What helped or 

supported your understanding of  the text?”
• Collect exit tickets.

HOMEWORK MEETING STUDENTS’ NEEDS

• Imagine that you were the scientist studying the happy face spider in the rainforest. In your journal, write 
a descriptive paragraph about the spider for people who are not in the rainforest to see it themselves.  

Note: Review the exit tickets to gauge students’ thoughts on close reads. Look for students whose answers are not about close 
reads	or	who	had	a	particularly	difficult	time	working	in	a	group.	Check	in	with	those	particular	students	the	next	time	they	are	
supposed to work in groups to ensure that they have the supports necessary to succeed.

Be sure to allow students the opportunity to add new vocabulary words to the glossaries in their journals later in the day, when 
they have time to do so.

• Consider allowing ELLs to 
draw their observations, ideas, 
or notes when appropriate. 
This allows students to 
participate in a meaningful 
way.
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Produced by the Military Education Research Library Network (MERLN). Used by permission of  the National 
Defense University Library.
merln.ndu.edu/index.cfm?type=section&secid=249&pageid=3
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Hawaii’s Endangered Happy Face Spider

Written by Expeditionary Learning for Instructional Purposes
September 19, 2012

#1 Meet Theridion Grallator, meaning “happy face spider.” This little arachnid, found in Hawaiian rainforests, 
is quite small. It measures only 5 millimeters in length, at most!

#2 The happy face spider’s name comes from the unique pattern found on its pale-colored back. The marks 
resemble two circles that look like eyes. There is a curved shape below, similar to a smile.

#3 Some scientists think the spider may have developed these strange markings as a way to warn predators, 
such as birds. However, not all scientists agree on this theory. Some believe the features may do nothing 
to help the spider avoid its enemies.

#4 The happy face spider generally tries to stay out of  the limelight. It lives its life on the undersides of  
leaves, deep in the rainforest. This can make it difficult for scientists to locate and study.

#5 One scientist, Dr. Geoff  Oxford, has studied the happy face spider for nearly twenty years. In an 
interview in 2009, Dr. Oxford said the spider is very difficult to find because it is in danger of  extinction. 
He stated that the species was under threat from non-native animals brought to the islands.

#6 Because of  the happy face spider’s endangered status, it has become a symbol for all of  Hawaii’s threatened 
wildlife. In fact, conservationists have placed images of  it on T-shirts, baseball hats, and even garbage 
trucks. They hope to use this as a way to bring attention to the loss of  various fauna throughout Hawaii.

Author’s drawing of  the “happy face spider”
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http://en.wikipedia.org/wiki/Theridion_grallator “Theridion grallator” last updated 9/19/12

http://www.telegraph.co.uk/news/newstopics/howaboutthat/5199409/British-scientists-study-Hawaiian-
happy-face-spider.html
“British Scientists Study Hawaiian Happy Face Spider”

http://hbs.bishopmuseum.org/good-bad/spider.html
Bernice Pauahi Bishop Museum – Hawai’i State Museum of  Cultural and Natural History, Web site 

http://photography.nationalgeographic.com/photography/photos/pod-best-of-2007/spider-guarding-eggs_
pod_image.html
“Photo of  the Day: Best of  2007” caption

(All sites last accessed 10/07/12)

Citations (for “Hawaii’s Endangered Happy Face Spider”)
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“Hawaii’s Endangered Happy Face Spider” Note-catcher

TEXT
Paragraph 
Number 

VOCABULARY
Important words

GIST
What is the main idea of  what you read?

#1

#2

#3

#4

#5

#6
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“Hawaii’s Endangered Happy Face Spider” Note-catcher

GIST
What is the main idea of  what you read?
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GRADE 5, MODULE 2A: UNIT 1, LESSON 5
INFORMATIONAL TEXT FEATURES: ANALYZING “HAWAII’S ENDANGERED HAPPY FACE SPIDER”

LONG-TERM TARGETS ADDRESSED (BASED ON NYSP12 ELA CCLS)

I can follow our class norms when I participate in a conversation. (SL.5.1)
I can use context (e.g., cause/effect relationships and comparisons in text) to help me understand the meaning of  a word or phrase. (L.5.4)

I can determine the main idea(s) of  an informational text based on key details. (RI.5.2)
I can compare and contrast the organizational structure of  different informational texts. (RI.5.5)

I can explain important relationships between ideas in a scientific text using specific details from the text. (RI.5.3)

SUPPORTING LEARNING TARGETS ONGOING ASSESSMENT

• I can share my ideas with my partners quickly.
• I can determine the main idea of  the article “Hawaii’s Endangered Happy Face Spider.”
• I can determine the meaning of  new words from context in the article “Hawaii’s 

Endangered Happy Face Spider.”
• I can compare and contrast the rainforest research in Panama and Hawaii. 
• I can evaluate the features of  an interview as an informational text.

• Paragraph from homework
• Journal (Informational Text chart, Rainforest 

KWL chart, Features chart, Venn diagram)

AGENDA TEACHING NOTES

1. Opening
A. Engaging the Reader: What We Know about the Happy Face Spider from Hawaii  

(10 minutes)
B. Reviewing Close Reading of  Informational Text (5 minutes)

2. Work Time
A. Text-Dependent Questions: “Hawaii’s Endangered Happy Face Spider” (15 minutes)
B. Learning about the Rainforest: Comparing Two Informational Texts (10 minutes)
C. Features of  Articles: How Do They Help Us Learn about the Rainforest? (10 minutes)

3. Closing and Assessment: 
A. Learning about Text Features: Comparing and Contrasting Interviews and Articles  

(10 minutes)
4. Homework

• Make sure all anchor charts from previous 
lessons in this module are visible to students.

• Prepare a music selection for the Milling to 
Music activity in Opening, Part A.

• Make sure students have their completed note-
catcher about the “Hawaii’s Endangered Happy 
Face Spider” article (from Lesson 4). 

• Review: Fist to Five protocol (see Appendix 1).
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INFORMATIONAL TEXT FEATURES: ANALYZING “HAWAII’S ENDANGERED HAPPY FACE SPIDER”

LESSON VOCABULARY MATERIALS

unique, pattern, curved, scientists, strange, markings, 
predators, theory, limelight, undersides, locate, endangered, 
symbol, threatened, wildlife, conservationist, attention, fauna

• Journals 
• Rainforest KWL anchor chart (from Lesson 1)
• Close Readers Do These Things anchor chart (from Module 1)
• Informational Text anchor chart (from Lesson 2)
• “Hawaii’s Endangered Happy Face Spider” (from Lesson 4)
• “Hawaii’s Endangered Happy Face Spider” note-catcher (from Lesson 4) 
• Text-Dependent Questions: “Hawaii’s Endangered Happy Face Spider” 

handout (one per student)
• Features of  Informational Text anchor chart (from Lesson 3)
• Highlighters (one color)
• Interviews and Articles and Text Features Venn diagrams
• Students’ homework paragraphs
• Document camera
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INFORMATIONAL TEXT FEATURES: ANALYZING “HAWAII’S ENDANGERED HAPPY FACE SPIDER”

OPENING MEETING STUDENTS’ NEEDS

A. Engaging the Reader: What We Know about the Happy Face Spider from Hawaii (10 minutes)
• Review learning targets: “I can share my ideas with my partners quickly.” Ask several students to share what 

sharing quickly means, listening for responses such as: “being fast, speedy,” etc.
• Tell students that they are going to use a Milling to Music activity to share their homework paragraphs. The 

purpose is to share details with one another about the happy face spider, and to reorient them to the article so 
they will be able to add their ideas to the Rainforest KWL anchor chart in the next step. 

• Explain the activity:
* It is similar to musical chairs, except there are no chairs and no one gets “out.” 
* While the music plays, students will move throughout the room.
* When the music stops, each student will share his/her paragraph with the student closest to her/him. 
* When the music begins again, students begin moving to find another partner. 

• Begin the music. Have students mill and share twice, so they have the opportunity to share their paragraphs 
with two peers. As students share their paragraphs, reinforce the learning targets: circulate and compliment 
them on joining partners quickly and staying on task by sharing their paragraphs.

• Have students return to their seats. Cold call members of  the class to share information about the happy face 
spider that they want to add to the L column of  the Rainforest KWL anchor chart. Record students’ responses 
on the anchor chart as they add the information to the L column of  the KWL chart in their journals.

• If  students wrote their homework paragraphs on a separate sheet of  paper, collect the paragraphs now. If  
students’ paragraphs are in their journals, wait to collect them at the end of  the lesson, because students need 
their journals during the rest of  the lesson. 

• Consider writing and 
breaking down the 
directions to Milling to 
Music into numbered 
elements. Students can 
return to these guidelines 
to make sure that they 
are on track.

• ELL language acquisition 
is facilitated by 
interacting with native 
speakers of  English 
who provide models of  
language.
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INFORMATIONAL TEXT FEATURES: ANALYZING “HAWAII’S ENDANGERED HAPPY FACE SPIDER”

OPENING MEETING STUDENTS’ NEEDS

B. Reviewing Close Reading of  Informational Text (5 minutes)
• Review the Close Readers Do These Things anchor chart, focusing students on what they have done to 

read the article closely so far.
• Remind students about how they learned information about the happy face spider from the Hawaiian 

rainforests during the previous lesson. They:
* Heard the entire article read aloud
* Worked in small groups to become “experts” on one paragraph (chunk) of  the article
* Discussed vocabulary 
* Shared with peers who had read other paragraphs
* Wrote gist statements

• Ask students to Think-Pair-Share: “How did reading in all of  those different ways help you to understand the 
text better?” 

• Consider providing 
extra time for tasks and 
answering questions in 
class discussions. ELLs 
often need more time 
to process and translate 
information.
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WORK TIME MEETING STUDENTS’ NEEDS

A. Text-Dependent Questions: “Hawaii’s Endangered Happy Face Spider” (15 minutes)
• Make sure each student has the “Hawaii’s Endangered Happy Face Spider” article and the “Hawaii’s 

Endangered Happy Face Spider” note-catcher (from Lesson 4). 
• Ask students to briefly review the gist statements they wrote for each chunk of  the article. Re-orient students 

to the main ideas and vocabulary. 
• Give each student a copy of  the Text-Dependent Questions: “Hawaii’s Endangered Happy Face 

Spider.” 
• Give students 7 to 8 minutes to work on their own to:

* Independently reread the article
* Read and respond in writing to the text-dependent questions

• Next, invite students to work with a partner to talk about the questions and their answers. As the class works, 
circulate among partners to check their understanding of  main ideas and vocabulary based on their responses 
to questions. 

• Vocabulary to pay attention to:
* Question 1 (paragraphs 1 and 2): unique, pattern, and curved
* Question 2 (paragraph 3): scientists, strange, markings, predators, and theory
* Question 3 (paragraph 4): limelight, undersides, and locate
* Question 4 (paragraphs 5 and 6): endangered, symbol, threatened, wildlife, conservationist, attention, and fauna

• Give students time to revise their answers based on their discussions with their partners. (Optional: Have 
students write their revised responses in a second color pen, to help them see how their thinking grows as a 
result of  collaboration.)

• Consider providing ELLs 
bilingual word-for-word 
translation dictionaries 
or online translation 
sources such as Google 
Translate to assist with 
comprehension. ELLs 
should be familiar with 
how to use glossaries or 
dictionaries. 

• Consider providing 
smaller chunks of  text 
and fewer questions 
(sometimes just a few 
questions) for struggling 
students. Teachers can 
check in on students’ 
thinking as they write or 
speak about their text.

• All students developing 
academic language will 
benefit from direct 
instruction of  academic 
vocabulary.
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WORK TIME MEETING STUDENTS’ NEEDS

B. Learning about the Rainforest: Comparing Two Informational Texts (10 minutes)
• Remind students of  the information that they have learned about rainforests from the interview and the 

article. Focus them on the L column of  the Rainforest KWL anchor chart. Ask students to discuss with their 
partner what information about rainforests was the same and what was different in the interview and the 
article. Call on some partners to share out their ideas.

• Have students create an Interviews and Articles Venn diagram in their journals. (See a sample in the 
supporting materials). Tell them they will be comparing and contrasting the content of  each informational 
text. Ask students what is meant by content of  the Bryson Voirin interview and the happy face spider article, 
listening for answers like: “the information in the texts about the rainforests or the living things in the 
rainforests,” etc. Review how to fill out a Venn diagram: Aspects that are similar or shared go in the middle; 
aspects that are different or unique go in the outer circles. 

• Give students five minutes to work in pairs to write their ideas in the appropriate sections of  the Interviews 
and Articles Venn diagram. Be sure each student completes his or her own Venn diagram. 

• Then ask pairs to join another pair. Ask these new groups of  four to share their Venn diagrams.

• Consider partnering an ELL 
with a student who speaks the 
same L1 when discussion of  
complex content is required. 
This can let students have 
more meaningful discussions 
and clarify points in their L1.

• Students needing additional 
supports may benefit from a 
partially filled-in Venn diagram.

• Consider allowing students to 
draw their observations, ideas, 
or notes when appropriate. 
This allows all students to 
participate in a meaningful way.
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WORK TIME MEETING STUDENTS’ NEEDS

C. Features of  Articles: How Do They Help Us Learn about the Rainforest? (10 minutes)
• Focus on the learning target: “I can evaluate the features of  an interview as an informational text.” Focus on the 

word evaluate, asking students for suggestions about what the word means. Listen for responses such as: “analyze or 
judge,” etc.

• Direct students’ attention to the Features of  Informational Text anchor chart. Review prior learning: Ask 
several students to briefly share what features of  informational text they have identified so far.

• Distribute highlighters. Ask students to skim through the “Hawaii’s Endangered Happy Face Spider” article. Ask 
them to highlight informational text features they notice (e.g., title, paragraphs, direct quotes, images, etc.). 

• After 2 to 3 minutes, have students join with a partner to briefly share out about what features they noticed. Then, 
lead a quick whole class share-out. Be sure to probe, asking students to state specifically how each feature helps 
readers. Add students’ ideas to the Features of  Informational Text anchor chart as students add the new ideas to 
the same chart in their journals. 

• Invite students to think about what they learned about their individual learning styles. Ask them to consider which 
feature, out of  those listed on the anchor chart, is most helpful for their learning style and why. 

• Invite students to join other group members who identified the same learning style and share their responses with 
the group. Circulate among the groups to listen for conversations that are off  topic or that need clarifying. 
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CLOSING AND ASSESSMENT MEETING STUDENTS’ NEEDS

A. Learning about Text Features: Comparing and Contrasting Interviews and Articles (10 minutes)
• Review the learning targets: Read each one aloud one at a time and use the Fist to Five protocol to gauge 

how well students did toward mastering each target. 
• Have students draw a Text Features Venn diagram in their journals, to use for comparing and 

contrasting the text features of  an interview versus an article (see sample in supporting materials). Direct 
students to refer to the Features of  Informational Text anchor chart as a resource. Place students into 
triads. Tell them that as with the first Venn, they may discuss ideas as a group, but each person should 
complete his or her own Venn diagram.

• After 5 to 6 minutes, ask students to refocus as a whole group. Project a blank Text Features Venn 
diagram on document camera. Cold call a few students to share out their ideas, filling in the Venn 
diagram. 

• After several students have shared, ask triads to talk briefly again to determine whether they want to 
change and/or add any ideas to their individual Venn diagrams.

• Collect student journals to informally assess.

• Have students who struggle 
with written language dictate 
their ideas to a teacher or their 
partner.

HOMEWORK MEETING STUDENTS’ NEEDS

• Read the “Hawaii’s Endangered Happy Face Spider” article to someone at home. Be sure to have your 
listener sign it. Turn it in tomorrow to your teacher. 

Note: Read and check journals for understanding. Check to make sure students’ answers are on topic and complete. Adjust 
teaching for the next lessons based on students’ mastery of  learning targets so far. 

Have students add new words to the glossaries in their journals during other literacy times during the day. Remind them to write 
a synonym, short phrase, and/or picture next to each new word as a reminder of  the word’s meaning.

In Lesson 6, students will complete the mid-unit assessment, using an online interview. Read through and become familiar 
with this text, noting that although this text is long, students will be asked to respond only to questions about the introductory 
paragraph and interview questions and answers 1 to 12. 

• Audio recordings of  text 
can aid some students in 
comprehension. Students can 
pause and replay confusing 
portions while they follow 
along with the text.
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Text-Dependent Questions: “Hawaii’s Endangered Happy Face Spider”

1. Describe the unique pattern found on the happy face spider’s back. What does unique mean? What  
 makes this pattern unique? What in the text makes you think so?

2. What do different scientists believe about the strange markings found on the happy face spider’s  
 back? Include details from the text in your answer.

3. How does living on the undersides of  leaves help the happy face spider stay out of  the limelight?  
 Use a quote from the text in your answer.

4. Using information from the text, explain what conservationists do. How specifically have they used  
 the image of  the happy face spider to help them? (Note: To answer this question, you will need to  
 draw an inference, since the answer is not given directly in the text. What evidence from the text  
 helped you make this inference?)
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Text-Dependent Questions: “Hawaii’s Endangered Happy Face Spider”
(Answers for Teacher Reference)

The article says the pattern is two circles that look like eyes and a curved shape below that looks 
like a smile. This pattern is unique because it is found only on this one type of  spider. I think it is 
found only on this one type of  spider because the article title says “Endangered Happy Face Spider.” 
“Endangered” means not many exist (or this article talks only about this one kind of  spider having 
the pattern). 

1. Describe the unique pattern found on the happy face spider’s back. What does unique mean? What makes  
 this pattern unique? What in the text makes you think so?

The article states that some scientists think the spider developed the markings to warn off  predators 
such as birds, but other scientists think the marks don’t help the spiders at all. The article also says 
scientists do not agree on one theory.

2. What do different scientists believe about the strange markings found on the happy face spider’s back? Include 
details from the text in your answer.

Living on the undersides of  leaves keeps the spiders hidden, so they cannot be in the limelight 
because that means they would be easily seen. The article says that living deep in the rainforest on the 
undersides of  leaves makes them difficult for scientists to find and study.

3. How does living on the undersides of  leaves help the happy face spider stay out of  the limelight? Use a  
 quote from the text in your answer.

The article says that the conservationists are trying to bring attention to the loss of  living things/
fauna in Hawaii. It also says they have put the image of  the happy face spider on T-shirts, baseball 
hats, and garbage trucks as a symbol for all of  Hawaii’s threatened wildlife.

4. Using information from the text, explain what conservationists do. How specifically have they used the image  
 of  the happy face spider to help them? (Note: To answer this question, you will need to draw an inference,  
 since the answer is not given directly in the text. What evidence from the text helped you make this inference?)
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Interviews and Articles Venn Diagram

(Sample for Teacher Reference)

 Information from Bryson Voirin  Information in BOTH  Information from Happy Face Spider

Sloths

Panama

Sloths and happy face spiders 
are difficult to find and study.

Both sloths and happy face 
spiders live in rainforests.

Happy face spiders

Hawaii
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Text Features Venn Diagram

Features of  Interviews Features of  BOTH Features of  Articles
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MID-UNIT ASSESSMENT: ANALYZING AN INTERVIEW WITH A RAINFOREST SCIENTIST 

LONG-TERM TARGETS ADDRESSED (BASED ON NYSP12 ELA CCLS)

I can explain what a text says using quotes from the text. (RI.5.1)
I can determine the main idea(s) of  an informational text based on key details. (RI.5.2)

I can explain important relationships between ideas in a scientific text using specific details in the text. (RI.5.3)
I can compare and contrast the organizational structure of  different informational texts. (RI.5.5)

I can use context (e.g., cause/effect relationships and comparisons in text) to help me understand the meaning of  a word or phrase. (L.5.4) 

SUPPORTING LEARNING TARGETS ONGOING ASSESSMENT

• I can identify the main idea of  an interview.
• I can determine the meaning of  new words from context in an interview about 

research in the rainforest.
• I can analyze the features of  an interview and how they help readers.
• I can reflect on my learning about the rainforests and about the features of  

informational texts.

• Venn diagram (from Lesson 5)
• Mid-Unit Assessment: Analyzing an Interview with 

a Rainforest Scientist
• Self-assessment
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MID-UNIT ASSESSMENT: ANALYZING AN INTERVIEW WITH A RAINFOREST SCIENTIST 

LESSON VOCABULARY MATERIALS

identify, main idea, meaning, context, analyze, reflect • Journals
• Features of  Informational Text anchor chart (from Lesson 3)
• Mid-Unit Assessment: Analyzing an Interview with a Rainforest Scientist
• “Live Online Interview with Eve Nilson” (see supporting materials)
• Mid-Unit Tracking My Progress

AGENDA TEACHING NOTES

1. Opening 
A. Review Learning Targets (5 minutes)
B. Review How Scientists Communicate 

Research about the Rainforest and Features 
of  Informational Text (10 minutes)

2. Work Time  
A. Mid-Unit Assessment (30 minutes)
B. Mid-Unit Tracking My Progress: Reflecting 

on Learning (10 minutes)
3. Closing and Assessment

A. Debrief: Sharing Reflections on Learning 
Targets (5 minutes)

4. Homework

• Review and be familiar with Mid-Unit Assessment: Analyzing an Interview with a 
Rainforest Scientist and the “Live Online Interview with Eve Nilson” (see supporting 
materials) 

• Note: For the mid-unit assessment, students read only about one page of  this article. 
They should stop after Eve’s answer: “Rainforests receive large amounts of  rain every 
year . . . hot spot for biodiversity.” Consider reformatting the article with a “stop here” 
mark at this point in the text. Students will read excerpts from the second half  of  the 
Interview with Eve Nilson for the On-Demand End-of-Unit Assessment, in Lesson 9.

• Consider numbering the questions and answers for students.
• In this lesson, students formally self-assess on their progress toward the learning targets 

for the first time. But this process is similar to the routine reviewing of  the learning 
targets they have done in almost every lesson.
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MID-UNIT ASSESSMENT: ANALYZING AN INTERVIEW WITH A RAINFOREST SCIENTIST 

A. Review Learning Targets (5 minutes)
• Review the first three learning targets: “I can identify the main idea of  an interview,” “I can determine the 

meaning of  new words from context in an interview about research in the rainforest,” and “I can analyze 
the features of  an interview and how they help readers.” Focus students’ attention on the words: identify, main 
idea, meaning, context, analyze, and reflect. Ask students to share aloud the meaning of  these words, listening for 
definitions such as:
* identify—find out, decide, determine 
* main idea—what it is mostly about
* meaning—definition
* context—words and sentences around another word or phrase
* analyze—study closely, examine
* reflect—think about, consider 

• Point out to students that the main idea is synonymous with the key or central point of  a text. It is a little 
different from the gist (which they have also focused on), since gist is a more general sense of  what a passage is 
mostly about. 

• Provide nonlinguistic 
symbols (e.g., a 
lightbulb for main idea, 
a person thinking for 
reflect) to assist ELLs 
and other struggling 
readers in making 
connections with 
vocabulary. These 
symbols can be used 
throughout the year. 
Specifically, they can be 
used in directions and 
learning targets.

B. Review How Scientists Communicate Research about the Rainforest and Features of  Informational  
 Text (10 minutes)
• Remind students that they will take an assessment today.
• Tell them that there have been two main focuses for their learning so far in this unit. Tell them they will now have 

an opportunity to review what they have learned by looking back at their journals and the class anchor charts with 
two other students. 

• Ask students to form triads. Direct students to first look at their Rainforest KWL charts. Ask students to consider 
and discuss: “What did I learn about rainforests?” Ask a few triads to share out.

• Direct students to then review the Features of  Informational Text anchor chart and their Venn diagram 
comparing the features of  interviews and articles (from Lesson 5), and discuss the following with their triad: 
* “What is similar and what is different about interviews and articles as informational text?” 
* “What specific features of  informational text did you notice in the interview? In the article?” 
* “Which features helped you the most to understand the information in the text? Why? What is the connection 

to your learning style?” 
• Have several different triads share out.

• Visuals can help 
students comprehend 
questions and 
discussions. Chart main 
points in answers and 
post all questions asked 
to students.

• ELL language 
acquisition is facilitated 
by interacting with 
native speakers of  
English who provide 
models of  language.
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MID-UNIT ASSESSMENT: ANALYZING AN INTERVIEW WITH A RAINFOREST SCIENTIST 

A. Mid-Unit Assessment: Analyzing an Interview with a Rainforest Scientist (30 minutes)
• Distribute the Mid-Unit Assessment: Analyzing an Interview with a Rainforest Scientist and the “Live 

Online Interview with Eve Nilson” (one per student).
• Ask students to quickly scan the assessment. 
• Note: Be sure students notice that they will not read the entire article for their assessment. They just read 

through Eve’s answer: “Rain forests receive large amounts of  rain every year . . . hot spot for biodiversity.” 
Have students draw a line after that answer, and put a large “stop here” note to themselves. 

• Address any clarifying questions. 
• Give students 30 minutes to work independently to complete the questions about the “Live Online Interview 

with Eve Nilson.” 
• Circulate to supervise; since this is a formal on-demand assessment, do not provide support other than 

formally approved accommodations.
• If  students finish the assessment early, they may do the following:

1. Add the following, to end of  direction: (Do not allow students to read any part of  the interview other than 
what they read for the assessment in this lesson.  Students will read excerpts from the second half  of  this 
interview for the On-Demand End-of-Unit Assessment, Lesson 9.)

2.  Work on their glossaries in their journals. They may add new words from the “Online Interview with Eve 
Nilson” that they just read for the mid-unit assessment, or add synonyms, phrases, and/or pictures to any 
words they have not had time to complete.

• Provide ELLs bilingual 
word-for-word translation 
dictionaries or online 
translation sources such as 
Google Translate to assist 
with comprehension. 
ELLs should be familiar 
with how to use glossaries 
or dictionaries. These 
are an accommodation 
provided to ELLs on state 
assessments.

• Consider providing 
extra time for tasks and 
answering questions in 
class discussions. Some 
students need more time 
to process and translate 
information. ELLs receive 
extended time as an 
accommodation on NY 
State assessments.
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MID-UNIT ASSESSMENT: ANALYZING AN INTERVIEW WITH A RAINFOREST SCIENTIST 

B. Mid-Unit Tracking My Progress: Reflecting on Learning (10 minutes)
• Introduce the learning target: “I can reflect on my learning about the rainforests and about the features of  

informational texts.” Focus on the word reflect, and ask students for suggestions about what this means. Listen for 
students to share ideas such as: “look  back at my work to think about what I did,” “how I did,” “what I am having 
trouble with,” “what I am doing well,” etc.

• Distribute the Mid-Unit Tracking My Progress to students. Explain that this is a self-assessment, and is very 
much like the self-assessing they have done at the end of  most lessons. They will reflect on their progress toward 
the learning targets. Read through the tracker and provide clarification as necessary for students. 

• Ask students to independently complete their Tracking My Progress. Ask them to hold on to this sheet to refer to 
during the lesson debrief. 

• Consider allowing 
students who struggle 
with written language to 
dictate their reflections to 
a partner or the teacher. 
This allows all students 
to participate in the self-
reflection in a meaningful 
way.

CLOSING AND ASSESSMENT MEETING STUDENTS’ NEEDS

A. Debrief: Sharing Reflections on Learning Targets (5 minutes)
• Pair students up. Ask them to share the reflections on their Mid-Unit Tracking My Progress. 
• Invite several students to share out with the whole group. 
• Collect students’ Mid-Unit Assessments, Interview with Eve Nilson, and Tracking My Progress to review.

• Consider partnering an ELL 
with a student who speaks the 
same L1 when discussion of  
complex content is required. 
This can let students have 
more meaningful discussions 
and clarify points in their L1. 

HOMEWORK MEETING STUDENTS’ NEEDS

• None 

Note: In the next few lessons, students examine and analyze a documentary-style video about research in the Canadian 
rainforest. Be sure to have technology available and check to make sure that it is working before the lesson. 
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“Live Online Interview with Eve Nilson” link

Note: For the assessment, students only read about one page of  this article. They should stop after 
Eve’s answer : “Rain forests receive large amounts of  rain every year.… Hot spot for biodiversity.” 

From SCHOLASTIC NEWS ZONE. Copyright © by Scholastic Inc. Reprinted by permission 
of  Scholastic Inc. 

http://teacher.scholastic.com/scholasticnews/indepth/rainforest/submit.asp.
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Live Online Interview With Eve Nilson

Thank you for joining Scholastic News Zone’s live interview with 15-year-old scientist Eve Nilson on Tuesday, April 23. The following is a transcript from 
that interview.

Q: What was your inspiration to study animals? 
Eve: I have always had a fascination with animals and an interest in tropical rain forests and the tropics. Growing up in 
Alaska and studying whales with my mother, I spent a lot of  time in nature and found them to be extremely interesting.

Q: Is it cool to be a scientist? 
Eve: Yes, it has been an amazing experience waking up in the morning when I was in Brazil, waking up and seeing so 
many animals I’ve never seen before, and going out into the forest to study the frogs. Also, knowing that I’m making a 
difference, that’s amazing to me. The students of  today are interested in biology, and by spreading the word about the 
danger rain forests are in, I feel I am making a difference, which is a really good feeling. 

Q: Did you travel alone? 
Eve: Yeah, I traveled for the first two and a half  months. I stayed in the forest alone in my hut. The scientists lived 
about a mile further down the road, so I wasn’t completely alone.

Q: Where is the picture for the chat taken? 
Eve: That is in front of  the research station in Brazil, about 50 feet from my hut.

Q: Do you like snakes, tarantulas, reptiles, and turtles? 
Eve: Yeah, I really like snakes. I like all of  the animals except for mice. I’m really afraid of  mice. Why? I don’t know, I 
guess the way they sneak up on you. That’s frightening. I had a bad experience as a kid when I reached into a cracker 
box and there was a mouse. I’ve been afraid ever since.

Q: Why did you want to study frogs? 
Eve: I was offered a position studying frogs, but I also felt they were extremely important. They are an indicator species; they’re extremely sensitive to the 
environment and its changes. Any rapid disappearance of  frogs is a sign there’s trouble in the environment. Also because frogs breathe through their skin. 
You’re able to see more clearly the affects that pollution and acid have.

From SCHOLASTIC NEWS ZONE. Copyright © by Scholastic Inc. Reprinted by permission of  Scholastic Inc.

Mid-Unit Assessment: Analyzing an Interview With a Rainforest Scientist

Eve Nilson displays a lizard 
she found sunning itself  
between two rocks by a 
stream in Brazil. The lizard 
was photographed so it 
could be identified later.
Photo Courtesy Eve Nilson

5-A-530



76NYS Common Core ELA Curriculum Grade 5 • Module 2A
Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved.

GRADE 5, MODULE 2A: UNIT 1, LESSON 6

8

Q: Did you ever get lost? Were you glad to be home? Did you ever get homesick? Were you ever threatened by an animal? 
Eve: The first week I was extremely homesick and I called home. It was wonderful talking to my family. After that I was okay. I found it was really peaceful. I 
was never lost. A few times in the beginning I would be walking out alone at night and I’d hear noises. There’s only so much you can see with a small flashlight. 
I got used to it. I got used to sleeping in the jungle at night. An animal did not threaten me, but I was followed by a jaguar. Its tracks were really fresh. A 
ranger went up after me and saw that the tracks were following me down. That was really intimidating knowing that a jaguar was just a few minutes behind me.

Q: Did you bring any animals back with you? 
Eve: A bots fly bit my mother, and her ankle swelled up. My mom came to visit the last few weeks of  my trip and got bit by a bots fly. Bots flies commonly 
bite cattle. She was a host for the bots fly. When the doctors did an incision in her foot and brought out the larva it was an inch long and ready to hatch. So 
she brought back an insect with her by accident! We’re not allowed to bring back any plant or animal species. It’s against Brazilian and U.S. law.

Q: Would the fly have hatched inside of  your mother? 
Eve: No, when it hatches, it breaks the skin and flies away. It would have hurt when it broke the skin. She got sharp pains in her foot when it moved around. 
It was in there six weeks. Doctors weren’t exactly sure what it was. It was the first bots fly found in California.

Q: Do you plan to go to college? What do you want to study? 
Eve: I definitely plan to go to college. Absolutely. That’s my number one priority right now since I’m a junior in high school. I plan to major in biology, but 
I also want to study zoology because I’m so interested in animals in the rain forest.

Q: Why are you so interested in the rain forest over other regions of  the world? 
Eve: I’ve always had this fascination for the rain forest because of  the high diversity of  animals. When you are walking in the forest, you look up in the trees 
and see things you have never seen before in your life. I’m especially interested in the tropical rain forest. There are so many animals living in such a small 
region of  the world. The rain forest can support such an extreme amount of  diversity. I also like how pristine and beautiful the forest is when you are walking 
through and really appreciating nature.

Q: Why do they call the rain forest a rainforest? 
Eve: Rain forests receive large amounts of  rain every year. It’s very lush and green because of  the rain, which makes it a hot spot for biodiversity.

From SCHOLASTIC NEWS ZONE. Copyright © by Scholastic Inc. Reprinted by permission of  Scholastic Inc.

GRADE 5, MODULE 2A: UNIT 1, LESSON 6
Mid-Unit Assessment: Analyzing an Interview With a Rainforest Scientist
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Name:

Date:

Directions: 
• Read ONLY the first page of  the article for this assessment. 
• Read the title, introductory paragraph, and interview questions through Eve’s answer: 

“Rain forests receive large amounts of  rain every year.… Hot spot for biodiversity.” 
• Consider the gist of  the interview —what it is mostly about. 
• Skim the assessment questions below. 
• Reread the interview, thinking about the assessment questions. 
• Answer the questions in complete sentences. 
• Be sure to cite evidence from the text to support your answers. 

Mid-Unit Assessment: Analyzing an Interview With a Rainforest Scientist

1. Reread the title and introductory paragraph of  the interview. 
What is a transcript from an interview? How did you figure this word out? 
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2. Part A:  
Look at the picture, read the caption, and reread the first few interview questions and answers. In what 
country is the rainforest that Eve Nilson studied, and what did she study while she was living there?

 Part B: 
Which sentence from the interview best supports the answer to Part A?

a. Alaska
b. Amazon
c. Brazil
d. California

a. Eve Nilson displays a lizard she found sunning itself  between two rocks by a stream in Brazil.
b. Growing up in Alaska and studying whales with my mother, I spent a lot of  time in nature and found 

them extremely interesting.
c. I stayed in the forest alone in my hut.
d. Yeah, I traveled for the first two and a half  months.

3. Explain what Eve means when she says that frogs “are an indicator species.” Why might that make frogs so 
important to study? Use quotes from the text in your answer.

Mid-Unit Assessment: Analyzing an Interview With a Rainforest Scientist
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Mid-Unit Assessment: Analyzing an Interview With a Rainforest Scientist

4. What inspired Eve to study animals in the rainforest? Cite examples from the text. 

5 Part A:  
Eve says that she believes it is important to study one particular animal. Which one is that?

 Part B:  
Which sentence from the passage helps the reader understand why it is important to study the animal that is 
the answer to Part A?

a. Snakes
b. Frogs
c. Jaguars
d. Mice

a. Any rapid disappearance of  frogs is a sign there’s trouble in the environment.
b. I’ve always had this fascination for the rain forest because of  the high diversity of  animals.
c. An animal did not threaten me, but I was followed by a jaguar.
d. Yeah, I really like snakes.
e. I like all of  the animals except for mice.
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Mid-Unit Assessment: Analyzing an Interview With a Rainforest Scientist

6. What were some of  the text features in this interview that you found the most helpful for learning about Eve 
Nilson’s work in the rainforest, and why? 
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1. Reread the title and introductory paragraph of  the interview. 
What is a transcript from an interview?” How did you figure this word out? 

3. The interviewer asks Eve why she studied frogs. Eve says that she felt that studying frogs was “extremely 
important.” Explain what Eve means when she says frogs “…are an indicator species” and why that might 
make frogs so important to study. Use quotes from the text in your answer. (RI.5.1, RI.5.3)

 It means a printed/typed/written copy of  a spoken interview; title says it’s “live,” but I can’t hear it 
and can see that it is typed; also says the live interview was April 23, and that is not today’s date, so it 
must have been typed sometime after the interview.

She says they are important because they are an indicator species; an indicator species is a type of  
animal that can show what is happening in the environment. Eve says the frogs breathe through 
their skin, so it makes it easy for scientists to see if  there is a lot of  pollution and acid in the 
environment by looking at how the frogs’ skin changes.

2. Part A:  
 
Look at the picture, read the caption, and reread the first few interview questions and answers. In what 
country is the rainforest that Eve Nilson studied, and what did she study while she was living there?

 Part B:  
Which sentence from the interview best supports the answer to Part A?

a. Alaska
b. Amazon
c. Brazil
d. California

a. Eve Nilson displays a lizard she found sunning itself  between two rocks by a stream in Brazil.
b. Growing up in Alaska and studying whales with my mother, I spent a lot of  time in nature and found 

them extremely interesting.
c. I stayed in the forest alone in my hut.
d. Yeah, I traveled for the first two and a half  months.

Teacher Resource: Mid-Unit Assessment: Analyzing an Interview with a Rainforest Scientist
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4. What were some of  the other types of  animals in the rainforest where Eve studied? Cite examples from the 
text. (RI.5.2) 

6. What were some of  the text features in this interview that you found the most helpful for learning about Eve 
Nilson’s work in the rainforest, and why? (RI.5.5)

There are jaguars, because Eve says one followed her/she saw its tracks; and a Bots Fly, because 
she says her mom was bitten by one/host for one when she visited Eve in Brazil.

Possible answers students may give – 
Auditory – the interview features Question and Answer helped me “hear” the conversation between 
Eve and the interviewer.
Visual – the picture helped me see what the plants and animals in Brazil are like.
Kinesthetic – because of  how it is broken up into Question and Answer, I was able to focus on 
one part of  the interview at a time and feel like I was moving in the rainforest with her; carrying a 
flashlight through the dark forest; etc.

5. Part A:  
Eve says that she believes it is important to study one particular animal. Which one is that? (RI.5.2)

 Part B:  
Which sentence from the passage helps the reader understand why it is important to study the animal that is 
the answer to Part A? (RI.5.2)

a. Snakes
b. Jaguars
c. Frogs
d. Mice

a. Any rapid disappearance of  frogs is a sign there’s trouble in the environment.
b. I’ve always had this fascination for the rain forest because of  the high diversity of  animals.
c. An animal did not threaten me, but I was followed by a jaguar.
d. Yeah, I really like snakes.
e. I like all of  the animals except for mice.

Teacher Resource: Mid-Unit Assessment: Analyzing an Interview with a Rainforest Scientist
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2-Point Rubric: Writing from Sources/Short Response1

2-POINT RESPONSE The features of  a 2-point response are:

• Valid inferences and/or claims from the text where required by the prompt
• Evidence of  analysis of  the text where required by the prompt
• Relevant facts, definitions, concrete details, and/or other information from the 

text to develop a response according to the requirements of  the prompt
• Sufficient number of  facts, definitions, concrete details, and/or other 

information from the text as required by the prompt
• Complete sentences where errors do not impact readability

1-POINT RESPONSE The features of  a 1-point response are:

• A mostly literal recounting of  events or details from the text as required by the 
prompt

• Some relevant facts, definitions, concrete details, and/or other information from 
the text to develop a response according to the requirements of  the prompt

• Incomplete sentences or bullets

0-POINT RESPONSE The features of  a 0-point response are:

• A response that does not address any of  the requirements of  the prompt or is 
totally inaccurate

• No response (blank answer)
• A response that is not written in English
• A response that is unintelligible or indecipherable

1Rubric provided by NYSED. October 6, 2012.
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Mid-Unit Tracking My Progress, Unit 1 

Learning target: I can identify the main idea of  an interview.

Name:

Date:

1. The target in my own words is: 

3. The evidence to support my self-assessment is: 

2. How am I doing? Circle one.

I need more help to learn this. I understand some of  this. I am on my way!
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Learning target: I can determine the meaning of  new words from context in an interview  
about research in the rainforest.

Mid-Unit Tracking My Progress, Unit 1 

1. The target in my own words is: 

3. The evidence to support my self-assessment is: 

2. How am I doing? Circle one.

I need more help to learn this. I understand some of  this. I am on my way!
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Learning target: I can analyze the features of  an interview and how they help readers.

Mid-Unit Tracking My Progress, Unit 1 

1. The target in my own words is: 

3. The evidence to support my self-assessment is: 

2. How am I doing? Circle one.

I need more help to learn this. I understand some of  this. I am on my way!
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ANALYZING DOCUMENTARY VIDEOS: “GREAT BEAR RAINFOREST REMOTE CAMERA PROJECT” BRITISH COLUMBIA, CANADA

LONG-TERM TARGETS ADDRESSED (BASED ON NYSP12 ELA CCLS)

I can summarize information that is presented in video. (SL.5.2)
I can determine the main idea(s) of  an informational text based on key details. (RI.5.2)

I can determine the meaning of  academic words or phrases in an informational text. (RI.5.4)
I can determine the meaning of  content words or phrases in an informational text. (RI.5.4)

I can compare and contrast the organizational structure of  different informational texts. (RI.5.5)

SUPPORTING LEARNING TARGETS ONGOING ASSESSMENT

• I can explain the main idea of  a documentary video on researching in the rainforest.
• I can determine the meaning of  new words from context in a documentary video about researching 

in the rainforest.
• I can analyze the features of  a documentary video as informational text.
• I can compare and contrast the features of  an interview, an article, and a documentary video.

• Journal (page for video, Rainforest 
KWL chart, Informational Texts 
chart(s), and glossaries)

• Exit ticket

AGENDA TEACHING NOTES

1. Opening 
A. Engaging the Reader: Rainforest of  British Columbia, 

Canada (5 minutes)
B. Review Types of  Informational Text (5 minutes)

2. Work Time  
A. First View: Getting the Gist of  What Scientists Are 

Researching in the Great Bear Rainforest (15 minutes)
B. Second View: Determining the Meaning of  Words in 

Context (15 minutes)
C. Third View: Documentaries as Informational Text  

(10 minutes)
3. Closing and Assessment 

A. Debrief: What Have We Learned about the Rainforest? 
(10 minutes)

4. Homework

• Preview the video: “Great Bear Rainforest Remote Camera Project” from 
http://vimeo.com/9433768. 

• During this lesson, students view this short video three times. During the 
first two viewings, the video is paused at key points to give students time to 
think, talk, and write about what they just saw and heard. 

• Read the video transcript (in supporting materials) in order to know when to 
pause the video during instruction.

• In advance: Ensure that all technology is working properly. 
• Review: Glass, Bugs, Mud protocol (in Checking for Understanding 

Techniques, Appendix 1).
• Students will be watching a documentary video in this lesson. Some students 

may need to read a transcript as they are watching the video (see supporting 
materials).
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ANALYZING DOCUMENTARY VIDEOS: “GREAT BEAR RAINFOREST REMOTE CAMERA PROJECT” BRITISH COLUMBIA, CANADA

LESSON VOCABULARY MATERIALS

documentary, main idea, analyze, compare, 
contrast, temperate, terrestrial/marine ecosystems, 
field of  view, track, behavior, remote, species, 
indicates, range, monitor, nocturnal, presence, 
threat, talon, insight, carnivores, behavior, 
conservationists, traditional, methods, habituating, 
poaching, trophy hunting, disadvantage, 
noninvasive, documented, preying, inaccessible 

• Maps of  the world and Western Hemisphere (from Lesson 2)
• Informational Text anchor chart (from Lesson 2)
• Video: “Great Bear Rainforest Remote Camera Project” (see link in supporting materials)
• Transcript: “Great Bear Rainforest Remote Camera Project” 
• Journals 
• Sticky notes
• Rainforest KWL anchor chart (from Lesson 1) 
• Features of  Informational Text anchor chart (from Lesson 3)

OPENING MEETING STUDENTS’ NEEDS

A. Engaging the Reader: Rainforest of  British Columbia, Canada (5 minutes)
• Explain to students that they will be learning about research in another rainforest, the Great Bear Rainforest in 

British Columbia, Canada. 
• Show students the world map or map of  the Western Hemisphere. With your finger, draw an invisible 

line on the map from New York to British Columbia, Canada. Ask students to locate the British Columbia 
rainforest in relation to the other rainforests they have studied: 
“Where is Panama?” “Where is Hawaii?” “Where is the British Columbia rainforest located in relation to both 
Panama and Hawaii?” Listen for students to state: “to the north/northwest/northeast,” etc.

• Ask students to Think-Pair-Share:  
“What are you noticing about where rainforests are located around the world?” Invite a few partners to share 
their thinking. Listen for comments such as: “Most rainforests are close to the equator, but not the one in 
British Columbia.” Remind students that this is because there are different types of  rainforests and that the 
basic definition of  a rainforest is a forest that gets a certain amount of  rainfall per year. The majority of  the 
areas that receive the most rainfall in the world are close to the equator. But not all. 
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OPENING MEETING STUDENTS’ NEEDS

B. Review Types of  Informational Text (5 minutes)
• Remind students that they are learning about different ways that scientists communicate their research about 

rainforests. Scientists use a wide range of  informational texts to inform people about their research. 
• Direct students’ attention to the Informational Text anchor chart. Ask students to think about what types of  

informational texts they have already read. Cold call a few students for responses (interview and article). 
• If  documentary video is not already listed on the anchor chart, add it. Ask students to Think-Pair-Share: “What 

makes a video informational?” Listen for comments such as: “It has facts,” “Experts share information,” 
“shows real places/things,” etc. Invite a few students to share something their partner said. 

• Use this as an opportunity to teach academic vocabulary. Ask students what root word they see in the word 
documentary. Explain the meaning of  “document” in this context: facts or information. Provide clarification for 
students about what a documentary is: a film or TV program about history, science, or other topics that provides 
factual information. Documentaries often include interviews. (If  appropriate, note that documentaries are 
supposed to be unbiased, yet often do in fact present the filmmakers’ opinion.) Make sure to discuss with 
students that not all videos are considered informational text. 

• Consider partnering an 
ELL with a student who 
speaks the same L1 when 
discussion of  complex 
content is required. 
This can let students 
have more meaningful 
discussions and clarify 
points in their L1. 

• All students developing 
academic language will 
benefit from direct 
instruction of  academic 
vocabulary.
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WORK TIME MEETING STUDENTS’ NEEDS

A. First View: Getting the Gist of  What Scientists Are Researching in the Great Bear Rainforest 
 (15 minutes)
• Review the learning target: “I can explain the main idea of  a documentary video on researching in the 

rainforest.” Invite several students to share out what main idea means, listening for students to say that it is the 
same as getting the “gist,” and/or what something is mainly about.

• Explain to students that they will view another type of  informational text, a documentary video, to learn more 
about the work of  scientists in the Great Bear Rainforest. 

• The video is almost 7 minutes long. Tell students that they will watch the video several times, just like they 
have been doing with their reading. 

• The first time they watch the video, they will focus on gist. 
• For this first view, they will watch six shorter segments or “chunks” (they have also done this as readers). After 

each chunk, they will think, talk, and write, recording a gist statement about what they heard and saw. 
• Note: See “Great Bear Rainforest Remote Camera Project” transcript of  video (in supporting materials) 

for pause points in the video. 
• Help students prepare for taking notes:

* Ask students to begin a new page in their journals to write their gist statements. They will write six gist 
statements total. 

* Tell students to leave space on their page after each gist statement, since they will be adding other notes 
about each video segment later. 

• Place students in triads. 
• Begin showing the documentary video “Great Bear Rainforest Remote Camera Project.” 
• At each pause point, give students a moment to think, briefly discuss in triads what the gist of  the video 

segment was, and then record individual gist statements in their journals. 

• Some students may be 
unfamiliar with Tier 2 
vocabulary words (e.g., 
explain, video, researching). 
Clarify vocabulary with 
students as needed.

• When playing videos, use 
the English subtitles or 
a transcript of  the text 
if  available. Providing a 
visual can assist struggling 
learners in understanding 
the content of  the video.

5-A-545



91NYS Common Core ELA Curriculum Grade 5 • Module 2A
Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved.

GRADE 5, MODULE 2A: UNIT 1, LESSON 7
ANALYZING DOCUMENTARY VIDEOS: “GREAT BEAR RAINFOREST REMOTE CAMERA PROJECT” BRITISH COLUMBIA, CANADA

WORK TIME MEETING STUDENTS’ NEEDS

B. Second View: Determining the Meaning of  Words in Context (15 minutes)
• Review the learning target: “I can determine the meaning of  new words from context in a documentary 

video about researching in the rainforest.” Remind students that they have worked with this target several 
times before with written texts. Ask students to share what they know about how to determine the meaning 
of  words using the context of  the text. Listen for suggestions such as: “You look at the parts of  words or 
the words around it in the same sentence or other sentences.” Remind students of  the strategies they have 
been using to determine the meaning of  unknown words, such as using context clues; breaking the word into 
smaller parts; identifying parts of  the word that they may already know, etc.

• Tell students that they will now watch the video again (just like rereading difficult written text). This time, 
they will listen carefully for words about what and how these scientists are learning in the Great Bear 
Rainforest. Tell them that each time the video is paused, they should write down specific words in their 
journal, underneath the gist statement for that segment of  the documentary. 

• Play the video again. As before, pause after each of  the six segments so students have time to think and write 
down their words. Remind students that they can also write down any unknown and/or confusing words 
heard in the video so they can come back to them to determine meaning from context. Explain that they do 
not have to know how to spell the words at this time. 

• Give students time to share with their triad. Then invite triads to share out the words they chose from the 
video, listening for words listed in the vocabulary section of  this lesson. Move throughout the room to offer 
support to students as necessary, paying close attention to students’ understanding of  vocabulary. It might be 
necessary to replay sections of  the video to hear the context of  the words again.

• Provide anchor charts for 
processes, such as How to 
Determine the Meaning of  
Words from Context. This 
would include question 
words with nonlinguistic 
representations and a question 
frame.

• Consider providing smaller 
chunks of  text (sometimes 
just a few sentences) for some 
students. Teachers can check 
in on students’ thinking as they 
write or speak about their text.

• Visuals can help students 
comprehend questions and 
discussions. Chart main 
points in answers and post all 
questions asked to students.
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WORK TIME MEETING STUDENTS’ NEEDS

C. Third View: Documentaries as Informational Text (10 minutes)
• Introduce the learning targets: “I can analyze the features of  a documentary video as informational text,” and 

“I can compare and contrast the features of  an interview, an article, and a documentary video.” Ask students 
to remember what it means to analyze. Listen for responses such as: “study closely,” “examine,” “evaluate,” 
explore,” etc. Also ask students to review the meaning of  the words compare (identify similarities) and contrast 
(identify differences). 

• Focus students’ attention on the Features of  Informational Text anchor chart. Ask several students what 
is meant by “features of  a video,” listening for students to share ideas, such as: “how a video looks/sounds,” 
“how information is shared in a video,” or similar ideas.

• Give each student three sticky notes. Explain that as they watch the full video a third time, they will analyze 
the features of  a documentary video as a type of  informational text. They will use the sticky notes to write 
down informational text features they notice in the video.

• Play the video again, this time without pausing, as students record their observations on their sticky notes. 
• Ask students to talk with their triad:

* “What features did you notice?”
* “What types of  oral and visual clues in the video helped you understand what scientists were trying to 

communicate?” 
• Listen to groups’ conversations for ideas, such as “The narrator introduced an idea, and then the scientist 

went into more detail,” “There was a lot of  video footage of  the animals and their habitat/the scientists 
setting up cameras/viewing the footage,” “I could hear what the experts were saying, rather than just reading 
the words; repeated important information/words,” “I could see what the scientists and animals were doing,” 
etc.

• Cold call members from each triad to share out ideas with the class. Chart students’ ideas on the Features 
of  Informational Text anchor chart. In the left-hand column, write the phrase “documentary video.” In the 
right-hand column, add students’ ideas about features of  an informational video. Ask students to write these 
same notes in their anchor chart in their journals.

• Giving features of  
informational text already 
written on sticky notes for 
students to choose from when 
looking for features in the 
video would allow for full 
participation of  students who 
struggle with multiple tasks at 
one time.

• ELL language acquisition is 
facilitated by interacting with 
native speakers of  English who 
provide models of  language.

5-A-547



93NYS Common Core ELA Curriculum Grade 5 • Module 2A
Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved.

GRADE 5, MODULE 2A: UNIT 1, LESSON 7
ANALYZING DOCUMENTARY VIDEOS: “GREAT BEAR RAINFOREST REMOTE CAMERA PROJECT” BRITISH COLUMBIA, CANADA

CLOSING AND ASSESSMENT MEETING STUDENTS’ NEEDS

A. Debrief: What Have We Learned about the Rainforest? (10 minutes)
• Ask triads to discuss the following questions:

* “What type(s) of  technology did they use to track wildlife?” 
* “What types of  wildlife were they tracking?”
* “What were they able to learn about the wildlife, using this technology?”

• Remind students to justify their responses to these questions by referring directly back to the words from 
the video. Circulate to support individuals and groups, as necessary. 

• Direct students’ attention to the Rainforest KWL anchor chart. Ask each triad to share out one or two 
ideas they want to add about what they have learned about rainforests from their discussions to the L 
column of  the anchor chart. Students should record these ideas in the L column of  their journal KWL as 
well.

• Review learning targets: “I can explain the main idea of  a video on researching in the rainforest,” and “I can 
compare and contrast the features of  an interview, an article, and a video.” Ask students to use the Glass, 
Bugs, and Mud protocol to indicate their level of  mastery toward meeting these two targets.

• Consider providing 
extra time for tasks and 
answering questions in class 
discussions. Some students 
need more time to process 
and translate information.

HOMEWORK MEETING STUDENTS’ NEEDS

• Choose two of  the informational texts examined so far (interview, article, and/or video) and complete 
a Venn diagram in your journal comparing and contrasting the features of  these different types of  
informational text.

• Consider allowing students 
to draw their observations, 
ideas, or notes when 
appropriate. This allows all 
students to participate in a 
meaningful way.
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Link to the video documentary “Great Bear Rainforest Remote Camera Project”

http://vimeo.com/9433768 
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Teacher Resource: “Great Bear Rainforest Remote Camera Project” Transcript of  Video
Note:	times	to	pause	video	during	the	first	viewing 

“Great Bear Rainforest Remote Camera Project”
by Twyla Roscovich 
February 13, 2010

1:30 – 2:19 Andrew Wright (Field Crew engineer): So we’ve got the first system down here, this is one 
of  our high-end cameras. What’s superb about them is they have a 360-degree field-of-view 
on a horizontal plane and 180 in the vertical plane, so we can pretty much look at any angle, 
so it gives us huge flexibility. So it’s very exciting because we can spot the wolves as long as 
they’re in our field of  view; and follow them, track them, pan, tilt, and zoom, watching their 
behavior, which is just so exciting because we now know just 150 feet from where we had the 
camera last night, we’ve located their prime feeding ground. So next step get the camera up 
and get situated for tomorrow’s footage--tomorrow evening’s footage, I should say.

0:01- 1:30 Narrator: Located on the western edge of  the North American continent exists one of  the 
last great wilderness regions of  its kind: the Great Bear Rainforest, the largest expanse of  
temperate old growth rainforests left on the planet.
Here, where the land meets the sea, terrestrial and marine ecosystems are intertwined, 
creating one of  the most biologically rich areas in the world. Yet, because of  its remote 
nature this region and its wildlife still harbor many mysteries. 
A group of  engineers, biologists, and filmmakers have developed a new way to gain insight 
into the inner workings of  this secretive coastal rainforest.

Ian McAllister (Pacific Wild director): Well, for nearly two decades we’ve been trying to 
really further our understanding of  predator/prey relationships in particular in these remote 
salmon rivers of  the Great Bear Rainforest. What we’ve realized now is that there’s far more 
going on these wild river systems than we’re capable of  observing firsthand. So what we are 
doing now is deploying a new generation of  wireless video cameras in these remote areas, 
and we are extremely excited about it because we hope to uncover feeding behavior, inter-
species relationships that has not been recorded previously.

Copyright © Pacific Wild.org. All rights reserved. Film produced by Twyla Roscovich for
Pacific Wild, a conservation organization based in Bella Bella, B.C., Canada. emergingstewards.org.
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Teacher Resource: “Great Bear Rainforest Remote Camera Project” Transcript of  Video
Note:	times	to	pause	video	during	the	first	viewing 

3:28 – 4:22 Narrator: The cameras are equipped with infrared technology, allowing the crew to monitor 
the river valley 24 hours a day. Tonight they are testing the cameras. They’re hoping that this 
night-vision will open up new levels of  insight into the lives of  nocturnal animals like the 
wolves. 

(Young scientists and Andrew Wright making various comments about what they see 
on video, “It’s coming right up; there it is,” etc.; watching the wolf  fish a salmon out of  the 
stream, “Wow! That is beautiful.” “Pretty cool, pretty cool.”)

Narrator: 24 hours a day, the cameras catch everything that moves through the river valley.

2:19 – 3:28 Narrator: The remote cameras are placed in areas of  high wildlife activity. This season 
they’re focusing on salmon rivers, as this is where many of  the species will come to feed. 
The field crew knows what to look for when placing cameras, as each species leaves behind 
its own unique clues. A headless salmon indicates that wolves are in the area. 
Once the cameras are installed, the crew heads back to the boat to set up the radio receivers, 
and then wait and watch.

Farlyn Campbell (Field coordinator): This is one of  the radios that will be receiving video 
signal from one of  the cameras that’s set up in the roof  up there.

Andrew Wright (Field Crew engineer): So, we have three cameras set up. We’re just taking 
a quick look around the stream here to see what’s going on. The nifty thing is we’ve got the 
complete field of  view of  everything that’s going on in or near the stream. So that shot is 
from about 100 yards away; there’s a very big, dynamic range on the zoom, which is huge. 

Copyright © Pacific Wild.org. All rights reserved. Film produced by Twyla Roscovich for 
Pacific Wild, a conservation organization based in Bella Bella, B.C., Canada.
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4:22 – 5:25 Narrator: Back on the boat, the crew takes turns keeping watch on the cameras. 

Farlyn Campbell (Field coordinator): “You never get to watch wildlife just doing their 
thing. No matter how quiet you are, you always have some presence there that they’ll be 
watching. They know you’re there. They’re always going to be looking back at you and 
making sure you’re not a threat. It’s exciting just for me ’cause, yeah, I’ve spent a lot of  
time watching eagles, but never got to just get a good look at them like this. So they always 
(go away) when you get too close. So it makes you look at the world differently, like how 
everything is affected by our presence; and it’s completely changed, so the eagle doesn’t even 
know we’re looking at it, so it’s not trying to deal with our presence. So, once I zoom in you 
can really see its tongue and (its) eye, its big talon. Oh, look at its talons.… They’re huge. It 
just gives you a little insight into their life.”

Teacher Resource: “Great Bear Rainforest Remote Camera Project” Transcript of  Video
Note:	times	to	pause	video	during	the	first	viewing 

5:25 – 6:48 Ian McAllister (Pacific Wild director): So this is our first season, it’s a pilot season. 
But we’ve already noticed from observing wildlife, especially large carnivores, that they’re 
completely unaware of  the cameras, and they’re acting in a way that we’ve never been able 
to observe before by our physical presence changing their behavior. As conservationists and 
researchers, we really have responsibility to protect wildlife that we’re viewing and studying 
and getting to understand. And one of  the problems with traditional research methods 
is that we frequently are habituating wildlife to human presence, and in an area like this 
where poaching and trophy hunting is happening, we’re really putting these animals at a 
disadvantage, because how can they tell the difference between somebody carrying a tripod 
and a camera, and someone carrying a rifle?

So this is using very sophisticated technology to observe wildlife behavior here in a noninvasive 
way. It’s incredible. I mean when you consider the amount of  work that’s been done in the 
temperate rainforests, especially up here in British Columbia, yet we’ve never documented, 
you know, wolverines preying on salmon, cougars preying on salmon.… There’s so much 
unknown about what goes on up here in these salmon rivers, and we really hope with this 
camera system, with this new technology, that it’s going to open up our eyes to a world that’s 
been previously inaccessible.

Copyright © Pacific Wild.org. All rights reserved. Film produced by Twyla Roscovich for 
Pacific Wild, a conservation organization based in Bella Bella, B.C., Canada.
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Homework: Choose two of  the informational texts you have examined so far (interview, article, 
and/or video). Complete the Venn diagram, comparing and contrasting the features of  these 
different types of  informational text.

Features of  Features of  Features of  BOTH 
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SYNTHESIZING INFORMATION: LIVING THINGS IN THE RAINFOREST

LONG-TERM TARGETS ADDRESSED (BASED ON NYSP12 ELA CCLS)

I can summarize information that is presented in pictures and maps. (SL.5.2)
I can explain what a text says using quotes from the text. (RI.5.1)

I can compare and contrast the organizational structure of  different informational texts. (RI.5.5)
I can document what I learn about a topic by taking notes. (W.5.8)

I can summarize or paraphrase information in my notes and in finished work. (W.5.8)
I can write routinely for a variety of  reasons. (W.5.10)

SUPPORTING LEARNING TARGETS ONGOING ASSESSMENT

• I can read a map to help inform me as a reader. 
• I can take notes on key details from multiple texts about rainforests. 
• I can use quotes to create a gist statement from notes about rainforests.

• Venn diagram (from homework)
• Journal (informational text charts, Rainforest KWL 

chart)
• Synthesis note-catcher 

AGENDA TEACHING NOTES

1. Opening 
A. Engaging the Reader: Maps as Informational Text (10 

minutes)
B. Review Homework (5 minutes)

2. Work Time 
A. Note-Taking for Research (20 minutes)
B. Synthesizing Notes: Paragraph about Unique Life in the 

Rainforest (15 minutes)
3. Closing and Assessment

A. What Do We Still Want to Know about Rainforests from 
Scientists? (5 minutes)

B. Exit Ticket (5 minutes)
4. Homework

• Students will be working in groups of  four for the note-taking and 
synthesis sections of  the Agenda. Consider intentionally grouping students 
heterogeneously to allow all students the most possible support.

• Review: Thumb-O-Meter protocol (see Appendix 1). 
• In this lesson, students reread several texts that they have seen in other 

lessons. Be sure that students have access to the texts read in all previous 
lessons; prepare additional texts as needed. 

• In this lesson, students will be introduced to note-taking as a step in the 
research process. Today they practice taking notes with texts they already 
know fairly well. Students will have many more opportunities in Unit 3 to 
practice and master note-taking.

• No new vocabulary is introduced or formally taught in this lesson; look for 
opportunities to reinforce vocabulary from previous lessons. 
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GRADE 5, MODULE 2A: UNIT 1, LESSON 8
SYNTHESIZING INFORMATION: LIVING THINGS IN THE RAINFOREST

LESSON VOCABULARY MATERIALS

inform, key, quotes, create, gist • Features of  Informational Text anchor chart
• World Map of  Major Rainforests
• Venn diagram homework (from Lesson 7)
• Note-Taking note-catcher 
• Interview with sloth canopy researcher Bryson Voirin (from Lesson 2)
• “Hawaii’s Endangered Happy Face Spider” article (from Lesson 4)
• “Live Online Interview with Eve Nilson” (from Lesson 6)
• “Great Bear Rainforest Remote Camera Project” video transcript (from Lesson 7)
• Informational Text anchor chart (from Lesson 2)
• Rainforest KWL anchor chart (from Lesson 1) 
• Sticky notes or index cards
• Journals
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SYNTHESIZING INFORMATION: LIVING THINGS IN THE RAINFOREST

OPENING MEETING STUDENTS’ NEEDS

A. Engaging the Reader: Maps as Informational Text (5 minutes)
• Introduce the learning target: “I can read a map to help inform me as a reader.” Focus students’ attention on 

the word inform, asking several students to share what the word inform means in this target. Listen for students to 
respond with ideas such as: “help me understand,” “give me information,” “educate,” etc.

• Review the Features of  Informational Text anchor chart with students, asking them to share out about the 
various types of  informational text features they have seen in an interview, an article, and a video.

• Display the World Map of  Major Rainforests, and prompt students to look closely. Ask:
* “What text features on the map help you understand information about rainforests?” 

• Allow students to Think-Pair-Share their ideas and cold call students to share. (“ighlighted areas where there are 
rainforests,” “arrows pointing to the rainforests”, “the names of  rainforests in bold print,” etc.)

• Follow up with a few more specific questions: 
* “How is a map a type of  informational text?” (“It shows pictures of  real places,” “It has the names of  

different rainforests/regions/continents,” etc.)
* “What information can we learn about rainforests from this map?” (“There are six major rainforests in the 

world,” “Rainforests are found all over the world,” “Most rainforests are located on/below the equator,” etc.)
• Add students’ ideas to the Features of  Informational Text anchor chart and the Rainforest KWL anchor chart, 

respectively. 

• Some students may be 
unfamiliar with Tier 2 
vocabulary words (e.g., 
explain, map, reader). 
Clarify vocabulary with 
students as needed.

B. Review Homework (5 minutes)
• Invite students to share their Venn diagram (from Lesson 7 homework) with a partner. Then ask several students 

to share out with the whole group.
• Collect students’ Venn diagrams to informally assess.

• ELL language 
acquisition is facilitated 
by interacting with 
native speakers of  
English who provide 
models of  language.
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GRADE 5, MODULE 2A: UNIT 1, LESSON 8
SYNTHESIZING INFORMATION: LIVING THINGS IN THE RAINFOREST

WORK TIME MEETING STUDENTS’ NEEDS

A. Note-Taking for Research (20 minutes)
Note: This section of  Work Time is relatively short, since students have read all of  these texts at least three times each in previous lessons. 

• Review the learning targets: “I can take notes on key details from multiple texts about rainforests,” and “I can 
use quotes to create a gist statement from notes about rainforests.” Focus on the phrase key details. Allow several 
students to share what is meant by key details, listening for responses such as: “the most important information,” 
“information about rainforests,” etc.

• Then bring students’ attention to the words quotes and create. Ask students to share what a quote is (what 
somebody actually says) and what feature in texts lets you know that somebody is talking/saying something 
(quotation marks). Invite several students to share their thinking. Remind students that when someone uses the 
exact words from the text in their answers, that is also called a quote. It does not have to be dialogue/something 
someone said. Finally, ask several students to share the meaning of  the word create, listening for answers such as: 
“write,” “make,” etc. Explain to students that they will just begin to use note-taking as way to record the most 
essential, or key, details of  informational text in this lesson. They will be doing much more of  this in Unit 3.

• Remind students that the purpose of  reading/viewing informational texts is to learn more about a topic, and 
that one of  the reasons they have been working with a variety of  informational texts and text features was to 
learn about unique things found in rainforests. They are going to take notes about those unique living things 
from the texts they have read and heard.

• Introduce the class to the note-taking process they will be using throughout this module. Project the Note-
Taking note-catcher for students to see. 

• Do some brief  guided practice, taking notes together about the “Live Online Interview with Eve Nilson” 
(from Lesson 6). 

• In the Text column of  the note-catcher, write the title of  the text or source: “Live Online Interview with Eve 
Nilson.” 

• Project the question: “Why did you want to study frogs?” from that interview with Eve. Read the interview 
question and answer aloud. Ask students if, based on this question and answer, they can identify a unique thing 
found in the rainforests. Listen for ideas such as: “Frogs are an indicator species,” “frogs breathe through their 
skin,” “The disappearance of  frogs means that something is wrong in the environment.”

• In the Facts column of  the note-catcher, paraphrase what students say, and pose the question: “Why didn’t I 
write the ideas using complete sentences?” Listen for students to respond with: “to shorten it,” “to put it in 
your own words,” “You don’t need to write notes as complete sentences,” or similar ideas. 

• Students needing 
additional supports may 
benefit from partially 
filled-in note-catchers.

• Provide anchor charts 
for processes such as 
How to Take Notes. This 
would include question 
words with nonlinguistic 
representations and a 
question frame.

• Consider allowing 
students who struggle to 
use only two of  the four 
texts to gather notes. 
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SYNTHESIZING INFORMATION: LIVING THINGS IN THE RAINFOREST

WORK TIME MEETING STUDENTS’ NEEDS

• Then ask students to Think-Pair-Share to locate a quote from the article to support/give more information 
about the fact. Listen in on students’ conversations for suggestions like: “They’re extremely sensitive to the 
environment and its changes” or “Any rapid disappearance of  frogs is a sign there’s trouble in the environment.” 
Ask several students to share the quotes aloud with the whole group, and record them in the Quotes column of  
the note-catcher. 

• Finally, bring students’ attention to the My Thinking column, prompting them to consider their own thoughts 
and reactions to the fact and corresponding quote. Cold call several students to share their responses, listening 
for ideas similar to: “It’s important to pay attention to frogs in the rainforest, so we know if  the pollution in the 
air might be harmful to us.”

• Place students into groups of  four. Ask students to take out their journals and draw a blank four-column note-
catcher, copying the model that they just worked with during guided practice. Make sure that all group members 
have the following texts:
* Interview with sloth canopy researcher Bryson Voirin (from Lesson 2)
* “Hawaii’s Endangered Happy Face Spider” article (from Lesson 4)
* “Great Bear Rainforest Remote Camera Project” video transcript (from Lesson 7). 

• Tell students that they also will need to refer to the class Rainforest KWL anchor chart and the notes they have 
taken in their journals.

• Remind students of  their goal: to identify key facts/details about the unique things found in rainforests. 
• As students work with their group members to fill out the note-catcher in their journals, move throughout the 

room to offer support by reminding students to review one source at a time to note key details; identify quote(s) 
that support key details; and write a response.
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GRADE 5, MODULE 2A: UNIT 1, LESSON 8
SYNTHESIZING INFORMATION: LIVING THINGS IN THE RAINFOREST

WORK TIME MEETING STUDENTS’ NEEDS

B. Synthesizing Notes: Paragraph about Unique Life in the Rainforest (10 minutes)
• Remind students that throughout this year, they will be writing routinely—to learn new information, and also to 

show what they know. Be sure students know that today’s writing will not be formally assessed; it’s just another 
way to synthesize their learning. 

• Tell them that today they will just write a quick paragraph to inform others about the unique life that exists in 
the rainforest. They may use anything from the notes in their three-column note-catchers they just created. Their 
paragraph should include facts/key details about unique life in the rainforests, from each of  the informational 
texts; and a quote that supports each fact/key detail, from each of  the informational texts. 

• Ask students to write their paragraphs right on the lines on the second page of  their note-catcher.
• Give students 15 minutes to write. Circulate to support as needed. 
• Collect students’ note-catchers and paragraphs to informally assess. Do not formally grade this writing. 

• Consider allowing 
students to draw their 
observations, ideas, or 
notes when appropriate. 
This allows all students 
to participate in a 
meaningful way.
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CLOSING AND ASSESSMENT MEETING STUDENTS’ NEEDS

A. What Do We Still Want to Know about Rainforests from Scientists? (5 minutes)
• Return students’ attention once again to the class Rainforest KWL anchor chart. Review 

all the questions listed in the W column, asking students to locate any answers to those 
questions in the L column of  the chart. Check off  any questions that have been answered; 
circle any questions that have not yet been answered (for reference throughout this module). 
Ask students if  there are any additional questions they would like to add to the W column 
of  the chart, then record new student questions. Ask if  there are any L statements students 
would like added to that column of  the chart. Record students’ ideas.

B. Exit Ticket (5 minutes)
• Distribute an index card or sticky note to each student. Ask them to respond to the 

following questions in writing:
* “What are the commonalities in how scientists of  the rainforest gather evidence?”
* “Why is it important to draw from multiple texts when doing research?”

• Ask students to share what each wrote with a partner. Then cold call several students to share 
out with the whole group.

• Collect students’ exit ticket to informally assess.

• Some students may need the questions for 
the exit ticket written so they can see them.

• Consider allowing some students to 
dictate their answers to a partner or the 
teacher. This allows students who struggle 
with written language to participate in 
meaningful ways.

HOMEWORK MEETING STUDENTS’ NEEDS

• What questions do you still have about rainforests? Add any new questions to the W column 
of  the Rainforest KWL chart in your journal. 

Note: In Lesson 9, students will take the on-demand end of  unit assessment.  As a part of  this assessment, they 
will be reading another section of  the “Live Online Interview with Eve Nilson” (used in Lesson 6).  Be sure 
students have access to this text, or print fresh copies. 
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Note-Taking Note-catcher

Facts Quotes My Thinking

Interview 
With Sloth 
Canopy 
Researcher 
Bryson Voirin

Hawaii’s 
Endangered 
Happy Face 
Spider

Great Bear 
Rainforest 
Remote 
Camera 
Project Video 
Transcript
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Note-Taking Note-catcher

Include the following in your paragraph: 

• Facts/key details about unique life in the rainforests, from each of  the informational texts
• A quote that supports each fact/key detail, from each of  the informational texts
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GRADE 5, MODULE 2A: UNIT 1, LESSON 9
END-OF-UNIT 1 ASSESSMENT: COMPARING AND CONTRASTING TEXTS ABOUT BIODIVERSITY IN THE RAINFOREST

LONG-TERM TARGETS ADDRESSED (BASED ON NYSP12 ELA CCLS)

I can explain what a text says using quotes from the text. (RI.5.1)
I can determine the main idea(s) of  an informational text based on key details. (RI.5.2)

I can determine the meaning of  academic words or phrases in an informational text. (RI.5.4)
I can determine the meaning of  content words or phrases in an informational text. (RI.5.4)

I can compare and contrast the organizational structure of  different informational texts. (RI.5.5)
I can use a variety of  sources to develop an understanding of  a topic. (RI.5.9)

I can write an opinion piece and identify reasons to support my opinion. (W.5.1)

SUPPORTING LEARNING TARGETS ONGOING ASSESSMENT

• I can determine the main ideas in informational texts about rainforests of  the 
Western Hemisphere.

• I can compare and contrast the features of  different informational texts about 
rainforests.

• I can express my opinion about types of  informational texts in writing.
• I can use details to support my opinion.
• I can reflect on my learning about informational texts and the rainforests.

• End of  Unit 1 Assessment
• Tracking My Progress, End of  Unit 1
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GRADE 5, MODULE 2A: UNIT 1, LESSON 9
END-OF-UNIT 1 ASSESSMENT: COMPARING AND CONTRASTING TEXTS ABOUT BIODIVERSITY IN THE RAINFOREST

LESSON VOCABULARY MATERIALS

biodiversity, express, opinion, details, support • “Live Online Interview with Eve Nilson” text (one per student)
• End of  Unit Assessment (one per student)
• End of  Unit Tracking My Progress
• Note card or sticky note

AGENDA TEACHING NOTES

1. Opening 
A. Review Learning Targets (5 minutes)

2. Work Time  
A. End of  Unit Assessment: Analyzing a Text 

about a Rainforest (40 minutes)
B. End of  Unit Tracking My Progress: 

Reflecting on Learning (10 minutes)
3. Closing and Assessment   

A. Exit Ticket (5 minutes)
4. Homework

• In advance: Review the End of  Unit Assessment: Analyzing a Text about a Rainforest 
(see supporting materials).

• Review the text, excerpts from “Live Online Interview with Eve Nilson,” in Supporting 
Materials.

• The end of  unit assessment is “open book.” Students may use all of  their texts, notes, 
and other written resources, but they must work independently. 

• In this lesson, students formally self-reflect on learning targets for the second time. 
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GRADE 5, MODULE 2A: UNIT 1, LESSON 9
END-OF-UNIT 1 ASSESSMENT: COMPARING AND CONTRASTING TEXTS ABOUT BIODIVERSITY IN THE RAINFOREST

OPENING MEETING STUDENTS’ NEEDS

A. Review Learning Targets (5 minutes)
• Tell students that today they are going to take the end of  unit assessment so they can show all they have learned 

about rainforests of  the Western Hemisphere; what they know about how scientists communicate their research; 
and the different types of  informational texts that helped them learn more about the rainforests. 

• Read each of  the learning targets aloud reminding students that they have been working on all of  these targets 
throughout the unit. As targets are read aloud focus students’ attention on the words express, opinion, details, and 
support. Ask students to share their suggestions for the meaning of  these words, listening for ideas such as:
* express—share ideas through writing
* opinion—what I think; my own feelings about something
* details—specific ideas; supporting facts/information 
* support—use details/information from sources to justify/explain thinking

• All students developing 
academic language will 
benefit from direct 
instruction of  academic 
vocabulary.
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GRADE 5, MODULE 2A: UNIT 1, LESSON 9
END-OF-UNIT 1 ASSESSMENT: COMPARING AND CONTRASTING TEXTS ABOUT BIODIVERSITY IN THE RAINFOREST

WORK TIME MEETING STUDENTS’ NEEDS

A. End of  Unit Assessment: Analyzing a Text about a Rainforest (40 minutes)
• Explain to students that today they will read a new piece of  informational text about the rainforest. 

Then they will respond to some questions about this text, as well as the other informational texts they 
have read/viewed throughout this unit. 

• Tell students that this is an “open book” assessment, which means they may use their resources but must 
work on their own. They may use their journal notes, other texts, and all anchor charts to support their 
responses to questions/prompts.

• Distribute the assessment text, “Live Online Interview with Eve Nilson,” and the end of  unit 
assessment to students. 

• Answer any clarifying questions then ask students to begin.
• Give students 35 minutes to complete the assessment.
• Collect students’ assessments.

• Consider providing smaller chunks 
of  text and fewer questions for 
assessment (sometimes just a few 
sentences and questions) for ELLs 
and other students who struggle with 
reading and writing. Teachers can 
check in on students’ thinking as they 
write or speak about their text.

• For ELLs, consider providing extra 
time for tasks and answering questions 
in class discussions. ELLs often need 
more time to process and translate 
information. ELLs receive extended 
time as an accommodation on NY 
State assessments.

B. End of  Unit Tracking My Progress: Reflecting on Learning (10 minutes)
• Introduce the learning targets: “I can determine the main ideas in informational texts about rainforests 

of  the Western Hemisphere,” and “I can compare and contrast the features of  different informational 
texts about rainforests.” Focus on the words determine, compare, contrast, and features. Ask students to recall 
the meaning of  these terms, listening for students to share ideas like:
* determine—decide; conclude
* compare—identify similarities
* contrast—identify differences
* features—specific parts; elements; characteristics

• Distribute the End of  Unit Tracking My Progress to students. Remind students that they did a similar 
self-assessment a few lessons ago, and that they also have been reflecting on their progress toward the 
learning targets almost daily. 

• Read through the tracker and provide clarification as necessary for students. Ask students to 
independently complete their Tracking My Progress. 

• After several minutes, invite students to share their self-assessment of  these targets, by referring to their 
End of  Unit Tracking My Progress, with a partner. Invite several students to share aloud with the group.

• Allow students who struggle with 
written language to dictate their 
reflections on learning targets to a 
partner or the teacher. This allows all 
students to be able to participate in a 
meaningful way.
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GRADE 5, MODULE 2A: UNIT 1, LESSON 9
END-OF-UNIT 1 ASSESSMENT: COMPARING AND CONTRASTING TEXTS ABOUT BIODIVERSITY IN THE RAINFOREST

CLOSING AND ASSESSMENT MEETING STUDENTS’ NEEDS

A. Exit Ticket (5 minutes)
• Distribute a note card or sticky note to each student. Pose the following question: “If  you could meet 

one of  the scientists we read about in our informational texts, what question about the rainforest would 
you want to talk with her/him about? Why?”

• Ask several students to share out their ideas, and then add all questions to the Rainforest KWL anchor 
chart (W column).

• Consider partnering an ELL 
with a student who speaks the 
same L1 when discussion of  
complex content is required. 
This can let students have 
more meaningful discussions 
and clarify points in their L1.

HOMEWORK MEETING STUDENTS’ NEEDS

• Continue reading in your independent reading book for this unit at home. 

Note: In Lesson 10, students participate in a Science Talk. To prepare, become familiar with the Science Talk protocol. Choose 
compelling student questions from the W of  the class Rainforest KWL anchor chart and/or create a “provocative, open-ended 
question” to use for the Science Talk in Lesson 10. Some suggested questions/question types to use:
•	 “Why is biodiversity important?”
•	 “How are we dependent on rainforests/biodiversity?”
•	 “Why should we try to protect biodiversity?”
•	 “Why should we try to save endangered animals?”
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Name:

Date:

On-Demand End of  Unit Assessment: “Live Online Interview with Eve Nilson”

Directions: 
• Read the excerpts from the “Live Online Interview with Eve Nilson.”
• Consider the gist of  the interview—what it is mostly about. 
• Skim the assessment questions below. 
• Reread the text in chunks. Think about the answers to the assessment questions.
• Answer the following questions in complete sentences. 
• Be sure to cite evidence from the text to support your answers. 

1. Part A:  
What does the word depletion mean as it is used in this interview?

 Part B:  
Which of  the phrases from the interview best helps the reader understand the meaning of  depletion?

a.  destruction
b.  change
c.  reduction
d.  growth

a.  It is so important to the world.
b.  Urbanization is when the cities encroach on the land that was original forest to make houses for the people.
c.  Six percent of  the original forest remains and that’s just for the Atlantic region.
d.  Scientists wanted to determine if  they could reforest the areas cut down.
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3. According to the interview with Eve Nilson, in what ways are the plants and animals of  the rain forest in 
danger?  Quote evidence from the text in your answer.

2. Part A:  
What is one of  the main ideas of  the interview with Eve Nilson?

 Part B:  
Which sentence from the article best supports the answer to Part A? 

a.  Rain forests have many species of  plants and animals.
b.  Scientists are trying to reforest some areas of  the rain forest.
c.  Poachers cause harm to to the rain forests.
d.  Rain forests are being destroyed.

a.  I want more than anything to protect the rain forest because it is undergoing such change and is in such 
danger.

b.  There was litter everywhere.
c.  The results of  my study wer that they could reforest without replacing any original species, because all 

were common to the pond site.
d.  Those places are also highly endangered.

On-Demand End of  Unit Assessment: “Live Online Interview with Eve Nilson”
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5. Write a paragraph that explains the three main informational texts read and analyzed during this unit: 
“Interview With Sloth Canopy Researcher: Bryson Voirin,” “Hawaii’s Endangered Happy Face Spider,” and 
the “Great Bear Rainforest Remote Camera Project,” about the rainforests of  the Western Hemisphere.  
Make sure to include: 
The type of  text each is; 
The features in each type of  text; 
The main idea each scientist communicated about the rainforest.

4. According to the articles we have read and the video documentaries we have viewed, what is a definition of  
the word biodiversity?

On-Demand End of  Unit Assessment: “Live Online Interview with Eve Nilson”

5-A-571



117NYS Common Core ELA Curriculum Grade 5 • Module 2A
Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved.

GRADE 5, MODULE 2A: UNIT 1, LESSON 9

6. Which type of  informational text helped you learn the most about rainforests of  the Western Hemisphere? 
What specific features in the text helped you the most? 

On-Demand End of  Unit Assessment: “Live Online Interview with Eve Nilson”
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1. Part A:  
What does the word depletion mean as it is used in this interview?

 Part B:  
Which of  the phrases from the interview best helps the reader understand the meaning of  depletion?

a.  destruction
b.  change
c.  reduction
d.  growth

a.  It is so important to the world.
b.  Urbanization is when the cities encroach on the land that was original forest to make houses for the people.
c.  Six percent of  the original forest remains and that’s just for the Atlantic region.
d.  Scientists wanted to determine if  they could reforest the areas cut down.

On-Demand End of  Unit Assessment: “Live Online Interview with Eve Nilson”
(Answers for Teacher Reference)

2. Part A:  
What is one of  the main ideas of  the interview with Eve Nilson?

 Part B:  
Which sentence from the article best supports the answer to Part A? 

a.  Rain forests have many species of  plants and animals.
b.  Scientists are trying to reforest some areas of  the rain forest.
c.  Poachers cause harm to to the rain forests.
d.  Rain forests are being destroyed.

a.  I want more than anything to protect the rain forest because it is undergoing such change and is in such 
danger.

b.  There was litter everywhere.
c.  The results of  my study wer that they could reforest without replacing any original species, because all 

were common to the pond site.
d.  Those places are also highly endangered.
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On-Demand End of  Unit Assessment: “Live Online Interview with Eve Nilson”
(Answers for Teacher Reference)

3. According to the interview with Eve Nilson, in what ways are the plants and animals of  the rain forest in 
danger?  Quote evidence from the text in your answer.

Capuchin monkeys are highly endangered  because they are hunted by poachers.  The effects of  
global warming, logging and urbanization is causing the depletion of  rainforest.  Hunters shoot 
and leave bullet holes in trees, and they leave their litter everywhere after they hunt.  Rain forests are 
undergoing great destruction.

Student answers will vary, but should include ideas like: Bryson Voirin was an interview, Happy Face 
Spider was an article, and Great Bear was a video. All informational texts have titles. Interviews share 
information by using questions and answers, captions, quotes, broken into chunks and sometimes have 
pictures. Articles have bold and italicized words and/or numbers and statistics, captions, sometimes 
have pictures, and are sometimes broken up into smaller parts. Videos have sound and recorded video 
images, a narrator, and live interviews with experts. The main idea of  the interview was about Bryson 
Voirin studying sloths in the rainforest of  Panama to discover why they move so slow. The main idea of  
the article was about the discovery of  the happy face spider in Hawaii, how it has become endangered, 
and how it is used by conservationists to bring attention to disappearing species in Hawaii’s rainforests. 
The main idea of  the Great Bear video was using new camera technology to study the animals of  the 
Great Bear Rainforest more closely than ever before (or similar answers).

Biodiversity means many (a lot of) different plants and animals in one area.

4. According to the articles we have read and the video documentaries we have viewed, what is a definition of  
the word biodiversity?

5. Write a paragraph that explains the three main informational texts read and analyzed during this unit: 
“Interview With Sloth Canopy Researcher: Bryson Voirin,” “Hawaii’s Endangered Happy Face Spider,” and 
the “Great Bear Rainforest Remote Camera Project,” about the rainforests of  the Western Hemisphere.  
Make sure to include: 
The type of  text each is; 
The features in each type of  text; 
The main idea each scientist communicated about the rainforest.
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On-Demand End of  Unit Assessment: “Live Online Interview with Eve Nilson”
(Answers for Teacher Reference)

6. Which type of  informational text helped you learn the most about rainforests of  the Western Hemisphere? 
What specific features in the text helped you the most? 

Student answers will vary; make sure each student names the interview, article or video, and specific 
features (e.g., bold print, question/answer, chunked text, italicized words, sound, visuals, etc.) of  that 
text that helped him or her the most.
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2-Point rubric: Writing From Sources/Short Response1

2-POINT RESPONSE The features of  a 2-point response are:

• Valid inferences and/or claims from the text where required by the prompt
• Evidence of  analysis of  the text where required by the prompt
• Relevant facts, definitions, concrete details, and/or other information from the 

text to develop response, according to the requirements of  the prompt
• Sufficient number of  facts, definitions, concrete details, and/or other 

information from the text as required by the prompt
• Complete sentences where errors do not impact readability

1-POINT RESPONSE The features of  a 1-point response are:

• A mostly literal recounting of  events or details from the text as required by the 
prompt

• Some relevant facts, definitions, concrete details, and/or other information from 
the text to develop response, according to the requirements of  the prompt

• Incomplete sentences or bullets

0-POINT RESPONSE The features of  a 0-point response are:

• A response that does not address any of  the requirements of  the prompt or is 
totally inaccurate

• No response (blank answer)
• A response that is not written in English
• A response that is unintelligible or indecipherable

1Rubric provided by NYSED, Oct. 6, 2012.
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GRADE 5, MODULE 2A: UNIT 1, LESSON 9

Tracking My Progress, End of  Unit 1

Learning target: I can determine the main ideas in informational texts about rainforests  
of  the Western Hemisphere.

Name:

Date:

1. The target in my own words is: 

3. The evidence to support my self-assessment is: 

2. How am I doing? Circle one.

I need more help to learn this. I understand some of  this. I am on my way!
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Learning target: I can compare and contrast the features of  different informational texts about rainforests.

Tracking My Progress, End of  Unit 1

1. The target in my own words is: 

3. The evidence to support my self-assessment is: 

2. How am I doing? Circle one.

I need more help to learn this. I understand some of  this. I am on my way!
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GRADE 5, MODULE 2A: UNIT 1, LESSON 10
SCIENCE TALK 

LONG-TERM TARGETS ADDRESSED (BASED ON NYSP12 ELA CCLS)

I can explain what a text says using quotes from the text. (RI.5.1)
I can prepare myself  to participate in discussions. (SL.5.1)

I can draw on information to explore ideas in the discussion. (SL.5.1)
I can follow our class norms when I participate in a conversation. (SL.5.1)

I can ask questions that are on the topic being discussed. (SL.5.1)
I can connect my questions and responses to what others say. (SL.5.1)

After a discussion, I can explain key ideas about the topic being discussed. (SL.5.1)
I can write an opinion piece and identify reasons to support my opinion. (W.5.1)

SUPPORTING LEARNING TARGETS ONGOING ASSESSMENT

• I can ask questions that are relevant to rainforest research.
• I can share my ideas with my peers during a Science Talk about rainforests.
• I can use the ideas of  my peers in order to help inform my ideas about the rainforests.
• I can gather quotes from informational texts as evidence in order to prepare for a Science Talk 

about rainforests.
• I can synthesize my ideas about rainforests after the Science Talk.

• Science Talk (observations/notes)
• Journal: synthesis statement

AGENDA TEACHING NOTES

1. Opening 
A. Engaging the Reader: Communicating Like Scientists (2 minutes)
B. Review Learning Targets (8 minutes)

2. Work Time  
A. Establishing Norms for a Science Talk (10 minutes)
B. Participating in a Science Talk (20 minutes)
C. Synthesizing Information from a Science Talk (10 minutes)

3. Closing and Assessment
A. Debrief  (5 minutes)
B. Exit Ticket (5 minutes)

4. Homework

• Become familiar with the Science Talk protocol (see Appendix 1.) 
Consider the suggested compelling questions in the lesson; feel free 
to craft a different question if  students have become interested in 
some other compelling angle on this topic. Just be sure that the 
question is provocative and open-ended. 

• Be sure to envision the process for Work Time, Part B: 
Orchestrating a Science Talk can be a bit complex the first time. 
Students begin in two concentric circles (an inner circle of  students 
facing an outer circle). 
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GRADE 5, MODULE 2A: UNIT 1, LESSON 10
SCIENCE TALK 

LESSON VOCABULARY MATERIALS

relevant, quotes, my ideas, ideas of  peers, inform, synthesize, 
details

• Journals
• Chart paper for Science Talk norms
• Science Talk note-catcher
• Sticky notes
• Rainforest KWL anchor chart 
• Facts/Quotes note-catcher

OPENING MEETING STUDENTS’ NEEDS

A. Engaging the Reader: Communicating like Scientists (2 minutes)
• Congratulate students on all the learning they have done about rainforests. Remind them that they have also 

been focusing on how scientists communicate their findings.
• Tell students that today they are going to learn more about how scientists think and discuss, or communicate, 

their ideas with other scientists by participating in a Science Talk. Say: “Now we are going to do what scientists 
do when they get together.” 

B. Review Learning Targets (8 minutes)
• Introduce the learning target: “I can ask questions that are relevant to rainforest research,” and focus students’ 

attention on the word relevant. Ask students what it means to ask relevant questions about rainforest research. 
Listen for students to share ideas like: “related to what we have read/viewed,” “connected to the rainforest,” 
“important to help us understand more about rainforest research,” etc. 

• Ask students to join a partner, and refer back to their journals and the informational texts they have read/
viewed in order to identify the relevant questions scientists they have been learning about asked. Ask several 
students to share out, listening for examples such as: “Bryson Voirin wanted to know why sloths are so slow 
or if  the algae in their fur helps them in some way,” The scientists in the Happy Face Spider article wanted to 
know if  its marking keep predators away,” “Eva Nilson wanted to know if  the environment was changing/
harmful to people, based on how frogs’ skin changed,” or other examples. 

• Ask students to Think-Pair-Share how these questions were relevant. Listen for students to refer back to the 
meaning of  the word relevant. “Knowing if  algae helps sloths may help us discover ways algae can help people; 
knowing if  frogs’ skin is changing/they are disappearing will tell us if  the environment is becoming harmful to 
us/we can take steps to clean up the environment,” or similar connections.

• ELL language acquisition 
is facilitated by 
interacting with native 
speakers of  English 
who provide models of  
language.
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GRADE 5, MODULE 2A: UNIT 1, LESSON 10
SCIENCE TALK 

WORK TIME MEETING STUDENTS’ NEEDS

A. Establishing Norms for a Science Talk (10 minutes)
• Say to students: “A Science Talk is a discussion about a relevant, or ‘big,’ question scientists have. While 

scientists discuss these big questions with one another, it is important for them to create a set of  rules, or 
norms, that they will all follow so everyone’s ideas can be heard and considered.”

• Introduce the learning targets: “I can share my ideas with my peers during a Science Talk about rainforests,” 
and “I can use the ideas of  my peers in order to help inform my ideas about the rainforests.” 

• Start a Science Talk Norms anchor chart and focus students’ attention on the phrases: share my ideas and 
use the ideas of  my peers to . . . inform. Ask students what it looks/sounds like to share ideas with peers, listening 
for responses such as: “wait my turn to speak, so I am heard,” “don’t shout/speak too loudly,” “make sure 
everyone gets a turn to speak,” “no one person does most/all of  the speaking,” “use information from text to 
support my ideas,” etc. Add students’ ideas to the anchor chart. 

• Then ask students what it looks/sounds like to use the ideas of  my peers to inform their ideas, listening for 
students to share thoughts like: “not thinking I have the one/right answer to the question,” “listening to what 
other people say,” “consider evidence others use when discussing question and whether it makes me think 
about the question differently,” or similar suggestions. Record students’ ideas on the anchor chart.

• Give students a moment to read over the norms listed on the anchor chart, then consider which one they think 
will be most useful during a Science Talk with their peers, and why. Ask students to turn to a partner and share 
their thinking, then invite several students to share with the whole group.

• Provide nonlinguistic 
symbols (e.g., two 
people talking for share, 
a lightbulb for main idea, 
an eye for looks like, an 
ear for sounds like) to 
assist ELLs and other 
struggling readers in 
making connections 
with vocabulary. These 
symbols can be used 
throughout the year. 
Specifically, they can be 
used in directions and 
learning targets.
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GRADE 5, MODULE 2A: UNIT 1, LESSON 10
SCIENCE TALK 

WORK TIME MEETING STUDENTS’ NEEDS

B. Participating in a Science Talk (20 minutes)
• Introduce the learning target: “I can gather quotes from informational texts as evidence in order to prepare 

for a Science Talk about rainforests.” Invite several students to define the word quotes (what someone actually 
says, surrounded by quotation marks in written text) and share some examples of  quotes from scientists they 
read/viewed in the informational texts.

• Remind students that they can refer to the Facts/Quotes note-catcher in their journals for ideas. Also make 
sure students have access to all the informational texts used within this unit, for reference. 

• Tell students they are now going to participate in a Science Talk, like real scientists do. Refer students back 
to the Science Talk Norms anchor chart, and remind students to refer back to these norms as they 
participate in a Science Talk with their peers  to ensure all ideas are heard.

• Have students gather in two concentric circles on the floor, with their journals. Be sure each student in the 
inner circle is facing a partner in the outer circle. 

• Distribute the Science Talk note-catcher to students (students will need to paste these into their journals). 
Point out the three columns they will need to make notations in during the Science Talk:
* Question: Record the question you are discussing. 
* Quotes: Record the quotes, from articles and/or journal notes, you refer to during the discussion of  the 

question (various quotes from articles).
* Gist: Write a brief  statement of  what your partner said.

• Pose a compelling question, and post it in an area visible to all students: 
* “Why is biodiversity important?” 

• Ask students to write the question on their Science Talk note-catchers. 
• Remind students that as they discuss their ideas about the question, they will need to use quotes from the 

scientists, in their informational texts, to support their thinking. 
• Invite students to begin the Science Talk.
• Approximately every 5 minutes, ask students in the inner circle to move two places to the left. They now will 

be facing a new partner. 
• Ask these new pairs to discuss the same question. 
• Students will move three times, so they have the opportunity to discuss the question, and make notations, 

with three of  their peers.

• For students needing additional 
supports producing language, 
consider offering a sentence 
frame, sentence starter, or  
cloze sentence to provide the 
structure required.

• Students needing additional 
supports may benefit from 
partially filled-in note-catchers. 

• Consider partnering an ELL 
with a student who speaks the 
same L1 when discussion of  
complex content is required. 
This can let students have 
more meaningful discussions 
and clarify points in their L1. 
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GRADE 5, MODULE 2A: UNIT 1, LESSON 10
SCIENCE TALK 

WORK TIME MEETING STUDENTS’ NEEDS

• As students talk in their pairs, circulate to note which students are speaking and what ideas they are sharing. 
Record on sticky notes any particularly intriguing comments made by students and additional questions that 
may arise during student discussions. These will be used during Step C of  Work Time, and added to the class 
Rainforest KWL anchor chart. 

• If  specific pairs are losing momentum, offer additional “probing questions” to ensure that they remain on topic 
and explore the question fully. For example:
* “How do the diverse species in rainforests depend on one another?”
* “How is life on earth dependent upon biodiversity?”

C. Synthesizing Information from a Science Talk (10 minutes)
• Place students in triads. Introduce the learning targets: “I can synthesize my ideas about rainforests following 

the Science Talk.” Focus students’ attention on the words synthesize and details. Invite students to share what they 
remember about the meaning of  these words from previous lessons, and listen for students to share ideas such as: 
* synthesize—put all the ideas together; summarize ideas/thoughts/information
* details—specific parts/ideas; quotes; facts; information

• Say to students: “You just had an opportunity to participate in a Science Talk around one of  our big questions 
about rainforests. Here are some of  the ideas I heard from the class . . .” (Read aloud the intriguing questions/
comments recorded on sticky notes while listening to student conversations during the Science Talk.) As each 
comment/question is read aloud, ask students why it is a compelling comment/question, and place sticky notes on 
the class Rainforest KWL anchor chart in the appropriate column (W or L), for ongoing reference throughout 
this module. 

• Ask students to discuss the following questions with their triad partners: 
* “What answers to the question did you and your peers discuss?” 
* “What details and quotes, from the informational texts, did you and/or your peers use to support your 

thinking?”
• After 5 minutes, invite triads to share out with the whole group. 
• Ask students to start a new page in their journals. Tell them that they will write a synthesis statement responding 

to the big question they discussed during the Science Talk. For this statement, they are to write their answer to 
“Why is biodiversity important?” using evidence and details from the discussions they just had during the Science 
Talk. They will have an opportunity to continue synthesizing, or thinking about all that they have learned, in future 
lessons as well. 

• Invite several students to share their synthesis statements with the whole group.

• Consider allowing students 
who struggle with language 
to dictate their synthesis 
statement to a partner or 
the teacher. 
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SCIENCE TALK 

CLOSING AND ASSESSMENT MEETING STUDENTS’ NEEDS

A. Debrief  (5 minutes)
• Read aloud the learning target: “I can share my ideas with my peers during a Science Talk about rainforests.” 

Ask students to use thumbs-up to show if  they met the target; or thumbs-down to show they still need to 
work on the target. Call on several students to share why they gave themselves a thumbs-up or thumbs-
down, prompting them to refer to the norms they determined for the Science Talk Norms anchor chart as a 
way to support their self-assessment.

• Repeat for the second target: “I can use the ideas of  my peers in order to help inform my ideas about the 
rainforests.” 

B. Exit Ticket (5 minutes)
• Invite students to Think-Pair-Share: “How did participating in a Science Talk support me as a learner?” 
• Cold call several students to share out with the class.

• Some students may need 
the questions for the exit 
ticket written so they can 
see them.

HOMEWORK MEETING STUDENTS’ NEEDS

• None
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QUOTES 
From informational texts

GIST
What my partner said…

Science Talk Note-catcher

Question: 
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In Unit 2, students explore a specific scientific researcher who studies rainforest ecosystems. The list below includes a wide 
range of  texts to read about rainforest flora and fauna, as well as about how scientists research the natural world. The list below 
includes texts with a range of  Lexile text measures on this topic. This provides appropriate independent reading for each student 
to help build content knowledge. 

It is imperative that students read a high volume of  texts at their reading level to continue to build the academic vocabulary 
and fluency that the CCLS demand.

Where possible, texts in languages other than English are also provided. Texts are categorized into three Lexile ranges that 
correspond to Common Core Bands: below-grade band, within band, and above-grade band. Note however that Lexile measures 
are just one indicator of  text complexity, and teachers must use their professional judgment and consider qualitative factors as 
well. For more information, see Appendix 1 of  the Common Core State Standards. 

 
Common Core Band Level Text Difficulty Ranges 

(As provided in the NYSED Passage Selection Guidelines for Assessing CCSS ELA)
• Grade 2–3: 420–820L
• Grade 4–5: 740–1010L
• Grade 6–8: 925–1185L

TITLE       AUTHOR AND ILLUSTRATOR TEXT TYPE LEXILE MEASURE

Lexile text measures below band level (under 740L)

Rain Forest Plants Pamela Dell (author) Informational 640*

Rain Forest Animals Francine Galko (author) Informational 660

Lexile text measures within band level (740–1010L)

Morpha: A Rain Forest Story
Michael Tennyson (author), 

Jennifer H. Yoswa (illustrator)
Literature 750*

Encantado: Pink Dolphin of  the Amazon
Sy Montgomery (author), Dianne 

Taylor-Snow (photographer)
Informational 870*

Up a Rainforest Tree
Carole Telford and Rod The-

odorou (authors)
Informational 870
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TITLE       AUTHOR AND ILLUSTRATOR TEXT TYPE LEXILE MEASURE

Lexile text measures within band level (740–1010L)

The Tarantula Scientist
Sy Montgomery (author), 

Nic Bishop (photographer)
Informational 890

Rain Forest Animals Carolyn Franklin (author) Informational 960

Lexile text measures above band level (over 1010L)

Young Charles Darwin and the Voyage of  
the BEAGLE

Ruth Ashby (author) Informational 1020

The Search for Cures from the Rainforest Carol Ballard (author) Informational 1075*

How Monkeys Make Chocolate: 
Unlocking the Mysteries of  the Rainforest

Adrian Forsyth (author) Informational 1120

The Case of  the Monkeys That Fell 
from the Trees:  And Other Mysteries in 

Tropical Nature
Susan E. Quinlan (author) Informational 1210

* Lexile based on a conversion from Accelerated Reading level; Lexile® is a trademark of  MetaMetrics, Inc., 
and is registered in the United States and abroad. Copyright © 2012 MetaMetrics.
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UNIT 2, CASE STUDY: THE MOST BEAUTIFUL ROOF IN THE WORLD AND THE WORK OF RAINFOREST SCIENTIST MEG LOWMAN

GUIDING QUESTIONS 
AND BIG IDEAS

•	 How	do	scientists	communicate	what	they	learn	about	the	natural	world?
•	 What	is	unique	about	living	things	in	the	rainforest?
•	 Scientists	observe	closely	and	record	those	observations	in	various	ways.
•	 Authors	organize	informational	text	in	specific	ways	to	convey	scientific	ideas	and	concepts

MID-UNIT 2
ASSESSMENT

Answering	Text-Dependent	Multiple	Choice	and	Short-Answer	Questions
This on-demand assessment centers on standards NYSP12 ELA CCLS RI.5.1, RI.5.2, RI.5.4, and L.5.4. Students will 
read and analyze a new section of  text from The	Most	Beautiful	Roof 	in	the	World and then complete a short-answer and 
multiple-choice text-dependent questions quiz.

In this unit students will continue to build new reading skills and learn 
about the process scientists use to conduct research in the natural world 
through a close-read of  The	Most	Beautiful	Roof 	 in	 the	World: Exploring 
the Rainforest Canopy (L1160), by Kathryn Lasky, with photographs 
by Christopher G. Knight. They will take an in-depth view of  how one 
scientist, Meg Lowman, became interested in her chosen career, created 
new ways to study the natural world, and communicates her findings 
to others. Students will compare and contrast Meg Lowman’s work to 
other rainforest scientists while navigating the terrain of  various forms 
of  informational text (articles, interviews, videos). The class also will 
read the short story “The Wings of  a Butterfly,” fiction modeled after 
an indigenous tribe’s folktale of  animal encounters with humans in the 
Amazon rainforest. This will allow the students further opportunity 

to practice fluency when reading as well as compare literature to 
informational text. For the mid-unit assessment, students will demonstrate 
skills learned for determining the meaning of  new vocabulary and the 
main ideas in informational text through the completion of  a text-
dependent short- answer quiz. In the end of  unit assessment students 
will continue to demonstrate their ability to summarize, use quotes to 
explain the meaning of  text, and determine the meaning of  new words 
in context. In preparation for individual research to be conducted in 
Unit 3, the members of  the class will hone in specifically on the research 
Meg Lowman did during extended stays in the canopy of  the rainforest. 
Students will write an essay in which they analyze Lowman’s research of  
biodiversity in the rainforests, providing examples of  what and how she 
researches in order to clarify their analysis.
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SOCIAL STUDIES • Geographic reasoning: people, places regions, environment, and interactions in Brazil/Latin America

SCIENCE • Standard 4, Living Environment:
• Key Idea 6: Plants and animals depend on each other and their physical environment. 
• Key Idea 7: Human decisions and activities have had a profound impact on the physical and living environment.

CONTENT CONNECTIONS This module is designed to address English Language Arts standards. However, the module intentionally 
incorporates Social Studies and Science content that many teachers may be teaching during other parts of  the day. 
These intentional connections are described below. 

CENTRAL TEXTS 1. Kathryn Lasky, The	Most	Beautiful	Roof 	in	the	World:	Exploring	the	Rainforest	Canopy, photographed by Christopher G. 
Knight (New York: Gulliver Green/Harcourt, 1997), ISBN: 978-1-4352-6563-9 (hardcover); (New York: Sandpiper/
Harcourt), 1997), ISBN: 978-0-15-200897-0 (paperback)

2. Aaron Shepard, “The Wings of  the Butterfly,” in Cricket, Mar 2011, 38:6.

END OF UNIT 2 
ASSESSMENT

On-Demand	Analysis	of 	Meg	Lowman’s	Research	in	the	Rainforest
This assessment centers on standards NYSP12 ELA CCLS W.5.2, W.5.4, W.5.8 and W.5.9. After reading and analyzing 
The	Most	Beautiful	Roof 	in	the	World, students will write an essay in which they analyze Meg Lowman’s research of  
biodiversity in the rainforests, providing examples of  what and how she researches in order to clarify their analysis.
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CALENDARED CURRICULUM MAP: Unit-at-a-Glance
This unit is approximately 3 weeks or 15 sessions of  instruction. 

LESSON LESSON TITLE LONG-TERM TARGETS SUPPORTING TARGETS ONGOING ASSESSMENT

Lesson 1 Introduction 
to The	Most	
Beautiful	Roof 	
in	the	World: 
Why Does 
Meg Lowman 
Research the 
Rainforest? 
(Pages 2–4)

• I can make inferences using quotes from the 
text. (RI.5.1)

• I can determine the main idea(s) of  an 
informational text based on key details. (RI.5.2)

• I can determine the meaning of  academic 
words or phrases in an informational text. 
(RI.5.4)

• I can determine the meaning of  content words 
or phrases in an informational text. (RI.5.4)

• I can compare and contrast the organizational 
structure of  different informational texts. 
(RI.5.5)

• I can follow our class norms when I participate 
in a conversation. (SL.5.1)

• I can make inferences about 
Meg Lowman.

• I can explain which features 
of  The Most Beautiful Roof  
in the World make it an 
informational text. 

• I can determine what 
motivated Meg Lowman to 
become a rainforest scientist 
using details from the text as 
evidence.

• I can determine the meaning 
of  new words in The Most 
Beautiful Roof  in the World.

• I can actively listen to my 
group members during 
discussions.

• Journal (Meg 
Lowman KWL 
chart)

• Meg Lowman note-
catcher
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LESSON LESSON TITLE LONG-TERM TARGETS SUPPORTING TARGETS ONGOING ASSESSMENT

Lesson 2 Reading 
and Writing 
about How 
to Perform a 
Process: How 
Meg Lowman 
Studies the 
Rainforest 
(Pages 4–8)

• I can determine the main idea(s) of  an 
informational text based on key details. (RI.5.2)

• I can summarize an informational text. (RI.5.2)
• I can explain how authors use evidence and 

reasons to support their points in informational 
texts. (RI.5.8)

• I can produce clear and coherent writing that 
is appropriate to task, purpose, and audience. 
(W.5.4)

• I can use context (e.g., cause/effect 
relationships, comparisons in text) to help me 
understand the meaning of  a word or phrase. 
(L.5.4)

• I can connect my questions and responses to 
what others say. (SL.5.1)

• I can determine the process 
Meg Lowman uses to 
preserve specimens.

• I can list the steps to 
preserving a specimen from 
the natural world. 

• I can contribute to my 
group’s discussion by giving 
suggestions that are on topic.

• I can determine the meaning 
of  new words from context 
in The Most Beautiful Roof  
in the World.

• I can follow steps for 
collecting and preserving 
specimens.

• Journal (Meg 
Lowman chart, 
glossaries)

• Steps to Preserve 
a Specimen note-
catcher

• Preserved specimen

CALENDARED CURRICULUM MAP: Unit-at-a-Glance
This unit is approximately 3 weeks or 15 sessions of  instruction. 
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LESSON LESSON TITLE LONG-TERM TARGETS SUPPORTING TARGETS ONGOING ASSESSMENT

Lesson 3 Supporting 
an Opinion: 
Why Is the 
Rainforest 
Canopy a 
Difficult Place 
to Research? 
(Pages 9–10)

• I can determine the main idea(s) of  an 
informational text based on key details. (RI.5.2)

• I can summarize an informational text. (RI.5.2)
• I can explain important relationships between 

people, events, and ideas in a historical, 
scientific, or technical text using specific details 
in the text. (RI.5.3)

• I can write an opinion piece that supports a 
point of  view with reasons and information. 
(W.5.1)

• I can make inferences using quotes from the 
text. (RI.5.1)

• I can explain why the 
canopy is a difficult place to 
research.

• I can identify the skills 
needed by scientists in 
order to study the rainforest 
canopy.

• I can determine the meaning 
of  new words from context 
in The Most Beautiful Roof  
in the World.

• I can write an opinion about 
being a rainforest scientist 
that is supported by reasons 
form the text.

• I can infer what skills Meg 
Lowman must have in order 
to be a rainforest scientist.

• Journal (Meg 
Lowman KWL 
chart, Close-Read 
note-catcher, 
glossaries)

CALENDARED CURRICULUM MAP: Unit-at-a-Glance
This unit is approximately 3 weeks or 15 sessions of  instruction. 
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LESSON LESSON TITLE LONG-TERM TARGETS SUPPORTING TARGETS ONGOING ASSESS-
MENT

Lesson 4 Close-Read: 
Blue Creek, a 
Rainforest in 
Belize (Page 12)

• I can determine the main idea(s) of  an 
informational text based on key details. (RI.5.2)

• I can summarize an informational text. (RI.5.2)
• I can determine the meaning of  academic words 

or phrases in an informational text. (RI.5.4)
• I can determine the meaning of  content words 

or phrases in an informational text. (RI.5.4)
• I can explain how authors use evidence and 

reasons to support their points in informational 
texts. (RI.5.8)

• I can explain how the Blue 
Creek rainforest is biodiverse.

• I can explain how Kathryn 
Lasky uses language to paint 
a picture for the reader about 
biodiversity in the Blue Creek 
rainforest.

• I can determine the meaning 
of  new words in The Most 
Beautiful Roof  in the World.

• Journal (AQUA 
Biodiversity 
anchor chart, 
glossaries)

• Text-dependent 
questions

Lesson 5 Close Reading in 
Expert Groups: 
What Is It Like 
in the Rainforest 
Canopy? (Pages 
13–16)

• I can determine the main idea(s) of  an 
informational text based on key details. (RI.5.2)

• I can summarize an informational text. (RI.5.2)
• I can use context (e.g., cause/effect relationships, 

comparisons in text) to help me understand the 
meaning of  a word or phrase. (L.5.4)

• I can summarize information that is presented in 
pictures. (SL.5.2)

• I can write a gist statement 
for a chunk of  texts from The 
Most Beautiful Roof  in the 
World.

• I can determine the meaning 
of  new words from context in 
The Most Beautiful Roof  in 
the World.

• I can sketch the gist of  a 
chunk of  text from The Most 
Beautiful Roof  in the World.

• I can match a gist statement 
to a picture of  the same 
chunk of  text.

• Journal (Meg 
Lowman KWL 
chart, Biodiversity 
AQUA chart, 
glossaries)

• Gist statements
• Gist sketches

CALENDARED CURRICULUM MAP: Unit-at-a-Glance
This unit is approximately 3 weeks or 15 sessions of  instruction. 
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LESSON LESSON TITLE LONG-TERM TARGETS SUPPORTING TARGETS ONGOING ASSESSMENT

Lesson 6 Reading 
Informational 
Text for Details: 
Meg’s Rainforest 
Experiment 
(Pages 17–20)

• I can determine the main idea(s) of  an 
informational text based on key details. (RI.5.2)

• I can summarize an informational text. (RI.5.2)
• I can use context (e.g., cause/effect relationships, 

comparisons in text) to help me understand the 
meaning of  a word or phrase. (L.5.4)

• I can summarize text that is read aloud to me. 
(SL.5.2)

• I can explain Meg Lowman’s 
process for conducting 
experiments in the rainforest.

• I can determine the meaning 
of  new words from context in 
The Most Beautiful Roof  in 
the World.

• Journal (Meg 
Lowman KWL 
chart, glossaries)

• Experiment note-
catcher

Lesson 7 Mid-Unit 
Assessment: 
Text-
Dependent, 
Short-Answer 
Quiz

• I can explain what a text says using quotes from 
the text. (RI.5.1)

• I can determine the main idea(s) of  an 
informational text based on key details. (RI.5.2)

• I can summarize an informational text. (RI.5.2)
• I can determine the meaning of  academic words 

or phrases in an informational text. (RI.5.4)
• I can determine the meaning of  content words or 

phrases in an informational text. (RI.5.4)
• I can use context (e.g., cause/effect relationships, 

comparisons in text) to help me understand the 
meaning of  a word or phrase. (L.5.4)

• I can determine the meaning 
of  new words from context in 
The Most Beautiful Roof  in 
the World.

• I can determine the main 
ideas of  a selection of  text 
from The Most Beautiful 
Roof  in the World.

• I can justify my answers using 
quotes and evidence from the 
text.

• Mid-Unit 2: 
Text-Dependent 
Multiple Choice 
and Short-Answer 
Assessment 
(NYSP12 ELA 
CCLS RI.5.1, 
RI.5.2, RI.5.4, 
L.5.4)

• Tracking My 
Progress, Mid-Unit 2

CALENDARED CURRICULUM MAP: Unit-at-a-Glance
This unit is approximately 3 weeks or 15 sessions of  instruction. 
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LESSON LESSON TITLE LONG-TERM TARGETS SUPPORTING TARGETS ONGOING ASSESSMENT

Lesson 8 Close-Read: 
Epiphytes of  
the Rainforest 
and the 
Creatures That 
Call Them 
Home (Pages 
24–26)

• I can explain what a text says using 
quotes from the text. (RI.5.1)

• I can determine the main idea(s) of  an 
informational text based on key details. 
(RI.5.2)

• I can explain important relationships 
between people, events, and ideas in a 
historical, scientific, or technical text 
using specific details in the text. (RI.5.3)

• I can use context (e.g., cause/effect 
relationships, comparisons in text) to 
help me understand the meaning of  a 
word or phrase. (L.5.4)

• I can determine the meaning 
of  new words from context in 
The Most Beautiful Roof  in the 
World.

• I can explain the relationship 
between animals and plants in 
the rainforest using evidence 
from the text.

• I can synthesize what I read in 
The Most Beautiful Roof  in the 
World.

• Journal (Close-Read 
note-catcher, AQUA 
Biodiversity chart, 
Synthesis statement)

Lesson 9 A Rainforest 
Folktale: 
Determining 
the Message of  
“The Wings of  
the Butterfly,” 
a Tukuna 
People Tale 

• I can summarize text that is read aloud to 
me. (SL.5.2)

• I can determine a theme based on details 
in a literary text. (RL.5.2)

• I can summarize a literary text. (RL.5.2)
• I can determine the meaning of  literal 

and figurative language (metaphors and 
similes) in text. (RL.5.4)

• I can describe how a narrator’s point of  
view influences the description of  events. 
(RL.5.6)

• I can summarize the story of  
“The Wings of  a Butterfly.”

• I can explain the message of  
“The Wings of  a Butterfly.”

• I can determine the meaning of  
new words in “The Wings of  a 
Butterfly.”

• I can compare and contrast 
examples of  biodiversity from 
a story to what we have learned 
from informational text.

• Journal (Meg 
Lowman KWL chart, 
glossary)

• Double Bubble note-
catcher

CALENDARED CURRICULUM MAP: Unit-at-a-Glance
This unit is approximately 3 weeks or 15 sessions of  instruction. 
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LESSON LESSON TITLE LONG-TERM TARGETS SUPPORTING TARGETS ONGOING ASSESSMENT

Lesson 10 Reading for 
Details: Taking 
an Inventory in 
the Rainforest 
(Pages 28–31)

• I can determine the main idea(s) of  an 
informational text based on key details. 
(RI.5.2)

• I can summarize an informational text. 
(RI.5.2)

• I can explain important relationships 
between people, events, and ideas in a 
historical, scientific, or technical text using 
specific details in the text. (RI.5.3)

• I can use context (e.g., cause/effect 
relationships, comparisons in text) to help 
me understand the meaning of  a word or 
phrase. (L.5.4)

• I can draw on information to explore ideas 
in the discussion. (SL.5.1)

• I can explain the purpose of  a 
column study in the rainforest.

• I can identify the types and 
numbers of  species counted 
during the column study done 
by Meg Lowman.

• I can use my group members’ 
ideas to help me determine the 
inventory count of  the column 
study.

• I can determine the meaning 
of  new words from context in 
The Most Beautiful Roof  in the 
World.

• Journal (Meg 
Lowman KWL chart, 
AQUA Biodiversity 
chart, glossaries)

• Inventory Count 
note-catcher

Lesson 11 Reading for 
Fluency: 
Readers 
Theater about 
the Rainforest 
(Page 33)

• I can read fifth-grade texts with purpose 
and understanding. (RF.5.4)

• I can read fifth-grade texts with fluency. 
(RF.5.4)

• I can write narrative texts about real or 
imagined experiences or events. (W.5.3)

• I can show the actions, thoughts and 
feelings of  my characters through dialogue, 
description, and careful pacing. (W.5.3)

• I can speak clearly and at an 
understandable pace. (SL.5.4)

• I can adapt my speech for a variety of  
contexts and tasks, using formal English 
when appropriate. (SL.5.6)

• I can read my speaker’s lines 
with fluency.

• I can write lines for my 
character using the text from 
The Most Beautiful Roof  in the 
World.

• I can speak clearly and with 
appropriate emotion for my 
character.

• Journal (Meg 
Lowman KWL chart, 
AQUA Biodiversity 
chart, glossaries)

• Mini Readers Theater
• Triad Feedback rubric

CALENDARED CURRICULUM MAP: Unit-at-a-Glance
This unit is approximately 3 weeks or 15 sessions of  instruction. 
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LESSON LESSON TITLE LONG-TERM TARGETS SUPPORTING TARGETS ONGOING ASSESSMENT

Lesson 12 Comparing 
Two Main 
Ideas in an 
Informational 
Text: Meg 
Lowman’s 
Methods for 
Researching 
the Rainforest 
(Pages 35–36)

• I can explain what a text says using quotes 
from the text. (RI.5.1)

• I can determine the main idea(s) of  an 
informational text based on key details. 
(RI.5.2)

• I can summarize an informational text. 
(RI.5.2)

• I can determine the meaning of  academic 
words or phrases in an informational text. 
(RI.5.4)

• I can determine the meaning of  content words 
or phrases in an informational text. (RI.5.4)

• I can compare and contrast 
different research methods 
that Meg Lowman has used.

• I can use quotes from the 
text as evidence in my 
answers to questions.

• I can determine the 
meaning of  new words in 
The Most Beautiful Roof  in 
the World.

• Journal (Meg 
Lowman KWL chart, 
AQUA Biodiversity 
chart, glossaries)

• Text-Dependent 
Questions

• Four Corners exit 
ticket

Lesson 13 Interviewing 
Meg Lowman: 
What Does It 
Mean to be a 
Responsible 
Scientist? 
(Pages 37–39)

• I can make inferences using quotes from the 
text. (RI.5.1)

• I can determine the main idea(s) of  an 
informational text based on key details. 
(RI.5.2)

• I can explain important relationships between 
people, events, and ideas in a historical, 
scientific, or technical text using specific 
details in the text. (RI.5.3)

• I can develop the topic with facts, definitions, 
details, and quotations. (W.5.2)

• I can use precise, content-specific vocabulary 
to inform or explain about a topic. (W.5.2)

• I can produce clear and coherent writing that 
is appropriate to task, purpose, and audience. 
(W.5.4)

• I can explain what 
happened during the night 
walk.

• I can write interview 
questions for Meg Lowman 
about the rainforest spider 
from the point of  view of  
a scientist, using scientific 
vocabulary.

• I can create answers to 
interview questions by 
inferring how Meg Lowman 
would answer them.

• I can revise interview 
question and answers, given 
feedback from my peers.

• Journal (Meg 
Lowman KWL chart, 
AQUA Biodiversity 
chart, glossaries)

• Interview

CALENDARED CURRICULUM MAP: Unit-at-a-Glance
This unit is approximately 3 weeks or 15 sessions of  instruction. 
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LESSON LESSON TITLE LONG-TERM TARGETS SUPPORTING TARGETS ONGOING ASSESSMENT

Lesson 14 Analyzing How 
Rainforest 
Scientists 
Communicate 
Their Research 
(Pages 39–42)

• I can explain what a text says using quotes 
from the text. (RI.5.1)

• I can determine the main idea(s) of  an 
informational text based on key details. 
(RI.5.2)

• I can summarize an informational text. 
(RI.5.2)

• I can determine the meaning of  academic 
words or phrases in an informational text. 
(RI.5.4)

• I can determine the meaning of  content words 
or phrases in an informational text. (RI.5.4)

• I can explain how Meg 
Lowman communicates her 
research.

• I can explain biodiversity by 
using quotes from the text.

• I can determine ways to 
explain biodiversity to 
others.

• I can determine the 
meaning of  new words in 
The Most Beautiful Roof  in 
the World.

• Journal (Meg 
Lowman KWL chart, 
AQUA Biodiversity 
anchor chart, 
glossaries)

Lesson 15 End of  Unit 
Assessment: 
On-Demand 
Analysis of  
Meg Lowman’s 
Research in the 
Rainforest 

• I can write informative/explanatory texts 
(W.5.2)

• I can use precise, content-specific vocabulary 
to inform or explain about a topic. (W.5.2)

• I can choose evidence from informational 
texts to support analysis, reflection, and 
research. (W.5.9)

• I can analyze Meg 
Lowman’s research in the 
rainforest. 

• I can justify my analysis by 
citing evidence from the 
text.

• I can use academic and 
scientific vocabulary 
accurately in my writing.

• I can reflect on my learning.

• End of  Unit 2: On-
Demand Analysis 
of  Meg Lowman’s 
Research in the 
Rainforest (NYSP12 
ELA CCLS W.5.2, 
W.5.4, W.5.8 and 
W.5.9)

• Tracking My 
Progress, End of  
Unit 3

CALENDARED CURRICULUM MAP: Unit-at-a-Glance
This unit is approximately 3 weeks or 15 sessions of  instruction. 
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OPTIONAL: 
EXPERTS, FIELDWORK, 
AND SERVICE

• Experts: Invite scientists (biologists, naturalists, environmentalists, etc.) to come speak to the class about their 
work. 

• Fieldwork: As a class, observe the natural world outdoors, at a nature center or in an arboretum. 
• Service: Design a campaign to promote biodiversity locally or internationally. 

OPTIONAL: EXTENSIONS • Research other women naturalists: Harriet Tubman (c. 1820–1913) and other woman field naturalists  such as 
Maria Sibylla Merian (1647–1717), Anna Botsford Comstock (1854–1930), Frances Hamerstrom (1907–1998), 
Rachel Carson (1907–1964), Miriam Rothschild (1908–2005), and Jane Goodall (b. 1934).
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INTRODUCTION TO THE MOST BEAUTIFUL ROOF IN THE WORLD: 
WHY DOES MEG LOWMAN RESEARCH THE RAINFOREST? (PAGES 2-4)

GRADE 5, MODULE 2A: UNIT 2, LESSON 1

LONG-TERM TARGETS ADDRESSED (BASED ON NYSP12 ELA CCLS)

I can make inferences using quotes from the text. (RI.5.1)
I can determine the main idea(s) of  an informational text based on key details. (RI.5.2)

I can determine the meaning of  academic words or phrases in an informational text. (RI.5.4)
I can determine the meaning of  content words or phrases in an informational text. (RI.5.4)

I can compare and contrast the organizational structure of  different informational texts. (RI.5.5)
I can follow our class norms when I participate in a conversation. (SL.5.1)

SUPPORTING LEARNING TARGETS ONGOING ASSESSMENT

•	 I can make inferences about Meg Lowman, a rainforest scientist.
•	 I can explain which features of  The Most Beautiful Roof  in the World make it an informational 

text. 
•	 I can determine what motivated Meg Lowman to become a rainforest scientist using details 

from the text as evidence.
•	 I can determine the meaning of  new words in The Most Beautiful Roof  in the World.
•	 I can actively listen to my group members during discussions.

•	 Ongoing Assessment
•	 Journal (Meg Lowman KWL chart)
•	 Meg Lowman note catcher 

5-A-602



2NYS Common Core ELA Curriculum Grade 5 • Module 2A
Copyright © 2012 by Expeditionary Learning, New York, NY. All Rights Reserved.

INTRODUCTION TO THE MOST BEAUTIFUL ROOF IN THE WORLD: 
WHY DOES MEG LOWMAN RESEARCH THE RAINFOREST? (PAGES 2-4)

GRADE 5, MODULE 2A: UNIT 2, LESSON 1

AGENDA TEACHING NOTES

1. Opening 
   A. Engaging the Reader:  
        Interviewing Meg Lowman  
       (10 minutes)
   B. Introduce Learning Targets  
       (5 minutes)
2. Work Time   
   A. Text Structure: Scanning  
       The Most Beautiful Roof   
        in the World (10 minutes)
   B. Group Read and  
       Discussion: Who Is Meg  
       Lowman? (15 minutes)
   C. Key Vocabulary to Deepen  
       Understanding (15 minutes)
3. Closing and Assessment:  
       Debrief  and Review  
       Learning Targets  
       (5 minutes)

•	 Because this lesson involves setting up so many routines for this unit, it may take more than 60 minutes. 
Consider building in time during the “slush” parts of  the day. 

•	 In advance: Read and become familiar with the book The Most Beautiful Roof  in the World by Kathryn Lasky.
•	 This lesson opens with a quick activity about Meg Lowman and her research. This activity is intended to 

build students’ background knowledge, but more importantly to pique their curiosity. Do not worry if  their 
knowledge about Meg Lowman is quite limited during the initial KWL charting. They revisit the KWL many 
times throughout the unit, and rely on their KWL notes during their end of  unit assessment. 

•	 Review: Concentric Circles protocol (supporting materials)
•	 Students will be partnered with another student in the Concentric Circles protocol. If  the class does not have 

an even number of  students, have one group of  three students work together, and direct students in that triad 
to take turns playing each role. If  the circles seem too complicated, consider simply having students stand and 
talk in pairs.

•	 Throughout this unit, students will remain in the same groups of  four for reading time. Group students 
heterogeneously,	and	be	intentional	about	grouping	students	together	who	may	benefit	from	extra	support	
from peers. 

•	 The Most Beautiful Roof  in the World does not have numbered pages. For ease of  accessing the text during each 
lesson, ask students to number each page with a pencil or a sticky note with the number written on it. Begin 
with	the	number	1	on	the	page	with	the	photograph	of 	Meg	Lowman	and	the	first	section	titled	“Pioneer	in	
the Rainforest.” Be sure students number every single page, including the pages with photos. Starting with this 
page (in other words: not include the  copyright pages and other “front matter”), there are 43 pages of  text 
total, ending with the glossary. 

•	 Throughout this unit, students will participate in routine close-reads and interactive vocabulary activities. 
Become familiar with passages and/or vocabulary addressed in each lesson in order to support students during 
work time.  

•	 In	this	unit,	students	regularly	work	with	both	scientific	(domain-specific)	vocabulary	and	more	general	
academic vocabulary. Remember, students need to learn more than just the science terms; they also need to 
learn	the	general	academic	words	that	will	help	them	make	sense	of 	the	text	as	a	whole.	Each	specific	lesson	
prioritizes	academic	vocabulary	from	the	specific	section	of 	the	texts	students	are	working	with	that	day.	
Lessons	prioritize	specific	academic	vocabulary	words	that	both	will	help	students	navigate	the	specific	section	
of  text and will transfer to when students encounter other complex texts.
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AGENDA TEACHING NOTES

•	 In this lesson, these important concepts about the vocabulary work in this unit are presented to during 
Part	C	of 	Work	Time.	Review	this	closely	in	advance.		Students	keep	two	separate	glossaries,	for	science	
words and academic words. 

•	 It is VERY important that students realize they are NOT expected to learn or memorize every single 
word they are exposed to in these lessons.  Rather, the vocabulary instruction in this unit is designed 
to heighten students’ awareness of  vocabulary in general, and learn some high leverage words.  Do not 
quiz students on long lists of  vocabulary words or do other “rote memorization” activities that might  
undermine the deeper intent of  vocabulary work in this module.  

LESSON VOCABULARY MATERIALS

features, determine, inferences, 
gadgets, biodiversity, eureka, 
samples, canopy, relationships, 
herbivory, conservation (2); 
base, treetops, environmentalist, 
intrigued, fascinated (4)

•	 Meg Lowman Interview Questions and Answers (one per pair of  students)
•	 Highlighters (2 colors)
•	 Journal
•	 Features of  Informational Text anchor chart (from Unit 1)
•	 Listening Criteria rubric (one per student)
•	 The Most Beautiful Roof  in the World (one per student)
•	 Meg Lowman note-catcher
•	 Rainforest Research folders (from Unit 1)
•	 Chart paper for Meg Lowman, Rainforest Scientist KWL anchor chart
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A. Engaging the Reader: Interviewing Meg Lowman (10 minutes)
•	 Launch the unit by revising key points from Unit 1: “We studied several rainforest scientists in Unit 1, and 

learned about the ways they communicate their research.” Invite several students to share what they remember 
about	who	those	scientists	were,	where	they	researched,	and/or	what	they	studied	(e.g.,	Bryson	Voirin	in	Panama	
studying sloths, Eve Nilson in Brazil studying frogs)

•	 Tell students that in this Unit, they are going to go much more in depth about one rainforest scientist, named 
Meg Lowman. Today, they will begin by reading two very short excerpts from interviews with Dr. Lowman. 
Distribute the Meg Lowman Interview Questions and Answers and highlighters to students. 

•	 Review the Concentric Circles protocol with students (see supporting materials):
*	Place	students	in	two	concentric	circles	(an	even	number	of 	students	in	an	inner	and	an	outer	circle).		
* Be sure every student is facing a partner in the other circle.   
* Assign students in the outer circle to be the interviewer. 
* Assign students in the inner circle to be Meg Lowman. 

•	 Ask students to focus just on questions and answers A and B. 
•	 Give them 1 minute to preview the text, highlighting what they will read out loud. 
•	 Then ask students to take 1 to 2 minutes to “interview” their partner, reading aloud A and B. 
•	 Next, ask students to shift two places to the left to face a new partner.
•	 Ask students to repeat the same process for questions C and D. This time, they reverse roles:

* Students in the outer circle are Meg Lowman.
* Students in the inner circle are the interviewer. 

•	 Ask students to share with their new partner: 
* “What do you now know about Meg Lowman?”  

•	 Ask students to return to their seats and open to three new pages in their journal. Display the Meg Lowman, 
Rainforest Scientist KWL anchor chart (see example in supporting materials). Ask students to create this 
chart in their journals: one page each for K, W, and L.  

•	 Say: “Now that you have read excerpts from two interviews with Meg Lowman, what do you ‘Know’ about 
her?” Invite several students to share out their ideas. Listen for responses, such as: “She works in tree canopies; 
she invents gadgets to help her get to treetops; she studies insects; she won second place in a science fair when 
she was younger; she discovered half  of  biodiversity on earth lives in treetops,” etc. Record students’ responses 
in the K column of  the KWL while they record ideas into their journals.  

•	 Consider providing 
smaller chunks of  text 
(sometimes just a few 
sentences) for some 
students. Teachers can 
check in on students’ 
thinking as they write or 
speak about their text.

•	 ELL language 
acquisition is facilitated 
by interacting with 
native speakers of  
English who provide 
models of  language.

•	 Students needing 
additional supports may 
benefit	from	a	partially	
filled-in	Meg	Lowman,	
Rainforest Scientist 
KWL chart.
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•	 Then ask students: “What else do you want to know about Meg Lowman?” Record students’ questions in the W 
column of  the KWL, as students record questions in their journals.

•	 Tell them that they will be learning a lot about Meg Lowman and her rainforest research in the coming weeks. 
They will keep adding to the KWL chart. It is important that students keep good notes, since they will get to use 
these during the end of  unit assessment. 

B. Introduce Learning Targets (5 minutes)
•	 Introduce the learning targets: “I can make inferences about Meg Lowman, a rainforest scientist,” “I can explain 

which features of  The Most Beautiful Roof  in the World make it an informational text,” and “I can determine what 
motivated Meg Lowman to become a rainforest scientist using details from the text as evidence.”

•	 Review the word inferences with students (which they should be very familiar with based on their study of  
Esperanza Rising in Module 1). Ask for suggestions about the meaning of  this word. Listen for students to share 
ideas such as: “Coming to a conclusion based on evidence or reasoning; coming to a conclusion without the 
answer explicitly stated in the text,” or similar ideas. Clarify the meaning of  this term for students as necessary. 
Ask students to recall the meaning of  the words features	(specific	parts,	element,	quality)	and	determine (decide, 
figure	out,	conclude).	Ask	students	to	show	a	thumbs-up	if 	they	completely	understand	the	targets,	a	thumbs-
sideways if  they understand some of  the targets, or a thumbs-down if  they need a lot more explanation. Notice 
the number of  students who show a thumbs-down and thumbs-sideways to determine whether or not another 
explanation of  the targets is needed.

•	 Provide	nonlinguistic	
symbols to assist 
struggling readers in 
making connections with 
vocabulary (e.g., a picture 
of  a cluster of  tall trees 
for rainforest, a picture 
of  a person in a lab coat 
for scientist, a picture of  a 
book or piece of  writing 
for text). These symbols 
can be used throughout 
the	year.	Specifically,	they	
can be used in directions 
and learning targets.
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A. Text Structure: Scanning The Most Beautiful Roof  in the World (10 minutes)
•	 Tell students: “Now we are going to read an informational book called The Most Beautiful Roof  in the World, by 

Kathryn Lasky, in order to learn more about Meg Lowman’s work in the rainforests.”  
•	 Distribute to students The Most Beautiful Roof  in the World.  Conduct a Book Walk with students. Focus on the 

front and back cover of  the book, the text, and the photos. Ask: “What features in this book hint that this is an 
informational text?” After 3 to 4 minutes, cold call students to share out what features they notice in the book, 
listening for responses, such as: “Summary on the back cover; pictures of  real people in the rainforest; chapter 
titles on the pictures; quotes,” etc. 

•	 Bring students’ attention back to the Features of  Informational Text anchor chart from Unit 1, and write the 
word book in the Text column of  the anchor chart (if  it is not already listed.) Add students’ ideas to the anchor 
chart.  

•	 Point	out	to	students	that	it	is	often	helpful,	when	beginning	a	new	text,	to	take	time	to	get	oriented	to	how	the	
text is structured. This will make it easier for them to access information quickly and learn more deeply.

•	 When possible, provide 
text or materials found 
in students’ L1. This 
can help students 
understand materials 
presented in English.

•	 Consider placing an 
ELL in a group with 
a student who speaks 
the same L1, when 
discussion of  complex 
content is required. 
This can let students 
have more meaningful 
discussions and clarify 
points in their L1.
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B. Group Read and Discussion: Who is Meg Lowman? (15 minutes)
•	 Place	students	in	their	reading	groups.		Tell	students	they	will	stay	in	these	same	groups	throughout	this	unit.	

Introduce the learning target: “I can actively listen to my group members during discussions.”  Remind students of  
the listening criteria they used in Module 1, and then display the Listening Criteria Rubric.  Read through each of  
the four criteria.  Invite several students to restate each criterion in their own words.  Ask students if  they would like 
to add other criterion; write these on the blank lines provided.

•	 Distribute Meg Lowman Note Catcher and display the note catcher on a document camera or as a chart on the 
board. 

•	 Tell	students	that	they	will	hear	the	first	few	pages	read	aloud.		They	should	follow	along,	and	look/listen	for	ideas	
that answer two questions:
* “What does Meg Lowman study in the rainforests?” 
* “What were Meg Lowman’s interests as a child?” 

•	 Read pages 2-4 aloud, beginning with “Meg Lowman climbs trees;” and ending with the sentence, “Harriet 
Tubman….one	of 	the	first	women	field	naturalists	in	this	country.”

•	 Remind students of  the Listening Criteria Rubric. Ask students to talk with their group members about what they 
heard/saw in the text that answers the question, “What does Meg Lowman study in the rainforests?”  Ask several 
students	to	share	their	ideas	aloud,	listening	for	suggestions	like,	“Plants	and	insects;	herbivory;	which	insects	eat	
which leaves,” etc.  Record students’ ideas on the Meg Lowman Note Catcher, paraphrasing and/or using single 
words,	in	the	first	box	under	“Main	Ideas,”	and	ask	students	to	record	ideas	onto	their	own	note	catchers.		

•	 Then	ask	students	to	work	with	their	group	members	to	look	back	in	their	books	and	find	the	specific	details	or	
evidence that supports each main idea.  After a few minutes ask students to share out.  Listen for details such as: 
“The book says she studied plants and insects, because she wants to know about the relationships between plants 
and insects in the canopy; herbivory is leaf  and plant eating by insects and other animals; studying which insects 
eat which leaves helps Meg Lowman understand how their feeding affects overall growth of  the rainforest,” 
etc.		Record	students’	ideas	in	the	first	box	under	“Key	Details	from	the	Text,”	and	ask	students	to	record	this	
information onto their own note catchers.

•	 Repeat this process for the second question, “What were Meg Lowman’s interests as a child?” Give students time to 
think, discuss in their groups, and then share out whole lass.  Listen for students to share ideas such as:
* Main Idea: fascinated with nature since 6 years old.

•	 Consider allowing 
students to draw their 
observations, ideas, or 
notes when appropriate. 
This allows all students 
to participate in a 
meaningful way.

•	 Consider providing 
extra time for tasks and 
answering questions in 
class discussions. Some 
students need more 
time to process and 
translate information
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*	Supporting	Details:	“As	a	child	collected	birds	nests,	rocks,	shells,	insects	and	butterflies,	and	buds;	won	2nd	place	
in science fair; bedroom full of  outdoor treasures.”

* Main Idea: Intrigued by two women.
*	Supporting	Details:	“Harriet	Tubman	was	a	pioneer	field	naturalist;	Rachel	Carlson	was	an	environmentalist	and	

created the Web of  Life.”
•	 Assign one of  the seven sections of  text (listed below) to each group.  Ask group members to read the passage 

silently,	and	then	briefly	discuss	and	record	any	new	Main	Ideas/Supporting	Details		to	their	note	catchers.			
* Section 1: All of  paragraph one.
*	Section	2:	Paragraph	two,	sentences	1-3	(“During	the	past	ten	years…”	through	“Meg	wants	to	know	about	the	

relationship…”)
*	Section	3:	Paragraph	two,	sentences	4-7	(“She	is	especially	interested	in…”	through	“Meg’s	Lab…”)
*	Section	4:	Paragraph	three,	sentences	1-3	(“Meg	cannot	remember…”	through	“As	a	child…”)
*	Section	5:	Paragraph	three,	sentences	3-6	(“Her	bedroom	was	stuffed…”	through	“She	made	a	wildflower	

collection…”)
*	Section	6:	Paragraph	four,	sentences	1-3	(“When	Meg	was	ten…”	through	“Meg	read	that	she	often…”)
*	Section	7:	Paragraph	four,	sentences	4-7	(“But	it	was	not	only	moss…”	through	“Harriet	Tubman,	says	Meg,	was	

a pioneer…”)
•	 As students read, circulate to support as needed. 
•	 After	students	have	completed	reading	their	sections	and	taking	notes,	invite	each	group	to	share	out	very	briefly	

what they added to their note catchers. (Record students’ ideas on the Meg Lowman note catcher.)
•	 Say to students, “Now that we have read and recorded information about what Meg Lowman studies, and what her 

interests were as a child, what inferences can we make about, Why Meg Lowman conducts research in the rainforests? 
and What details from the text support those inferences?” Allow students a moment to think about this question 
and return to their note catchers to review ideas and supporting text.  Then ask group members to discuss their 
ideas.  As students are talking a listen in on conversations for ideas such as, “I think she researches the rainforest, 
because the text states…she’s interested in the relationship between plants and insects in the canopy; how insect 
feeding affects the growth of  rainforests; she has been interested in nature since she was 6 years old; she had many 
collections of  items from nature; she was inspired by Harriet Tubman and Rachel Carlson, pioneers in studying 
nature,” etc.  

•	 Do not have students share whole group; they revisit this question during the debrief. 
•	 Ask students to place their note catcher in their rainforest research folder. 
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C. Key Vocabulary to Deepen Understanding (15 minutes)
•	 Introduce the learning target: “I can determine the meaning of  new words in The Most Beautiful Roof  in the World.” 

Ask a few students to share out what strategies they have learned to help them determine the meaning of  unfamiliar 
words (e.g., use context clues, and break the word into familiar parts).

•	 Remind students of  the glossary they began during Unit 1. During Unit 2, they will work with this in much more 
depth.	They	will	focus	on	two	different	types	of 	words,	scientific	(words	about	science)	and	academic	(other	words	
that help them understand concepts) words. By knowing which words are which types it helps them to be able to 
determine the importance of  vocabulary and therefore helps them to understand texts better. 

•	 Point	out	the	Glossary	at	the	back	of 	the	book	and	ask	students	what	types	of 	words	are	listed.	Invite	a	student	to	
share	his/her	ideas	listening	for:	“about	science,	about	the	rainforest,	scientific,	etc.”	

•	 Tell	students:	“For	homework	every	night	you	will	choose	the	most	important	academic	and	scientific	vocabulary	
from the lesson to you and add them to your glossaries.” 

•	 Say: “Now we are going to look back and work with some of  the vocabulary from the readings today (interview 
excerpts and book). 

•	 Introduce the Word Sort activity to students, by asking students to turn to a new page in their journals, and split it 
into	two	columns.	At	the	top	of 	the	left-hand	column,	ask	students	to	write,	Scientific	Words	and	in	the	right-hand	
column write, Academic Words.

•	 Display	the	following	words	from	the	text	(without	the	definitions/synonyms):
* canopy, base, samples, relationships, herbivory, conservation, treetops, biodiversity, environmentalist, intrigued, 

fascinated 
•	 Tell	students	that	they	may	not	know	what	all	of 	these	words	mean.	That	is	fine	for	now.	Give	students	5	minutes	in	

their groups to discuss:
* Which words are “science” words?
* Which words are “academic” words? 

•	 Remind students that during their discussions with group members, they will need to justify why they believe a 
certain	word	should	go	in	a	certain	category	(e.g.,	“Canopy	belongs	in	scientific	words,	because	the	canopy	describes	
the tops of  trees in the rainforest and the rainforest is the topic they are studying in science”).

•	 Circulate to listen in and ask probing questions: “Why do you think that word belongs in that category?”

•	 All students developing 
academic language will 
benefit	from	direct	
instruction of  academic 
vocabulary.

•	 Consider providing 
visuals	for	all	identified	
vocabulary words and 
allowing students to 
categorize the pictures.
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•	 After	students	have	categorized	the	vocabulary,	focus	them	on	the	list	of 	words.	Remind	them	that	it	is	fine	if 	they	
do not know the meaning of  every single word: The point is to start recognizing the two categories of  words.   

•	 Ask several students to share out the meaning of  each word. As students share out, listen for:
* gadgets:	tools;	equipment	(scientific)
* eureka: aha! discovery; understanding (academic)
* canopy:	tops	of 	the	trees	in	rainforests	(scientific)
* base:	bottom	of 	trees	in	rainforests	(scientific)
* samples	pieces;	examples	(scientific)
* relationships: how things work together; how they depend on each other (academic)
* herbivory:	leaf 	and	plant	eating	by	insects	and	other	animals	(scientific)
* conservation:	preservation	of 	a	species	of 	plant	or	animal	(scientific)
* treetops:	canopy;	tops	of 	trees	(scientific)
* biodiversity:	all	the	living	things	on	earth	(scientific)
* environmentalist:	someone	who	cares	about/researches/preserves	nature	(scientific)
* intrigued: curious; interested (academic)
* fascinated: mesmerized; completely focused on; intrigued (academic)

•	 Once	all	vocabulary	has	been	defined,	give	groups	one	minute	to	discuss	whether	they	now	think	a	word	belongs	in	
the other category than where they had placed it. 

•	 Invite	several	students	to	share	out	words	they	thought	were	difficult	to	categorize	and	how	they	worked	with	their	
group members to determine in which category to place the word.

Note:	Be	sure	students	know	that	they	do	NOT	need	to	write	down	all	these	definitions	at	this	point;	they	will	choose	a	few	words	to	focus	on	
for their homework. 
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A. Debrief  and Review Learning Targets (5 minutes) 
•	 Ask: “What have we learned about Meg Lowman as a scientist?” Remind students to think about their 

group discussion about what they think motivates Dr. Lowman to study the rainforest.  
•	 Invite students to share out ideas about what they learned about Meg Lowman. Add these ideas to the L 

column of  the KWL anchor chart. Students should record these ideas in the L column of  their journal 
KWL, also.

•	 Read the learning target: “I can actively listen to my group members during discussions”, and display the 
Listening Criteria rubric. Ask students to use the Thumb-O-Meter protocol as each criterion is read aloud, 
to show how they did with each criterion during the book read-aloud and their group discussions. 

•	 For students needing additional 
supports producing language, 
consider offering a sentence 
frame, sentence starter, or a cloze 
sentence to assist with language 
production and provide the 
structure required. (e.g. “I learned 
that Meg Lowman…”)

HOMEWORK MEETING STUDENTS’ NEEDS

•	 1. Reread pages 2–4 of  The Most Beautiful Roof  in the World to someone (or yourself) at home. Be 
prepared to share something else can have you learned about Meg Lowman.

•	 2.	Choose	three	academic	and	two	scientific	vocabulary	words	to	add	to	your	glossaries.	Choose	from	
this list: features, determine, inferences, gadgets, biodiversity, eureka, samples, relationships, herbivory, 
conservation, canopy, base, treetops, environmentalist, intrigued, fascinated  

Note:	Collect	specimens	from	nature	for	the	preserving	activity	in	the	next	lesson	(flowers,	leaves,	plant	parts,	etc.).	(See	Teaching	
Notes in Lesson 2.)  

Review pages 7–8 of  The Most Beautiful Roof  in the World in order to become familiar with Meg Lowman’s preserving process. 
Gather newspaper for pressing specimens, boxes to represent “low-temperature ovens,” cardboard, glue and acid-free (or blank) 
paper for students to paste specimens on to.

•	 For students that may have 
difficulty	determining	the	most	
important words for them to 
add to their glossaries, consider 
prioritizing the following words: 
features, determine, inferences 
(academic); biodiversity, canopy 
(scientific).

•	 Audio recordings of  text can 
aid students in comprehension. 
Students can pause and replay 
confusing portions while they 
follow along with the text.

5-A-612



12NYS Common Core ELA Curriculum Grade 5 • Module 2A
Copyright © 2012 by Expeditionary Learning, New York, NY. All Rights Reserved.

GRADE 5, MODULE 2A: UNIT 2, LESSON 1

PURPOSE: This protocol provides students with a structure to actively engage in discussions around 
short text, questions, opinions, or debates on any topic with several different partners.

PROCEDURE: •	 Desks or chairs should be arranged in two concentric circles facing each other.
•	 The	first	pair	of 	students	facing	will	have	a	specified	amount	of 	time	to	discuss	the	first	

question, topic, or section of  a reading.
•	 When the signal is given, the inside circle rotates one chair (or more) to the right or left, 

and the new pair moves on to the next question, topic, or section of  reading.
•	 The	inside	circle	moves	as	many	times	as	necessary	to	finish	the	topics.
•	 The last pair should have time to sum-up the conversation and be prepared to share key 

points with the whole group.

DEBRIEF: Share-out important ideas or common threads to the discussions as appropriate.

VARIATIONS: Students	could	define	terms	or	prep	for	tests.	The	protocol	could	be	used	to	role	play	or	
critique.

Concentric Circles Protocol
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Meg Lowman Interview Questions and Answers

A. Why spend time in trees? 
Almost 50 percent of  life on earth is estimated to live in tree canopies, yet this was an unexplored region until 
about 25 years ago. Much of  my work has involved solving the challenge of  just getting into the treetops: inventing 
gadgets,	refining	hot	air	balloon	design,	creating	canopy	walkways,	working	from	cherry	pickers	and	construction	
cranes. Once up there, I discovered that insects eat four times more leaf  material than we imagined. 
 
B. Is that important? 
Lots of  things stress forests. And with forests becoming warmer, drier and more fragmented, insect outbreaks are 
predictably	one	of 	the	first	responses	to	climate	change.	

C. What was your first science project/experience as a child?
In	fifth	grade,	I	won	second	prize	in	the	N.Y.	State	science	fair,	surrounded	by	boys.	I	was	so	shy	that	I	did	not	even	
dare speak, due to the gender disparity, but it also made me determined to pursue what I loved.

D. What fascinates you the most about canopy ecology?
The amazing “eureka” element. Until recently, when a few of  us climbed into the canopy, no human being knew 
that half  of  the biodiversity on our terrestrial Earth lived in the treetops. For centuries, foresters had assessed 
forests by looking at the very bottom of  the tree. It is almost as if  we had been trying to gauge the health of  people 
by just looking at someone’s big toe but ignoring the rest. It is also humbling to realize that a kid can come from a 
small, underserved town (as I did) and make a cool discovery in science, because there is so much left that remains 
unknown.

Citation: Questions 1 and 2: “Interview: Margaret Lowman” by Marian Smith Holmes. In Smithsonian magazine (December 
2006). Read more: smithsonianmag.com/science- nature/interview-lowman.html

Questions 3 and 4: “24 Questions with NRC Director Dr. Meg Lowman”: http://blog.visitraleigh.com/2012/03/19/24-
questions-with-nrc-director-dr-meg-lowman/
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Listening Criteria Rubric

I focused my attention on what the speaker/reader is saying.

I listened for main ideas.

I took notes about important ideas and details.

I	waited	until	after	the	speaker	was	finished	before	asking	questions	or	making	comments.
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Meg Lowman Note Catcher

Main Ideas
(Paraphrase	or	list)

Supporting Details from the Text

What does 
Meg Lowman 
study in the 
rainforests?

What 
were Meg 
Lowman’s 
interests as a 
child?
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Meg Lowman the Rainforest Scientist KWL Anchor Chart

KNOW

K

WANT TO KNOW…?

W

LEARNED

L
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LONG-TERM TARGETS ADDRESSED (BASED ON NYSP12 ELA CCLS)

I can determine the main idea(s) of  an informational text based on key details. (RI.5.2)
I can summarize an informational text. (RI.5.2)

I can explain how authors use evidence and reasons to support their points in informational texts. (RI.5.8)
I can produce clear and coherent writing that is appropriate to task, purpose, and audience. (W.5.4)

I can use context (e.g., cause/effect relationships and comparisons in text) to help me understand the meaning of  a word or phrase. (L.5.4)
I can connect my questions and responses to what others say. (SL.5.1)

SUPPORTING LEARNING TARGETS ONGOING ASSESSMENT

•	 I can determine the process Meg Lowman uses to preserve specimens.
•	 I can list the steps to preserving a specimen from the natural world. 
•	 I can contribute to my group’s discussion by giving suggestions that are on topic.
•	 I can determine the meaning of  new words from context in The Most Beautiful Roof  in the 

World.
•	 I can follow steps for collecting and preserving specimens.

•	 Journal (Meg Lowman KWL chart, 
glossaries)

•	 Steps to Preserve a Specimen note-catcher
•	 Preserved specimen
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AGENDA TEACHING NOTES

1. Opening 
   A. Reviewing Homework and Engaging the  
       Reader (5 minutes)
   B. Introducing Learning Targets (5 minutes)
2. Work Time  
   A. Read-Aloud and Main Idea: How Meg Lowman  
       Studies the Rainforest (10 minutes)
   B. Group Read: Rereading and Listing Details  
       (10 minutes)
   C. Key Vocabulary to Deepen Understanding  
       (10 minutes)
   D. Following Steps to Preserve a Specimen  
       (15 minutes)
3. Closing and Assessment
   A. Debrief  (5 minutes)

•	 This lesson involves students working with specimens from the natural world. 
•	 There are two options for preparation:

*	Option	1:	Teacher	collects	specimens	(e.g.,	leaves,	flowers,	plant	parts)	from	nature	for	
students to use during this lesson.

*	Option	2:	As	a	class,	find	another	time	of 	the	day	(prior	to	the	lesson)	to	take	students	
outside to an area on/near school grounds where students may gather their own 
specimens from nature. 

•	 Review: Quiz-Quiz-Trade (in Vocabulary Strategies, Appendix 1)
•	 Prepare the Quiz-Quiz-Trade vocabulary (see supporting materials). Cut the words into 

strips, then fold each strip along the vertical line, so the word is visible on one side and the 
definition	is	visible	on	the	opposite	side.		

•	 Review Glass, Bugs, Mud protocol (Appendix 1)
•	 For many lessons in Unit 2, students reread the passages from the lessons to someone at 

home	for	homework.	This	promotes	students’	reading	fluency.	
•	 In this unit, vocabulary instruction occurs on a daily basis: It is routine and brief, and 

heavily emphasizes learning words from context. For those students that perhaps need 
more supports, see suggestions for teaching vocabulary strategies in Appendix 1.
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LESSON VOCABULARY MATERIALS

process, pressing, list, determine, 
communicates, context, sorts, 
specimens, collections, permit 
(4), orchids, bromeliads (7), 
blossoms, preserve, solution, 
three-dimensional form, pickled 
(8), acid-free, herbarium, pluck, 
sailed aloft, trapezes, foliage, 
inflatable,	ascent,	marvelous

•	 Journal
•	 The Most Beautiful Roof  in the World (one per student): Students will need access to this text every day during this 

unit.  
•	 Process for Pressing Specimens note-catcher (one per group)
•	 Quiz-Quiz-Trade	vocabulary	(cut	into	individual	words/definitions;	see	Teaching	Note	above)
•	 Specimen from the natural world (one per student)
•	 Newspaper	(four	pieces	per	group)
•	 Cardboard (four pieces per group)
•	 Boxes/other items to represent “low-temperature ovens” (one per group)
•	 Acid-free paper (one piece per student)
•	 Glue 
•	 Rainforest Research folders 
•	 Meg Lowman, Rainforest Scientist KWL anchor chart (from Lesson 1)
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OPENING MEETING STUDENTS’ NEEDS

A. Engaging the Reader: Interviewing Meg Lowman (5 minutes)
•	 Ask students to take out their journals and share with a partner one more thing they learned about Meg Lowman 

from their rereading and the vocabulary they chose to add to their glossaries. 
•	 To generate excitement, focus students on the specimens that were gathered in advance (either by you or by the 

class	during	some	other	part	of 	the	day).	(See	Teaching	Notes	above.)	Explain	that	they	will	read	about	how	
Meg Lowman collects and preserves specimens in the rainforest and then will get to follow her process to do the 
same with their specimens. Collect all the specimens in one area of  the classroom, and ask students to identify 
each	specimen	(e.g.,	piece	of 	grass,	flower	petal,	leaf 	from	a	tree).

•	 Set specimens aside for use in Work Time B.

B. Introduce Learning Targets (5 minutes)
•	 Introduce the learning targets: “I can determine the process Meg Lowman uses to preserve specimens,” and 

“I can outline the steps to preserving a specimen from the natural world.” Ask students what process means, 
listening	for	responses,	such	as:	“Steps	to	complete	a	project;	a	certain	order	for	doing	things.”	Then	ask	for	
suggestions about what a list	is.	Listen	for	students	to	share	ideas	like:	“Writing	out	steps	in	order;	using	short	
phrases or words.” 

•	 Review the term determine by asking several students to share what they recall about the meaning of  these words:
* determine:	decide;	conclude

•	 ELLs may be unfamiliar 
with Tier 2 vocabulary 
words (e.g., preserve, 
specimens, natural 
world). Clarify 
vocabulary with 
students as needed.
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WORK TIME MEETING STUDENTS’ NEEDS

A. Read Aloud and Main Idea: How Meg Lowman Studies the Rainforest (10 minutes)
•	 Ask students to join their groups (from Lesson 1) with their journals and their texts: The Most 

Beautiful Roof  in the World. 
•	 Ask	students	to	remind	themselves	what	they	pay	attention	to	during	a	first	read.	Listen	for	

students to say “gist” or “main idea.” Remind them to do that again today. 
•	 Focus students on the paragraph on page 4 that begins with the phrase “When Meg is at Selby 

Gardens . . .” Read pages 4–8 aloud to students, as they read along silently. (End with “And it has 
been exciting . . . tops of  trees in the tanks of  bromeliads.”) 

•	 Ask	students	to	briefly	discuss	the	gist	of 	the	read-aloud	with	their	group	members.	Invite	several	
students to share aloud, listening for: “How Meg Lowman prepares/preserves the samples she 
collects,” or similar ideas.

•	 ELL language acquisition is facilitated 
by interacting with native speakers 
of  English who provide models of  
language.

•	 When possible, provide text or 
materials found in students’ L1. This 
can help students understand materials 
presented in English.

B. Group Read: Rereading and Listing Details (10 minutes)
•	 Read aloud the Learning Target: “I can contribute to my group’s discussion by giving suggestions 

that are on topic.” Ask students to give suggestions for ways they can contribute to their group’s 
discussion. Listen for suggestions, such as: “Talking about the text, reading the text carefully, 
making sure everyone has a turn to speak, etc.”

•	 Distribute the Process for Pressing Specimens note-catcher, one per group. Ask students 
to	read	the	single	paragraph	on	page	7	and	the	first	paragraph	on	page	8	(ending	with,	“…	the	
herbarium, a plant library.”) on their own. Say: “Pay close attention to the process Meg Lowman 
uses	to	preserve	her	specimens,	specifically	her	process	for	pressing. Make sure to examine the 
photographs as well. Remember, these are valuable features of  informational text that can help 
readers	understand	text.	After	you	have	finished	reading,	discuss	with	your	group:	‘What	steps	
does Meg Lowman uses for pressing specimens?’” Tell students that they will create an outline of  
those steps to use for pressing their own specimens.

•	 Invite students to begin reading. As groups begin to create lists, circulate among students to 
support as necessary.

•	 Students needing additional supports 
may	benefit	from	partially	filled-in	
graphic organizers.
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WORK TIME MEETING STUDENTS’ NEEDS

C. Key Vocabulary to Deepen Understanding (10 minutes)
•	 Introduce the learning target: “I can determine the meaning of  new words from context in The Most Beautiful 

Roof  in the World.” Ask students to recall the meaning of  the word context (using the words/sentences around a 
word to help determine its meaning). 

•	 Students	likely	can	figure	out	many	of 	the	Quiz-Quiz-Trade	vocabulary	words	in	context.	The	Quiz-Quiz-Trade	
cards	are	prepared	in	advance	to	save	time	in	the	lesson.	Encourage	students	to	find	the	meaning	of 	the	words	
themselves,	in	context,	before	reading	the	definition	provided	on	the	cards.

•	 Tell students that now they will participate in an activity called Quiz-Quiz-Trade to help them review and/or 
learn	definitions	for	some	of 	the	key	vocabulary	from	the	reading.		

•	 Explain Quiz-Quiz-Trade (and model if  needed). 
* Students will need two materials:
1.	A	strip	with	a	vocabulary	word	on	one	side	and	the	definition	folded	over	to	the	opposite	side
2. Their copies of  The Most Beautiful Roof  in the World	(to	use	for	defining	unknown	words	using	context	clues)

*	Each	student	finds	a	partner.
* Partner A shows the side of  the paper with the word on it.  
*	Partner	B	says	the	definition	(if 	he/she	knows	it),	or	finds	the	word	in	the	text	and	tries	to	determine	the	
definition,	using	context clues.

*	Partner	A	then	reads	the	definition	aloud	to	confirm	or	correct	the	definition	that	Partner	B	gave.
* Partners switch roles and repeat the steps above.  
*	Partners	then	trade	vocabulary	slips	and	find	a	new	partner.

•	 Begin Quiz-Quiz-Trade. Be sure all students meet with at least two partners. Circulate to listen in on students’ 
definitions	of 	vocabulary	and	use	of 	context	clues	to	help	them	define	the	word.	Note	which	students	may	need	
more support/additional vocabulary strategies/practice in order to understand the text.  

•	 After approximately 5–7 minutes, ask students to return to their groups. Make sure to emphasize the following 
vocabulary to students, as these words will appear frequently throughout the text. Ask students to share the 
meaning of  each word, listening for responses such as:
* ascent:	climb;	a	move	upward	(academic)
* sorts: places	into	categories;	arranges;	classifies	(academic)
* specimens:	examples;	samples;	a	type	of 	something	(academic)
* collection:	a	set	of 	objects;	a	group	of 	things	(academic)

•	 Increase interactions 
with vocabulary in 
context. This increases 
rate of  vocabulary 
acquisition for ELLs.

•	 Consider writing and 
breaking down multistep 
directions into numbered 
elements. ELLs can 
return to these guidelines 
to make sure they are on 
track. 
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WORK TIME MEETING STUDENTS’ NEEDS

* foliage:	plant	life	(scientific)
* bromeliad:	a	tropical	plant	with	fleshy	leaves;	often	grows	on	other	plants	(scientific)
* herbarium:	a	plant	library	(scientific)

•	 Offer groups the opportunity to revise any steps they listed and described on their Process for Pressing 
Specimens note-catcher now that they are more familiar with some of  the key vocabulary from the text.

D. Following Steps to Preserve Specimen (15 minutes)
•	 Distribute materials to each group:

* One box/other item to represent a “low-temperature oven”
* Four sheets of  newspaper
* Four sheets of  cardboard
* Acid-free paper (one sheet per student)
* Glue
* Specimen from nature (one per student)

•	 Read aloud the Learning Target: “I can follow steps for collecting and preserving specimens.”
•	 Tell students that they will now “press” his or her own specimen. Ask each group to trade their Process for 

Pressing Specimens note-catcher with another group.
•	 Each member of  the group will follow the steps that the other group wrote on their note catcher. 
•	 Give students 7 to 8 minutes to follow the steps listed on the note-catcher and press their specimens. Circulate 

to support as needed.
•	 Next,	ask	groups	to	get	back	together	with	the	group	whose	note-catcher	they	used.	Ask	students	to	discuss:

* “How well were you able to press your specimens based on the steps listed?”  
•	 Remind	students	to	share	positive	feedback	with	one	another	first,	and	then	make	one	suggestion	for	improving	

their written steps for a process.
•	 As	groups	discuss,	move	among	students	to	offer	support	and/or	clarification	as	necessary.
•	 Optional: Collect students’ pressed specimens and create a class “herbarium.”

•	 Consider providing extra 
time for tasks. Some 
students need more time 
to process and translate 
information.
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CLOSING AND ASSESSMENT MEETING STUDENTS’ NEEDS

A. Debrief  (5 minutes) 
•	 Bring students’ attention back to the Meg Lowman, Rainforest Scientist KWL anchor chart from 

Lesson	1.	Ask	students	to	briefly	share	out	what	they	“Learned”	about	Meg	Lowman	from	the	reading	
today, and record students’ ideas in the L column of  the KWL. Remind students to add any new 
information to the chart in their journals.

•	 Reread	the	first	two	learning	targets,	aloud,	one	at	a	time.	Ask	students	to	use	the	Glass, Bugs, Mud 
protocol to show their understanding of  each target. 

•	 Ask students to place their note-catcher in their Rainforest Research folder.  

Note any students showing Mud for these learning targets, as they may require more support during activities with multiple steps 
and/or reading and following multistep instructions. 

•	 Consider allowing students to 
draw their observations, ideas, 
or notes when appropriate. This 
allows all students to participate 
in a meaningful way.

HOMEWORK MEETING STUDENTS’ NEEDS

•	 This homework has three parts:
1. Reread pages 4–8 to someone (or yourself) at home. Be prepared to share something new you learned 

about Meg Lowman in class tomorrow.
2. Add to the Meg Lowman KWL chart in your journal. 
3.	Choose	three	academic	and	two	scientific	vocabulary	words	that	were	discussed	in	the	lesson	today	

to add to the glossary in your journal. Choose from this list: process, pressing, list, determine, 
communicates, context, sorts, specimens, collections, permit (4), orchids, bromeliads (7), blossoms, 
preserve, solution, three-dimensional form, pickled (8), acid-free, herbarium, pluck, sailed aloft, 
trapezes,	foliage,	inflatable,	ascent,	marvelous

•	 Audio recordings of  text 
can aid some students in 
comprehension. Students can 
pause and replay confusing 
portions while they follow along 
with the text.

•	 For students that may have 
difficulty	determining	important	
words to add to their glossaries, 
consider prioritizing the 
following words for them: 
ascent, sorts, collections 
(academic);	foliage,	bromeliad	
(scientific)
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Process for Pressing Specimens Note-catcher

Group	Member	Names:

Step
(one or two words to name the step)

Description of  Step
(define	or	describe	the	step	using	details	from	the	text)	
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GRADE 5, MODULE 2A: UNIT 2, LESSON 2

Process for Pressing Specimens note catcher
(Answers for Teacher Reference)

Group	Member	Names:

Step
(one or two words to name the step)

Description of  Step
(define	or	describe	the	step	using	details	from	the	text)	

Newspaper Fold	flowers/leaves	carefully	in	newspaper.

Cardboard Place	the	newspaper	with	flowers/leaves	between	two	sheets	of 	cardboard.

Dry Place specimens in low-temperature oven.

Glue Glue specimen onto acid-free paper.

Tag/Label Write	the	name	of 	the	specimen;	write	information	about	the	specimen	on	
the acid-free paper (below, above, next to the specimen.)

Herbarium Place specimen in the Herbarium – plant library.
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Quiz, Trade Vocabulary

orchid A	flowering	plant;	some	types	grow	on	other	plants

Bromeliad A	tropical	plant	with	fleshy	leaves;	often	grow	on	other	
plants

blossoms Flowering part of  a plant

preserve Treat	or	store	something	to	protect	it;	keep	it	from	
breaking apart.

solution Two	or	more	substances	mixed	together;	used	to	pre-
serve a specimen

three-dimensional form An object that has height, width, and volume

acid-free Paper	that	doesn’t	use	acid;	keeps	acid	off 	of 	speci-
mens so they last longer

herbarium A plant library

pluck Remove; pull; pick at; grasp

sailed Glide; float; move smoothly

aloft High above; in the air; up

ascent Climb; move upward

trapezes A bar attached to the ends of two ropes

foliage Plant life

inflatable Able to be blown up

marvelous Amazing; spectacular; wonderful

ascent Climb; move upward

sorts Place into categories; arrange; classify

specimens Examples; samples; a type of something

collections A set of objects; a group of things

permit A license allowing something; giving permission.
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GRADE 5, MODULE 2A: UNIT 2, LESSON 2

orchid A	flowering	plant;	some	types	grow	on	other	plants

bromeliad A	tropical	plant	with	fleshy	leaves;	often	grow	on	other	
plants

blossoms Flowering part of  a plant

preserve Treat	or	store	something	to	protect	it;	keep	it	from	
breaking apart.

solution Two	or	more	substances	mixed	together;	used	to	pre-
serve a specimen

three-dimensional form An object that has height, width, and volume

acid-free Paper	that	doesn’t	use	acid;	keeps	acid	off 	of 	speci-
mens so they last longer

herbarium A plant library

pluck Remove; pull; pick at; grasp

sailed Glide; float; move smoothly

aloft High above; in the air; up

ascent Climb; move upward

trapezes A bar attached to the ends of two ropes

foliage Plant life

inflatable Able to be blown up

marvelous Amazing; spectacular; wonderful

ascent Climb; move upward

sorts Place into categories; arrange; classify

specimens Examples; samples; a type of something

collections A set of objects; a group of things

permit A license allowing something; giving permission.

Quiz, Trade Vocabulary
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LONG-TERM TARGETS ADDRESSED (BASED ON NYSP12 ELA CCLS)

I  can determine the main idea(s) of  an informational text based on key details. (RI.5.2)
I can summarize an informational text. (RI.5.2)

I can explain important relationships between people, events, and ideas in a historical, scientific, or technical text using specific details in the text. 
(RI.5.3)

I can write an opinion piece that supports a point of  view with reasons and information. (W.5.1)
I can make inferences using quotes from the text. (RI.5.1)

SUPPORTING LEARNING TARGETS ONGOING ASSESSMENT

• I can explain why the canopy is a difficult place to research.
• I can identify the skills needed by scientists in order to study the rainforest canopy.
• I can determine the meaning of  new words from context in The Most Beautiful Roof  

in the World.
• I can write an opinion about being a rainforest scientist that is supported by reasons 

from the text.
• I can infer what skills Meg Lowman must have in order to be a rainforest scientist.

• Journal (Meg Lowman KWL chart, Close-Read note-
catcher, glossaries)
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AGENDA TEACHING NOTES

1. Opening 
   A. Reviewing Homework and Engaging the  
       Reader (5 minutes)
   B. Introduce Learning Targets (5 minutes)
2. Work Time  
   A. Group Read and Discussion: What Skills Do  
       Scientists in the Rainforest Need? (20 minutes)
   B. Key Vocabulary to Deepen Understanding  
       (15 minutes)
   C. Synthesis Writing (10 minutes)
3. Closing and Assessment 
   A. Debrief  (5 minutes)

• In advance: Read pages 9–10 of  The Most Beautiful Roof  in the World.
• During the Group Read (Work Time, Part A), students are assigned two sentences of  the 

text to read alone. In advance, identify the sentences that each student will be assigned.
• Review: Close-Read note-catcher.
• Most lessons in this unit include a portion of  work time devoted to Key Vocabulary to 

Deepen Understanding.  Students revisit their thinking about new words in various ways. 
This helps all students solidify their understanding of  new concepts and of  how to figure 
out words in context. 

• Throughout Unit 2, students attend carefully to the key excerpts from this beautifully 
written text.  During this initial exposure, lessons focus more on comprehending the text 
and building content knowledge about Meg Lowman’s research. There is some, though 
more limited, focus on considering author’s craft. In Unit 3, students will revisit key 
passages from this text in order to consider word choice, nuance, and author’s craft. This 
helps prepare students to write their own field journals. 

LESSON VOCABULARY MATERIALS

explain, identify, opinion, skills, 
supported, ascending, wonder, 
chatterings, “powerhouse,” 
biomass (9), frontier, fearless, 
skillful, cliffs, pioneer (10)

• Journal
•	 The Most Beautiful Roof  in the World (one per student)
• Close-Read note-catcher (one per student)
• Document camera
• Rainforest Research folders 
• Meg Lowman, Rainforest Scientist KWL (from Lesson 1)
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OPENING MEETING STUDENTS’ NEEDS

A. Reviewing Homework and Engaging the Reader (5 minutes)
• Ask students to take out their homework from Lesson 2. 
• Invite them to share with a partner: one interesting detail they added to the L column of  

their Meg Lowman Rainforest Scientist KWL in their journals and one new word (and its 
definition) that they added to one of  their two glossaries. 

• Ask a few students to share out what they learned from their partners.

• ELL language acquisition is facilitated by 
interacting with native speakers of  English 
who provide models of  language.

B. Introduce Learning Targets (5 minutes)
• Introduce the learning targets: “I can explain why the canopy is a difficult place to research,” 

and “I can identify the skills needed by scientists in order to study the rainforest canopy.”  
• Ask students to recall and share out the meaning of  the words explain (describe; give details; 

clarify) and identify (name; discover; recognize).
• Ask students to share out the meaning of  skills. Listen for responses, such as: “abilities; 

expertise; ability to do something well; gained through experience or training.”

• Provide nonlinguistic symbols to assist 
struggling readers in making connections 
with vocabulary (e.g., cluster of  trees with 
an arrow pointing to the very top for 
canopy, a person in a lab coat for scientist, 
a person looking through a magnifying 
glass for study). These symbols can be used 
throughout the year. Specifically, they can be 
used in directions and learning targets.
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WORK TIME MEETING STUDENTS’ NEEDS

A. Read Aloud and Main Idea: What Skills Do Scientists in the Rainforest Need? (20 minutes)
• As usual, ask students to locate their texts and join their groups. Display the first page of  the 

Close-Read note-catcher, “Immerse Yourself ! First Read,” on a document camera and distribute 
one per student. Say to students: “As I read aloud, follow along silently and record any words or 
phrases from the text that stand out, or that you think are important, in the left column of  your note 
catcher.”

• Orient students to page 9, the phrase “For a human being . . .” Read pages 9–10 aloud as students 
follow along (through “These men and women are pioneers”). 

• Give students time to jot down key words/phrases in the left-hand column of  their note-catchers. 
Then ask them to share with their group. 

• Then ask students to complete the right-hand column: write a short statement about the meaning of  
pages 9–10. 

• Ask several students to share out. Listening for comments, such as: “How dangerous the canopy is 
to explore; the canopy holds the largest amount of  rainforest life; technology has helped scientists 
explore the canopy; scientists need special skills to explore the canopy.”

• Orient students to the second part of  the Close-Read note-catcher, “Dive Deeper: Second Read.” 
Focus students’ attention to the text in the box: the learning targets and the Strategy Focus. Remind 
students that pictures are a text feature that can offer valuable clues about the information in the 
text, and help them figure out difficult words and/or phrases.

• Within each small group, assign each student a different section of  text to read:
* Section 1: page 9, sentences 1–-3 (“For a human being . . .” through “…chatterings of  monkeys.”)
* Section 2: page 9, sentences 4-7 (“They knew that the canopy . . .” through “… exploration was 

easier.”)
* Section 3: page 10, sentences 1–-2 (“The rainforest canopy . . .” through “… gravity, ants, and 

thorns.”)
* Section 4: Paragraph 10, sentences 3 -5 (“Such scientists, however . . .” through “…feel their way 

up to the brightly lit canopy.”)
• Give directions:

* In the left-hand column of  your note-catcher, record any specific evidence from the text that 
addresses the two learning targets.

• Provide ELLs bilingual word-for-
word translation dictionaries or 
online translation sources such as 
Google Translate to assist with 
comprehension. ELLs should be 
familiar with how to use glossaries 
or dictionaries.

• Students needing additional 
supports may benefit from a 
partially filled-in Close-Read note-
catcher.

• Consider providing smaller chunks 
of  text (sometimes just a sentence) 
for struggling readers. Teachers can 
check in on students’ thinking as 
they write or speak about their text.

• Provide anchor charts for processes, 
such as: “How to Share With My 
Group Members.” This would 
include question words with 
nonlinguistic representations (e.g., a 
person reading a book for read, two 
people talking for share, a person 
writing for write) and a sentence 
frame (e.g., Some words that seemed 
important to me were . . .).

5-A-633



5

SUPPORTING AN OPINION: WHY IS THE RAINFOREST CANOPY A DIFFICULT PLACE TO RESEARCH? (PAGES 9-10)

GRADE 5, MODULE 2A: UNIT 2, LESSON 3

NYS Common Core ELA Curriculum Grade 5 • Module 2A
Copyright © 2012 by Expeditionary Learning, New York, NY. All Rights Reserved.

WORK TIME MEETING STUDENTS’ NEEDS

* In the right column, write a brief  explanation about why you think each piece of  evidence helps you meet the 
target. 

• Clarify any instructions and model if  necessary. 
• Give students approximately 5 minutes to read their short section of  the text and fill in their note catchers.
• Focus students’ attention whole group. Remind students of  the Listening Criteria rubric (from Lesson 1), 

focusing on the following:
* Taking notes about important ideas and details that help to answer the questions, and;
* Waiting until the speaker is finished before making comments or asking questions.

• Ask students to share with their group members about what evidence they each found to answer the question(s), 
and explain why they chose each piece of  text. Circulate to offer feedback to individuals and groups about how 
well group members are meeting these two listening criteria. 

• As time allows, ask several students to share out the evidence (text and/or visual features) that helped them meet 
the targets. 

• Ask students to place their note-catcher in their Rainforest Research folder.
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WORK TIME MEETING STUDENTS’ NEEDS

B. Key Vocabulary to Deepen Understanding (15 minutes)
• Introduce the learning target: “I can determine the meaning of  new words in The Most Beautiful Roof in the 

World.” Ask a few students to remind the class what they have been doing toward this target in the past few 
lessons.

• Remind the class of  the Word Sort activity completed in Lesson 1 and ask a couple of  students to share out 
what a Word Sort is. 

• Ask students to turn to a new page in their journals, and draw a line down the middle to split it into a left- and 
right-hand column. At the top of  the left column, ask students to write, WORDS THAT DESCRIBE THE 
CANOPY, and at the top of  the right-hand column, write, WORDS THAT DESCRIBE RAINFOREST 
SCIENTISTS.  

• Display the following words (without the definitions/synonyms): ascending, chatterings, wonder, 
“powerhouse,” pioneer, frontier, skillful, cliffs, biomass, fearless

• Give students 5 minutes to work with their group to determine which words should go into each category. 
Encourage students to look back on pages 9–10 of  their books for context clues, and/or to use the visual 
features on these pages to help them determine what difficult/unknown words may mean. Remind students to 
justify to their group why they believe a specific word should go in a certain category.

• Circulate to support and/or clarify as needed. 
• After about 5 minutes, ask several students to share out the meaning of  each word, listening for ideas like:

* ascending: climbing upward (academic)
* chatterings: sounds that monkeys make; animal noises (scientific)
* wonder: curiosity; desire to learn about the unknown (academic)
* “powerhouse”: where most things happen; central; important (academic)
* pioneer: the first person to explore a place; leading the way (academic)
* frontier: edge; border; unexplored land (academic)
* skillful: expert; practiced; clever (academic)
* cliffs: steep drop-offs; overhangs (scientific)
* biomass: the living things of  the rainforest (scientific)
* fearless: unafraid; not scared; brave (academic)

• Consider giving fewer 
words to struggling 
readers to work with (just 
4 or 5 words).

• Provide visual 
representations of  the 
words for students to sort 
along with the vocabulary 
words themselves.

• Increase interactions with 
vocabulary in context. 
This increases rate of  
vocabulary acquisition for 
students.
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WORK TIME MEETING STUDENTS’ NEEDS

• Give students a few minutes to work with group members to move words into a different category, based on 
new understanding(s). 

• If  time permits, ask students to take one minute to look back at pages 9–10 and choose 1 or 2 more words from 
the text to add to either category. Ask a few students to share out new words they chose to add to a category, 
and to explain why they think the word should be added.

C. Synthesis Writing (10 minutes)
• Introduce the learning target: “I can write an opinion about being a rainforest scientist that is supported by 

reasons from the text.”
• Ask several students to share out what they remember about the word opinion (personal belief; judgment; view; 

perspective). Then ask students what it means to support an opinion with “reasons from the text.” Listen for 
students to say: “Use specific words/phrases from the book that provide evidence for my opinion,” or similar 
ideas.

• Ask students to begin a new page in their journals, and independently respond to the following prompt:
* “Share your opinion about whether or not you think it would be difficult to be a rainforest scientist. Support 

your opinion with at least two details from the text.”
• Give students 5 minutes to write, and then ask them to Pair Share what they wrote. Invite several students to 

share out whole class.

• Consider allowing 
students who struggle 
with language to dictate 
their writing to a partner 
or teacher. 

• Consider allowing 
students to draw their 
observations, ideas, or 
notes when appropriate. 
This allows all students 
to participate in a 
meaningful way.

5-A-636



8

SUPPORTING AN OPINION: WHY IS THE RAINFOREST CANOPY A DIFFICULT PLACE TO RESEARCH? (PAGES 9-10)

GRADE 5, MODULE 2A: UNIT 2, LESSON 3

NYS Common Core ELA Curriculum Grade 5 • Module 2A
Copyright © 2012 by Expeditionary Learning, New York, NY. All Rights Reserved.

CLOSING AND ASSESSMENT MEETING STUDENTS’ NEEDS

A. Debrief  (5 minutes) 
• Focus students’ attention on the Meg Lowman, Rainforest Scientist KWL, and say: “Even though 

pages 9 and 10 do not mention Meg Lowman specifically, what can you infer about her based on what we 
read about the canopy and rainforest scientists today? What in the text makes you think so?”

• Invite students to share out ideas, listening for inferences such as, “She is a pioneer; she must be strong/
fearless/physically fit/smart/hardworking,” etc. Record students’ thinking in the L column of  the KWL. 
Students should record ideas on the KWL in their journals as well.

• Read through each of  the learning targets, pausing after each for students to show a thumbs-up if  they feel 
they mastered the target, a thumbs-sideways if  they feel they’ve partially mastered the target, or a thumbs-
down if  they’re still working on mastering the target.

• For students needing additional 
supports producing language, 
consider offering a sentence 
frame or starter or a cloze 
sentence to assist with language 
production and provide the 
structure required.

HOMEWORK MEETING STUDENTS’ NEEDS

• This homework has three parts:
1. Reread pages 9–10 to someone (or yourself) at home. Be prepared to share about Meg Lowman as a 

scientist with a partner tomorrow.
2. Read your synthesis statement to that same person (or yourself). 
3. Choose three academic and two scientific vocabulary words discussed in today’s lesson to add to 

your glossaries in your journal. Choose from this list: explain, identify, opinion, skills, supported; 
ascending, wonder, chatterings, “powerhouse,” biomass (9), frontier, fearless, skillful, cliffs, pioneer 
(10)

• Audio recordings of  text can 
aid students in comprehension. 
Students can pause and replay 
confusing portions while they 
follow along with the text.

• For students that may 
have difficulty determining 
important words to add to 
their glossaries, consider 
prioritizing the following 
words for them: explain, identify, 
opinion (academic); cliffs, biomass 
(scientific).
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Immerse Yourself !
First Read

Dive Deeper
Second Read

Words or phrases that stand out or seem important Based on the words and phrases….
My initial thoughts about the meaning of  this section 
of  the text

Learning Targets: 
• I can explain why the canopy is a difficult place to research.
• I can identify the skills needed by scientists in order to study the rainforest canopy.

Strategy Focus: I can use visual features to contribute to my understanding of  the text.

Evidence from the text My thinking
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LONG-TERM TARGETS ADDRESSED (BASED ON NYSP12 ELA CCLS)

I can determine the main idea(s) of  an informational text based on key details. (RI.5.2)
I can summarize an informational text. (RI.5.2)

I can determine the meaning of  academic words or phrases in an informational text. (RI.5.4)
I can determine the meaning of  content words or phrases in an informational text. (RI.5.4)

I can explain how authors use evidence and reasons to support their points in informational texts. (RI.5.8)

SUPPORTING LEARNING TARGETS ONGOING ASSESSMENT

•	 I can explain how the Blue Creek rainforest is biodiverse.
•	 I can explain how Kathryn Lasky uses language to paint a picture for the reader 

about biodiversity in the Blue Creek rainforest.
•	 I can determine the meaning of  new words in The Most Beautiful Roof  in the World.

•	 Journal (AQUA Biodiversity anchor chart, glossaries)
•	 Text-dependent questions 
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AGENDA TEACHING NOTES

1. Opening 
   A. Reviewing Homework and Engaging the  
       Reader (5 minutes)
   B. Introducing Learning Targets (5 minutes)
2. Work Time  
   A. First Read: The Biodiversity of  the Blue Creek  
       Rainforest (15 minutes)
   B. Creating an AQUA Biodiversity Anchor Chart  
       (5 minutes)
   C. Second Read: Answering Text-Dependent  
       Questions (20 minutes)
3. Closing and Assessment
   A. Debrief  and Review Learning Targets  
       (10 minutes)

•	 In advance: Read and become familiar with page 12 of  The Most Beautiful Roof  in the World 
and the Text-Dependent Questions for this text selection (see supporting materials).

•	 Consider writing the vocabulary words on a large piece of  chart paper ahead of  time in 
order to save time during the lesson.

•	 Review: Chalk Talk and Thumb-O-Meter protocols (Appendix 1)
•	 Students begin an AQUA anchor chart in this lesson. This is similar to a KWL, with the 

added component of  thinking about the actions students would take now that they have 
a new understanding. It will be used to capture students thinking about biodiversity of  
rainforests throughout the unit. As with the KWL notes students began in Lesson 1, 
students will rely on their AQUA notes for their end of  unit assessment. Throughout the 
unit, reinforce the importance of  taking good notes. 

•	 Following this lesson, students will have several homework tasks to do for homework. 
Call students’ attention to this and remind them that these tasks are routine and not time 
intensive. 

LESSON VOCABULARY MATERIALS

•	 explain, determine, paint 
a picture, biodiverse; 
considered, varieties, 
upward, species, timeless, 
uncharted, teems, ceaseless, 
vipers, salamander, 
bromeliads, decaying, 
vegetation, thrive, 
opportunistic, altered 
habitats (12)

•	 Journals 
•	 World map 
•	 Document camera 
•	 The Most Beautiful Roof  in the World (one per student)
•	 Chart paper for Chalk Talk (one sheet per group) and AQUA Biodiversity anchor chart
•	 Markers (one per student) 
•	 Text-Dependent Questions, The Most Beautiful Roof  in the World, page 12 (one per student)
•	 Homework handout: Close-Read note-catcher for pages 13–16 (one per student)

5-A-640



3

CLOSE READ: BLUE CREEK, A RAINFOREST IN BELIZE (PAGE 12)

GRADE 5, MODULE 2A: UNIT 2, LESSON 4

NYS Common Core ELA Curriculum Grade 5 • Module 2A
Copyright © 2012 by Expeditionary Learning, New York, NY. All Rights Reserved.

OPENING MEETING STUDENTS’ NEEDS

A. Reviewing Homework and Engaging the Reader (5 minutes)
•	 Invite	students	to	share	with	a	partner	one	new	scientific	vocabulary	word	that	they	chose	to	add	to	their	

glossary for homework and how it relates to Meg Lowman as a scientist.  
•	 Display the world map, highlighting where Belize is located. Ask students to Think-Pair-Share about the 

following questions:
* “Where is Belize in relation to other rainforests we have learned about?” 

•	 Cold call several students to share out with the whole group. Look for answers such as: “It is close to 
Panama, etc. . . .”

•	 Ask students now to  Think-Pair-Share about: “Is Belize located in an area of  the world where you think a 
rainforest would be? What makes you think so?” Ask students to share out their thoughts. Listen for ideas, 
such as: “It is near the equator. It is in the area of  the world known as the tropics.”

•	 ELLs may be unfamiliar with 
Tier 2 vocabulary words (e.g., 
relation, located, area). Clarify 
vocabulary with students as 
needed.

B. Introduce Learning Targets (5 minutes)
•	 Introduce the learning targets: “I can explain how the Blue Creek rainforest is biodiverse,” and “I can 

explain how Kathryn Lasky uses language to paint a picture for the reader about biodiversity in the Blue 
Creek rainforest.” Ask several students to share the meaning of  the word explain (describe; give details; 
clarify). (Note students work with the word biodiverse during Part B of  Work Time.) 

•	 Introduce the expression paint a picture to students. Ask them to think about what it means for an author 
to use language to paint a picture for the reader. Invite several students to share ideas, listening for 
suggestions such as: “Uses descriptive words that help me make a picture in my mind; uses interesting 
words	that	describe	specific	plants,	animals,	colors,	shapes,	light,”	etc.

•	 Make a distinction for students that this book has many beautiful and informative photographs that can 
help them better understand the text. For this lesson, they will be focusing on the words the author uses, 
not the pictures.

•	 Provide nonlinguistic 
symbols (e.g., a paintbrush 
for paint, a photograph 
for picture) to assist 
struggling readers in making 
connections with vocabulary. 
These symbols can be 
used throughout the year. 
Specifically,	they	can	be	used	
in directions and learning 
targets.
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WORK TIME MEETING STUDENTS’ NEEDS

A. First Read: The Biodiversity of  Blue Creek (20 minutes)
•	 Ask students to join their group members, and turn to page 12 of  The Most Beautiful Roof  in the World. Remind 

students	that	when	they	first	read	they	will	be	focusing	on	the	main	ideas	of 	the	test.	As	they	have	other	
opportunities to reread the text they will focus on the descriptive words that Kathryn Lasky uses to tell 
readers about biodiversity. Read page 12 aloud, while students follow along silently.

•	 Ask	students	to	briefly	discuss	what	this	page	is	mostly	about,	with	their	group	members.	Listen	in	on	
student conversations for comments, such as: “It’s about the animals and plants that live in the Blue Creek 
rainforest” or “There is a lot of  plant and animal diversity/biodiversity in the Blue Creek rainforest.” Invite a 
few students to share out whole group.

•	 Tell students they will now reread a portion of  the text on their own. Ask them to consider this question as 
they reread: “How is Blue Creek biodiverse?” 

•	 Ask	students	to	reread	starting	in	the	first	paragraph	with	the	sentence	that	starts	with:	“In	this	shadowed	
world . . .” through to the end of  the second paragraph, “… in the tanks of  bromeliads.”

•	 After 2–3 minutes, distribute a piece of  chart paper to each group. Ask one student in the group to write the 
question: “How is Blue Creek biodiverse?” in the center of  the sheet and draw a circle around that question.

•	 Explain to students that a Chalk Talk is a “silent conversation.” Review the instructions:
* No talking.
* Each student writes a response to the question.  
* After approximately 30 seconds, walk around the chart paper, to view other group members’ comments.  
* If  you connect to or want to expand on an idea that someone in your group wrote, then write the idea near 

the original comment and draw a line to connect to the two ideas.  
* Cite evidence directly from the text when writing and/or responding to comments.  
*	Address	any	clarifying	questions	and	model	briefly	if 	necessary.

•	 Give students 5 minutes to do the Chalk Talk. 
•	 Then ask students to read through all comments and search for patterns and/or themes (e.g., names of  

animals that live in Blue Creek, 200 types of  plants, varieties; etc.).
•	 Ask each group to share one pattern and/or theme they noticed from their Chalk Talk.  

•	 Provide ELLs bilingual 
word-for-word translation 
dictionaries or online 
translation sources such as 
Google Translate to assist 
with comprehension. ELLs 
should be familiar with 
how to use glossaries or 
dictionaries.

•	 Consider partnering an ELL 
with a student who speaks 
the same L1; they can also 
write their thoughts in 
their L1 during the Chalk 
Talk. This can let students 
have more meaningful 
discussions and clarify 
points in their L1.
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WORK TIME MEETING STUDENTS’ NEEDS

B. Creating an AQUA Biodiversity Anchor Chart (5 minutes)
•	 Display the AQUA Biodiversity anchor chart (see example in supporting materials). Ask students to turn to 

four new pages in their journals. Ask them to lay out the four pages as follows:
1. ALREADY KNOW (A)
2. QUESTIONS (Q)
3. UNDERSTANDINGS (U)
4. ACTION (A)  

•	 Explain to students that an AQUA chart is similar to a KWL, except it has the added component of  an 
“Action.” Tell students they will be coming back to this fourth column later in the module.

•	 Remind students that the meaning of  the word biodiverse	can	be	figured	out	by	thinking	about	its	parts	(bio, 
meaning “life,” and diverse, meaning “different”). Ask several students to share out what they “Already Know” 
(A) about biodiversity in Blue Creek and other rainforests they have read about. Listen for suggestions such as: 
“There are a lot of  plants and animals in rainforests. There are many different types of  plants and animals in 
the rainforest.” Record student ideas. (Students should record ideas in their journals.)

•	 Then invite several students to share “Questions” (Q) they have about biodiversity in Blue Creek and/or other 
rainforests they have studied. Record student responses. (Students should record ideas in their journals.)

•	 Students	will	have	an	opportunity	to	fill	in	the	“Understandings”	(U) and “Actions” (A) columns in future 
lessons.

•	 Keep the AQUA Biodiversity anchor chart posted for ongoing student reference and to add to in subsequent 
lessons. Remind students that just like with their KWL chart, it is important that they keep good notes on their 
AQUA chart, since they will get to use these during the end of  unit assessment.

•	 Students needing 
additional supports 
may	benefit	from	a	
partially	filled-in	AQUA	
Biodiversity anchor chart.

•	 Use vocabulary learning 
strategies to support all 
learners:	prefixes,	root	
words,	suffixes,	cognates,	
and context.
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WORK TIME MEETING STUDENTS’ NEEDS

C. Second Read: Answering Text-Dependent Questions (20 minutes)
•	 Distribute the Blue Creek Text-Dependent Questions for page 12 (one per student).
•	 Ask students to read through each of  the questions on their own. Then ask students to work with their group 

for 7–8 minutes to go back into the text on page 12 and discuss their responses to each question.  
•	 Move	throughout	the	room	to	offer	support	and/or	clarification	as	needed.
•	 Then give students 5 minutes to record answers on their individual Blue Creek Text-Dependent Questions 

sheets. 
•	 Next, focus students’ attention on key vocabulary from the text. Post the following vocabulary words on the 

board	and	ask	students	to	suggest	definitions	and/or	synonyms	for	the	following	vocabulary	words:
* varieties: many different kinds; many types (academic)
* upward: going up; toward the sky/tops of  trees (academic)
* species	:	a	group	of 	similar	types	of 	plant	and/or	animal	(scientific)
* viper:	a	type	of 	snake	(scientific)
* salamander:	a	small	animal/reptile	that	looks	like	a	lizard	(scientific)
* bromeliad:	a	tropical	plant	with	fleshy	leaves	(scientific)
* decaying: rotting; crumbling; falling apart (academic)
* vegetation:	plants;	plant	life;	foliage	(scientific)
* thrive: succeed; prosper; grow well (academic)
* opportunistic:	describes	a	species	that	fills	a	gap	in	the	ecosystem	(academic)

•	 Once	the	above	terms	have	been	discussed/defined,	allow	students	another	1	or	2	minutes	to	work	with	
group members. This will allow them to revise their answers to the text-dependent questions, based on new 
understandings.

•	 Invite several students to share out questions/answers their group revised and how they applied any new 
understandings about vocabulary to improve/correct their responses.

•	 Consider giving some 
students fewer text-
dependent questions (one 
or two). This allows all 
students to participate in 
a meaningful way.

•	 Consider giving 
students that struggle 
with language fewer 
vocabulary words to 
focus on.
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CLOSING AND ASSESSMENT MEETING STUDENTS’ NEEDS

A. Debrief  and Review Learning Targets (10 minutes) 
•	 Ask students to consider the following question: 

* “How does the author use language to paint a picture of  biodiversity of  rainforest?” 
•	 Give students several minutes to look back at page 12 of  The Most Beautiful Roof  in the World, in order to 

identify	three	to	five	words	that	really	stood	out	for	them.
•	 Ask students to begin a new page in their journals and write a response to the above question about 

Kathryn Lasky’s word choice. 
•	 Ask a few volunteers to share out. 
•	 Read through each of  the learning targets, pausing after each one to ask students to use the Thumb-O-

Meter protocol to demonstrate to what degree each student believes he/she has mastered the learning 
target.

•	 Consider allowing students who 
struggle with written language 
to dictate their answer to the 
Debrief  question to a partner or 
teacher.

HOMEWORK MEETING STUDENTS’ NEEDS

1. Reread page 12 to someone (or yourself) at home. Be prepared to share with a partner how Blue Creek 
is biodiverse.

2. Choose	three	academic	and	two	scientific	vocabulary	words	discussed	in	the	lesson	to	add	to	your	
glossaries in your journal. Choose from the following words: explain, determine, paint a picture, 
biodiverse; considered, varieties, upward, species, timeless, uncharted, teems, ceaseless, vipers, 
salamander, bromeliads, decaying, vegetation, thrive, opportunistic, altered habitats (12)

3. Do	a	first	read	of 	pages	13–16.	Complete	the	Close-Read	note-catcher.	 

Note: Read and become familiar with pages 13–16 of  The Most Beautiful Roof  in the World.

•	 Audio recordings of  text can 
aid students in comprehension. 
Students can pause and replay 
confusing portions while they 
follow along with the text.

•	 For students that may have 
difficulty	determining	important	
words to add to their glossaries, 
consider prioritizing the 
following words for them: 
determine, paint a picture, upward 
(academic); species, vegetation 
(scientific).
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World Map

http://merln.ndu.edu/index.cfm?type=section&secid=249&pageid=3
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AQUA Biodiversity Anchor Chart
(Sample for Teacher Reference)

Already Know

A

Questions

Q

Understandings

U

Action

A
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Name:

Date:

Text Dependent Questions for The Most Beautiful Roof  in The World, page 12
(“Deep in Belize…”)

1. The text says that in Blue Creek there “…are more varieties of  living things than perhaps any other place on 
earth.”  What does the word varieties	mean	in	this	text?	What	details	from	the	first	paragraph	on	page	12	support	
this statement?

2. According to the second paragraph, what types of  animals live in Blue Creek Rainforest?  Support your answer 
with evidence from the text.

1. 3. The third paragraph describes how “When a tree falls…new creatures move in and take over the altered 
habitats.”  What does the phrase altered habitats mean in this sentence?  Support your answer with evidence from 
the text.
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Teacher Resource: Text Dependent Questions for The Most Beautiful Roof  in The World, page 12
(“Deep in Belize…”)

1. The text says that in Blue Creek there “…are more varieties of  living things than perhaps any other place 
on	earth.”		What	does	the	word	varieties	mean	in	this	text?	What	details	from	the	first	paragraph	on	page	12	
support this statement?

 The word varieties means many types. The details in paragraph one that support this statement are, 
“Within a 16-foot (five-meter) square there can be upward of  two hundred different species of  plants.”

 Bats – “swoop through the canopy;” Vipers – “coil in roots;” tree salamanders – “in petals of  an 
orchid;” poison dart frog tadpoles – “in tanks of  bromeliads.”

 It means a place where animals live that has been changed in some way; the text describes how the 
tree changes by falling, then the trunk rots and bark loosens before new animals move in.

2. According to the second paragraph, what types of  animals live in Blue Creek Rainforest?  Support your answer 
with evidence from the text.

3. The third paragraph describes how “When a tree falls…new creatures move in and take over the altered habitats.”  
What does the phrase altered habitats mean in this sentence?  Support your answer with evidence from the text.
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Homework: Close Read Note Catcher for Pages 13-16 of  The Most Beautiful Roof  in the World.  

Directions:
1. Read pages 13-16 
2. Complete the note catcher below

Immerse Yourself !
First Read

Words or phrases that stand out or seem important Based on the words and phrases….
My initial thoughts about the meaning of  this section 
of  the text
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LONG-TERM TARGETS ADDRESSED (BASED ON NYSP12 ELA CCLS)

I can determine the main idea(s) of  an informational text based on key details. (RI.5.2)
I can summarize an informational text. (RI.5.2)

I can use context (e.g., cause/effect relationships and comparisons in text) to help me understand the meaning of  a word or phrase. (L.5.4)
I can summarize information that is presented in pictures. (SL.5.2)

SUPPORTING LEARNING TARGETS ONGOING ASSESSMENT

•	 I can write a gist statement for a chunk of  texts from The Most Beautiful Roof  in the 
World.

•	 I can determine the meaning of  new words from context in The Most Beautiful Roof  
in the World.

•	 I can sketch the gist of  a chunk of  text from The Most Beautiful Roof  in the World.
•	 I can match a gist statement to a picture of  the same chunk of  text.

•	 Journal (Meg Lowman KWL chart, Biodiversity 
AQUA chart, glossaries)

•	 Gist statements
•	 Gist sketches
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AGENDA TEACHING NOTES

1. Opening
   A. Reviewing Homework and Engaging the  
       Reader (5 minutes)
2. Work Time  
   A. Group Read: Determining the Gist of  Pages  
       13–16 (25 minutes)
   B. Jigsaw, Part 1: Sketching the Gist (10 minutes)
   C. Jigsaw, Part 2: Matching Gist Statements and  
       Sketches (15 minutes)
3. Closing and Assessment
   A. Debrief  and Review of  Learning Targets  
       (5 minutes)

•	 In advance: Read and become familiar with pages 13–16 of  The Most Beautiful Roof  in the 
World.  

•	 Review: Go-Around and Fist to Five protocols in Checking for Understanding Strategies 
(Appendix 1)

•	 This	lesson	follows	a	basic	Jigsaw	structure,	in	which	students	first	become	experts	on	
a chunk of  text and then share their expertise with others. Review the Jigsaw protocol 
(Appendix 1).

•	 Read through each of  the seven chunks of  text (listed on the Task Cards) in order to 
predetermine which sections of  text will be most appropriate for each student group, 
based on level of  vocabulary, length, etc. 

•	 As in Module 1, students are asked to sketch their understanding of  the main idea of  a 
small chunk of  text during the Work Time of  this lesson. Sketching is one way to help 
students solidify their understanding of  complex text and links to CCLS RI.5.2. Using art 
is one way to provide students with multiple means of  engagement and representation 
(based on Universal Design for Learning principles).  

LESSON VOCABULARY MATERIALS

sketch, match, chunk, gist statement, justify

Chunk 1: functions, impact, recently, invincible, track, previous
Chunk	2:	viewed,	emergent	growth,	crowns,	pavilion,	floor,	walkway
Chunk 3: gear, Mayan, vary, jumars, ascenders, device, descend, manually
Chunk 4: base, accompanied, tag, explore
Chunk	5:	Ormosia,	fixed,	project,	unpracticed,	securely,	mosaic,	negotiating
Chunk 6: spans, bank, diverge, observation platform, junction, provide
Chunk	7:	maze,	tangled,	horizontally,	influences,	lianas,	commuting

•	 Journal
•	 The Most Beautiful Roof  in the World (one per student)
•	 The Rainforest Canopy task cards (1–7)
•	 Expert Groups Gist note-catcher
•	 Vocabulary	(Definitions	for	Teacher	Reference)	
•	 Index cards
•	 Meg Lowman, Rainforest Scientist KWL anchor chart (from 

Lesson 1)
•	 AQUA Biodiversity anchor chart (from Lesson 4)
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OPENING MEETING STUDENTS’ NEEDS

A. Reviewing Homework and Engaging the Reader (5 minutes)
•	 Ask students to take out their journals. 
•	 Invite students to think about one key detail that seemed important from last night’s 

reading	about	how	difficult	it	is	to	study	the	canopy	of 	a	rainforest	(pages	13–16).	Use	a	
Go-Around to have each student share. 

•	 For students needing additional supports 
producing language, consider offering a 
sentence frame or starter or a cloze sentence 
to assist with language production and 
provide the structure required. 
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WORK TIME MEETING STUDENTS’ NEEDS

A. Group Read: Determining the Gist of  Pages 13–16 (25 minutes)
•	 As usual, ask students to join their groups (from Lessons 1–4). Students need their text The Most Beautiful 

Roof  in the World.
•	 Introduce the learning targets: “I can write a gist statement for a chunk of  text from The Most Beautiful Roof  

in the World,” and “I can determine the meaning of  new words from context in The Most Beautiful Roof  in the 
World.”

•	 Ask students to remember and share out the meaning of  the words chunk (a piece; a section of  the whole) 
and gist statement (main idea; what text is mainly about).

•	 Ask students to open their books to page 13 and follow along silently.  Read pages 13–16 aloud (start, page 
13 “Meg Lowman believes that science is the machinery . . .” through page 16 “… a web for commuting 
life.”

•	 Ask students to turn and talk to a partner about what they think this part of  the text is mostly about.
•	 Distribute one of  the Rainforest Canopy task cards to each group. 
•	 Give	students	five	minutes	to	read	(independently)	the	chunk	of 	text	named	on	their	task	card.	
•	 Then	ask	students	to	briefly	discuss	with	their	groups:	“What	was	this	chunk	of 	text	mostly	about?”
•	 Ask students to keep in mind their initial thinking about the gist of  their chunk of  text. Tell them that they 

are going to focus on some important vocabulary terms that may help them be even clearer about the gist. 
•	 Ask students to reread the text and look for the key vocabulary words listed on their task cards. Say: “As you 

reread your chunk of  text, make sure to use context clues	to	help	you	figure	out	the	meaning	of 	key	words	
listed on your task card. Understanding the meaning of  these words will help you get even clearer about the 
gist of  your text.”  

•	 Allow students approximately 10 minutes to work with their groups. 
•	 Circulate,	looking	for	groups	to	identify	and	define	the	words.	Support		groups	as	needed.
•	 Once they have reread their chunk of  text, and determined the meaning of  key words from their task cards, 

ask them to recall their initial thinking about the gist. Then ask groups to discuss what they think the gist of  
the text is now that they have focused on key vocabulary. (2 minutes)

•	 Distribute the Expert Groups Gist note-catcher, one per student.
•	 Ask students to write a gist statement on their Expert Groups Gist note-catcher, next to the number of  their 

chunk of  text.

•	 Provide anchor charts for 
processes such as How to 
Write a Gist Statement. 
This would include steps:  
1. Read the text. 
2. Think abut what it is 
mostly about. 
3. Write one sentence about 
the main idea of  the text.

•	 Consider prioritizing 
vocabulary words for 
students who may need 
fewer words to choose from 
on task cards.

•	 ELL language acquisition 
is facilitated by interacting 
with native speakers of  
English who provide 
models of  language.
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WORK TIME MEETING STUDENTS’ NEEDS

B. Jigsaw, Part 1: Sketching the Gist (10 minutes)
•	 Read aloud the learning target: “I can sketch the gist of  a chunk of  text from The Most Beautiful Roof  in the 

World.”
•	 Ask students what they think it means to sketch the gist of  their text. Listen for students to respond: “Make a 

picture that shows what the chunk was mostly about; no words, just images,” or similar ideas.
•	 Give each student two index cards and explain: “In a few minutes we are going to do a matching activity. You 

will be given two index cards, each. On one index card, write the number of  the chunk of  text you read (1–7) 
AND the gist statement about that chunk that you wrote of  the note-catcher. On the second index card, 
sketch a picture of  your gist statement; do not write the chunk number or any words on this card. Only pictures 
that show the ideas and details of  your gist statement. Remember, other students will need to be able to match 
up your two cards, so think about which details are most important to include in your drawing.”

•	 For students who 
struggle producing 
written language, 
consider providing 
extra time for tasks and 
answering questions in 
class discussions. These 
students often need 
more time to process and 
translate information.

C. Jigsaw, Part 2: Matching Gist Statements and Sketches (15 minutes)
•	 Introduce the learning target: “I can match a gist statement to a picture of  the same chunk of  text.”
•	 Ask students for suggestions about the meaning of  the word match, listening for ideas like, “go together; pair 

up,” etc.
•	 Ask students to gather their book, Expert Groups Gist Note Catcher, and two index cards.  Regroup 

students into groups of  seven, with one student to read each chunk of  the text. 
•	 Give directions:

* Each student place your two index cards on the table (total of  14 cards).
* Mix the cards up. 
* Match gist statements with drawings.
* Be sure to read gist statements aloud and justify (give reasons) why you think a drawing matches the statement 

with evidence from the drawing.
•	 Circulate to support as needed.
•	 Once	students	have	matched	each	gist	statement	with	each	drawing,	ask	them	to	fill	in	the	remaining	rows	

of  their Expert Groups Gist Note Catcher for the other six chunks of  text they did not read closely today.  
Remind students to use the gist statements on the index cards, as well as allow each student the opportunity 
to share the key vocabulary they used to write their gist statement with the other group members as they write 
them on their note catchers.

•	 As time permits, invite several students to share out gist statements from their note catchers.

•	 Consider providing 
a protocol to require 
students to share speaking 
and listening “air time” 
during the matching 
activity.
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CLOSING AND ASSESSMENT MEETING STUDENTS’ NEEDS

A. Debrief  and Review Learning Targets (5 minutes) 
•	 Ask students to pair-to-share their response to the following:

* Which helped you understand the gist of  someone else’s chunk of  text better, the written gist statement or 
the drawing	of 	the	gist?	Why?

•	 Ask a few students to share out whole group.
•	 Review	the	first	learning	target,	and	ask	students	to	use	the	Fist to Five protocol to show how well they 

think they are able to use context to determine the meaning of  unfamiliar words:
*	Five:	I	can	figure	out	most	words	from	the	context.
*	Three:	I	can	figure	out	some	words	from	the	context.
*	Fist:	I	can’t	figure	out	very	many/any	words	from	context.

•	 Be sure to note which students assess themselves a Fist: They will need additional strategies and/or 
support with vocabulary acquisition.

•	 Consider partnering an ELL with 
a student who speaks the same 
L1, when discussion of  complex 
content is required. This can let 
students have more meaningful 
discussions and clarify points in 
their L1.

HOMEWORK MEETING STUDENTS’ NEEDS

1. Reread aloud pages 13–16 to someone (or yourself) at home. 
2. Add to the Meg Lowman KWL chart in your journal. Be prepared to share with a partner tomorrow.
3. Choose	two	new	academic	and	two	new	scientific	vocabulary	words,	from	pages	13–16	and/or	your	

note-catcher, to add to the glossaries in your journal. Choose from this list: sketch, match, chunk, gist 
statement, justify; functions, impact, recently, invincible, track, previous (Chunk 1); viewed, emergent 
growth,	crowns,	pavilion,	floor,	walkway	(Chunk	2);	gear,	Mayan,	vary,	jumars,	ascenders,	device,	
descend,	manually	(Chunk	3);	base,	accompanied,	tag,	explore	(Chunk	4);	Ormosia,	fixed,	project,	
unpracticed, securely, mosaic, negotiating (Chunk 5); spans, bank, diverge, observation platform, 
junction,	provide	(Chunk	6);	maze,	tangled,	horizontally,	influences,	lianas,	commuting	(Chunk	7)

Note: Prepare the Quiz-Quiz-Trade vocabulary slips for Lesson 6 (cut apart and fold).  
Preview and become familiar with the following video (used in Lesson 6): “Climate Change Experiment Tracks Lizards and 
Butterflies”	(1:49)	www.youtube.com/watch?v=bgVG6wmFCEE&feature=relmfu	

•	 Audio recordings of  text can 
aid students in comprehension. 
Students can pause and replay 
confusing portions while they 
follow along with the text.

•	 For students that may have 
difficulty	determining	important	
words to add to their glossaries, 
consider prioritizing the 
following words for them: sketch, 
match, gist statement (academic), 
base,	floor	(scientific).
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TASK CARD: Chunk #1

READ p. 13, paragraphs 1 and 2
Start with the phrase, “Meg Lowman believes…” and read through “How many species can be removed…”

KEY VOCABULARY, p. 13
functions (academic)
impact (academic)
recently (academic)
invincible (academic)
track (academic)
previous (academic)

TASK CARD: Chunk #2

READ p. 13, paragraph 3
Start with the phrase, “ Viewed from an airplane…” and read through “At Blue Creek a canopy walkway…” 

KEY VOCABULARY, p. 13
viewed (academic)
emergent growth	(scientific)
crowns (scientific)
pavilion	(scientific)
floor	(scientific)
walkway (academic)

TASK CARD: Chunk #3

READ p. 14, paragraph 1
Start	with	the	phrase,	“Meg	is	up	at	first	light,”	and	read	through	“To	descend,	the	climber	must…”

KEY VOCABULARY, p. 14
gear (academic)
Mayan	(scientific)
vary (academic)
Jumars (scientific)
ascenders	(scientific)
descend (academic)
manually (academic)

The Rainforest Canopy, Task Cards (Chunks 1-7)
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TASK CARD: Chunk #4

READ p. 14, last two sentences AND p. 15, paragraph 1
Start with the phrase, “Bye Mom.” and read through “In the meantime, they can swim…” 

KEY VOCABULARY, pp. 14-15
base	(scientific)
accompanied (academic)
tag (academic)
explore (academic)

TASK CARD: Chunk #5

READ p. 15, paragraph 2 
Start with the phrase, “Meg is fast,” and read through “Now she is at the beginning of  the walkway.”

KEY VOCABULARY, p. 15
Ormosia	(scientific)
fixed (academic)
project (academic)
unpracticed (academic)
securely (academic)
mosaic (academic)
negotiating (academic)

TASK CARD: Chunk #6

READ	p.	15,	last	sentence	AND	continue	to	p.	16,	first	paragraph
Start with the phrase, “The walkway itself…” and read through “There is a major observation platform…”

KEY VOCABULARY, pp. 15-16
spans (academic)
bank	(scientific)
diverge (academic)
observation platform	(scientific)
junction (academic)
provide (academic)

The Rainforest Canopy, Task Cards (Chunks 1-7)
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Teacher Resource: Key Vocabulary and Definitions, pp.13-16

Chunk 1, page 13:
functions: works; performs (academic)
impact:	influence;	effect	(academic)
recently: just a while ago; lately (academic)
invincible:	too	difficult	to	overcome;	unbeatable;	indestructible	(academic)
track: follow; pursue (academic)
previous: before; prior; earlier (academic)

Chunk 2, page 13:
viewed: seen; observed (academic)
emergent growth:	Very	tall	trees	with	a	“crown”	that	extends	above	the	canopy	(scientific)
crowns:	topmost	foliage	and	branches	on	a	tree	(scientific)
pavilion: highest	layer	of 	growth	in	the	rainforests;	the	crowns	of 	trees	above	the	canopy	(scientific)
floor	:	ground	level	(scientific)
walkway: path; route (academic)

Chunk 3, page 14:
gear: equipment; tools (academic)
Mayan:	member	of 	the	Maya	people	(scientific)
vary: differ; contrast (academic)
jumars:	“ascenders;”	metal	U-shaped	device	with	hinges,	used	for	climbing	(scientific)
ascenders:	climbing	equipment	to	help	a	person	go	up	(scientific)
descend: go down (academic)
manually: by hand; physically (academic)

Chunk 4, page 14, last sentence, and page 15:
base:	bottom	of 	a	tree	(scientific)
accompanied: went with; joined (academic)
tag: label; mark (academic)
explore: discover; look around; investigate (academic)

Chunk 5, page 15:
Ormosia:	a	type	of 	tree	found	in	the	Blue	Creek	rainforest	(scientific)
fixed: attached permanently to one spot/area (academic)
project: stick out; extend (academic)
unpracticed : inexperienced; untrained; don’t know how to (academic)
securely:	firmly;	strongly	(academic)
mosaic: mixture; variety (academic)
negotiating: navigate; go around; get past (academic)
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Chunk 6, page 15, last sentence, and page 16:
spans: distances; lengths (academic)
bank:	shore;	edge	(scientific)
diverge: separate; split (academic)
observation platform:	raised	area	where	a	scientist	can	view/make	observations	of 	the	rainforest	(scientific)
junction: connection; intersection; place where things join (academic)
provide: supply; give (academic)

Chunk 7, page 16:
maze: confusing network of  paths; web (academic)
tangled: scrambled; knotted; jumbled (academic)
horizontally: on the same level; straight across (academic)
influences: affects; changes (academic)
lianas:	high	climbing	vines	seen	throughout	the	rainforest	(scientific)
commuting: traveling; going back and forth (academic)

Teacher Resource: Key Vocabulary and Definitions, pp.13-16
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Expert Groups Gist Note Catcher

Chunk 
of  Text

GIST
What	is	the	main	idea	of 	what	you	read?

1

2

3

4

5

6

7
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LONG-TERM TARGETS ADDRESSED (BASED ON NYSP12 ELA CCLS)

I can determine the main idea(s) of  an informational text based on key details. (RI.5.2)
I can summarize an informational text. (RI.5.2)

I can use context (e.g., cause/effect relationships, comparisons in text) to help me understand the meaning of  a word or phrase. (L.5.4)
I can summarize text that is read aloud to me. (SL.5.2)

SUPPORTING LEARNING TARGETS ONGOING ASSESSMENT

•	 I can explain Meg Lowman’s process for conducting experiments in the rainforest.
•	 I can determine the meaning of  new words from context in The Most Beautiful Roof  in 

the World.

•	 Journal (Meg Lowman KWL chart, glossaries)
•	 Experiment note-catcher 
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AGENDA TEACHING NOTES

1. Opening
   A. Reviewing Homework and Engaging the  
       Reader (10 minutes)
2. Work Time  
   A. Read-Aloud and Taking Notes: Meg Lowman  
       Experiments in the Rainforest (15 minutes)
   B. Group Read: Rereading, Revising, and Sharing  
       to Music (20 minutes)
   C. Key Vocabulary to Deepen Understanding  
       (10 minutes)
3. Closing and Assessment 
   A. Debrief  and Review of  Learning Targets  
       (5 minutes)

•	 In advance: View and become familiar with the video used in the Engaging the Reader 
segment of  this lesson. Prepare technology in advance to play the video for students.

•	 The video is about French researchers studying the rainforest. It is shown for two 
purposes: to continue to build students’ background knowledge and interest about the 
rainforest, and also to help students think about HOW rainforest scientists conduct 
experiments. 

•	 Read and become familiar with Meg Lowman’s process for conducting an experiment. 
(Pages 17–20).  

•	 Have music ready for the Milling to Music activity in Work Time B.
•	 Review: Quiz-Quiz-Trade in Vocabulary Strategies (Appendix 1)
•	 Review Milling to Music (Appendix 1)
•	 Students	likely	can	figure	out	many	of 	the	Quiz-Quiz-Trade	vocabulary	words	in	context.		

Encourage this. The Quiz-Quiz-Trade cards are prepared in advance to save time in the 
lesson.

LESSON VOCABULARY MATERIALS

experiment, conducted, process; platform, balances, 
snapshots (17), minings, surface, acquires, notations, 
populations, synchronized, theory, mesh, ongoing 
processes, exclusion (19), variable, control, barrier, 
consume, stimulate (20)

•	 Journal
•	 The Most Beautiful Roof  in the World (one per student)
•	 “Climate	Change	Experiment	Tracks	Lizards	and	Butterflies”	video:	 

http://www.youtube.com/watch?v=bgVG6wmFCEE&feature=relmfu 
•	 Experiment note-catcher (for overhead and one per student)

5-A-663



3

READING INFORMATIONAL TEXT FOR DETAILS: MEG’S RAINFOREST EXPERIMENT (PAGES 17-20)

GRADE 5, MODULE 2A: UNIT 2, LESSON 6

NYS Common Core ELA Curriculum Grade 5 • Module 2A
Copyright © 2012 by Expeditionary Learning, New York, NY. All Rights Reserved.

OPENING MEETING STUDENTS’ NEEDS

A. Reviewing Homework and Engaging the Reader (10 minutes)
•	 Ask students to take out their journals. Invite students to share information that has been added to the Meg 

Lowman KWL chart and one new vocabulary word in each glossary with a partner.
•	 Tell	students	they	will	watch	a	short	video	about	scientists	in	France	tracking	lizards	and	butterflies.	The	French	

scientists are conducting an experiment in the natural world. Explain that all scientists follow a typical process 
when conducting experiments. They will learn something about that process as they watch the video. After they 
watch the video, they will get to read about some experiments that Meg Lowman conducts as a part of  her work. 

•	 Set a clear purpose before students watch the video:
*	“Listen	to	listen	to	how	these	scientists	conducted	experiments	on	lizards	and	butterflies.”

•	 Play the video:
*	“Climate	Change	Experiment	Tracks	Lizards	and	Butterflies”	(1:49)	www.youtube.com/watch?v=bgVG6wmF

CEE&feature=relmfu 
•	 After viewing the video, ask students to Think-Pair-Share:

*	“What	did	you	see	and	hear	about	how	these	scientists	conducted	experiments	on	lizards	and	butterflies.”
•	 Invite several students to share out ideas with the whole group.

•	 When playing videos, 
use the English subtitles 
if  available. Providing 
a visual can assist 
struggling learners 
in understanding the 
content of  the video.
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WORK TIME MEETING STUDENTS’ NEEDS

A. Read Aloud and Taking Notes: Meg Lowman Experiments in the Rainforest (15 minutes)
•	 Ask students to join their groups (from Lessons 1–5). 
•	 Introducing the learning target: “I can explain Meg Lowman’s process for conducting experiments in the 

rainforest.”
•	 Review key vocabulary:

* Ask students to share their ideas about the meaning of  the words conducting (to do something; perform) and 
experiments (tests; research).

* Ask students to share what they remember about the word process (steps; method; procedure).
•	 Display and distribute the Experiment note-catcher. Say: “As I read aloud, follow along silently and pay 

attention to what the text tells us about Meg Lowman’s process for conducting experiments in the rainforest. I 
will	stop	after	each	chunk	of 	text	and	let	you	fill	in	your	note-catcher.”	

•	 Review	the	note-catcher.	Explain	that	in	the	left	column,	they	will	list	the	PROCESS	or	“steps”	Meg	followed	in	
just one or two words. Then in the right column, they will write a brief  description of  the PURPOSE of  each 
step: Why does Meg do this step? Answer any clarifying questions about the note-catcher.  

•	 Note:	students	will	have	the	opportunity	to	reread	a	section	of 	this	text	and	refine	their	note-catchers	during	
Work	Time	B.	So,	it	is	fine	at	this	point	if 	students	are	not	clear	on	the	steps	of 	the	experiment	process.

•	 Invite	students	to	open	their	books	to	page	17.	Read	aloud	starting	with	the	first	sentence:	“Meg	has	now	
crossed	the	creek,”	and	pause	after	reading	the	last	sentence	on	page	17:	“She	now	checks	to	see	how	much	of 	
each	leaf 	has	been	eaten.”

•	 Ask	students:	“What	was	the	first	step	of 	Meg	Lowman’s	process?”	Listen	for	“snapshots.”	Model	writing	the	
term snapshots	in	the	first	left-side	box	of 	the	note-catcher	(and	students	can	record	on	their	own	note-catchers).

•	 Then	ask:	“What	was	Meg	Lowman’s	purpose?	Why	did	she	follow	this	step?”	Listen	for	students	to	respond:	
“To	observe	leaves;	look	at	leaves	to	see	how	much	has	been	eaten,”	or	similar	ideas.	Model	writing	the	
“purpose”	for	the	step,	in	the	first	right-side	box	of 	the	note-catcher	(with	students	recording	it	in	their	own	
note-catchers).

•	 Continue	reading	aloud.	Pause	after	reading	the	first	two	sentences	on	page	19:	“Leaf 	number	five	.	.	.”	through	
“…	who	writes	the	figures	down	in	a	notebook.”	Ask	students	to	record	the	next	step	of 	Meg	Lowman’s	process	
and the purpose for the step.

•	 Students needing 
additional supports may 
benefit	from	a	partially	
filled-in	note-catcher.

•	 Provide ELLs bilingual 
word for-word 
translation dictionaries 
or online translation 
sources such as Google 
Translate to assist with 
comprehension. ELLs 
should be familiar with 
how to use glossaries or 
dictionaries.
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B. Group Read: Rereading, Revising and Sharing to Music (20 minutes)
•	 Tell students they will reread a portion of  the text. Their purpose is still to focus on determining what Meg 

Lowman’s process is for conducting experiments in the rainforest. Then they will be able to discuss their 
thoughts and revise their note-catchers with their group members after they read.

•	 Give students 7–8 minutes to reread independently from the last paragraph on page 17 (“Meg begins taking 
‘snapshots’	.	.	.”)	through	to	the	last	full	sentence	on	page	19	(“With	the	mesh	bags	Meg	is	going	to	begin	an	
exclusion	experiment.”).	

•	 After	students	have	finished	reading,	ask	them	to	talk	with	their	group	members	about	the	process/steps	Meg	
Lowman uses to conduct her experiments. Prompt students to pay close attention to any information they 
listed initially in their note-catchers that they now want to revise based on new understandings gained through 
rereading and peer discussions.

•	 Give students several minutes to revise their Experiment note-catchers. Circulate to support students as needed.
•	 Use the Milling to Music strategy to allow students to share their note-catchers with other students in the 

class. Students should share the steps they wrote, as well as any revisions they made and why. Start and stop the 
music at least twice in order to allow students the opportunity to talk with at least two other peers about their 
note-catchers.

•	 ELL language 
acquisition is facilitated 
by interacting with 
native speakers of  
English who provide 
models of  language.

•	 Consider writing 
and breaking down 
multistep directions into 
numbered elements. 
Students can return to 
these guidelines to make 
sure they are on track.

WORK TIME MEETING STUDENTS’ NEEDS

•	 Continue to read aloud and pause at the following points for students to record each step and its purpose. 
*	Page	19—paragraph	1,	sentences	3–5:“Mining	occurs	.	.	.”	through	“…about	the	hatching	periods	of 	certain	
insect	populations.”

*	Page	19—remainder	of 	paragraph	1	and	paragraph	2,	sentences	1–3:	“She	has	a	hunch	.	.	.”	through	“…	the	
often	interrupt	natural	processes.”	

*	Page	19—remainder	of 	last	paragraph,	and	all	of 	page	20:	“With	the	mesh	bags	.	.	.”	through	“…	stimulate	the	
tree	to	produce	more?”
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WORK TIME MEETING STUDENTS’ NEEDS

C. Key Vocabulary to Deepen Understanding (10 minutes)
•	 Distribute the Quiz-Quiz-Trade	strips	and	briefly	remind	students	of 	the	process	for	participation:

*	Each	student	finds	a	partner.
* Partner A shows the side of  the paper with the word on it.  
*	Partner	B	says	the	definition	or	uses	context clues to determine meaning.
*	Partner	A	then	reads	the	definition	aloud	to	confirm	or	correct	the	definition	that	Partner	B	gave.
* Partners switch roles and repeat the steps above.  
*	Partners	then	trade	vocabulary	slips	and	find	a	new	partner.

•	 Clarify any instructions and then distribute one vocabulary strip per student.  
•	 Begin Quiz-Quiz-Trade. Be sure all students meet with at least two partners. Circulate to listen in on students’ 

definitions	of 	vocabulary	and	use	of 	context	clues	to	help	them	define	the	word.	Note	which	students	may	need	
more support/additional vocabulary strategies/practice in order to understand the text.  

•	 After approximately 5 minutes, ask students to return to their groups.  Emphasize the following vocabulary 
(which	may	have	been	difficult	to	define	from	context	and/or	appear	frequently	in	the	text).	Ask	students	to	
share the meaning of  these words. Listen for responses such as:
* acquires: gets; gains; obtains
* theory: idea or belief  about something based on knowledge; experience
* ongoing processes: constant/unending experiments and/or steps in an experiment
* exclusion: leave something out 
* barrier: obstacle; blocking access to something
* consume: eat; chomp through
* stimulate: increase; speed up

•	 Ask students to add any new/unfamiliar words from this list to their Academic Words Glossary in their 
journals.

•	 Provide anchor charts 
for vocabulary activities 
such as How to Play 
Quiz-Quiz-Trade This 
would include question 
words with nonlinguistic 
representations (e.g., pair 
of  people for partner, 
double-sided arrow for 
switch).

•	 Consider narrowing 
the list of  vocabulary 
words for students who 
struggle with language 
by providing only half  
of  the Quiz-Quiz-Trade 
cards.
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CLOSING AND ASSESSMENT MEETING STUDENTS’ NEEDS

A. Debrief  and Review of  Learning Targets (5 minutes) 
•	 Pose	the	following	question	to	students:	“What	have	we	learned	about	Meg	Lowman	as	a	scientist?”		
•	 Ask students to add to their Meg Lowman KWL chart and choose a few to share out ideas.
•	 Review the learning targets, pausing after each to ask students to show a thumbs-up if  they feel they 

mastered the target, a thumbs-sideways if  they feel as if  they hadn’t completely mastered the target, or a 
thumbs-down to show they’re still working on it. 

•	 For students needing additional 
supports producing language, 
consider offering a sentence 
frame or starter, or a cloze 
sentence to assist with language 
production and provide the 
structure required.

HOMEWORK MEETING STUDENTS’ NEEDS

1. Reread pages 17–20 to someone (or yourself) at home.
2. Add to the Meg Lowman KWL chart in your journal. Be prepared to share with a partner tomorrow.
3. Choose	three	new	academic	and	two	new	scientific	words	discussed	today	to	add	a	definition,	synonym,	

and/or picture for in your glossaries. Choose from this list: experiment, conducted, process; platform, 
balances, snapshots (17), minings, surface, acquires, notations, populations, synchronized, theory, mesh, 
ongoing processes, exclusion (19), variable, control, barrier, consume, stimulate (20)

•	 Audio recordings of  text can 
aid ELLs in comprehension. 
Students can pause and replay 
confusing portions while they 
follow along with the text.

•	 For students that may have 
difficulty	determining	important	
words to add to their glossaries, 
consider prioritizing the 
following words for them: 
experiment, conducted, process 
(academic); snapshots, barrier 
(scientific)
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“Experiment Note Catcher”

Group Member Names:

PROCESS/STEP

(Short phrases that name the step)

PURPOSE

(Why does Meg do this step?)
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GRADE 5, MODULE 2A: UNIT 2, LESSON 6

Teacher Resource “Experiment Note Catcher”

Group Member Names:

PROCESS/STEP

(Short phrases that name the step)

PURPOSE

(Why does Meg do this step?)

Take	a	“snapshot” Observe/look at leaves to see how much has been eaten

Record Figures Write down how much/percent of  leaf  that has been 
eaten; minings

Compare Figures Compare	the	figures	to	what	she	already	knows	about	
the times that insects hatch

Ask new questions To learn more about insects/leaves; set up new experi-
ments

Begin new experiment “Exclusion	Experiment”	–	using	mesh	bags
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Quiz, Trade Vocabulary

surface outside; face

acquires get; gain; obtain

notations notes about ideas; note important information

populations inhabitants; group of  living things in an area

synchronized make things work at the same time; coordinate

theory idea or belief  about something based on knowledge; 
experience

ongoing processes constant/unending experiments and/or steps in an 
experiment

exclusion leave something out

variable something that can change and/or be changed

control a standard or unchanging part of  an experiment that 
results are compared to

barrier obstacle; blocking access to something

consume eat; chomp through

stimulate increase; speed up

surface outside; face

acquires get; gain; obtain

notations notes about ideas; note important information

populations inhabitants; group of  living things in an area

synchronized make things work at the same time; coordinate

theory idea or belief  about something based on knowledge; 
experience

ongoing processes constant/unending experiments and/or steps in an 
experiment

exclusion leave something out
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variable something that can change and/or be changed

control a standard or unchanging part of  an experiment that 
results are compared to

barrier obstacle; blocking access to something

consume eat; chomp through

stimulate increase; speed up

Quiz, Trade Vocabulary
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LONG-TERM TARGETS ADDRESSED (BASED ON NYSP12 ELA CCLS)

I can explain what a text says using quotes from the text. (RI.5.1)
I can determine the main idea(s) of  an informational text based on key details. (RI.5.2)

I can summarize an informational text. (RI.5.2)
I can determine the meaning of  academic words or phrases in an informational text. (RI.5.4)
I can determine the meaning of  content words or phrases in an informational text. (RI.5.4)

I can use context (e.g., cause/effect relationships and comparisons in text) to help me understand the meaning of  a word or phrase. (L.5.4)

SUPPORTING LEARNING TARGETS ONGOING ASSESSMENT

•	 I can determine the meaning of  new words from context in The Most Beautiful Roof  
in the World.

•	 I can determine the main ideas of  a selection of  text from The Most Beautiful Roof  in 
the World.

•	 I can justify my answers using quotes and evidence from the text.

•	 Mid-Unit 2 Assessment
•	 Tracking My Progress, Mid-Unit 2

AGENDA TEACHING NOTES

1. Opening: Reviewing Homework and Engaging the Reader (10 minutes)
2. Work Time  
   A. Mid-Unit Assessment: Text-Dependent Short-Answer Quiz (30 minutes)
			B.	Learning	Target	Reflection	(10	minutes)
3. Closing: Debrief  (10 minutes)
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LESSON VOCABULARY MATERIALS

determine, context, gist, 
selection, justify, quotes, 
evidence

•	 Journal
•	 The Most Beautiful Roof  in the World (one per student)
•	 Meg Lowman, Rainforest Scientist KWL anchor chart (from Lesson 1 onward)
•	 AQUA Biodiversity anchor chart (from Lesson 4 onward)
•	 Mid-Unit 2 Assessment: The Most Beautiful Roof  in the World Quiz (one per student)
•	 Mid-Unit Tracking My Progress recording form (one per student)

OPENING MEETING STUDENTS’ NEEDS

A. Review Homework and Engaging the Reader (10 minutes)
•	 Ask students to take out their journals.  
•	 Direct	students	to	first	look	at	the	Meg Lowman, Rainforest Scientist KWL anchor chart. Ask students 

to pair share: one new thing they learned about Meg Lowman and one new vocabulary word that is related 
to what they learned from their homework.

•	 Invite a few students to share out whole group.

•	 For students needing 
additional supports 
producing language, consider 
offering a sentence frame or 
starter, or a cloze sentence 
to assist with language 
production and provide the 
structure required. 
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WORK TIME MEETING STUDENTS’ NEEDS

A. Mid-Unit Assessment (30 minutes)
•	 Review the learning targets: “I can determine the meaning of  new words from context in The Most Beautiful 

Roof  in the World,” “I can determine the main ideas of  a selection of  text from The Most Beautiful Roof  in the 
World,” and “I can justify my answers using quotes and evidence from the text.”

•	 Remind students they have been working on all of  these targets throughout this unit. Ask several students to 
restate each target in their own words.

•	 Ask students to take out The Most Beautiful Roof  in the World. Distribute the Mid-Unit 2 Assessment: 
The Most Beautiful Roof  in the World Quiz. Invite students to quickly scan the assessment. Address any 
clarifying questions. 

•	 Tell students they will have thirty minutes to read pages 22–23 and complete the questions on the Mid-Unit 
Assessment. Prompt students to open their books to page 22. (“Meg climbs higher into the canopy.”) Clarify 
any instructions as necessary.

•	 Give students 30 minutes to work independently. Circulate to supervise; since this is a formal on-demand 
assessment, do not provide support other than formally approved accommodations.

•	 If 	students	finish	the	assessment	early,	ask	them	to	add	to	the	U	column	of 	their	AQUA	anchor	charts,	with	
new information they learned from pages 22–23 of  The Most Beautiful Roof  in the World.

•	 And/or invite students to work on the glossaries in their journals adding any new words they choose are 
important that they may not have had a chance to add yet. Remind students to add synonyms, phrases and/
or pictures to any words they have not had time complete. 

•	 Consider providing 
extra time for tasks and 
answering questions in class 
discussions. Some students 
need more time to process 
and translate information. 
ELLs receive extended 
time as an accommodation 
on New York State 
assessments.

•	 Consider providing smaller 
chunks of  text (sometimes 
just a few sentences) and 
a	modified	assessment	
with fewer questions for 
struggling students. 
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WORK TIME MEETING STUDENTS’ NEEDS

B. Learning Target Reflection (10 minutes)
•	 Introduce	the	learning	target:	“I	can	reflect	on	my	learning.”	Remind	students	of 	the	reflection	they	did	during	

the last unit on their learning targets. Ask a few students to remind the class of  that process. 
•	 Focus on the word reflect, and ask students for suggestions about what this means. Listen for students to share 

ideas like: “look back at my work to think about what I did; how I did; what I am having trouble with; what I 
am doing well,” etc.

•	 Distribute the Mid-Unit Tracking My Progress recording form to students. Explain that this is a self-
assessment, exactly like the Progress Trackers they completed at the end of  the Unit 1 Mid- and End of  Unit 
Assessments.	They	will	reflect	on	their	progress	toward	the	learning	targets.	Read	through	the	tracker	and	
provide	clarification	as	necessary	for	students.		

•	 Ask students to independently complete their Progress Tracker. Ask them to hold on to this sheet to refer to 
during the lesson debrief. 

•	 Consider allowing students 
that struggle with written 
language to dictate their 
reflections	to	a	partner	or	
teacher.

CLOSING AND ASSESSMENT MEETING STUDENTS’ NEEDS

A. Debrief  (10 minutes) 
•	 Pair	students	up.	Ask	them	to	share	the	reflections	on	their	Mid-Unit Tracking My Progress. 
•	 Invite several students to share out with the whole group.  
•	 Collect students’ Progress Trackers to review.  
•	 As time allows, invite students to share out any new “learning” from the reading today they want to add 

to the L column of  the Meg Lowman, Rainforest Scientist KWL anchor chart or the U column of  the 
AQUA Biodiversity anchor chart. Record students’ ideas. Remind students to add to the KWL in their 
journals.

•	 Consider partnering an ELL 
with a student who speaks the 
same L1, when discussion of  
complex content is required. 
This can let students have 
more meaningful discussions 
and clarify points in their L1. 

HOMEWORK MEETING STUDENTS’ NEEDS

•	 Teaching Note: Prepare the Hot Seat squares (cut apart), for the opening of  Lesson 8.
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Mid-Unit 2 Assessment: The Most Beautiful Roof  in the World Quiz

Name:

Date:

Instructions: 
•	Read	pages	22-23	of 	The Most Beautiful Roof  in the World.
•	Consider	the	gist	of 	these	pages	–	what	they	are	mostly	about.	
•	Skim	the	assessment	questions	below.	
•	Reread	the	pages,	thinking	about	the	assessment	questions.		
•	Answer	the	questions	in	complete	sentences.		
•	Be	sure	to	cite	evidence	from	the	text	to	support	your	answers.	

1. Circle the letter next to the name of  the tree or plant that is not found in the area Meg Lowman is studying?  
  

a. lianas
 b. Nargusta tree
 c. Christmas cactus
 d. bromeliads
 e. Kapok tree

3. Fill in the blank: Epiphytes are                                 vines and lianas because they usually start growing 
from the canopy down.

2. In the sentence, “From this platform she has a good view of  four ant gardens she is monitoring…” what does 
the word monitoring mean?  Support your answer with evidence from the text.
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Unit Mid-Unit 2 Assessment: The Most Beautiful Roof  in the World Quiz

4. The text tells us that epiphytes root on the bark or soil found on a tree.  Number each step (1 – 6), to 
show the order of  Epiphyte growth. 

Seeds sprout

Plants deposit sugars

The plant takes root

A bird excretes a seed from overhead; or ants drag in bits of  plant material

Ants feed off  the glucose proteins of  the plants’ succaries 

Ant farmers tend the sprouts

5. The author states: “Scientists think that the ant gardens themselves may be of  benefit to more than just the ants 
. . .” What does the word benefit mean in this sentence? In what way(s) do the ant gardens benefit	more than just 
the ants? Quote the text in your answer.
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Answer Key
Note: This quiz assesses RI.5.1 (questions 2 and 5), RI.5.2 (question 1 and 4), RI.5.4 and L.5.4 

(questions 2, 3 and 5) 

Mid-Unit 2 Assessment:  The Most Beautiful Roof  in the World Quiz
(Answers for Teacher Reference)

1. Circle the letter next to the name of  the tree or plant that is not found in the area Meg Lowman is studying?  
(RI.5.2)

  
a. lianas

 b. Nargusta tree
 c. Christmas cactus
 d. bromeliads
 e. Kapok tree

4. The text tells us that epiphytes root on the bark or soil found on a tree.  Number each step 1 – 6, to show the 
sequence of  Epiphyte growth.  (RI.5.2)

3   Seeds sprout

5   Plants deposit sugars

2   The plant bits take root

1   A bird excretes a seed from overhead; or ants drag in bits of  plant material

6   Ants feed off  the glucose proteins of  the plants’ succaries 

4   Ant farmers tend the sprouts

3. Fill in the blank: Epiphytes are                                 vines and lianas because they usually start growing 
from the canopy down. (RI.5.4 and L.5.4)

2. In the sentence, “From this platform she has a good view of  four ant gardens she is monitoring…” what does 
the word monitoring mean?  Support your answer with evidence from the text. (RI.5.1, RI.5.4, and L.5.4)

 Monitoring means keeping a watch over/looking/observing; because it says “she has a good view of  
the four ant gardens she is monitoring, as well as two very special bromeliads” and ‘view’ means to 
see/it describes two things she sees.

unlike
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Answer Key
Note: This quiz assesses RI.5.1 (questions 2 and 5), RI.5.2 (question 1 and 4), RI.5.4 and L.5.4 

(questions 2, 3 and 5) 

5.  The author states: “Scientists think that the ant gardens themselves may be of  benefit to more than just the ants 
. . .” What does the word benefit mean in this sentence? In what way(s) do the ant gardens benefit more than just 
the ants? Quote the text in your answer. (RI.5.1, L.5.4)

 Benefit means help. It says the “gardens help the tree capture more solar energy,” and “trap the 
atmospheric nutrients that might slip off  a bare trunk.”
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2 Point Rubric: Writing From Sources/Short Response

2 POINT RESPONSE The features of  a 2 point response are:

•	 Valid inferences and/or claims from the text where required by the prompt
•	 Evidence of  analysis of  the text where required by the prompt
•	 Relevant	facts,	definitions,	concrete	details	and/or	other	information	from	the	

text to develop response according to the requirements of  the prompt
•	 Sufficient	number	of 	facts,	definitions,	concrete	details	and/or	other	

information from the text as required by the prompt
•	 Complete sentences where errors do not impact readability.

1 POINT RESPONSE The features of  a 1 point response are:

•	 A mostly literal recounting of  events or details from the text as required by the 
prompt.

•	 Some	relevant	facts,	definitions,	concrete	details	and/or	other	information	from	
the text to develop response according to the requirements of  the prompt.

•	 Incomplete sentences or bullets

0 POINT RESPONSE The features of  a 0 point response are:

•	 A response that does not address any of  the requirements of  the prompt or is 
totally inaccurate.

•	 No response (blank answer)
•	 A response that is not written in English
•	 A response that is unintelligible or indecipherable.
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Learning Target: I can determine the meaning of  new words from context in The Most 
Beautiful Roof  in the World.

Mid-Unit Progress Tracker, Unit 2

1. Target in my own words: 

3. Evidence to support my self-assessment: 

2. How am I doing?  Circle one.

I need more help to learn this. I understand some of  this. I am on my way!

Name:

Date:
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Learning Target: I can determine the main ideas of  a selection of  text from The Most 
Beautiful Roof  in the World.

1. Target in my own words: 

3. Evidence to support my self-assessment: 

2. How am I doing?  Circle one.

I need more help to learn this. I understand some of  this. I am on my way!

Mid-Unit Progress Tracker, Unit 2
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Learning Target: I can justify my answers using quotes and evidence from the text.

1. Target in my own words: 

3. Evidence to support my self-assessment: 

2. How am I doing?  Circle one.

I need more help to learn this. I understand some of  this. I am on my way!

Mid-Unit Progress Tracker, Unit 2
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LONG-TERM TARGETS ADDRESSED (BASED ON NYSP12 ELA CCLS)

I can explain what a text says using quotes from the text. (RI.5.1)
I can determine the main idea(s) of  an informational text based on key details. (RI.5.2)

I can explain important relationships between people, events, and ideas in a historical, scientific, or technical text using specific details in the text. (RI.5.3)
I can use context (e.g., cause/effect relationships and comparisons in text) to help me understand the meaning of  a word or phrase. (L.5.4)

SUPPORTING LEARNING TARGETS ONGOING ASSESSMENT

• I can determine the meaning of  new words from context in The Most Beautiful Roof  
in the World.

• I can explain the relationship between animals and plants in the rainforest using 
evidence from the text.

• I can synthesize what I read in The Most Beautiful Roof  in the World.

• Journal (Close Read Note catcher, AQUA 
Biodiversity chart, synthesis statement) 
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AGENDA TEACHING NOTES

1. Opening: Reviewing Homework and Engaging 
the Reader (8 minutes)
2. Work Time  
   A. Read-Aloud: Relationships between Plants and  
       Animals of  the Rainforest (12 minutes)
   B. Group Read and Discussion: Plant and Animal  
       Interdependence (15 minutes)
   C. Key Vocabulary to Deepen Understanding  
       (10 minutes)
   D. Synthesis Writing (10 minutes)
3. Closing and Assessment
   A. Debrief  and Review of  Learning Targets  
       (5 minutes)

• In advance: Become familiar with pages 24–26 of The Most Beautiful Roof  in the World.
• The opening of  this lesson involves a review activity called Hot Seat. If  you review 

Questioning Strategies to Engage All Learners (Appendix 1), you’ll see that Hot Seat is 
one of  many strategies listed. In Hot Seat, students find a question or card underneath 
or on their seats. They then respond to a question or define a vocabulary word by either 
sketching it or acting it out. 

• Review Fist to Five protocol (Appendix 1).
• Prepare the Hot Seat Questions (cut apart, one question per square) and place squares 

facedown on students’ seats.
• Some Hot Seat Questions ask students to draw or act out their answers.  Provide 

whiteboards or blank paper for drawing.
• Answers to Hot Seat Questions are provided for teacher reference (see supporting 

materials). 
• The vocabulary section of  this lesson is intentionally only 10 minutes. The focus is 

more on using context clues and word roots than on defining every single word. Be sure 
students understand this intent; otherwise, they may feel quite anxious about this long list 
of  words.

• In advance: Write the vocabulary words on a large piece of  chart paper in order to save 
time during the lesson.

LESSON VOCABULARY MATERIALS

relationship, synthesize; disturbed, fungus, trudging, hoist, fraction, 
discarded (24), bromeliad, hovering, larvae, lurk, overlapping, venomous, 
disturbance (25), rare, lungless, inaccessibility, inhabitants (26)

• Journal
• Hot Seat Questions (cut apart into squares)
• Whiteboards and markers or blank paper
• AQUA Biodiversity anchor chart (from Lesson 4 and onward)
• The Most Beautiful Roof  in the World (one per student)
• Bromeliads and Rainforest Creatures note-catcher (one per student)
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OPENING MEETING STUDENTS’ NEEDS

A. Review Homework and Engaging the Reader (8 minutes)
Note: Be sure that Hot Seat Questions are already placed under or on student seats. (See Teaching Note, above.)

• Have students join their groups (from Lessons 1 to 6).
• Tell students they are going to review their understandings about biodiversity by playing Hot Seat. Explain to 

the class that in Hot Seat some students (about half  of  the class) will be asked to answer a question or define 
a vocabulary word by either sketching it or acting it out. Remind students of  work they did in Module 1 acting 
out and sketching the articles of  the UDHR. Tell them that they may refer to the AQUA Biodiversity anchor 
chart, their books, and journal notes during this activity. Say: “Take the paper out from under your seats and 
answer the questions or define the vocabulary word aloud one at a time with your group members. Students in 
your group who do not have a hot seat question must say if  they agree or disagree with a response and explain 
their thinking.”   

• Circulate to support as needed.
• After groups finish answering the Hot Seat questions, invite several students to define or give examples of  

rainforest biodiversity.

• ELL language acquisition 
is facilitated by 
interacting with native 
speakers of  English 
who provide models of  
language.
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WORK TIME MEETING STUDENTS’ NEEDS

A. Read Aloud: Relationships Between Plants and Animals of  the Rainforest (12 minutes)
• Ask students to remain in their groups.
• Introduce the learning target: “I can explain the relationship between animals and plants in the rainforest 

using evidence from the text.” Ask students to define relationship. Listen for responses such as, “connection, 
link, similarity between two or more things,” etc. Briefly point out the word root relation, which means 
“connection.” 

• Ask students to open their books to page 24 in The Most Beautiful Roof  in the World and locate the 
sentence that begins “There are many such interlocking relationships…” Read aloud pages 24–26 as students 
read along silently. Stop at the sentence on page 26: “This is the surprise she has been looking for to show 
her boys.”

• Invite several students to share out the gist of  pages 24–26. Listen for: “How creatures of  the rainforest 
and plants/trees depend on each other; there are many types of  living things in/on plants and trees of  the 
rainforest; the relationship between plants and animals in the rainforest,” or similar ideas. Ask: 
* “What is the relationship between the animals and the plants of  the rainforest?”  

• Give students 5–7 minutes to reread page 24 independently with this question in mind. Have them read from 
the sentence “There are many such interlocking relationships …” through “… the right kind of  leaf.”

• Invite group members to take 3 minutes to discuss the question. Circulate to listen in on students 
conversations for details such as, “Ants protect the tree; the tree provides sugar/fungus for the ants,” etc.

• Ask several students to share out whole group.

• Provide nonlinguistic 
symbols (e.g., a rainforest 
animal for animal, a 
rainforest plant for plant, 
a book for text, etc.) to 
assist ELLs and other 
struggling readers in 
making connections with 
vocabulary. These symbols 
can be used throughout the 
year. Specifically, they can 
be used in directions and 
learning targets.

• When possible, provide 
text or materials found 
in students’ L1. This can 
help students understand 
materials presented in 
English.
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WORK TIME MEETING STUDENTS’ NEEDS

B. Group Read and Discussion: Plant and Animal Interdependence (15 minutes)
• Remind students they are still working on the first learning target.
• Distribute the Bromeliads and Rainforest Creatures note-catcher, one per student.
• Say: “Now you will reread pages 25 to 26 independently in order to think more about how animals and plants 

depend on each other in the rainforest. You will use your note-catcher to record your thinking. Make sure to 
use evidence from the text that shows how these creatures depend on bromeliads.” Clarify any instructions as 
necessary.

• Orient students to page 25, starting “Meg carefully edges her way toward a bromeliad …” through page 26 
“This is the surprise she has been looking for to show her boys.”

• Give students 8 to 10 minutes to read and complete their note-catchers. Circulate to support as needed.
• Then ask students to discuss the information they found and recorded with their group members.
• Offer students a moment to revise their note-catchers, based on new evidence or understandings from their 

group conversations.
• As time allows, invite several students to share out what they learned about how creatures of  the rainforest 

depend on bromeliads. Remind students that studying the interdependence of  animals and plants in areas that 
have a lot of  biodiversity is what Meg Lowman does because it is important to know how everything works 
together.

• Consider providing smaller 
chunks of  text (sometimes 
just a few sentences) for 
students who struggle 
with language. Teachers 
can check in on students’ 
thinking as they write or 
speak about their text.

• Students needing 
additional supports may 
benefit from partially 
filled-in note catcher.
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WORK TIME MEETING STUDENTS’ NEEDS

C.  Key Vocabulary to Deepen Understanding (10 minutes)
• Introduce the learning target: “I can determine the meaning of  new words from context in The Most Beautiful 

Roof  in the World.” Remind students that they have been working on this target a lot, particularly since this 
scientific text has so many challenging words and they should continue to think about what they already 
know, look at the parts of  words, or read on to help them determine the meaning of  new words.

• List the following vocabulary on the board:
* disturbed, fungus, trudging, hoist, fraction, discarded (24), bromeliad, hovering, larvae, lurk, overlapping, 

venomous, disturbance (25), rare, lungless, inaccessibility, inhabitants (26)
• Ask students to take 5 minutes on their own or with a partner to look back at pages 24–26 and try to 

determine the meaning of  some of  these words from context. Remind them that it is not as important that 
they understand every single word as it is that they are learning HOW to figure out words in context or using 
word roots (which they focused on in Module 1). Tell students that they do NOT need to write down every 
single word on this list.

• As time permits, ask students to share definitions and, more importantly, how they figured out the words. It 
is fine if  you do not make it through the entire list. As students share out, listen for:
* disturbed: bothered; annoyed (academic)
* fungus: mold; mildew
* trudging: marching; hiking; moving slowly (academic)
* hoist: lift; raise; pull (academic)
* fraction: very small part/portion/piece (academic)
* discarded: threw away; tossed out (academic)
* bromeliad: a plant found in the rainforest; an epiphytic plant
* hovering: floating in air; balancing; perching (academic)
* larvae: immature insects; insects in an early stage of  their lives
* lurk: lie in wait (academic)
* overlapping: partly covering; lying on top of  (academic)
* venomous: poisonous; toxic 
* disturbance: trouble; commotion; annoyance (academic)
* rare: unusual; uncommon (academic)
* lungless: without lungs

• All students developing 
academic language will 
benefit from direct 
instruction of  academic 
vocabulary.

• Consider providing 
fewer vocabulary words 
(sometimes just 4 or 5) 
for students who struggle 
with language to choose. 
Teachers can check in on 
students’ thinking as they 
write or speak about their 
text.
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WORK TIME MEETING STUDENTS’ NEEDS

* inaccessibility: the state of  not being easy to get to; the condition of  being hard to reach (academic)
* inhabitants: the creatures that live in a place; occupants

• After sharing out, allow students a few minutes to revise the evidence on their Bromeliads and Rainforest 
Creatures note-catchers based on new understandings of  vocabulary. Remind students that they are 
continuing to work on key vocabulary in order to help them learn more as readers about the rainforest.

• Ask groups to pair up and share what they learned about the relationship between bromeliads and creatures 
of  the rainforest.

D. Individual Writing (10 minutes)
• Ask students to return to their seats for independent writing.
• Introduce the learning target: “I can synthesize what I read in The Most Beautiful Roof  in the World.” Ask 

several students to share the meaning of  the word synthesize. (Responses might include: “Combine ideas,” or 
“Summarize using details.”)

• Ask students to turn to a new page in their journals and write a synthesis statement in response to the 
following prompt: “Describe the relationship between the animals and the plants of  the rainforest and why 
that relationship is important.” Remind students that they wrote a synthesis statement about biodiversity 
for the End of  Unit 1 Assessment. Say to students: “Remember, to think about all of  the things you have 
read and learned about plants and animals of  the rainforest and how they interact with each other. A strong 
synthesis statement will combine all of  those ideas in a brief  summary with details.” 

• Give students 5 to 7 minutes to write their synthesis statements.
• Ask students to pair share their synthesis statements. Invite several students to share out whole group.

Note: Do not collect students’ synthesis statements; they need them for their homework.

• Consider allowing students 
who struggle with written 
language to dictate their 
synthesis statement to a 
partner or teacher.
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CLOSING AND ASSESSMENT MEETING STUDENTS’ NEEDS

A. Debrief  and Review of  Learning Targets (5 minutes) 
• Focus students’ attention back on the AQUA Biodiversity anchor chart. Use a Go-Around for students 

to share new understandings about biodiversity in the rainforests. Record responses in the U column of  
the chart.

• Read through the learning targets, pausing after each to ask students to use the Fist to Five protocol to 
show their level of  mastery toward the target (fist for 0 or no mastery; 1 to 5 fingers for higher levels of  
confidence or agreement). 

Note students who show a fist, or only 1 to 2 fingers, as they may need additional support.

• For students needing additional 
supports producing language, 
consider offering a sentence 
frame or starter, or a cloze 
sentence to assist with language 
production and provide the 
structure required. 

HOMEWORK MEETING STUDENTS’ NEEDS

1. Read your synthesis statement to someone (or yourself) at home. 
2. Choose three new academic and two new scientific vocabulary words from pages 24 to 26 discussed in 

class today to the glossaries in your journal. Choose from this list: relationship, synthesize; disturbed, 
fungus, trudging, hoist, fraction, discarded (24), bromeliad, hovering, larvae, lurk, overlapping, 
venomous, disturbance (25), rare, lungless, inaccessibility, inhabitants (26)

Note: Locate and read the short story “The Wings of  the Butterfly” on the NovelNY site: http://search.ebscohost.com.
dmvgateway.nysed.gov/login.aspx?direct=true&db=prh&AN=58511294&site=ehost-live. This is used in  
Lesson 9.

• Audio recordings of  text can 
aid students in comprehension. 
Students can pause and replay 
confusing portions while they 
follow along with the text.

• For students that struggle with 
determining importance of  
vocabulary words, consider 
prioritizing for them the 
following words: relationship, 
synthesize, rare (academic), 
larvae (scientific)

5-A-692



9NYS Common Core ELA Curriculum Grade 5 • Module 2A
Copyright © 2012 by Expeditionary Learning, New York, NY. All Rights Reserved.

GRADE 5, MODULE 2A: UNIT 2, LESSON 8

Hot Seat Questions

1

What is biodiversity?

2

Give an example of  biodiversity.

3

What is the highest level of  growth 
in the rainforest called?

4

What are bromeliads?

5

What layer of  growth is just above 
the canopy?

6

ACT IT OUT!

ascend

7

ACT IT OUT!

descend

8

What is a conservationist?

9

What country is Blue Creek 
Rainforest in?

5-A-693



10NYS Common Core ELA Curriculum Grade 5 • Module 2A
Copyright © 2012 by Expeditionary Learning, New York, NY. All Rights Reserved.

GRADE 5, MODULE 2A: UNIT 2, LESSON 8

10

Give an example of  biodiversity

11

DRAW IT!

epiphyte

12

DRAW IT!

walkway

13

DRAW IT!

bromeliad

14

DRAW IT!

diverge

15

DRAW IT!

observation platform

16

ACT IT OUT!

synchronized

17

ACT IT OUT!

Macaws “foraging for food to bring 
to their young.”

18

Give an example of  biodiversity

Hot Seat Questions
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Teacher Resource: Answers to Hot Seat Questions

1. The number of  living things in an area; all living things
2. Answers vary (plants and animals found in the rainforest)
3. Pavilion (the crowns of  emergent growth)
4. A type of  epiphytic plant; a plant in the rainforest
5. Emergent growth
6. Move upward; imitate climbing
7. Move downward
8. Someone who works to preserve/save/study the rainforests/nature.
9. Belize
10. Answers vary (plants and animals found in the rainforest)
11. Drawing should have leaves/vines growing from canopy down (p. 23 picture)
12. Drawing should look similar to a bridge (pictures throughout p. 18 on)
13. Drawing should include some type of  flowering and leaves
14. Drawing should show a pathway/line splitting
15. Drawing should show a stage/stand in a fixed position (in canopy/trees)
16. Two or more students should move in the same way at the same time
17. Move about pretending to pick up things (seeds)
18. Answers vary (plants and animals found in the rainforest)
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Bromeliads and Rainforest Creatures note catcher

Rainforest Creature

What lives in this part of  the bromeliad?

Creature Relationship to Bromeliad

How does the creature depend on the 
bromeliad?

Inner levels of  
bromeliads

Overlapping 
leaves of  
bromeliads
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Bromeliads and Rainforest Creatures note catcher
Answers for Teacher Reference

Rainforest Creature

What lives in this part of  the bromeliad?

Creature Relationship to Bromeliad

How does the creature depend on the 
bromeliad?

Inner levels of  
bromeliads

Larvae of  mosquitoes

Frog tadpoles

Both use the inner ponds of  the 
bromeliad as a nursery.

Overlapping 
leaves of  
bromeliads

Venomous snakes

Tarantula

(Rare lungless) tree salamander

Snakes find food (tadpoles and frogs) on 
bromeliads

Tarantulas and tree salamanders live 
in the leaves of  the bromeliad (home/
shelter)

5-A-697



1

A RAINFOREST FOLKTALE: DETERMINING THE MESSAGE OF “THE WINGS OF THE BUTTERFLY,” A TUKUNA PEOPLE TALE

GRADE 5, MODULE 2A: UNIT 2, LESSON 9

NYS Common Core ELA Curriculum Grade 5 • Module 2A
Copyright © 2012 by Expeditionary Learning, New York, NY. All Rights Reserved.

LONG-TERM TARGETS ADDRESSED (BASED ON NYSP12 ELA CCLS)

I can summarize text that is read aloud to me. (SL.5.2)
I can determine a theme based on details in a literary text. (RL.5.2)

I can summarize a literary text. (RL.5.2)
I can determine the meaning of  literal and figurative language (metaphors and similes) in text. (RL.5.4)

I can describe how a narrator’s point of  view influences the description of  events. (RL.5.6)

SUPPORTING LEARNING TARGETS ONGOING ASSESSMENT

• I can summarize “The Wings of  the Butterfly.”
• I can explain the message of  “The Wings of  the Butterfly.”
• I can determine the meaning of  new words in “The Wings of  the Butterfly.”
• I can compare and contrast examples of  biodiversity from a story to what we have 

learned from informational text.

• Journal (AQUA Biodiversity chart, glossaries)
• Double Bubble note-catcher
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AGENDA TEACHING NOTES

1. Opening 
   A. Review of  Homework and Engaging the  
       Reader (15 minutes)
2. Work Time 
   A. Read-Aloud: What Is the Message of  “The  
       Wings of  the Butterfly”? (15 minutes)
   B. Key Vocabulary to Deepen Understanding  
       (10 minutes)
   C. Taking Notes: Comparing Biodiversity in “The  
       Wings of  the Butterfly” and The Most  
       Beautiful Roof  in the World (15 minutes)
3. Closing and Assessment
   A. Debrief  and Review of  Learning Targets  
       (5 minutes)

• In advance: Access the folk tale “The Wings of  the Butterfly: A Tale of  the Amazon 
Rainforest” from NovelNY.org (see link in supporting materials).

• The folk tale is read aloud in order for students to enjoy the flow of  the story. This lesson 
purposefully does not involve an in-depth analysis of  the folk tale, given that the overall 
focus of  the unit is much more on informational text. 

• Prepare 2 copies of  the Tea Party protocol sheets (cut into strips); prepare an extra strip if  
you have an odd number of  students and have to give out 3 of  the same strip. 

• Review: Tea Party and Thumb-o-Meter protocols (supporting materials)
• Prepare Tea Party protocol cards (in supporting materials)
• The vocabulary in Part B of  Work Time comes from the quotes and phrases on students’ 

Tea Party protocol cards. Encourage students to refer back to these cards for context clues 
to determine word meanings. Again, remember that the goal is not for students to learn or 
memorize all these terms; rather, it is to heighten their awareness of  academic vocabulary 
and give them an opportunity to practice strategies to help them build their vocabulary 
over time. 

LESSON VOCABULARY MATERIALS

summarize, message, compare, 
contrast, literature; fierce, 
indignantly, conceited, 
sorrowfully, uninvited, wonder, 
behave, understand, within

• Tea Party protocol cards (one per student; with at least two students each receiving  the same card) 
• Journal
• “The Wings of  the Butterfly: A Tale of  the Amazon Rainforest” (one per student)
•	 The Most Beautiful Roof  in the World (one per student)
• AQUA Biodiversity anchor chart (from Lesson 4 and onward)
• Document camera or overhead projector
• Double Bubble map (projected on document camera and one per student)
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OPENING MEETING STUDENTS’ NEEDS

A. Reviewing Homework and Engaging the Reader (15 minutes)
• Ask students to take out their journals. Have students share with a partner their synthesis statement and 

two of  the words they added to their glossaries for homework.
• Say: “We have been learning a lot about the importance of  biodiversity through informational texts. Today 

we will read a short story about the Tukuna people from the Amazon Rainforest called ‘The Wings of  the 
Butterfly,’ to help us think about what we can learn about biodiversity from literature as well.”

• Ask students to share with a partner the meaning of  the word message, as in the “message of  a story” 
(moral; main idea; point).

• Tell students they will now participate in a Tea Party protocol. Explain that each student will receive a 
card with a quote or phrase from the story “The Wings of  the Butterfly.” 

• Distribute the Tea Party protocol cards. (Make sure at least two students each receive the same card.)
• Give directions:

* On your own, read the quote or phrase on your card. 
* Then make a prediction about what the message of  the story might be. 
* Write your prediction on the back of  your card.

• Give students 3 to 4 minutes to read their cards and write predictions. 
• Next students mingle around the room, reading to one another and discussing predictions. Direct students 

to first find the individual who has the same quote or phrase, and compare and contrast predictions. Then 
meet with at least one other peer who has a different quote or phrase. (2 to 3 minutes)

• Ask students to return to their groups and discuss what they predict the message of  “The Wings of  the 
Butterfly” will be.

• Ask several students to share out their predictions. 
• Ask students to hold onto their Tea Party protocol cards for use in Part A of  Work Time.

• Consider writing and 
breaking down multistep 
directions for the Tea party 
protocol into numbered 
elements. Students can return 
to these guidelines to make 
sure they are on track.

• Consider reading aloud 
the text on the Tea Party 
protocol cards to students 
who struggle in order 
to allow them to fully 
participate in the protocol.

• ELL language acquisition is 
facilitated by interacting with 
native speakers of  English 
who provide models of  
language.
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WORK TIME MEETING STUDENTS’ NEEDS

A. Read Aloud: What is the Message of  “The Wings of  a Butterfly?” (15 minutes)
• Ask students to sit with their groups.
• Introduce the learning targets: “I can summarize the story of  ‘The Wings of  the Butterfly’” and “I can 

explain the message of  ‘The Wings of  the Butterfly.’”
• Ask students what it means to summarize. Listen for definitions such as: “State the main points; review what 

the story is mainly about,” and similar ideas.
• Explain to students that as they listen to the entire story “The Wings of  the Butterfly” read aloud, they 

should think about: 
* What is this story mostly about? (summary)
* What is the author’s message? 

• Distribute students’ texts “The Wings of  the Butterfly.” Ask students to follow along silently as the story 
is read aloud. Read the entire story aloud, beginning with: “On the banks of  the Amazon River . . .” and 
reading until the very end. 

• Allow students to briefly discuss:
* “What is this story mostly about?” (summarize). 

• Then ask students to consider: 
* “What is the author’s message?” “What message is the author trying to convey about biodiversity?”

• As students discuss the message of  the story, listen for comments such as: “People haven’t respected animals 
in the rainforest; the animals in the rainforest are angry about how people have treated them/their land; 
people and animals need to respect one another/work together,” or similar ideas.

• Cold call several students to share out whole group.
• Invite students to reread the quote or phrase on their Tea Party protocol card and then to review the 

prediction each wrote on the back of  her or his card. Ask: 
* “How was your prediction about the message of  this story accurate or inaccurate?” 

• As students discuss in groups, circulate to support as needed.
• Cold call several students to share out.

• When possible, provide 
text or materials found 
in students’ L1. This can 
help students understand 
materials presented in 
English.

• Visuals can help ELLs and 
other students comprehend 
questions and discussions. 
Chart main points in 
answers and post all 
questions asked to students.
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WORK TIME MEETING STUDENTS’ NEEDS

B.  Key Vocabulary to Deepen Understanding (10 minutes)
• Introduce the learning target: “I can determine the meaning of  new words in ‘The Wings of  the Butterfly’.”
• Point out to students that the more they understand key vocabulary about a topic, the better they are able to 

understand the topic in general.
• Remind students that they have been practicing how to figure out words from context, or based on word roots. 

Remind students it is less important that they memorize every word than it is that they are learning HOW 
to figure out new words in the context of  what they read. Ask students to discuss with their groups possible 
definitions or synonyms for the following key words from the story (also located on their Tea Party protocol 
cards): 
* fierce: violent; furious; vicious
* indignantly: angrily; furiously; annoyedly
* conceited: self-important; proud; arrogant; vain
* sorrowfully: sadly, unhappily
* maloca: a big pavilion-house where a family lives
* uninvited: not welcome; not wanted
* wonder: be in awe; marvel
* behave: act; perform
* understand: know; comprehend; be aware of
* within: a part of; inside mind/body

• Briefly discuss some of  these words as a whole group. 
• Then ask students to consider the following questions: 

* What words in the story helped you better determine the message of  the story?
* How did those words help you determine the message of  the story?

• Invite several students to share out their answer. 

• All students developing 
academic language will 
benefit from direct 
instruction of  academic 
vocabulary.
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WORK TIME MEETING STUDENTS’ NEEDS

C. Taking Notes: Comparing Biodiversity in The Wings of  a Butterfly and The Most Beautiful Roof  in the  
     World (15 minutes)
• Introduce the learning target: “I can compare and contrast examples of  biodiversity from the story and what we 

have learned from informational text.” 
• Ask a few students to share out the meaning of  the words compare (identify similarities) and contrast (identify 

differences). 
• Say: “In this unit we have been closely reading the informational text The Most Beautiful Roof  in the World. Now 

we have also read a short story called ‘The Wings of  the Butterfly’.” 
• Remind the class that even though short stories are fiction, they can still teach readers a lot about real-life 

places, events, and things. Ask students to take 5 minutes in their groups to look back through “The Wings 
of  the Butterfly.” Ask them to locate examples of  biodiversity (plants and animals) mentioned in the story. 
Students should circle the words or phrases they find. 

• Gather the attention of  the entire class. Display the Double Bubble map and distribute one per student. 
Explain that a Double Bubble map is similar to a Venn diagram. It is used to compare and contrast two things. 

• Say: “The Double Bubble map is another way, besides a Venn diagram, to organize your thinking about how 
things are similar and different. You will use the Double Bubble map today to help you focus on identifying a 
specific number of  similarities and differences between the examples of  biodiversity mentioned in the story 
versus what you have learned about biodiversity from informational texts.”

• Draw students’ attention to the AQUA Biodiversity anchor chart (from Lesson 4). Tell students that they will 
use the Double Bubble map to compare and contrast examples of  biodiversity listed on the AQUA chart to the 
examples of  biodiversity they identified in the story “The Wings of  the Butterfly.”

• Model for students how to fill in the Double Bubble map. Orient students to the bubble with “The Wings of  
the Butterfly” typed in the center. Ask: “What examples of  biodiversity are in the story, but are not on our 
AQUA chart?” Listen for suggestions such as: “Woodpecker; tinamou bird; sorva fruit,” etc. Write students’ 
responses in the three leftmost bubbles on the map (connected by lines to the bubble with “The Wings of  the 
Butterfly” typed in the center). Allow students a moment to record examples in the same bubbles of  their own 
maps.

• Students needing 
additional supports may 
benefit from partially 
filled-in Double Bubble 
maps.

• Consider allowing 
students who struggle 
with written language the 
opportunity to dictate 
their ideas to a partner or 
teacher.

• Consider providing 
extra time for tasks and 
answering questions in 
class discussions. Some 
students need more time 
to process and translate 
information.
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WORK TIME MEETING STUDENTS’ NEEDS

• Then orient students to the bubble with The Most Beautiful Roof  in the World typed in the center. Ask: “What 
examples of  biodiversity were in the story that are similar to ones we have listed on our AQUA chart about The 
Most Beautiful Roof  in the World?” Listen for responses such as: “Butterflies; monkeys; (fierce) animals; people 
(native peoples),” etc.

• Write students responses in the three bubbles that are vertically in the center of  the map (between the two 
bubbles with the names of  the texts). Allow students a moment to record examples in the same bubbles on 
their own maps.

• Prompt students to complete their maps working with their group members.
• Direct students to write their ideas in the last three empty circles on their map (rightmost side, connected by 

lines to the title of  the book). 
• After students have completed filling in their maps, ask several individuals to share out examples of  biodiversity 

they added with the whole group.
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CLOSING AND ASSESSMENT MEETING STUDENTS’ NEEDS

A. Debrief  and Review of  Learning Targets (5 minutes) 
• Ask students to consider: “How does Kathryn Lasky try to convey the same message in her writing as the 

message of  the Takuna tale?” Ask students to Pair-to-Share their ideas.
• Invite several students to share with the whole group something their partner said.
• Read through each of  the learning targets, pausing after each to have students show their level of  mastery 

of  the target using the Thumb-O-Meter protocol.  

Note	students	who	point	thumbs-sideways	or	thumbs-down,	because	they	may	need	additional	support	with	understanding	the	text	
and/or	new	vocabulary.

• Consider partnering an ELL with 
a student who speaks the same 
L1 when discussion of  complex 
content is required. This can let 
students have more meaningful 
discussions and clarify points in 
their L1.

HOMEWORK MEETING STUDENTS’ NEEDS

1. Reread “The Wings of  the Butterfly” to someone (or yourself) at home. Think about what new things 
you are learning about biodiversity as you read.

2. Choose four new academic vocabulary words from the story “The Wings of  the Butterfly” to add to the 
Academic Word Glossary in your journal. Choose from this list: summarize, message, compare, contrast, 
literature; fierce, indignantly, conceited, sorrowfully, uninvited, wonder, behave, understand, within

Note:	Read	and	become	familiar	with	the	Red Light, Green Light protocol in Checking for Understanding 
Techniques to Engage All Learners	(Appendix	1).	Prepare	popsicle	sticks	(red,	yellow,	green)	or	other	material	for	
students	to	use	during	the	debrief 	in	Lesson	10.

• Audio recordings of  text can 
aid students in comprehension. 
Students can pause and replay 
confusing portions while they 
follow along with the text.

• For students who may have 
difficulty determining important 
words to add to their glossaries, 
consider prioritizing the 
following words for them: 
compare, contrast, understand, 
within 
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“The Wings of  a Butterfly: A Tale of  the Amazon Rainforest” 
(short story), by Aaron Shepard, available from http://www.aaronshep.com/stories/030.html

The	mind	sees	this	forest	better	than	the	eye.	The	mind	is	not	deceived	by	what	merely	shows.
—H. M. Tomlinson

On the banks of  the Amazon River, in a clearing in the forest, there once lived a girl named Chimidyue. She dwelt 
with her family and relatives in a big pavilion-house called a maloca.
While the boys of  the maloca fished and hunted with the men, Chimidyue and the other girls helped the women with 
household chores or in the farm plots nearby. Like the other girls, Chimidyue never stepped far into the forest. She 
knew how full it was of  fierce animals and harmful spirits, and how easy it was to get lost in.
Still, she would listen wide-eyed when the elders told stories about that other world. And sometimes she would go just 
a little way in, gazing among the giant trees and wondering what she might find farther on.
One day as Chimidyue was making a basket, she looked up and saw a big morpho butterfly hovering right before her. 
Sunlight danced on its shimmering blue wings.
“You are the most magical creature in the world,” Chimidyue said dreamily. “I wish I could be like you.”
The butterfly dipped as if  in answer, then flew toward the edge of  the clearing.
Chimidyue set down her basket and started after it, imitating its lazy flight. Among the trees she followed, swooping 
and circling and flapping her arms.
She played like this for a long time, until the butterfly passed between some vines and disappeared. Suddenly Chi-
midyue realized she had gone too far into the forest. There was no path, and the leaves of  the tall trees made a canopy 
that hid the sun. She could not tell which way she had come.
“Mother! Father! Anyone!” she shouted. But no one came.
“Oh no,” she said softly. “How will I find my way back?”
Chimidyue wandered anxiously about, hoping to find a path. After a while she heard a tap-tap-tapping. “Someone 
must be working in the forest,” she said hopefully, and she followed the sound. But when she got close, she saw it was 
just a woodpecker.
Chimidyue sadly shook her head. “If  only you were human,” she said, “you could show me the way home.”
“Why would I have to be human?” asked the woodpecker indignantly. “I could show you just as I am!”
Startled but glad to hear it talk, Chimidyue said eagerly, “Oh, would you?”
“Can’t you see I’m busy?” said the woodpecker. “You humans are so conceited, you think everyone else is here to 
serve you. But in the forest, a woodpecker is just as important as a human.” And it flew off.
“I didn’t mean anything bad,” said Chimidyue to herself. “I just want to go home.”
More uneasy than ever, Chimidyue walked farther. All at once she came upon a maloca, and sitting within it was a 
woman weaving a hammock.
“Oh, grandmother!” cried Chimidyue joyfully, addressing the woman with the term proper for an elder. “I’m so glad 
to find someone here. I was afraid I would die in the forest!”
But just as she stepped into the maloca, the roof  began to flap, and the maloca and the woman together rose into the 
air. Then Chimidyue saw it was really a tinamou bird that had taken a magical form. It flew to a branch above.
“Don’t you ‘grandmother’ me!” screeched the bird. “How many of  my people have your relatives hunted and killed? 
How many have you cooked and eaten? Don’t you dare ask for my help.” And it too flew away.
“The animals here all seem to hate me,” said Chimidyue sorrowfully. “But I can’t help being a human!”
Chimidyue wandered on, feeling more and more hopeless, and hungry now as well. Suddenly, a sorva fruit dropped 
to the ground. She picked it up and ate it greedily. Then another dropped nearby.

Copyright © 1997, 1999 by Aaron Shepard. Reprinted with permission. May not be published or posted without 
permission. For more stories, visit www.aaronshep.com.
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Chimidyue looked up and saw why. A band of  spider monkeys was feeding in the forest canopy high above, and now 
and then a fruit would slip from their hands.
“I’ll just follow the monkeys,” Chimidyue told herself. “Then at least I won’t starve.” And for the rest of  that day she 
walked along beneath them, eating any fruit they dropped. But her fears grew fresh as daylight faded and night came 
to the forest.
In the deepening darkness, Chimidyue saw the monkeys start to climb down, and she hid herself  to watch. To her 
amazement, as the monkeys reached the ground, each one changed to the form of  a human.
Chimidyue could not help but gasp, and within a moment the monkey people had surrounded her.
“Why, it’s Chimidyue!” said a monkey man with a friendly voice. “What are you doing here?”
Chimidyue stammered, “I followed a butterfly into the forest, and I can’t find my way home.”
“You poor girl!” said a monkey woman. “Don’t worry. We’ll bring you there tomorrow.”
“Oh, thank you!” cried Chimidyue. “But where will I stay tonight?”
“Why don’t you come with us to the festival?” asked the monkey man. “We’ve been invited by the Lord of  Monkeys.”
They soon arrived at a big maloca. When the Monkey Lord saw Chimidyue, he demanded, “Human, why have you 
come uninvited?”
“We found her and brought her along,” the monkey woman told him.
The Monkey Lord grunted and said nothing more. But he eyed the girl in a way that made her shiver.
Many more monkey people had arrived, all in human form. Some wore animal costumes of  bark cloth with wooden 
masks. Others had designs painted on their faces with black genipa dye. Everyone drank from gourds full of  manioc 
beer.
Then some of  the monkey people rose to begin the dance. With the Monkey Lord at their head, they marched in 
torchlight around the inside of  the maloca, beating drums and shaking rattle sticks. Others sang softly or played bone 
flutes.
Chimidyue watched it all in wonder. She told her friend the monkey woman, “This is just like the festivals of  my own 
people!”
Late that night, when all had retired to their hammocks, Chimidyue was kept awake by the snoring of  the Monkey 
Lord. After a while, something about it caught her ear. “That’s strange,” she told herself. “It sounds almost like words.”
The girl listened carefully and heard, “I will devour Chimidyue. I will devour Chimidyue.”
“Grandfather!” she cried in terror.
“What? Who’s that?” said the Monkey Lord, starting from his sleep.
“It’s Chimidyue,” said the girl. “You said in your sleep you would devour me!”
“How could I say that?” he demanded. “Monkeys don’t eat people. No, that was just foolish talk of  this mouth of  
mine. Pay no attention!” He took a long swig of  manioc beer and went back to sleep.
Soon the girl heard again, “I will devour Chimidyue. I will devour Chimidyue.” But this time the snores were more 
like growls. Chimidyue looked over at the Monkey Lord’s hammock. To her horror, she saw not a human form but a 
powerful animal with black spots.
The Lord of  Monkeys was not a monkey at all. He was a jaguar!
Chimidyue’s heart beat wildly. As quietly as she could, she slipped from her hammock and grabbed a torch. Then she 
ran headlong through the night.

Copyright © 1997, 1999 by Aaron Shepard. Reprinted with permission. May not be published or posted without 
permission. For more stories, visit www.aaronshep.com.
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When Chimidyue stopped at last to rest, daylight had begun to filter through the forest canopy. She sat down among 
the root buttresses of  a kapok tree and began to cry.
“I hate this forest!” she said fiercely. “Nothing here makes any sense!”
“Are you sure?” asked a tiny voice.
Quickly wiping her eyes, Chimidyue looked up. On a branch of  the kapok was a morpho butterfly, the largest she had 
ever seen. It waved at her with brilliant blue wings.
“Oh, grandmother,” said Chimidyue, “nothing here is what it seems. Everything changes into something else!”
“Dear Chimidyue,” said the butterfly gently, “that is the way of  the forest. Among your own people, things change 
slowly and are mostly what they seem. But your human world is a tiny one. All around it lies a much larger world, and 
you can’t expect it to behave the same.”
“But if  I can’t understand the forest,” cried Chimidyue, “how will I ever get home?”
“I will lead you there myself,” said the butterfly.
“Oh, grandmother, will you?” said Chimidyue.
“Certainly,” said the butterfly. “Just follow me.”
It wasn’t long till they came to the banks of  the Amazon. Then Chimidyue saw with astonishment that the boat land-
ing of  her people was on the other side.
“I crossed the river without knowing it!” she cried. “But that’s impossible!”
“Impossible?” said the butterfly.
“I mean,” said Chimidyue carefully, “I don’t understand how it happened. But now, how will I get back across?”
“That’s simple,” said the morpho. “I’ll change you to a butterfly.” And it began to chant over and over,
Wings of  blue, drinks the dew. 
Wings of  blue, drinks the dew. 
Wings of  blue, drinks the dew.

Chimidyue felt herself  grow smaller, while her arms grew wide and thin. Soon she was fluttering and hovering beside 
the other.
“I’m a butterfly!” she cried.
They started across the wide water, their wings glistening in the sun. “I feel so light and graceful,” said Chimidyue. “I 
wish this would never end.”
Before long they reached the landing, where a path to the maloca led into the forest. The instant Chimidyue touched 
the ground, she was changed back to human form.
“I will leave you here,” said the butterfly. “Farewell, Chimidyue.”
“Oh, grandmother,” cried the girl, “take me with you. I want to be a butterfly forever!”
“That would not be right,” said the butterfly. “You belong with your people, who love you and care for you. But never 
mind, Chimidyue. Now that you have been one of  us, you will always have something of  the forest within you.”
The girl waved as the butterfly flew off. “Good-bye, grandmother!”
Then Chimidyue turned home, with a heart that had wings of  a butterfly.

Copyright © 1997, 1999 by Aaron Shepard. Reprinted with permission. May not be published or posted without 
permission. For more stories, visit www.aaronshep.com.

“The Wings of  a Butterfly: A Tale of  the Amazon Rainforest” 
(short story), by Aaron Shepard, available from http://www.aaronshep.com/stories/030.html

(continued)

5-A-708



12NYS Common Core ELA Curriculum Grade 5 • Module 2A
Copyright © 2012 by Expeditionary Learning, New York, NY. All Rights Reserved.

GRADE 5, MODULE 2A: UNIT 2, LESSON 9

PURPOSE: This strategy offers students a chance to consider parts of  the text before they actually 
read it. It encourages active participation and attentive listening with a chance to get up 
and move around the classroom. It allows students to predict what they think will happen 
in the text as they make inferences, see causal relationships, compare and contrast, practice 
sequencing, and draw on prior knowledge.

PROCEDURE: • Decide on phrases, sentences or words directly from the text to copy onto strips or 
index cards. 

• Don’t paraphrase the text. You may omit words to shorten a sentence, but don’t change 
the words.

• Have students organized into groups of  4-5. 
• Hand-out strips/cards with phrases from the text, two (or more) students will have the 

same phrases.
• Each student independently reads their phrase and makes a prediction about what this 

article could be about. Then, write a quick statement on prediction graphic.
• Next students mingle around the room, reading to each other and discussing possible 

predictions.
• Return to the small groups and, as groups, write a prediction starting with “We think 

this article will be about…, because….” Also, list questions they have.
• Now, read the selection. Students read independently or as a group, highlighting 

information that confirms or changes their predictions.
• Write a statement on the second part of  the recording form about revised predictions. 

Also continue to list lingering questions.

DEBRIEF: Share-out thoughts from groups. How did their predictions differ from the text? What 
lingering questions do they have? What was it like to engage in reading in this way?

Tea Party Protocol
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Tea Party Protocol Cards 

Teacher directions: (Also see teaching note, above)
Make two copies of  these pages with quotes from the story.  
Then cut the pages into strips, so each quote is on its own strip. 
Two students will receive strips with the same quote.  

Chimidyue never stepped far into the forest.  She knew how full it was of  fierce animals and harmful spirits, 
and how easy it was to get lost in.

One day as Chimidyue was making a basket, she looked up and saw a big morpho butterfly hovering right be-
fore her. Sunlight danced on its shimmering blue wings.

Chimidyue sadly shook her head. “If  only you were human,” she said, “you could show me the way home.”

“Can’t you see I’m busy?” said the woodpecker. “You humans are so conceited, you think everyone else is here 
to serve you. But in the forest, a woodpecker is just as important as a human.”

“Oh, grandmother!” cried Chimidyue joyfully, addressing the woman with the term proper for an elder. “I’m so 
glad to find someone here. I was afraid I would die in the forest!”
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Tea Party Protocol Cards 

“Don’t you ‘grandmother’ me!” screeched the bird. “How many of  my people have your relatives hunted and 
killed? How many have you cooked and eaten? Don’t you dare ask for my help.”

“The animals here all seem to hate me,” said Chimidyue sorrowfully. “But I can’t help being a human!”

“I’ll just follow the monkeys,” Chimidyue told herself. “Then at least I won’t starve.” And for the rest of  that 
day she walked along beneath them, eating any fruit they dropped. But her fears grew fresh as daylight faded 
and night came to the forest.

Chimidyue stammered, “I followed a butterfly into the forest, and I can’t find my way home.”

They soon arrived at a big maloca. When the Monkey Lord saw Chimidyue, he demanded, “Human, why have 
you come uninvited?”
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Chimidyue watched it all in wonder. She told her friend the monkey woman, “This is just like the festivals of  my 
own people!”

“I hate this forest!” she said fiercely. “Nothing here makes any sense!” “Are you sure?” asked a tiny voice.

“Dear Chimidyue,” said the butterfly gently, “that is the way of  the forest. Among your own people, things 
change slowly and are mostly what they seem. But your human world is a tiny one. All around it lies a much 
larger world, and you can’t expect it to behave the same.”

“But if  I can’t understand the forest,” cried Chimidyue, “how will I ever get home?” “I will lead you there my-
self,” said the butterfly.

“That would not be right,” said the butterfly. “You belong with your people, who love you and care for you. 
But never mind, Chimidyue. Now that you have been one of  us, you will always have something of  the forest 
within you.”

Tea Party Protocol Cards 
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Double Bubble Map (for Comparing Similarities and Contrasting Differences)
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LONG-TERM TARGETS ADDRESSED (BASED ON NYSP12 ELA CCLS)

I can determine the main idea(s) of  an informational text based on key details. (RI.5.2)
I can summarize an informational text. (RI.5.2)

I can explain important relationships between people, events, and ideas in a historical, scientific, or technical text using specific details in the text. (RI.5.3)
I can use context (e.g., cause/effect relationships and comparisons in text) to help me understand the meaning of  a word or phrase. (L.5.4)

I can draw on information to explore ideas in the discussion. (SL.5.1)

SUPPORTING LEARNING TARGETS ONGOING ASSESSMENT

• I can explain the purpose of  a column study in the rainforest.
• I can identify the types and numbers of  species counted during the column study 

done by Meg Lowman.
• I can use my group members’ ideas to help me determine the inventory count of  

the column study.
• I can determine the meaning of  new words from context in The Most Beautiful Roof  

in the World.

• Journal (Meg Lowman KWL chart, AQUA 
Biodiversity chart, glossaries, answers to the 
questions)

• Inventory Count note-catcher

5-A-714



2

READING FOR DETAILS: TAKING AN INVENTORY IN THE RAINFOREST (PAGES 28-31)

GRADE 5, MODULE 2A: UNIT 2, LESSON 10

NYS Common Core ELA Curriculum Grade 5 • Module 2A
Copyright © 2012 by Expeditionary Learning, New York, NY. All Rights Reserved.

AGENDA TEACHING NOTES

1. Opening 
   A. Review of  Homework and Engaging the Reader (5 minutes)
2. Work Time 
   A. Guided Practice and Discussion: What Is a Column Study?  
       (15 minutes)
   B. Rereading and Taking Notes: Taking an Inventory (20 minutes)
   C. Key Vocabulary to Deepen Understanding (10 minutes)
3. Closing and Assessment
   A. Debrief  (10 minutes)

• Review Red Light, Green Light protocol (in Checking for 
Understanding Techniques to Engage All Learners) and Word 
Sort (in Vocabulary Strategies) (Appendix 1)

• Consider writing the vocabulary words on a large piece of  chart 
paper before the lesson in order to save time during the lesson.

LESSON VOCABULARY MATERIALS

purpose, identify, justify; column, biological diversity, situated (28), 
inventory, portion, emerge (29), estimates (30), sweeps (31)

• Journals
• AQUA Biodiversity anchor chart (from Lesson 4 and onward)
•	 The Most Beautiful Roof  in the World (one per student)
• Inventory Count note-catcher (one per student)
• Meg Lowman KWL anchor chart (from Lesson 1 and onward)
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GRADE 5, MODULE 2A: UNIT 2, LESSON 10

NYS Common Core ELA Curriculum Grade 5 • Module 2A
Copyright © 2012 by Expeditionary Learning, New York, NY. All Rights Reserved.

OPENING MEETING STUDENTS’ NEEDS

A. Reviewing Homework and Engaging the Reader (5 minutes)
• Ask students to take out their journals. Invite students to join their group and share one new thing they 

learned from reading “The Wings of  the Butterfly” that they can add to their AQUA Biodiversity anchor 
chart. Ask a few students to share aloud their suggestions and add them to the U column of  the anchor 
chart.

• Ask students to choose one example of  biodiversity from their charts to perform or act out silently for 
their group members to guess.

• Invite a few students to act out their example of  biodiversity for the whole class to guess.

• Consider partnering an ELL 
with a student who speaks the 
same L1, when discussion of  
complex content is required. 
This can let students have 
more meaningful discussions 
and clarify points in their L1.
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WORK TIME MEETING STUDENTS’ NEEDS

A. Guided Practice and Discussion: What is a Column Study? (15 minutes)
• Introduce the learning target: “I can explain the purpose of  a column study in the rainforest.” Ask several 

students to share what they recall about the meaning of  the word purpose (reason).
• Orient students to page 28 in The Most Beautiful Roof  in the World, with the sentence that begins: “Meg and 

her sons . . .” Ask students to follow along as you read aloud. Continue through the sentence that ends: 
“…plants and insects, starting from the ground up.”  Ask students what they think it means to inventory 
something.  Listen for students to figure out it means to count.  Point out that the word “inventory” can be 
used as a verb (“to count”) or as a noun (a list of  things that have been counted).  It is used in both ways in 
the text students read during this lesson. 

• Prompt students to briefly talk in their groups about the gist of  this page. Listen for thoughts such as: “Meg 
Lowman setting up a column study,” or similar ideas.

• Ask students to share out what they think a column is. Listen for definition such as: “Something that goes 
from top to bottom or bottom to top; like a post or a pillar,” or similar ideas.

• Direct students’ attention to the third (last) paragraph on page 28, beginning : “The boys help their mom 
ferry equipment . . .”

• Ask students to take 5 minutes to reread this last paragraph on their own, in order to determine:
* What is a column study? 
* Why does Meg Lowman do column studies?” 

• Circulate to support as needed.
• After students have finished reading, ask groups to briefly discuss. 
• Ask several students to share out whole group. For the first question, listen for ideas such as: “A column 

study is specific areas marked off  to study biological diversity or different species of  plants and animals; 
columns of  areas from ground up that Meg Lowman studies,” etc.

• Ask several students to share out whole group. For the second question, listen for ideas such as: “She wants 
to count different species of  plant and insects in the rainforest/from the ground up,” etc.

• Tell students to turn to a new page in their journals to write their response to the two questions. 

• ELLs may be unfamiliar 
with Tier 2 vocabulary 
words (e.g., purpose, 
column, study). Clarify 
vocabulary with students as 
needed.

• Visuals can help students 
comprehend questions 
and discussions. Chart 
main points in answers and 
post all questions asked to 
students.
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WORK TIME MEETING STUDENTS’ NEEDS

B. Rereading and Taking Notes: Taking an Inventory (20 minutes)
• Introduce the learning target: “I can identify the types and numbers of  species counted during the column 

study done by Meg Lowman.” Ask a few students to share what they remember about the meaning of  the 
word identify (name; determine).

• Reread page 31, paragraph 3 to students (“The sweeps, the beating trays . . .”) as students follow along silently. 
Ask students to pay close attention to: What Meg Lowman did during her column study and why.

• Display the Inventory Count note-catcher, and distribute one per student. Explain to students they will work 
in their groups to read page 29, starting with: “There have been many methods devised . . .”  through the end 
of  the third paragraph on page 31 (“…snapshots of  diverse rainforest life.”) They will then work with their 
group to determine the inventory count of  the column study.

• Point out to students that in this section of  the text, the word inventory is used as a noun.  Ask students to 
explain the word’s meaning (explained earlier): list; what is being counted. Explain to students that they will 
read to identify what inventory Meg Lowman counted in different parts of  the column study area. Then they 
will record the inventory they identify on their Inventory Count note-catchers. Clarify any instructions as 
necessary.

• Ask students to take 2 to 3 minutes to skim the text again for information about the column study.  
• Then prompt students to reread more closely to identify the species and counts of  inventory to record onto 

their note catchers. (10 to 15 minutes). 
• Circulate to support as needed.

• Students needing 
additional supports may 
benefit from partially 
filled-in note catcher.

• ELL language acquisition 
is facilitated by interacting 
with native speakers of  
English who provide 
models of  language. 
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WORK TIME MEETING STUDENTS’ NEEDS

C.  Key Vocabulary to Deepen Understanding (10 minutes)
• Introduce the Learning Target “I can determine the meaning of  new words from context in The Most Beautiful Roof  

in the World.” Invite a few students to restate this target in their own words.
• Remind students of  the Word Sort activity they have done in previous lessons. Ask students to share what they do 

during a Word Sort. Listen for answers such as: “Place words into categories; be able to justify why we put words 
into certain categories,” and similar statements.

• List the following words on the board:
* column, biological diversity, situated, inventory, portion, emerge, estimates, sweeps

• Ask students to turn to a new page in their journals and divide the page into two columns. Ask them to label the 
left-hand column: What Meg Lowman Studies in the Rainforest. Ask them to label the right-hand column: How 
Meg Lowman Studies in the Rainforest. Clarify the distinction between these two columns if  needed. 

• Tell students that they will work with their group to think about how to sort the words into the two categories. 
This will provide students a way to reflect upon and process the key vocabulary related to what they read about the 
column study.

• Remind students that they need to justify their choice: This means that they need to explain to their group members 
why they think a word belongs in one category or the other. This means they will have to explain to their group 
what the word means. Model with one word as needed 

• Give students 3 to 4 minutes to work in their groups. Circulate to support as needed.
• Invite a few groups to share with the entire class their categories and their reasons for sorting words into each 

category.
• After students have shared out, ask for them to suggest meanings for each word. Again remind students that what 

is most important is that they are practicing figuring out hard words in context. They do not need to memorize 
every single word on this list:
* column: a post; pillar; pole; or the a shape like a post, pillar, or pole
* biological diversity: various and different living things that are found within a community or a particular area of  land
* situated: positioned; placed
* to inventory (v): to list; to count; to record
* inventory (n): supply; account; record
* portion: piece; select area
* emerge: appear; come out
* estimates: close guesses; educated guesses
* set of  sweeps: a technique for sampling insects; using a net to capture insects in the air

• Let students briefly revise their Word Sorts based on new understandings about vocabulary.

• Consider giving 
student who struggle 
with language fewer 
vocabulary words to 
sort.

• Provide a visual with 
each word to be sorted 
in order to allow 
students who struggle 
with vocabulary to fully 
participate.
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CLOSING AND ASSESSMENT MEETING STUDENTS’ NEEDS

A. Debrief  (10 minutes) 
• Direct students to the Meg Lowman KWL anchor chart. Ask: “What have we learned about Meg 

Lowman that we can add to our KWL?” Record students’ responses in the L column of  the chart. 
(Students add to the KWL in their journals.)

• Explain to students that they will participate in a new activity called Red Light, Green Light to show how 
close they got to mastering today’s learning targets. 
* Red: Didn’t get it
* Yellow: Got some of  it
* Green: I got it!

• Distribute one red, yellow, and green popsicle stick to each student. Read each learning target aloud, 
pausing after each to allow students to show red, yellow, or green. 

Note students who display red or yellow, because they may need more support or additional strategies to understand the text and/
or new vocabulary.

• For students needing additional 
supports producing language, 
consider offering a sentence 
frame or starter, or a cloze 
sentence to assist with language 
production and provide the 
structure required. 

HOMEWORK MEETING STUDENTS’ NEEDS

1. Reread pages 28–31 and the Inventory Count note-catcher to someone (or yourself) at home. 
2. Choose two new academic and two new scientific vocabulary words from pages 28–31 to add to the 

glossaries in your journal. Choose from this list: purpose, identify, justify, column, biological diversity, 
situated (28), inventory, portion, emerge (29), estimates (30), sweeps (31).

3. Do a first draft read of  pages 31–33. Think about Meg Lowman’s sons’ reaction to their first canopy 
ascent, and be ready to share your thoughts with a partner tomorrow.

• Audio recordings of  text can 
aid students in comprehension. 
Students can pause and replay 
confusing portions while they 
follow along with the text.

• For students who may have 
difficulty determining important 
words to add to their glossaries, 
consider prioritizing the 
following words for them: 
purpose, identify (academic); 
inventory (scientific)
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Inventory Count note catcher

Visualize how Meg Lowman starts at the tops of  trees, in the Understory and works her way down the column 
to the air just above the forest floor.  What does she see?

Part of  
Column

List the Species and Counts of  the Inventory 

Understory

Layer down 
from the 
understory

Shrubbery

Air above the 
ground (floor)

Name:

Date:
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GRADE 5, MODULE 2A: UNIT 2, LESSON 10

Visualize how Meg Lowman starts at the tops of  trees, in the Understory and works her way down the column 
to the air just above the forest floor.  What does she see?

Part of  
Column

List the Species and Counts of  the Inventory 

Understory 4 kinds of  Trees: 1 grias, 1 palm, 1 acacia, 1 “unknown”

Layer down 
from the 
understory

41 saplings/5 species
197 seedlings
10 ferns/3 species
41 lycopods (mosses)/5 species
lichens/3 kinds
37 epiphytes

Shrubbery a leaf  hopper
ants
cockroaches
springtails
spiders
a caterpillar

Air above the 
ground (floor)

a leaf  hopper
3 diptera (flies)
3 beetles

Name:

Date:

Teacher Resource: Inventory Count note catcher
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LONG-TERM TARGETS ADDRESSED (BASED ON NYSP12 ELA CCLS)

I can read fifth-grade texts with purpose and understanding. (RF.5.4)
I can read fifth-grade texts with fluency. (RF.5.4)

I can write narrative texts about real or imagined experiences or events. (W.5.3)
I can show the actions, thoughts, and feelings of  my characters through dialogue, description, and careful pacing. (W.5.3)

I can speak clearly and at an understandable pace. (SL.5.4)
I can adapt my speech for a variety of  contexts and tasks, using formal English when appropriate. (SL.5.6)

SUPPORTING LEARNING TARGETS ONGOING ASSESSMENT

• I can read my speaker’s lines with fluency.
• I can write lines for my character using the text from The Most Beautiful Roof  in the World.
• I can speak clearly and with appropriate emotion for my character.

• Journal (Meg Lowman KWL chart, AQUA 
Biodiversity chart, glossaries)

• Mini Readers Theater
• Triad Feedback Rubric
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AGENDA TEACHING NOTES

1. Opening
   A. Review of  Homework and Engaging the Reader (10 minutes)
2. Work Time 
   A. Review Readers Theater (10 minutes)
   B. Create Mini Readers Theater Scripts (20 minutes)
   C. Performance and Feedback (15 minutes)
3. Closing and Assessment
   A. Debrief  (5 minutes)

• In the opening of  this lesson, students are introduced to a poem about 
being a rainforest researcher. The purpose is to briefly expose students to 
another form of  literature and engage them in an opportunity to practice 
fluency as a warm-up for their Readers Theater. Students work with this 
poem again as part of  their homework. 

• In this lesson, students create a mini Readers Theater about one event 
described in The Most Beautiful Roof  in the World. Students will be familiar 
with Readers Theater based on their Module 1 Performance Task, in 
which they created Readers Theater scenes based on Esperanza Rising. 

• Students create their mini Readers Theater in triads. Use intentional 
grouping to allow students who struggle with language the opportunity to 
fully participate.

LESSON VOCABULARY MATERIALS

lines, speaker, fluency, clearly, components, appropriate, emotion • Journal
• “I Want to Be a Rainforest Scientist” poem (one per student)
• Highlighters (three different colors per group)
•	 The Most Beautiful Roof  in the World (one per student)
• Readers Theater rubric (one per student)
• Sticky notes (small or tab-sized)
• AQUA Biodiversity anchor chart (from Lesson 4 and onward)
• Red/Yellow/Green Light sticks (or alternatively sticks with three 

different shapes; see note in Debrief)
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OPENING MEETING STUDENTS’ NEEDS

A. Review of  Homework and Engaging the Reader (10 minutes)
• Ask students to take out their journals. Invite students to share with a new partner their thoughts on Meg 

Lowman’s sons’ first ascent to the canopy. Remind them to also share one new added vocabulary word from 
pages 28–31 in glossaries.

• Say to students: “Now you are going to read a poem aloud with a partner. This poem will help you think more 
about what Meg Lowman’s life as a rainforest scientist is like. It also allows you the opportunity to practice 
reading aloud with a partner, as you will do with interview questions you create later in the lesson.”

• Place students in pairs. Display the “I Want to Be a Rainforest Scientist” poem and distribute one per 
student. 

• Explain the directions to students:
* Partners assign alternating standards.
* Each partner reads his/her stanzas silently, to become familiar with the text. 
* As a pair, read the poem aloud, alternating stanzas. 
* Pay attention to how you read with fluency. 

• Briefly review the learning target: “I can read my speaker’s lines with fluency.” 
• Remind students of  all the great work they did fluently reading their Readers Theater Scripts for Esperanza 

Rising. Ask a few students to share out elements of  reading with fluency (tone, facial expression, pace, etc.).
• Give students 2 minutes to read their stanzas silently.
• Then ask students to begin. 
• After students read the poem aloud once, ask them to talk with their partners about one way they could improve 

their fluency. Ask several students to share out whole group. Listen for statements such as: “Read more slowly; 
pronounce all words clearly; add expression to my voice; increase or decrease volume of  my voice,” etc.

• Invite students to read the poem aloud in pairs for a second time, focusing on fluency.

• ELL language 
acquisition is facilitated 
by interacting with native 
speakers of  English 
who provide models of  
language.

• Consider pre-chunking 
the text for students 
who may have difficulty 
dividing the text.
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WORK TIME MEETING STUDENTS’ NEEDS

A. Review Readers Theater (10 minutes)
• Remind students of  the Readers Theater they participated in during Unit 3 of  Module 1 about Esperanza 

Rising. Ask students to briefly talk in their groups about what a Readers Theater script needs to include and 
what its components are.

• Invite several students to share out whole group. Listen for suggestions such as: “Speaking parts; narrator; 
dialogue; lines,” etc. List students’ ideas on the board for reference during Part B of  Work Time.

• Next prompt students to talk briefly in groups again:
* “What is the process for writing a Readers Theater script?”

• Invite several students to share out whole group. Listen for statements such as: “Narrow the dialogue or 
choose only a few lines and quotes from the text; the script has a Narrator Introduction that tells where the 
scene takes place; the lines clearly name each character; the lines are in an order that makes sense; there are 
several character and narrator lines in the script,” etc.

• List students’ ideas on the board (as well as any of  the above that students did not mention) for reference in 
Part B of  Work Time. Explain to students that today they will create a mini Readers Theater script from page 
33 of  The Most Beautiful Roof  in the World.

• Visuals can help students 
comprehend processes. 
Chart main points in what 
students share about the 
components of  and steps to 
create a Readers Theater.
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WORK TIME MEETING STUDENTS’ NEEDS

B. Create Mini-Readers Theater Scripts (20 minutes)
• Place students in triads. Introduce the learning target: “I can write lines for my speaker using the text from The 

Most Beautiful Roof  in the World.” 
• Ask several students to share out what they recall about the words speaker (a character with a speaking part in a 

book or play) and lines (words the characters say).
• Prompt students to turn to page 33 of  The Most Beautiful Roof  in the World. Encourage students to pay attention 

to who is speaking on this page. Invite students to follow along silently as page 33 is read aloud. (Start from 
“Oh man, oh man!” through “His mom saw one once when she was working in Cameroon, West Africa.”)

• After reading the page aloud, ask students to talk in their triads:
* “Who was speaking on this page? How could you tell?” 

• Invite several students to share out whole group. Listen for students to identify quotes from James and Meg 
Lowman. 

• Tell students they will now work in their triad to write a short Readers Theater script from page 33 of  their 
books. Tell them that they will have to work quickly, and it is fine if  their scripts are not as perfect as the ones 
from Esperanza Rising. The main purpose is to take a closer look at what it’s like to research in the rainforest.

• Their scripts will have three characters. Ask students to choose who will play each part: 
* Meg Lowman
* James (one of  Meg Lowman’s sons)
* Narrator 

• Display the Readers Theater rubric. Remind students they used all these criteria during Module 1. Today, 
focus them on Cooperation with Group and On-Task Participation as they work in their triads. 

• Distribute sticky notes to triads. Ask students to do the following:
1. Read through page 33 on your own. 
2. Put a sticky note to mark your individual lines of  dialogue or narration. 
3. Work together to write one script using the lines of  text you identified. 

• Distribute different color highlighters to each group for highlighting individual character lines. 
• As students work, circulate to offer feedback about how well they are cooperating and staying on task.

• Consider intentionally 
assigning one of  the 
characters for the Readers 
Theater to each triad 
member instead of  letting 
them choose.

• Consider writing and 
breaking down multistep 
directions into numbered 
elements. Students can 
return to these guidelines 
to make sure that they are 
on track.

• Consider providing ELLs 
extra time for tasks and 
answering questions in 
class discussions. Some 
students need more time 
to process and translate 
information.

5-A-727



6

READING FOR FLUENCY: READERS THEATER ABOUT THE RAINFOREST (PAGE 33)

GRADE 5, MODULE 2A: UNIT 2, LESSON 11

NYS Common Core ELA Curriculum Grade 5 • Module 2A
Copyright © 2012 by Expeditionary Learning, New York, NY. All Rights Reserved.

WORK TIME MEETING STUDENTS’ NEEDS

C.  Performance and Feedback (15 minutes)
• Review the learning targets: “I can read my speaker’s lines with fluency,” and “I can speak clearly and with 

appropriate emotion for my character.”
• Ask several students to share out the meaning of  the words:

* speaking clearly: the audience can understand what I am saying; each word is pronounced correctly
* appropriate emotion: my facial expressions, hand gestures, body movements match what my character is saying

• Allow students a few minutes to practice in triads reading their scripts. Tell group members to give one another 
feedback as they practice, based on:
* How clearly their group members speak
* Use of  facial expressions that match what the speaker says

• Focus students’ attention whole group. Explain to students that triads will perform their scripts for one another. 
• After a triad performs, the other triads will give feedback based on: 

* Speaking clearly
* Using appropriate facial expressions

• Clarify any instructions as necessary. Pair up triads to perform their scripts for each other. Give students 7 to 10 
minutes to perform and give feedback. Circulate to support as needed. 

• Once triads have performed their scripts, bring the entire class back for a whole group discussion. Ask: 
* “How did creating a Readers Theater script of  page 33 in The Most Beautiful Roof  in the World help us learn 

more about the rainforest?”
• Invite several students to share out. Listen for statements such as: “Could ‘feel’ the height of  the canopy when 

James says, ‘Oh man, oh man!’; James’s description of  the beetle helped me ‘see’ it more clearly; how dangerous 
the rainforest can be because Meg tells James not to touch things or keep climbing,” or similar ideas.

• Consider providing hand 
mirrors for students to 
practice reading their 
portions of  text before 
doing so with a partner.
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CLOSING AND ASSESSMENT MEETING STUDENTS’ NEEDS

A. Debrief  (5 minutes) 
• Direct students’ attention to the AQUA Biodiversity anchor chart. Ask: “What did you read about on 

page 33 about the rainforest that can be added to our AQUA chart?”
• Record students’ ideas in the U column of  the chart and remind students to add ideas to the AQUA chart 

in their journals.
• Ask students to take out (or distribute) their Red/Yellow/Green Light sticks to use during the review 

of  learning targets. Read through each of  the learning targets. Pause after each for students to show a Red, 
Yellow, or Green Light, indicating their self-assessed level of  mastery of  the target.

Note students indicating Red or Yellow, because they may need more support or additional strategies to aid with comprehension of  
the text or new vocabulary.

• For students needing additional 
supports producing language, 
consider offering a sentence 
frame or starter, or a cloze 
sentence to assist with language 
production and provide the 
structure required. 

• Be mindful of  the possibility that 
some students may have Red-
Green color blindness.  Consider 
using three different shapes, 
rather than colors, for the sticks.

HOMEWORK MEETING STUDENTS’ NEEDS

1. Reread the poem at home with someone (or to yourself). Answer the following in your journal:
* List at least six examples of  biodiversity that the author writes about in the poem. Be sure to quote 

directly from the poem.
2. Reread page 33 of  the text. 
3. Identify at least three vocabulary words on page 33 that are either new to you or important to the gist of  

the text. Add these words to the appropriate glossary, either Science words or Academic words. 

• Audio recordings of  text can 
aid students in comprehension. 
Students can pause and replay 
confusing portions while they 
follow along with the text.

• For students who may have 
difficulty determining important 
words to add to their glossaries, 
consider prioritizing the 
following words for them: 
fluency, clearly, appropriate
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I Want to Be a Rainforest Scientist

I want to be a rainforest scientist.
Descending the columns, from canopy to floor
Floating high above Pavilion crowns
And sweeping through the air
Spying into the depths of  foliage
To see what is there.

I want to be a rainforest scientist.
Within the branches of  the canopy
Dangling from coiled rafts’ ropes
Tracing the lace where lines entwine
To discover the connections
To this mysterious vine.

I want to be a rainforest scientist.
Spying on looping Spider Monkeys,
As macaws flash brilliantly through the air
To forage in the nearby Kapok tree.
As I stare in amazement
At the teeming life before me.

I want to be a rainforest scientist.
Digging deep into the earth,
Sifting through the shrubbery,
And capturing insects in my net
To study these strange inhabitants
I haven’t counted yet.

I want to be a rainforest scientist.
Peeking into the petals of  orchids,
And fiery red bromeliad leaves
To see what lurks inside
And catch rare glimpses of  the creatures
Who only want to hide!

I want to be a rainforest scientist.
Exploring the unknown
And balancing my curiosity
With what I know is best.
To help preserve the world I study
Will be my greatest test.

Written by Expeditionary Learning for Instructional Purposes © 2012
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Readers Theater Rubric

Individual 
Scores

1–Needs 
Improvement

2–Fair 3–Good 4–Excellent

Delivery Student had 
difficulty reading 
the script and 
consistently did not 
use expression, eye 
contact, or props 
appropriately

Student read the 
script but had little 
expression,
few gestures, little 
eye contact, or
did not use props 
appropriately

Student read the script 
with some expression, 
gestures, eye contact, 
and use of  props

Student read 
the script with 
confidence and 
expression, made 
gestures and good 
eye contact, and 
used props to add 
to the performance

Cooperation 
with group

Student did not 
work cooperatively 
together with group 
and could not agree 
on what to do. 
Student did not share 
responsibilities or 
ideas and wasted time

Student worked 
cooperatively with 
group in some 
aspects of  the project 
but sometimes could 
not agree on what to 
do and wasted time

Student worked 
cooperatively with 
group in most 
aspects of  the project 
and shared most 
responsibilities and 
ideas

Student worked 
cooperatively with 
the group in all 
aspects of  the 
project and shared 
all responsibilities 
and ideas well

Group Scores 1–Needs 
Improvement

2–Fair 3–Good 4–Excellent

On-task 
participation

Low level of  active 
participation from 
majority of  group 
members

Moderate level of  
on-task work or 
few of  the group 
members actively 
participating

Majority of  group 
members on-task and 
actively participating

High level of  
active, on-task 
participation from 
all group members

Name:

Group Members:
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LONG-TERM TARGETS ADDRESSED (BASED ON NYSP12 ELA CCLS)

I can explain what a text says using quotes from the text. (RI.5.1)
I can determine the main idea(s) of  an informational text based on key details. (RI.5.2)

I can summarize an informational text. (RI.5.2)
I can determine the meaning of  academic words or phrases in an informational text. (RI.5.4)
I can determine the meaning of  content words or phrases in an informational text. (RI.5.4)

SUPPORTING LEARNING TARGETS ONGOING ASSESSMENT

•	 I can compare and contrast different research methods that Meg Lowman has used.
•	 I can use quotes from the text as evidence in my answers to questions.
•	 I can determine the meaning of  new words in The Most Beautiful Roof  in the World.

•	 Journal (Meg Lowman KWL chart, AQUA 
Biodiversity chart, glossaries)

•	 Text-Dependent Questions
•	 Four Corner exit ticket
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AGENDA TEACHING NOTES

1. Opening 
    A. Review of  Homework and Engaging the Reader (10 minutes)
2. Work Time 
   A. Guided Practice and Discussion: Comparing and Contrasting Research Methods (20 
minutes)
   B. Group Read: Answering Text-Dependent Questions (15 minutes)
   C. New Vocabulary Work: Key Vocabulary to Deepen Understanding (10 minutes)
3. Closing and Assessment
   A. Debrief: Four Corners (5 minutes)

•	 In this lesson, students again work with their 
regular group of  four.

•	 Review: Four Corners protocol (Appendix 1)
•	 In advance, prepare four sheets of  paper for 

the Four Corners sheets (see materials note, 
below)

LESSON VOCABULARY MATERIALS

compare, contrast, methods, quotes, evidence, immense, 
inflatable,	dirigible,	pontoons,	numerous,	qualities,	
consumed, grueling, lurked (35), gondola, steer, linked, 
thorough (36)

•	 World map 
•	 The Most Beautiful Roof  in the World (one per student)
•	 Researching in the Rainforest Three-Column note catcher (one per student) and 

chart (one per group)
•	 Text-Dependent Questions: Researching in the Rainforest, Pages 35–36 (one per 

student)
•	 Rainforest Research folders
•	 Four Corners sheets: Walkways, Staples, Floating Raft, Crane
•	 Meg Lowman KWL anchor chart (from Lesson 1 and onward)
•	 AQUA Biodiversity anchor chart (from Lesson 4 and onward)
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OPENING MEETING STUDENTS’ NEEDS

A. Review of  Homework and Engaging the Reader (10 minutes)
Note: Prominently display the world map, highlighting where Cameroon is located.

•	 Ask students to take out their journals. Ask students to share with a partner their homework from Lesson 11: 
examples of  biodiversity they noted in the poem, the vocabulary words they chose, with what they think the 
words mean and the context clues used to make these determinations.

•	 Cold call a few students to share out with the class some of  their examples of  biodiversity and add them to the 
AQUA Biodiversity anchor chart.

•	 Say: “We have read a great deal about Meg Lowman’s research in the Blue Creek rainforest of  Belize. But that 
is not the only place Meg Lowman conducts her studies. She also travels to different rainforests, found in other 
parts of  the world. Today we’re going to read about how she conducts her research in two other locations, 
Cameroon and Panama.”

•	 Display the world map. Point out Cameroon (in red). Ask the class: “Is Cameroon a place you would expect to 
find	a	rainforest?	Why	or	why	not?”	Listen	for	suggestions	such	as:	“Cameroon	is	located	close	to	the	Equator,	
where many other rainforests are located in the world. The areas around the Equator are warm and humid, with 
a lot of  moisture (water).”

•	 Remind students where Panama is located on the map. Ask students to turn and talk with a partner about what 
they remember reading about rainforests in Panama.

•	 Ask a few students to share out whole group.

•	 Visuals can help students 
comprehend questions 
and discussions. Chart 
main points in answers 
and post all questions 
asked to students.
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WORK TIME MEETING STUDENTS’ NEEDS

A. Guided Practice and Discussion: Comparing and Contrasting Research Methods (20 minutes)
•	 Ask students to join in their usual (for much of  this unit) groups of  four. Introduce the learning target: “I can 

compare and contrast different research methods that Meg Lowman has used.” 
•	 Ask several students to share out the meaning of  the words compare (identify similarities) and contrast (identify 

differences). 
•	 Bring students’ attention to the word methods. Ask for suggestions about the meaning of  this word. Listen for 

definitions	such	as:	“Ways	to	do	things;	process;	techniques;	system,”	etc.
•	 Direct students to turn to page 35 of  The Most Beautiful Roof  in the World. It begins with, “In Cameroon there ...” 

Say: “As I read these pages aloud, think about the following question:
* “How does Meg Lowman’s research in Cameroon and Panama compare or contrast	to	her	work	in	Blue	Creek?”

•	 Read aloud pages 35–36 as students follow along silently. 
•	 Give	students	2	minutes	to	think	on	their	own,	and	then	briefly	discuss	the	question	with	their	group.	
•	 Invite	several	students	to	share	out	whole	group.	Listen	for	statements	such	as:	“She	uses	an	inflatable	raft	or	

construction	crane	instead	of 	walkways;	she	researched	the	emergent	tops	of 	trees	instead	of 	columns	from	the	
floor	to	the	understory;	she	is	studying	leaves	and	plants	in	these	places	too,”	or	similar	ideas.

•	 Explain to students that they now will reread small chunks of  the text on their own. Their purpose is to look 
for the details that describe the research methods Meg Lowman uses in Cameroon and Panama.

•	 Give	students	3	to	4	minutes	to	first	read	paragraph	1	on	page	35	(“In	Cameroon	there	were	no	walkways	.	.	.”	
through “…leaves in the middle of  the crowns or within the canopy itself.”)

•	 Then discuss:
*	“How	did	Meg	Lowman	conduct	her	research	in	Cameroon?”	

•	 Next, allow students 3 to 4 minutes to read the last paragraph on page 36. (This runs from “In Panama, at 
another site . . .” through “. . . she found a single vine could lace together sixty-four different canopy trees.”) 

•	 Then discuss:
*	“How	did	Meg	Lowman	conduct	her	research	in	Panama?”

•	 Display the Researching in the Rainforest Three-Column note-catcher and distribute one per student plus 
one	sheet	per	group	to	fill	out	collectively.

•	 When possible, provide 
text or materials found 
in students’ L1. This can 
help students understand 
materials presented in 
English.

•	 Students needing 
additional supports 
may	benefit	from	
partially	filled-in	graphic	
organizers.

•	 ELL language 
acquisition is facilitated 
by interacting with native 
speakers of  English 
who provide models of  
language.
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WORK TIME MEETING STUDENTS’ NEEDS

•	 Explain	to	students	that	they	will	work	with	their	group	members	to	fill	out	their	own	note-catchers	and	then	
work together to gather the information onto one form. Students will have to look back at pages 14–15 to 
remind themselves of  how Meg gets to the canopy in Belize (8–10 minutes).

•	 Let students review the note-catchers. Clarify any directions as necessary.
•	 Circulate to support as needed.
•	 After students have completed their charts, invite several students to share out the details they recorded 

whole group.
•	 Now that students have examined the text more closely, once again pose the question: “How is Meg 

Lowman’s research in Cameroon and Panama different or similar to her work in the Blue Creek rainforest of  
Belize?”

•	 Invite several students to share new ideas whole group.
•	 Students may place their completed chart in their Rainforest Research folder.
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WORK TIME MEETING STUDENTS’ NEEDS

B. Group Read: Text-Dependent Questions (15 minutes)
•	 Introduce the learning target: “I can use quotes from the text as evidence in my answers to questions.” 
•	 Ask several students to remind the class of  the meaning of  the words quotes (dialogue or speaking parts in a 

book, surrounded by quotation marks) and evidence	(facts;	details	from	the	book;	proof).
•	 Distribute the Text-Dependent Questions: Researching the Rainforest, Pages 35–36 (one per student).
•	 Ask students to read through the questions as a group and then work together to go back to pages 35–36 to 

find	answers.	After	they	have	talked	as	a	group,	remind	students	to	record	answers	on	their	individual	Text-
Dependent Questions: Researching the Rainforest, Pages 35–36 

•	 Move	throughout	the	room	to	offer	support	or	clarification.	Continue	to	remind	students	to	go	back	into	the	
text	to	find	evidence.	

•	 Once students have completed their answers, cold call a few to share their responses with the whole group.
•	 Ask	students	to	hold	on	to	their	sheets;	they	will	revise	during	the	next	part	of 	the	lesson.	

•	 ELLs may be unfamiliar 
with Tier 2 vocabulary 
words (e.g., use, text, 
answers, questions). Clarify 
vocabulary with students 
as needed.

•	 Consider giving students 
who struggle with 
language fewer questions.

•	 Consider providing 
extra time for tasks and 
answering questions in 
class discussions. Some 
students need more time 
to process and translate 
information.
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WORK TIME MEETING STUDENTS’ NEEDS

C. New Vocabulary Work: Key Vocabulary to Deepen Understanding (10 minutes)
•	 Students remain in groups. Introduce the learning target: “I can determine the meaning of  new words in The 

Most Beautiful Roof  in the World.”
•	 Ask students to share out a few strategies that they use to determine the meaning of  new words. Listen for 

strategies	such	as:	“Use	context	clues;	break	the	word	into	familiar	parts;	look	at	pictures	on	the	page	for	clues,”	
etc.

•	 List the following words on the board:
*	immense,	inflatable,	dirigible,	pontoons,	numerous,	qualities,	consumed,	grueling,	lurked,	gondola,	steer,	

linked, thorough
•	 Remind students of  the game Charades (from Module 1). Explain that each member of  the group will choose a 

word from this list to silently perform for their group members to guess. Each member of  the group should get 
a turn to act out at least one word. Clarify instructions as necessary.

•	 Give the class 2 to 3 minutes to play Charades. Circulate to support as needed.
•	 After students have acted out their words, review the following terms whole group. Ask several students to 

share out the meaning of  the following words:
* immense:	huge;	enormous
* inflatable:	can	be	filled	with	air
* dirigible:	blimp;	airship
* pontoons:	floating	supports
* numerous:	many;	a	large	number	of
* qualities:	characteristics;	traits
* consumed: eaten, used up
* grueling:	difficult;	terrible;	hard
* lurked:	lay	in	wait;	prowled
* gondola:	cable	car;	wide-mouthed	traveling	container
* steer:	guide;	turn;	maneuver
* linked:	connected;	joined
* thorough:	careful;	systematic;	detailed

•	 Use vocabulary learning 
strategies to support all 
learners:	prefixes,	root	
words,	suffixes,	cognates,	
and context.
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WORK TIME MEETING STUDENTS’ NEEDS

•	 Then give students 1 to 2 minutes to work with group members to revise their answers to the text-dependent 
questions, based on new understandings.

•	 As time allows, invite several students to share out answers their group revised and how they applied any new 
understandings about vocabulary to improve their responses.

•	 Collect students’ Text-Dependent question sheets. Read over to informally assess students’ ability to respond to 
the questions using key words and details from the text.
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CLOSING AND ASSESSMENT MEETING STUDENTS’ NEEDS

A. Debrief: Four Corners (5 minutes)  
•	 Post the Four Corners sheets in different corners or areas of  the room: Walkways, Staples, 

Floating Raft, Crane (see Teaching Note, above).
•	 Bring the entire class together. Say: “You have read about the ways that Meg Lowman conducts 

research in the rainforest. Now you are going to ‘vote’ for your favorite method by participating in 
Four	Corners.	The	four	choices	are:	walkways,	staples,	floating	raft,	or	crane.”	

•	 Direct students’ attention to the four categories listed around the room. Ask students to move to 
the corner for the method they choose.

•	 Once students are in corners, ask them to talk with other students in that corner:
*	“Why	did	you	choose	this	as	your	favorite	method	of 	research?”

•	 Encourage	students	to	refer	to	specific	details	(text	or	pictures)	from	the	book	to	justify	their	
method selection. Invite a few students to share out. 

•	 For students needing additional 
supports producing language, consider 
offering a sentence frame or starter, or 
a cloze sentence to assist with language 
production and provide the structure 
required. 

HOMEWORK MEETING STUDENTS’ NEEDS

1. Reread pages 35–36 to someone (or yourself) at home.
2. Add any new learning about Meg Lowman to the Meg Lowman KWL chart in your journal.
3. Add any new understandings about biodiversity to the AQUA Biodiversity chart in your journal.
4. Add three words reviewed in class today to one of  your glossaries. Choose from this list: 

compare,	contrast,	methods,	quotes,	evidence;	immense,	inflatable,	dirigible,	pontoons,	numerous,	
qualities, consumed, grueling, lurked (35), gondola, steer, linked, thorough (36) 

•	 Audio recordings of  text can aid 
students in comprehension. Students 
can pause and replay confusing 
portions while they follow along in the 
text.

•	 For	students	who	may	have	difficulty	
determining important words to add 
to their glossaries, consider prioritizing 
the following words for them: 
methods, evidence, numerous
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World Map: Cameroon

World map with the country of  Cameroon highlighted:
www.naturalhistoryonthenet.com/Facts_Figures/Country_Facts/cameroon.htm 
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GRADE 5, MODULE 2A: UNIT 2, LESSON 12

Researching in the Rainforest 3-Column note catcher
Focus on pages 14, 15 and 33 of  The Most Beautiful Roof  in the World. 

Country Research Method Text that Describes the Research 
Method

Cameroon

Cooperation with group

Belize
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GRADE 5, MODULE 2A: UNIT 2, LESSON 12

Researching in the Rainforest 3-Column note catcher
Focus on pages 14, 15 and 33 of  The Most Beautiful Roof  in the World. 

Country Research Method Text that Describes the Research Method

Cameroon Inflatable	Raft	(with	dirigible) •	 Dirigible	floats	raft	over	canopy
•	 Raft settles on emergent crowns of  canopy
•	 Hang over sides of  raft on pontoons held by 

ropes
•	 Walk along pontoons

Cooperation with group Construction crane (gondola) •	 Swings through the canopy on the crane
•	 Stands in gondola to radio crane operator so 

he could steer her where she wanted to go

Belize Walkways •	 Puts on a safety harness
•	 Climbs the metal ladders
•	 Climbs the staples (footholds)
•	 Clips the safety lines to the wires with each 

step
•	 Swings onto the platform
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Text-Dependent Questions: Researching the Rainforest pages 35-36

1. According to the text, what is a dirigible?		Support	your	answer	with	evidence	from	the	text. 
 
 
 
 
 
 
 
 
 
 
 

2. The author states, “As fun as this giant trampoline in the sky was, working from it was also grueling.”  What 
does the word grueling	mean	in	this	sentence?		Support	your	answer	with	evidence	from	the	text. 
 
 
 
 
 
 
 
 
 
 
 

3. On page 36, the author describes how when Meg Lowman stepped into a battalion of  army ants she screamed 
bloody	murder.  What does the expression screamed	bloody	murder	mean?		Why	did	Meg	do	this?	Support	your	
answer with evidence from the text.
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GRADE 5, MODULE 2A: UNIT 2, LESSON 12

Teacher Resource: Text-Dependent Questions: Researching the Rainforest pages 35-36

1. According to the text, what is a dirigible?		Support	your	answer	with	evidence	from	the	text. 
 
 
A dirigible is like a blimp and is used to carry the inflatable raft to the canopy; text says, “there was 
an immense inflatable raft that a dirigible floated over the rainforest canopy.” In the photograph 
above the paragraph, there is a picture of  a blimp above the trees. 
 

2. The author states, “As fun as this giant trampoline in the sky was, working from it was also grueling.”  What 
does the word grueling	mean	in	this	sentence?		Support	your	answer	with	evidence	from	the	text. 
 
 
Very hard or difficult; the text states it was grueling, then goes on to describe the “sun slammed 
down on scientists like a sledgehammer,” and that temperatures reached 120 degrees every day. 
 

3. On page 36, the author describes how when Meg Lowman stepped into a battalion of  army ants she screamed 
bloody	murder.  What does the expression screamed	bloody	murder	mean?		Why	did	Meg	do	this?	Support	your	
answer with evidence from the text. 
 
It means to scream loudly; text says she “woke the entire camp” and that everybody thought that 
she had been bitten by the poisonous Gabon viper.
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Four Corners sheets

Walkways

Staples
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GRADE 5, MODULE 2A: UNIT 2, LESSON 12

Four Corners sheets

Floating
Raft

Crane
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LONG-TERM TARGETS ADDRESSED (BASED ON NYSP12 ELA CCLS)

I can make inferences using quotes from the text. (RI.5.1)
I can determine the main idea(s) of  an informational text based on key details. (RI.5.2)

I can explain important relationships between people, events, and ideas in a historical, scientific, or technical text using specific details in the text. 
(RI.5.3)

I can develop the topic with facts, definitions, details, and quotations. (W.5.2)
I can use precise, content-specific vocabulary to inform or explain about a topic. (W.5.2)

I can produce clear and coherent writing that is appropriate to task, purpose, and audience. (W.5.4)

SUPPORTING LEARNING TARGETS ONGOING ASSESSMENT

• I can explain what happened during the night walk.
• I can write interview questions for Meg Lowman about the rainforest spider from 

the point of  view of  a scientist, using scientific vocabulary.
• I can create answers to interview questions by inferring how Meg Lowman would 

answer them.
• I can revise interview question and answers, given feedback from my peers.

• Journal (Meg Lowman KWL chart, AQUA 
Biodiversity chart, glossaries)

• Interview
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AGENDA TEACHING NOTES

1. Opening 
   A. Review of  Homework and Engaging the Reader  
       (5 minutes)
2. Work Time 
   A. Read-Aloud and Rereading: The Night Walk (15 minutes)
   B. Writing a Short Interview with Meg Lowman (20 minutes)
   C. Critique and Feedback (15 minutes)
3. Closing and Assessment
   A. Debrief  (5 minutes)

• In advance: Consider writing the vocabulary words on a large piece of  chart 
paper beforehand to save time during the lesson.

• In this lesson, students write interview questions that they would like to ask 
Meg Lowman about her research. This activity serves as an engaging way 
for them to reread and look back into text for the purpose of  promoting 
deeper understanding of  the topic. It also gives students the chance to revisit 
and enhance their understanding of  both the structure and the purpose 
of  interviews, and of  how interviews are used to communicate scientific 
research. 

• Review: Praise-Question-Suggest and Fist to Five protocols in Checking for 
Understanding Techniques (Appendix 1)

LESSON VOCABULARY MATERIALS

explain, point of  view, scientific vocabulary, inferring; 
winching (37); identical, inhabitant, “the ends justify the 
means” (39)

• Journal
•	 The	Most	Beautiful	Roof 	in	the	World (one per student)
• Meg Lowman KWL anchor chart (from Lesson 1 and onward)
• AQUA Biodiversity anchor chart (from Lesson 4 and onward)
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OPENING MEETING STUDENTS’ NEEDS

A. Review Homework and Engaging the Reader (5 minutes)
• Ask students to take out their journals and share with a partner their homework from Lesson 12: one thing each 

they added to the Meg Lowman KWL and AQUA charts, and an academic word and a scientific word from 
pages 35–36 that they selected for their glossaries, and why they chose those words.

• Say: “Today you are going to write interview questions and answers from the perspective of  scientists. Let’s 
think about the interviews with scientists we have read during this module.”

• Ask several students to share out what they recall about the interviews (i.e., Bryson Voirin, sloth canopy 
researcher; Eve Nilson, studying frogs in the Amazon; four interview questions with Meg Lowman, rainforest 
scientist)

• Ask students to consider: “What is the purpose of  interviewing a scientist?” Invite students to share their ideas 
with a partner. 

• Allow several students to share out whole group. Listen for answers such as: “To learn about their research; 
learn about why they conduct research; how they research; where they research; communicate new discoveries,” 
or similar ideas.

• Visuals can help students 
comprehend questions 
and discussions. Chart 
main points in answers 
and post all questions 
asked to students.
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WORK TIME MEETING STUDENTS’ NEEDS

A. Read Aloud and Rereading: The Night Walk (15 minutes)
• Ask students to join their groups of  four.
• Introduce the learning target: “I can explain what happened during the night walk.” Ask a few students to 

share out the meaning of  explain (give details; describe).
• Say: “To learn more about Meg Lowman’s research in the rainforest, we are going to read about a night 

walk Meg Lowman went on with her sons James and Edward.”
• Orient students to page 37 of  The Most Beautiful Roof  in the World. Ask them to follow along silently 

as page 37 to the middle of  page 39 is read aloud. Beginning with “That night after supper . . .” through 
“What is permissible, or justifiable, is always a concern—do the ends justify the means?”

• Then give students 3 to 5 minutes to reread the same text, independently, considering this question: “What 
happened during the night walk?”

• After students have reread the pages, invite them to talk in their groups about what happened during the 
night walk.

• Allow several students to share out whole group. Listen for answers such as: “They found a new species 
of  spider—a slingshot spider; Meg Lowman collected the spider for study; her sons were worried she had 
killed the last spider of  its kind,” or similar details.

• Briefly review key vocabulary from these pages. Ask students to suggest definitions and share the strategies 
that they use to determine the meaning of:
* winching: pulling in; cranking
* identical: exactly the same; totally similar
* inhabitant: one who lives there; occupant
* the	ends	justify	the	means: expression meaning: “If  you do something bad to accomplish something good, 

then it is okay.”

• Provide nonlinguistic symbols 
(e.g., a moon for night, a stick 
figure walking for walk) to 
assist struggling readers in 
making connections with 
vocabulary. These symbols 
can be used throughout the 
year. Specifically, they can 
be used in directions and 
learning targets.

• Provide ELLs bilingual 
word-for-word translation 
dictionaries or online 
translation sources such as 
Google Translate to assist 
with comprehension. ELLs 
should be familiar with 
how to use glossaries or 
dictionaries.

• All students developing 
academic language will benefit 
from direct instruction of  
academic vocabulary.
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WORK TIME MEETING STUDENTS’ NEEDS

B. Writing a Short Interview with Meg Lowman (20 minutes)
• Place students in pairs.
• Introduce the learning targets: “I can write interview questions for Meg Lowman about the rainforest 

spider from the point of  view of  a scientist, using scientific vocabulary,” and “I can create answers to 
interview questions by inferring how Meg Lowman would answer them.”

• Ask several students to share the meaning of:
* point	of 	view: perspective; who is doing the thinking or talking
* scientific	vocabulary: words that name plants or animals; names of  tools scientists use; names and steps of  

research methods 
* inferring: coming to a conclusion or forming an opinion based on evidence or reasoning

• Say: “Now you will create interview questions for Meg Lowman. Pretend that you are Eve Nilson, the 
teenage scientist we read about in Unit 1. What questions would you want to ask Dr. Lowman? Writing 
from the point	of 	view of  a scientist like Eve Nilson helps us to think more deeply about why and how 
scientists conduct research.”

• Give students 2 minutes to work with their partners to reread the first four sentences of  paragraph 5 
on page 39, starting “Meg has an answer for her sons . . .” through “. . . it is responsible collection for 
identification that makes her a good scientist.”

• Then prompt students to consider: “What are some questions a young scientist like Eve Nilson might 
want to ask expert scientist Meg Lowman about her research of  the slingshot spider?”

• Invite pairs to take 2 minutes to brainstorm potential interview questions. 
• Cold call several students to share out their possible questions. 
• Ask the class: “What makes a good interview question?” Invite students to share out ideas and list on the 

board. 
• Listen for students to list some of  the following: “Asks for specific details; gets at why Meg Lowman 

researches; why she uses certain methods; helps us understand what makes her a ‘good’ scientist; helps us 
find out more about what she researches; will use scientific and academic vocabulary,” or similar ideas.

• Suggest any of  these criteria that students do not mention.  

• Consider providing either 
questions or answers for 
students who struggle and have 
them provide the corresponding 
question or answer.

• Consider allowing students who 
struggle with writing to dictate 
their suggestions for questions 
and answers to a partner or 
teacher.

• Consider partnering an ELL 
with a student who speaks the 
same L1, when discussion of  
complex content is required. 
This can let students have more 
meaningful discussions and 
clarify points in their L1. 

• Provide anchor charts for 
processes such as: How to Write 
an Interview. This would include 
steps and criteria. 
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WORK TIME MEETING STUDENTS’ NEEDS

• Tell students that they will need to work with their partners to create four interview questions that Eve Nilson 
might ask Meg Lowman about her research of  the slingshot spider. Ask them to include one question that 
specifically asks Dr. Lowman to justify why she took the slingshot spider to study. Students should write their 
interview questions and answers on one shared page. Clarify instructions as necessary. 

• Give students 5 minutes to write their questions. Circulate to support as needed. Remind students to refer to 
the criteria for good interview questions that they listed. Encourage them to use the scientific and academic 
vocabulary in the glossary.

• Next, ask students to write answers from the point	of 	view	of  Meg Lowman. Tell students: “You will need to 
infer what Meg Lowman’s answers would be, based on what you have read.” Clarify instructions as necessary. 

• Give students 5 minutes to write their answers. 
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WORK TIME MEETING STUDENTS’ NEEDS

C. Critique and Feedback (15 minutes)
• Introduce the learning target: “I can revise interview questions and answers given feedback from my peers.” 

Ask several students to share what it means to revise (edit; improve; change). Then ask the class to define feedback	
(comments; questions; suggestions).

• Say: “Revising work based on specific feedback helps us to improve our writing skills.”
• Remind students of  the Praise-Question-Suggest protocol that they have used previously. Explain that after 

they read their peers’ questions and answers, they will need to offer one Praise, ask one Question about the 
interview, and make one Suggestion for revision. Clarify instructions as necessary.

• Tell students that they will join another pair. Each pair will have two minutes to share with the other pair just 
ONE question and answer for which they most want feedback.

• Each pair will share by reading ONE question and answer that they wrote.
• One student reads the role of  “Eve Nilson.”
• One partner reads the role of  “Dr. Meg Lowman.” 
• The other pair will use the Praise-Question-Suggest protocol to offer feedback. 
• Circulate to support as needed.
• Once pairs have shared, give them 2 to 3 minutes to revise their interview question and answer.
• Cold call several pairs to share out:

* “What feedback did you find most useful?”
* “How did your revisions improve your writing?”

• Ask students to reflect on this activity: “How did writing questions and answers from scientists’ points of  view 
help us to understand more about Meg Lowman’s research?”

• Cold call students to share out their ideas.

• Consider writing and 
breaking down multistep 
directions into numbered 
elements. Students can 
return to these guidelines 
to make sure they are on 
track.
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CLOSING AND ASSESSMENT MEETING STUDENTS’ NEEDS

A. Debrief  (5 minutes) 
• Ask: “What did you learn about Meg Lowman?” Add students’ ideas to L column of  the Meg 

Lowman KWL anchor chart. 
• Read the learning targets aloud. Pause after each for students to show their level of  mastery toward 

the target, using the Fist to Five protocol.

Note	students	showing	a	fist	or	1,	2,	or	3,	as	they	may	need	more	support	or	strategies	to	understand	the	text	and	new	
vocabulary.

• For students needing additional 
supports producing language, consider 
offering a sentence frame or starter, or 
a cloze sentence to assist with language 
production and provide the structure 
required. 

HOMEWORK MEETING STUDENTS’ NEEDS

• 1. Reread page 37–39 and your interview to someone (or yourself) at home. Discuss with that 
person whether you would have taken the spider out of  the forest, and why. 

• 2. In your journal, write a brief  response to the question: “As a scientist, would you take a new 
species out of  the rainforest? Why or why not?”

• 3. Choose three academic words that we reviewed in class today to add to your glossaries. Choose 
from this list: explain, point of  view, scientific vocabulary, inferring, winching (37), identical, 
inhabitant, “the ends justify the means” (39)

• Audio recordings of  text can aid 
students in comprehension. Students 
can pause and replay confusing portions 
while they follow along in the text.

• For students who may have difficulty 
determining important words to add to 
their glossaries, consider prioritizing the 
following words for them: explain, point 
of  view, identical
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LONG-TERM TARGETS ADDRESSED (BASED ON NYSP12 ELA CCLS)

I can explain what a text says using quotes from the text. (RI.5.1)
I can determine the main idea(s) of  an informational text based on key details. (RI.5.2)

I can summarize an informational text. (RI.5.2)
I can determine the meaning of  academic words or phrases in an informational text. (RI.5.4)
I can determine the meaning of  content words or phrases in an informational text. (RI.5.4)

SUPPORTING LEARNING TARGETS ONGOING ASSESSMENT

•	 I can explain how Meg Lowman communicates her research.
•	 I can explain biodiversity by using quotes from the text.
•	 I can determine ways to explain biodiversity to others.
•	 I can determine the meaning of  new words in The Most Beautiful Roof  in the World.

•	 Journal (Meg Lowman KWL chart, AQUA 
Biodiversity anchor chart, glossaries)
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AGENDA TEACHING NOTES

1. Opening
   A. Review of  Homework and Engaging the Reader (5 minutes)
2. Work Time 
   A. Read-Aloud and Rereading: How Does Meg Lowman Communicate Her Research? (15 minutes)
   B. Group Work: Explaining Biodiversity (25 minutes)
   C. Key Vocabulary to Deepen Understanding (10 minutes)
3. Closing and Assessment
   A. Debrief  and Looking Ahead (5 minutes)

•	 During Work Time Part B, groups will 
work on task cards. Each group will 
need another group to share with at 
the end of  Part B.

LESSON VOCABULARY MATERIALS

communicate, explain, determine, synthesize, taking action; 
balance, conservation, concern, traces (39), illuminated, 
enter,	figures	(41),	pondering	(42)

•	 Journal
•	 The Most Beautiful Roof  in the World (one per student)
•	 Meg Lowman KWL anchor chart (from Lesson 1)
•	 What Is Biodiversity? Task cards (1–5, one per group)
•	 AQUA Biodiversity anchor chart (from Lesson 4)
•	 Sticky	notes	for	evidence	flags	(for	Part	B	of 	Work	Time	and	homework)
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OPENING MEETING STUDENTS’ NEEDS

A. Review Homework and Engaging the Reader (5 minutes)
•	 Ask students to take out their journals. Direct students to share with a partner their homework from 

Lesson 13: the three new academic words from pages 37–39 and their written response to the question: 
“As a scientist, would you take a new species out of  the rainforest? Why or why not?”

•	 Explain	to	students:	“Today	we	are	going	to	read	the	final	pages	of 	our	book	about	Meg	Lowman,	The 
Most Beautiful Roof  in the World.	We	will	also	look	back	at	some	of 	the	passages	to	help	us	confirm	our	
understanding of  what biodiversity is.”

•	 Consider partnering an ELL 
with a student who speaks the 
same L1, when discussion of  
complex content is required. 
This can let students have more 
meaningful discussions and 
clarify points in their L1. 
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WORK TIME MEETING STUDENTS’ NEEDS

A. Read Aloud and Rereading: How Does Meg Lowman Communicate Her Research? (15 minutes)
•	 Ask students to join their groups of  four.
•	 Introduce the learning targets: “I can explain how Meg Lowman communicates her research.” Invite 

several	students	to	offer	definitions	for	the	word	communicate (share; make public).
•	 Say:	“As	I	read	these	final	pages	aloud,	think	about	how	Meg	Lowman	communicates her research.”
•	 Orient students to page 39, and tell them to follow along silently as pages 39–42 are read aloud, beginning 

with:	“But	we	have	to	take	it	back.	I’m	going	to	send	it	to	the	Smithsonian	for	identification,”	through	to	
the last page.

•	 Give students 3 to 4 minutes to discuss: “How does Meg Lowman communicate her research?” 
•	 Direct students’ attention to the Meg Lowman KWL anchor chart. Invite several students to share out 

their response to the question. Record ideas in the L column of  the chart (as students record ideas in their 
own KWL journal). 

•	 Listen for ideas, such as: “She allowed the author of  this book to write about her work in the rainforests; 
she collects samples to send back to other scientists or the Smithsonian; she records, sketches, traces her 
findings;	records	her	figures/data	onto	her	computer.”	

•	 Visuals can help ELLs and 
other students comprehend 
questions and discussions. 
Chart main points in answers 
and post all questions asked 
to students.
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WORK TIME MEETING STUDENTS’ NEEDS

B. Group Work: Explaining Biodiversity (25 minutes)
•	 Introduce the learning target: “I can explain biodiversity by using quotes from the text.”
•	 Cold call several students to share what they recall about the meaning of  the word explain (give details; 

make clear; describe). 
•	 Tell students that they are going to begin to synthesize what they have learned from all of  their readings 

about biodiversity by explaining what biodiversity is. Say to students: “Remember that to synthesize 
something means to combine all your thinking and learning about a topic. Tomorrow, you will have a 
chance to write about rainforest scientist Meg Lowman, so it is important that today you continue to 
listen carefully and take good notes.”

•	 Distribute one What Is Biodiversity? task card to each group.
•	 Explain the directions to students: “Each group has a task card. As a group, you will do the following: 

* Reread the section of  text noted on the card.
* Record quotes from the text that help explain what biodiversity is.
* Review Understandings from the AQUA Biodiversity anchor chart.
* Discuss what you think biodiversity is based on the quotes you chose.
* Write a sentence that explains what biodiversity is.”

•	 Clarify directions as necessary. 
•	 Give students 10 minutes to work in their group on their task cards. Circulate to support as needed.
•	 Then	ask	each	group	to	find	one	other	group	that	has	a	different	task	card.	
•	 In these new combined groups, give students 10 minutes to do the following:

* Share the sentence you wrote to explain biodiversity.
•	 Discuss: 

* What page from the text did you reread? 
* What quotes from the text helped to explain biodiversity?
* How were our sentences about biodiversity similar?
* How were our sentences different?

•	 Circulate to support as needed.
•	 As time allows, invite several students to share out biodiversity sentences they heard from another group 

that they think clearly explain what biodiversity is.
•	 Ask students to return to their regular groups of  four.
•	 Introduce the learning target: “I can determine ways to explain biodiversity to others.”

•	 Students needing additional 
supports	may	benefit	from	
partially	filled-in	task	cards.

•	 Consider writing and breaking 
down multistep directions into 
numbered elements. ELLs can 
return to these guidelines to 
make sure they are on track.

•	 Consider providing extra 
time for tasks and answering 
questions in class discussions. 
Some students need more 
time to process and translate 
information.
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WORK TIME MEETING STUDENTS’ NEEDS

•	 Cold call students to explain what it means to determine (decide; choose).
•	 Direct the class’s attention to the Action column (last A) of  the AQUA Biodiversity anchor chart.
•	 Ask	students	to	briefly	discuss	with	their	groups:	“What	is	taking action?” Invite several students to share out 

whole group. Listen for ideas such as: “doing something; achieving a goal” etc.
•	 Give students 3 minutes to brainstorm in their groups about ways they could “take action” to explain 

biodiversity to others (peers, family members, friends, community members, etc.) 
•	 Cold call students to share their ideas. List students’ ideas in the last A column of  the AQUA chart. Ask 

students to record ideas on the AQUA chart in their journals. Remind them that these notes may be very 
helpful for them during their assessment in the next lesson. 

•	 Distribute sticky notes	to	use	as	evidence	flags	(students	should	be	familiar	with	these	from	Module	1).	Ask	
students	to	place	a	flag	on	each	of 	the	pages	from	the	task	cards,	since	they	may	want	to	refer	to	these	during	
the assessment: pages 12, 13, and 30.
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WORK TIME MEETING STUDENTS’ NEEDS

C. Key Vocabulary to Deepen Understanding (10 minutes)
•	 Students remain in their groups of  four.
•	 List the following words on the board:

*	balance,	conservation,	concern,	traces,	illuminated,	enter,	figures,	pondering
•	 Review the learning target: “I can determine the meaning of  new words in The Most Beautiful Roof  in the World.”
•	 Say: “We have learned a lot about Meg Lowman through our close reading of  The Most Beautiful Roof  in the 

World. The words I have listed focus on two things we have learned about her:
* How Meg Lowman communicates her research;
* How she takes action to preserve biodiversity.”

•	 Ask students to spend 3 to 4 minutes to discuss in groups:
* Which words relate to communicating research?
* Which words relate to taking responsible actions?

•	 Encourage them to look back at pages 39–42 for context clues to help them determine the meaning of  any 
unknown words. 

•	 After student groups have sorted the words, gather students’ attention whole group for a brief  discussion about 
the meaning of  each word. Listen for students to make suggestions such as:
* Balance (v): make things equal; keep steady (academic)
* conservation:	protection;	preservation	(scientific)
* concern: worry; fear (academic)
* traces: outlines; tracks (academic)
* illuminated: lit up; supplied with light (academic)
* enter : input; type in (academic)
* figures: totals; numbers (academic)
* pondering: thinking about; considering (academic)

•	 Ask	groups	to	briefly	discuss	whether	they	now	would	move	any	words	to	the	other	category,	based	on	new	
understandings.

•	 Cold	call	individuals	to	share	out	a	word	they	determined	should	go	in	each	category	and	why	that	word	fits	in	
that category. 

•	 All students developing 
academic language will 
benefit	from	direct	
instruction of  academic 
vocabulary.

•	 Consider providing 
visuals of  each 
vocabulary word to 
facilitate vocabulary 
acquisition for students 
that struggle with 
language.
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CLOSING AND ASSESSMENT MEETING STUDENTS’ NEEDS

A. Debrief  (5 minutes) 
•	 Ask student to think about the two big ideas they have discussed today: 

* How Meg Lowman communicates her research
* What actions Meg Lowman takes to conserve biodiversity.

•	 Invite several students to share their ideas whole group. Add to the L column of  the KWL. 
(Students should record ideas in the journal KWL.) 

•	 Congratulate students on completing their close-read about rainforest scientist Meg Lowman. 
Remind them that tomorrow they will have an opportunity to share through writing all they have 
learned about Meg Lowman and her exciting work.

•	 Read the learning targets aloud. Pause after each for students to show a thumbs-up (I got it!), 
thumbs-sideways (sort of  have it), or thumbs-down (didn’t get it) for each target.

•	 Distribute	more	sticky	notes	for	the	class	to	use	as	evidence	flags	for	tonight’s	homework.

•	 For students needing additional 
supports producing language, consider 
offering a sentence frame or starter, or 
a cloze sentence to assist with language 
production and provide the structure 
required. 

HOMEWORK MEETING STUDENTS’ NEEDS

1. Reread	pages	39–42	to	someone	(or	yourself)	at	home.	As	you	read,	use	evidence	flags	to	mark	the	
following passages:

 * Describe how Meg Lowman conducts research.
 * Describe what Meg Lowman researches.
2.   Add four vocabulary words from pages 39–42 to the glossaries in your journal:
 * Two “academic” words that describe Meg Lowman’s thoughts or feelings about her research
	 *	Two	“scientific”	words	that	describe	what	Meg	Lowman	studies

Note: In Lesson 15, students will complete the End of  Unit 2 On-Demand Assessment. 

•	 Audio recordings of  text can aid 
students in comprehension. Students 
can pause and replay confusing portions 
while they follow along with the text.
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GRADE 5, MODULE 2A: UNIT 2, LESSON 14

What is Biodiversity? Task Cards (1-5)

TASK CARD #1

READ On page12, read the last two sentences of  paragraph 1 (starting with: “In this shadowed  
world	.	.	.”	)	AND	all	of 	paragraph	2	(ending	with	“.	.	.high	above	the	forest	floor	in	the	tanks	of 	
bromeliads.”). 

QUOTES Record quotes from the text that help to explain biodiversity.

REVIEW Look back at the “AQUA Biodiversity” anchor chart for ideas about biodiversity.

EXPLAIN Write one sentence to explain what biodiversity is.
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GRADE 5, MODULE 2A: UNIT 2, LESSON 14

What is Biodiversity? Task Cards (1-5)

TASK CARD #2

READ On page 12, read all of  paragraph 3 (starting with the phrase: “The rainforest is a timeless . . 
.”	and	ending	with	“.	.	.a	rush	of 	opportunistic	species	to	fill	the	gaps.”).

QUOTES Record quotes from the text that help to explain biodiversity.

REVIEW Look back at the “AQUA Biodiversity” anchor chart for ideas about biodiversity.

EXPLAIN Write one sentence to explain what biodiversity is.
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GRADE 5, MODULE 2A: UNIT 2, LESSON 14

What is Biodiversity? Task Cards (1-5)

TASK CARD #3

READ On page 13, read all of  paragraph 1 (starting with: “Meg Lowman believes . . .” and ending 
with “. . . how it will have an impact.”).

QUOTES Record quotes from the text that help to explain biodiversity.

REVIEW Look back at the “AQUA Biodiversity” anchor chart for ideas about biodiversity.

EXPLAIN Write one sentence to explain what biodiversity is.
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GRADE 5, MODULE 2A: UNIT 2, LESSON 14

What is Biodiversity? Task Cards (1-5)

TASK CARD #4

READ On page13, read all of  paragraph 2 (starting with: “When Meg wants to have a close look . . .” 
and ending with “How many species can be removed before it will break?”).

QUOTES Record quotes from the text that help to explain biodiversity.

REVIEW Look back at the “AQUA Biodiversity” anchor chart for ideas about biodiversity.

EXPLAIN Write one sentence to explain what biodiversity is.
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GRADE 5, MODULE 2A: UNIT 2, LESSON 14

What is Biodiversity? Task Cards (1-5)

TASK CARD #5

READ on page 30, read all of  paragraph 2 (starting with: “Continuing to count . . .” and ending with 
“. . . and at the most thirty different species.”).

QUOTES Record quotes from the text that help to explain biodiversity..

REVIEW Look back at the “AQUA Biodiversity” anchor chart for ideas about biodiversity.

EXPLAIN Write one sentence to explain what biodiversity is.
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END-OF-UNIT ASSESSMENT: ON-DEMAND ANALYSIS OF MEG LOWMAN’S RESEARCH IN THE RAINFOREST 

GRADE 5, MODULE 2A: UNIT 2, LESSON 15
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LONG-TERM TARGETS ADDRESSED (BASED ON NYSP12 ELA CCLS)

I can write informative/explanatory texts. (W.5.2)
I can use precise, content-specific vocabulary to inform or explain about a topic. (W.5.2)

I can choose evidence from informational texts to support analysis, reflection, and research (W.5.9)

SUPPORTING LEARNING TARGETS ONGOING ASSESSMENT

• I can analyze Meg Lowman’s research in the rainforest. 
• I can justify my analysis by citing evidence from the text.
• I can use academic and scientific vocabulary accurately in my writing.
• I can reflect on my learning.

• End of  Unit 2 Assessment
• Tracking My Progress, End of  Unit 3

AGENDA TEACHING NOTES

1. Opening
   A. Review of  Homework and Engaging the Reader (10 minutes)
2. Work Time 
   A. End-of-Unit Assessment: Analyzing Meg Lowman’s Research in the Rainforest (40 minutes)
   B. Learning Target Reflection (5 minutes)
3. Closing and Assessment: Debrief  (5 minutes)

• Students will take the End of  Unit 2 
Assessment: On-Demand Analysis of  
Meg Lowman’s Research in the Rainforest 
today. They will need to write a two-
paragraph essay explaining what and how 
Meg Lowman researches in the rainforest. 
Later, in Unit 3, students will revisit 
the other guiding question about how 
scientists communicate their findings. 
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END-OF-UNIT ASSESSMENT: ON-DEMAND ANALYSIS OF MEG LOWMAN’S RESEARCH IN THE RAINFOREST 

GRADE 5, MODULE 2A: UNIT 2, LESSON 15
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LESSON VOCABULARY MATERIALS

analyze, cite, evidence, 
accurately

• Journal
•	 The	Most	Beautiful	Roof 	in	the	World (one per student)
• Meg Lowman anchor chart (from Lesson 1 and onward)
• AQUA Biodiversity anchor chart (from Lesson 4 and onward)
• Accordion graphic organizer for paragraph writing (2 per student)
• End of  Unit 2 Assessment: On-Demand Analysis of  Meg Lowman’s Research in the Rainforest (one per 

student)
• End of  Unit Tracking My Progress (one per student)

OPENING MEETING STUDENTS’ NEEDS

A. Review Homework and Engaging the Reader (10 minutes)
• Ask the class to take out their journals. Direct students to share with a partner their homework from 

Lesson 14, pages 39–42: 
* two “academic” words that describe Meg Lowman’s thoughts or feelings about her research; and 
* two “scientific” words that describe what Meg Lowman studies.

• Prompt partners to discuss how they determined if  the word was “academic” or “scientific.”
• Ask students to take out their Most	Beautiful	Roof 	in	the	World with evidence flags from Lesson 14 

homework. 
• Say to students: “Today you are going to complete the end of  unit assessment. You will have time to plan, 

and then will write two separate paragraphs about how Meg Lowman explores the rainforest canopy, and 
what she learns about biodiversity. Review the passages from pages 39–42 that you marked with evidence 
flags describing: 
* how Meg Lowman conducts research; and
* what Meg Lowman researches.”

• Direct students to read through the Meg Lowman KWL and AQUA Biodiversity anchor charts to 
review what they have learned about Meg Lowman as a scientist.

• Ask students to consider:
* What does Meg Lowman study?
* How does she conduct her research?

• Invite students to Pair-to-Share what they have learned about Meg Lowman.
• Cold call students to share out whole group.

• Consider partnering an 
ELL with a student who 
speaks the same L1, when 
discussion of  complex 
content is required. This 
can let students have more 
meaningful discussions and 
clarify points in their L1. 
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WORK TIME MEETING STUDENTS’ 
NEEDS

A. End-of-Unit Assessment: Analyzing Meg Lowman’s Research in the Rainforest (40 minutes)
• Introduce the learning targets: “I can analyze Meg Lowman’s research in the rainforest,” “I can justify my analysis 

by citing evidence from the text,” and “I can use academic and scientific vocabulary accurately in my writing.”
• Ask several students to define:

* analyze: examine, consider, evaluate 
* cite	evidence: use quotes from the text; use details from the book
* accurate: correct, true

• Distribute the End of  Unit 2 Assessment: Analysis of  Meg Lowman’s Research in the Rainforest and the 
Accordion graphic organizer for paragraph writing (two per student). 

• Invite students to quickly skim the assessment. 
• Point out to students that this will be a two-paragraph essay. Direct them to focus on the Criteria for Success 

listed at the bottom of  the assessment. Ask students to pay particular attention to the fact that this is a two-part 
question. They will need to write a paragraph addressing each part of  this question in order to fully respond to 
the prompt. Review with students the criteria for a good paragraph (topic sentence, correct punctuation and 
grammar, complete sentences that stay on topic and concluding sentence). Address any clarifying questions. 

• Tell students they will have 30 minutes, broken into two sessions (planning and writing) to complete their essays. 
Inform students that this essay is on demand: They should do their best in the time they have. They will need 
to use their books, journals, and anchor charts as references during the assessment. Clarify any instructions as 
necessary.

• Part 1: Planning (15–20 minutes)
• Ask student to begin planning their two paragraphs:

* Skim the assessment prompt once again.
* Locate information that addresses both parts of  the prompt question from The	Most	Beautiful	Roof 	in	the	World, 

their journals, and anchor charts.
* Complete one Accordion graphic organizer for each paragraph.

• Circulate to supervise; because this is a formal on-demand assessment, do not provide support other than 
formally approved accommodations.

• Part 2: Writing the Essay (20–25 minutes)

• Consider providing a 
modified assessment 
with fewer criteria for 
students that struggle 
with language.

• Students needing 
additional supports 
may benefit from 
partially filled-in graphic 
organizers.

• Consider allowing 
students that struggle 
with writing to dictate 
their assessment to a 
teacher.

• Consider providing 
extra time for tasks and 
answering questions in 
class discussions. Some 
students need more 
time to process and 
translate information. 
ELLs receive 
extended time as an 
accommodation on NY 
State assessments. 
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END-OF-UNIT ASSESSMENT: ON-DEMAND ANALYSIS OF MEG LOWMAN’S RESEARCH IN THE RAINFOREST 

GRADE 5, MODULE 2A: UNIT 2, LESSON 15
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WORK TIME MEETING STUDENTS’ 
NEEDS

• Prompt students to begin writing. Encourage students to:
* Reread the essay prompt. 
* Determine the sequence of  their paragraphs. 
* Review the criteria for success.
* Refer to the book, their journals, and anchor charts as needed.

• Continue to circulate to supervise.
• If  students finish the assessment early, they may read independently or begin work on the End of  Unit 

Tracking My Progress.
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WORK TIME MEETING STUDENTS’ NEEDS

B.Learning Target Reflection (5 minutes)
• Introduce the learning target: “I can reflect on my learning.” 
• Focus on the word reflect, and ask students for suggestions about what this means. Listen for students to share 

ideas such as: “Look back at my work to think about what I did; how I did; what I am having trouble with; 
what I am doing well,” etc.

• Distribute the End of  Unit Tracking My Progress recording form to students. Explain that this is a self-
assessment, exactly like the Tracking My Progress they completed at the end of  the Mid- and End of  Unit 
1 Assessments. They will reflect on their progress toward the learning targets. Read through the tracker and 
provide clarification as necessary for students. 

• Ask students to independently complete their Tracking My Progress. Ask them to hold on to this sheet to refer 
to during the lesson Debrief. 

• Consider allowing students 
who struggle with 
language to dictate their 
reflections to a partner or 
teacher.

CLOSING AND ASSESSMENT MEETING STUDENTS’ NEEDS

A. Debrief  (5 minutes) 
• Congratulate students on completing their close-read about and analysis of  rainforest scientist Meg Lowman.
• Pair up students. Ask them to share the reflections on their End of  Unit Tracking My Progress recording 

form.
• Invite several students to share out with the whole group. 
• Collect students’ Tracking My Progress forms to review. 
• Collect students journal to review prior to starting Unit 3.

• For students needing 
additional supports producing 
language, consider offering 
a sentence frame or starter, 
or a cloze sentence to assist 
with language production and 
provide the structure required. 

HOMEWORK MEETING STUDENTS’ NEEDS

• None
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GRADE 5, MODULE 2A: UNIT 2, LESSON 15

End-of-Unit 2 Assessment: On-Demand Analysis of  Meg Lowman’s Research in the Rainforest

Name:

Date:

Instructions: 
• Read the essay prompt below.
• Refer to your book, journal, and anchor charts to locate information that helps you respond to the prompt. 
• Use the two Accordion Graphic Organizers for Paragraph Writing (one for each paragraph) to arrange the 

“details” and “explains” you will include in your essay.
• Write a 2-paragraph essay that responds to the prompt below.  
• Use The	Most	Beautiful	Roof 	in	the	World, your journals, and anchor charts as references during the assessment.
• Make sure to cite evidence from the text to support your answer.
• Use both academic and scientific vocabulary in your essay.

How does Meg Lowman explore the rainforest canopy, and what does she learn about biodiversity? After 
reading and analyzing The	Most	Beautiful	Roof 	in	the	World, about rainforest scientist Meg Lowman, write an essay in 
which you address the question and analyze Meg Lowman’s research of  biodiversity in the rainforests, providing 
examples to clarify your analysis.

Criteria for Success and Self-Assessment: 
• Write two high quality paragraphs that have: 

o A topic sentence
o Correct punctuation
o Correct grammar
o Complete sentences that stay on topic
o A concluding sentence

• Include one paragraph on each of  the following: 
o How Meg Lowman conducts her research in the rainforest
o What Meg Lowman learns about biodiversity

• Use academic and scientific vocabulary accurately.
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GRADE 5, MODULE 2A: UNIT 2, LESSON 15

Accordion Graphic Organizer for Paragraph Writing

Use this graphic organizer to help you plan one paragraph of  your essay about Meg Lowman.

Paragraph Topic:

Detail: 

Detail: 

Explain: 

Explain: 
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GRADE 5, MODULE 2A: UNIT 2, LESSON 15

Learning Target: I can determine the meaning of  new words in The	Most	
Beautiful	Roof 	in	the	World.

Mid-Unit Progress Tracker, Unit 2

1. Target in my own words: 

3. Evidence to support my self-assessment: 

2. How am I doing?  Circle one.

I need more help to learn this. I understand some of  this. I am on my way!

Name:

Date:
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GRADE 5, MODULE 2A: UNIT 2, LESSON 15

Learning Target: I can determine the gist of  a selection of  text from 
The	Most	Beautiful	Roof 	in	the	World.

1. Target in my own words: 

3. Evidence to support my self-assessment: 

2. How am I doing?  Circle one.

I need more help to learn this. I understand some of  this. I am on my way!

Mid-Unit Progress Tracker, Unit 2
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GRADE 5, MODULE 2A: UNIT 2, LESSON 15

Learning Target: I can synthesize what I read in The	Most	Beautiful	Roof 	in	the	World.

1. Target in my own words: 

3. Evidence to support my self-assessment: 

2. How am I doing?  Circle one.

I need more help to learn this. I understand some of  this. I am on my way!

Mid-Unit Progress Tracker, Unit 2
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MODULE 5.2A: UNIT 3 LESSONS

M. Lesson 13: Revision and Illustration: Strengthening the Writing in my Rainforest Field Journal and Adding a Labeled Drawing

N. Lesson 14: Revising and Polishing Our Final Products

O. Lesson 15: End of  Unit Assessment: Writing a Rainforest Field Journal Entry about Howler Monkeys 
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Unit 3 builds students’ knowledge about how scientists communicate their findings, with a particular focus on field journals 
and field guides. Students also conduct research on arthropods of  the rainforest.  The list below includes texts with a range 
of  Lexile text measures on these topics. This provides appropriate independent reading for each student to help build content 
knowledge and become interested in scientific writing. 

It is imperative that students read a high volume of  texts at their reading level to continue to build the academic vocabulary 
and fluency that the CCLS demand.

Where possible, texts in languages other than English are also provided. Texts are categorized into three Lexile ranges that 
correspond to Common Core Bands: below-grade band, within band, and above-grade band. Note, however, that Lexile measures 
are just one indicator of  text complexity, and teachers must use their professional judgment and consider qualitative factors as 
well. For more information, see Appendix 1 of  the Common Core State Standards. 

 
Common Core Band Level Text Difficulty Ranges 

(As provided in the NYSED Passage Selection Guidelines for Assessing CCSS ELA)
• Grade 2–3: 420–820L
• Grade 4–5: 740–1010L
• Grade 6–8: 925–1185L

TITLE       AUTHOR AND ILLUSTRATOR TEXT TYPE LEXILE MEASURE

Lexile text measures below band level (under 740L)

Insects Shelley Underwood (author) Informational 460

Ant Cities
Arthur Dorros 

(author/illustrator)
Informational 600

Morpha: A Rain Forest Story
Michael Tennyson (author), 

Jennifer H. Yoswa (illustrator)
Literature 750*

Centipedes Rebecca Rissman (author) Informational 630

Goliath Bird-Eating Tarantula: The 
World’s Biggest Spider

Meish Goldish (author) Informational 710
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TITLE       AUTHOR AND ILLUSTRATOR TEXT TYPE LEXILE MEASURE

Lexile text measures within band level (740–1010L)

Bugs!  Ants Kristin Petrie (author) Informational 760*

Centipedes Kristin Petrie (author) Informational 780*

Secret of  the Plant-Killing Ants and More! Ana María Rodríguez (author) Informational 800*

It’s a Butterfly’s Life Irene Kelly (author) Informational 800

Insects in Danger (World of  Insects) Kathryn Smithyman (author) Informational 810

Goliath Bird-Eating Spiders and Other 
Extreme Bugs

Deirdre A. Prischmann (author) Informational 830

Deadly Praying Mantis Meish Goldish (author) Informational 830

Bizarre Bugs Doug Wechsler (author) Informational 830*

Dirty Rotten Bugs?  Arthropods Unite to 
Tell Their Side of  the Story

Gilles Bonotaux 
(author/illustrator)

Informational 840*

Fabulous Fluttering Tropical Butterflies Dorothy Hinshaw Patent (author) Informational 860*

The Field Guide to Rain Forest Animals: 
Explore the Amazon Jungle

Nancy Honovich (author) Informational 870*

One Day in the Tropical Rainforest Jean Craighead George (author) Literature 880

Rain Forest
Elinor Greenwood (author)

DK Eye Wonder 
Informational 880*

Butterfly and Moths Nic Bishop (author) Informational 890
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* Lexile based on a conversion from Accelerated Reading level; Lexile® is a trademark of  MetaMetrics, Inc., 
and is registered in the United States and abroad. Copyright © 2012 MetaMetrics.
1This title is also available in French (as Les Arthropodes). See http://www.crabtreebooks.com/Store/item_
detail.aspx?ItemCode=F0266

TITLE       AUTHOR AND ILLUSTRATOR TEXT TYPE LEXILE MEASURE

Lexile text measures within band level (740–1010L)

Life in the Rain Forests Lucy Baker (author) Informational 910*

Tree of  Life:  The Incredible Biodiversity 
of  Life on earth

Rochelle Strauss (author) Informational 910

Butterflies Seymour Simon Informational 920*

What is an Arthropod?1 Bobbie Kalman (author) Informational 930

The Life and the Times of  the Ant Charles Micucci (author) Informational 950

Lexile text measures above band level (over 1010L)

A Butterfly is Patient Dianna Hutts Aston (author) Informational 1040

Life in a Rain Forest Anne Welsbacher (author) Informational 1040*

DK Insect Laurence A. Mound (author) Informational 1050*

Paleo Bugs: Survival of  the Creepiest
Timothy Bradley (author/

illustrator)
Informational 1160

The Bug Scientists Donna M. Jackson (author) Informational 1200

The Case of  the Monkeys that fell from the 
Trees

Susan Quinlan (author) Informational 1210

Rainforests Andrew Langley (author) Informational No Lexile

World of  Animals:  Insects of  other 
Inverebrates

Grolier Publisher
(10 volume set)

Informational No Lexile

5-A-783



1

GRADE 5, MODULE 2A: UNIT 3 OVERVIEW

NYS Common Core ELA Curriculum Grade 5 • Module 2A
Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved.

UNIT 3, READING AND WRITING LIKE A SCIENTIST: OBSERVING NATURE, CONDUCTING RESEARCH, AND CREATING A FIELD JOURNAL ENTRY

GUIDING QUESTIONS 
AND BIG IDEAS

•	 What	is	unique	about	living	things	in	the	rainforest?
•	 How	do	scientists	communicate	what	they	learn	about	the	natural	world?
•	 Research	is	a	process.
•	 Scientists	observe	closely	and	record	those	observations	in	various	ways.
•	 Authors	organize	informational	text	in	specific	ways	to	convey	scientific	ideas	and	concepts.

MID-UNIT 3
ASSESSMENT

On-Demand	Note-Taking	about	Howler	Monkeys
This assessment centers on NYSP12 ELA CCSS RI.5.1, RI.5.2, RI.5.7, W.5.8, and W.5.9. Students will be given three 
unfamiliar informational texts about monkeys and will be asked to take structured notes. The passages will include 
text, illustrations, and graphic displays of  information. Students will read the texts and take notes using a graphic 
organizer that they create. Completion of  this task will assess the students on their ability to locate an answer within 
a text (RI.5.7) and take notes about a topic (W.5.8), as well as explain what the text says using quotes (RI.5.1) and 
determine the main idea (RI.5.2).  

In this third unit, students will focus on the literacy skills that scientists 
need to use in order to take field notes, deepen their knowledge through 
research, and communicate information in writing. First, students will 
learn how to write field notes like a scientist, by observing carefully and 
writing precisely about their local natural environment. Then they will 
work within expert groups to conduct research on the insects found in 
the rainforest, taking notes from print and digital sources. The mid-unit 
assessment will gauge students’ mastery of  note-taking skills: They will 
read and take notes on passages of  unfamiliar informational text on a 

different rainforest species—the howler monkey. Students will then return 
to their focus on insects and will write narratives in the form of  rainforest 
explorer’s field journal entries that incorporate their research notes on 
insects. This will be the unit’s final performance task. For the on-demand 
end of  unit assessment, students will use the notes they took during the 
mid-unit assessment to create an additional field journal page on the howler 
monkey. (As an extension, students also may create a field guide to the 
local environment, drawing on their observations from nature and making 
parallels to the information they have gathered about the rainforest.)
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END OF UNIT 3 
ASSESSMENT

On-Demand	Writing	of 	a	Field	Journal	Entry	on	Howler	Monkeys	
This on-demand assessment centers on standards NYSP12 ELA CCSS W.5.2, W.5.3, W.5.4, W.5.7, and W.5.9. After 
completing the performance task (which is heavily scaffolded in order to ensure student success), students will be 
given an on-demand assessment to demonstrate their independent mastery of  the targeted standards. Students will 
write a second rainforest field journal excerpt, using the notes that they took during the mid-unit 3 assessment about 
howler monkeys. The prompt for the assessment will be: “After researching scientific texts on howler monkeys, write a 
page from a field journal that describes howler monkeys and how they contribute to the rainforest ecosystem. Support 
your discussion with evidence from your research. Be sure you include precise scientific vocabulary and sensory 
details.”

END OF UNIT 3 
PERFORMANCE TASK

A	Rainforest	Field	Journal	Entry
After researching scientific texts on an arthropod that Meg Lowman might see in the rainforest, students will write 
a page from a field journal in which they incorporate information that they have gathered from research. They will 
also include an informational textbox that states how it contributes to the rainforest ecosystem and lists the essential 
characteristics of  that arthropod. This performance task intentionally blends informational and narrative writing, and 
centers on NYSP12 ELA CCSS RI.5.7, RI 5.9, W.5.2, W.5.3, W.5.4, W.5.5, W.5.7, W.5.8, and W.5.9.
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SCIENCE • Standard 4, Living Environment:
* Key Idea 6: Plants and animals depend on each other and their physical environment. 
* Key Idea 7: Human decisions and activities have had a profound impact on the physical and living 

environment.

CONTENT CONNECTIONS This module is designed to address English Language Arts standards. However, the module intentionally 
incorporates Social Studies and Science content that many teachers may be teaching during other parts of  the day. 
These intentional connections are described below.

NYS SOCIAL STUDIES 
CORE CURRICULUM

Social Studies: Geographic reasoning: people, places regions, environment, and interactions in Brazil/Latin America

CENTRAL TEXTS 1. Kathryn Lasky, The	Most	Beautiful	Roof 	in	the	World:	Exploring	the	Rainforest	Canopy,	photographed by Christopher 
G. Knight (New York: Gulliver Green, 1997); ISBN: 978-0-15-200893-2 (from Unit 2: full text in hand for every 
student)

2. Paul Mason, Rainforest	Research	Journal (New York: Crabtree Publishing Company, 2011); 978-0-7787-9924-5 (Just 
ONE text for teacher modeling)
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CALENDARED CURRICULUM MAP: Unit-at-a-Glance
This unit is approximately 3 weeks or 15 sessions of  instruction. 

LESSON LESSON TITLE LONG-TERM TARGETS SUPPORTING TARGETS ONGOING ASSESSMENT

Lesson 1 How to Write 
Like a Scientist 
in the Field: 
Introduction to 
the Elements 
of  Field 
Journals

• I can compare and contrast the 
organizational structure of  different 
informational texts. (RI.5.5)

• I can compare and contrast multiple 
accounts of  the same event or topic. 
(RI.5.6)

• I can analyze how visual elements add to 
the meaning, tone, or beauty of  literary 
text. (RL.5.7)

• I can effectively engage in discussions with 
diverse partners about fifth-grade topics 
and texts. (SL.5.1)

• I can describe the features of  a 
field journal.

• I can compare and contrast an 
informational text and a field 
journal. 

• I can describe how authors 
of  field journals use a 
combination of  drawings and 
text to communicate about their 
research. 

• I can describe how field journals 
include a blend of  informational 
and narrative writing. 

• I can follow our classroom norms 
for collaboration when I examine 
field journals with a partner.

• Field Journal note-
catchers

• Exit tickets

Lesson 2 Learning 
to Observe 
Closely 
and Record 
Accurately: 
How to Create 
a Field Journal

• I can write informative/explanatory texts 
that convey ideas and information clearly. 
(W.5.2)

• I can write narrative texts about real or 
imagined experiences or events. (W.5.3) 

• I can write routinely for a variety of  
reasons. (W.5.10)

• I can use specific language and 
vocabulary to describe events 
precisely in my field journal.

• I can use sensory details to 
enhance my descriptions of  
experiences and events in my 
field journal. 

• I can use formatting and pictures 
to add to the meaning of  the text 
in my field journal entries.

• Students’ field 
journals

5-A-787



5

GRADE 5, MODULE 2A: UNIT 3 OVERVIEW

NYS Common Core ELA Curriculum Grade 5 • Module 2A
Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved.

CALENDARED CURRICULUM MAP: Unit-at-a-Glance
This unit is approximately 3 weeks or 15 sessions of  instruction. 

LESSON LESSON TITLE LONG-TERM TARGETS SUPPORTING TARGETS ONGOING ASSESSMENT

Lesson 3 Writing 
Narratives 
from First-
Person Point 
of  View: 
Imagining 
Meg Lowman’s 
Rainforest 
Journal 

• I can write informative/explanatory 
texts that convey ideas and 
information clearly. (W.5.2)

• I can write narrative texts about real 
or imagined experiences or events. 
(W.5.3) 

• I can explain what a text says using 
quotes from the text (RI.5.1)

• I can write a field journal entry from 
Meg Lowman’s point of  view. 

• I can use specific language and 
vocabulary to describe a photograph of  
the rainforest.

• I can use sensory details to enhance 
the descriptions in my rainforest field 
journal. 

• I can find information in The	Most	
Beautiful	Roof 	in	the	World to incorporate 
into a rainforest field journal entry.

• Field journals
• Journals (rainforest 

field journal entry)

Lesson 4 Taking Notes 
and Citing 
Quotes from 
Text: Gathering 
Information on 
Our Rainforest 
Insects

• I can use quotes to explain the 
meaning of  informational texts. 
(RI.5.1)

• I can determine the main idea(s) of  
an informational text based on key 
details. (RI.5.2)

• I can use a variety of  sources to 
develop an understanding of  a topic. 
(RI.5.9)

• I can document what I learn about a 
topic by taking notes. (W.5.8)

• I can record quotes from text about 
entomology in my notes.

• I can paraphrase text about 
entomology.

• I can take notes on text using a 
Category/Facts/Questions/Response 
(C/F/Q/R) note-catcher.

• Field journals
• C/F/Q/R note 

catcher
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CALENDARED CURRICULUM MAP: Unit-at-a-Glance
This unit is approximately 3 weeks or 15 sessions of  instruction. 

LESSON LESSON TITLE LONG-TERM TARGETS SUPPORTING TARGETS ONGOING ASSESS-
MENT

Lesson 5 Structuring 
the Search: 
Categorizing 
Our Research

• I can locate an answer or solve a problem 
efficiently, drawing from multiple informational 
sources. (RI.5.7)

• I can document what I learn about a topic by 
taking notes. (W.5.8) 

• I can summarize or paraphrase information in 
my notes and in finished work. (W.5.8) 

• I can sort information 
about rainforest insects into 
categories.

• I can take notes by recording 
direct quotes from a text 
about rainforest insects.

• I can take notes by 
paraphrasing information 
from a text about rainforest 
insects.

• Students’ field 
journals

• Exit ticket

Lesson 6 Conducting 
Research: Asking 
and Answering 
Our Questions 
about Rainforest 
Arthropods

• I can explain what a text says using quotes from 
the text. (RI.5.1)

• I can determine the main idea(s) of  an 
informational text based on key details. (RI.5.2)

• I can summarize an informational text. (RI.5.2) 
• I can build knowledge about multiple aspects of  

a topic by conducting research. (W.5.7)
• I can use several sources to build my knowledge 

about a topic. (W.5.7)
• I can document what I learn about a topic by 

taking notes. (W.5.8)
• I can effectively engage in discussions with 

diverse partners about fifth-grade topics and 
texts. (SL.5.1)

• I can take notes by recording 
direct quotes from a text 
about rainforest insects.

• I can take notes by 
paraphrasing information 
from a text about rainforest 
insects.

• I can use evidence from text 
to answer questions.  

• I can take notes from 
different sources about insects 
in the rainforest. 

• I can work cooperatively with 
my classmates in an expert 
research group.

• Students’ field 
journals

• Journals (C/F/
Q/R note-
catchers)

• Ant question 
charts (ant 
groups)

• Butterfly Life 
Cycle graphic 
(butterfly group)
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CALENDARED CURRICULUM MAP: Unit-at-a-Glance
This unit is approximately 3 weeks or 15 sessions of  instruction. 

LESSON LESSON TITLE LONG-TERM TARGETS SUPPORTING TARGETS ONGOING ASSESSMENT

Lesson 7 Conducting 
Research: 
Analyzing 
a Variety 
of  Sources 
to Capture 
Information 
about My 
Insect

• I can locate an answer or solve a 
problem efficiently, drawing from 
multiple informational sources. (RI.5.7)

• I can become knowledgeable about a 
topic by conducting research projects. 
(W.5.7)

• I can use several sources to build my 
knowledge about a topic. (W.5.7)

• I can document what I learn about a 
topic by taking notes. (W.5.8)

• I can build my knowledge about 
rainforest insects by examining different 
resources.  

• I can build my knowledge about my 
rainforest insects by watching videos. 

• I can document my learning by taking 
notes.

• Students’ field 
journals

• Students’ research 
notes

• Admit and exit 
tickets

Lesson 8 Mid-Unit 3 
Assessment: 
On-Demand 
Note-Taking 
about Howler 
Monkeys 

• I can explain what a text says using 
quotes from the text. (RI.5.1)

• I can determine the main idea(s) of  an 
informational text based on key details. 
(RI.5.2)

• I can locate an answer or solve a 
problem efficiently, drawing from 
multiple informational sources. (RI.5.7)

• I can document what I learn about a 
topic by taking notes. (W.5.8)

• I can summarize or paraphrase 
information in my notes and in finished 
work. (W.5.8)

• I can use three different sources to find 
information about howler monkeys.

• I can record my information about 
howler monkeys in an accurate and 
organized way.

• I can reflect on my learning.

• Mid-Unit 3 
Assessment: On-
Demand Note-
Taking about 
Howler Monkeys 
(NYSP12 ELA 
CCLS RI.5.1, 
RI.5.2, RI.5.7, W.5.8 
and W.5.9)

• Tracking My 
Progress, Mid-Unit 3
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CALENDARED CURRICULUM MAP: Unit-at-a-Glance
This unit is approximately 3 weeks or 15 sessions of  instruction. 

LESSON LESSON TITLE LONG-TERM TARGETS SUPPORTING TARGETS ONGOING ASSESSMENT

Lesson 9 Making 
Inferences about 
Informational 
Text: Science 
Talk on How My 
Insect Contributes 
to the Rainforest 
Ecosystem

• I can prepare myself  to participate 
in discussions. (SL.5.1a)

• I can draw on information to 
explore ideas in the discussion. 
(SL.5.1b)

• I can follow our class norms when 
I participate in a conversation. 
(SL.5.1c)

• I can ask questions that are on the 
topic being discussed. (SL.5.1d)

• I can connect my questions and 
responses to what others say. 
(SL.5.1e)

• After a discussion, I can explain 
key ideas about the topic being 
discussed. (SL.5.1f)

• I can share my ideas with my 
peers during a Science Talk about 
the contribution of  insects to the 
rainforest ecosystem.

• I can use the ideas of  my peers in 
order to help inform my ideas about 
the contribution of  insects to the 
rainforest ecosystem.

• I can gather my notes on 
informational texts as evidence in 
order to prepare for a Science Talk 
about the contribution of  insects to 
the rainforest ecosystem.

• I can synthesize my ideas about 
the contribution of  insects to the 
rainforest ecosystem after the Science 
Talk.

• Science Talk 
(Observations/
Notes) 

• Journal: Synthesis 
Statement

Lesson 10 Blending 
Informative and 
Narrative Writing: 
Transforming 
Research Notes 
into Field Journal 
Entries

• I can write informative/
explanatory texts that convey 
ideas and information clearly. 
(W.5.2)

• I can write narrative texts about 
real or imagined experiences or 
events. (W.5.3)

• I can choose evidence from 
fifth-grade informational texts to 
support analysis, reflection, and 
research. (W.5.9)

• I can write a field journal entry from 
the point of  view of  a rainforest 
scientist.

• I can choose evidence from my 
notes in order to write a field journal 
entry that includes specific details 
about the contributions of  ants or 
butterflies to the rainforest.

• Rainforest Field 
Journal graphic 
organizer
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CALENDARED CURRICULUM MAP: Unit-at-a-Glance
This unit is approximately 3 weeks or 15 sessions of  instruction. 

LESSON LESSON TITLE LONG-TERM TARGETS SUPPORTING TARGETS ONGOING ASSESSMENT

Lesson 11 Writing and 
Revising Our 
Texts: Using 
Peer Critique 
to Improve 
First Drafts

• I can write informative/explanatory 
texts that convey ideas and information 
clearly. (W.5.2)

• I can write narrative texts about real or 
imagined experiences or events. (W.5.3)

• I can choose evidence from fifth-grade 
informational texts to support analysis, 
reflection, and research. (W.5.9)

• I can write for a variety of  reasons. 
(W.5.10)

• I can organize the events I 
describe in my rainforest journal 
entry in chronological order.

• I can use linking words and 
phrases to connect my ideas.

• I can include precise and 
scientific vocabulary in my 
rainforest journal entry.

• Rainforest Field 
Journal Entry graphic 
organizer

• Postcards

Lesson 12 Using Peer 
Feedback and 
Summarizing 
Our 
Research in 
Informational 
Text Boxes

• I can write narrative texts about real or 
imagined experiences or events. (W.5.3)

• I can write informative/explanatory 
texts that convey ideas and information 
clearly. (W.5.2)

• I can choose evidence from fifth grade 
informational texts to support analysis, 
reflection and research. (W.5.9)

• I can give feedback to my peers 
respectfully.

• I can improve my writing based 
on feedback from my peers.

• I can summarize the most 
important information about an 
ant or a butterfly in a text box.

• Homework questions
• Peer feedback sheets
• Exit tickets
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CALENDARED CURRICULUM MAP: Unit-at-a-Glance
This unit is approximately 3 weeks or 15 sessions of  instruction. 

LESSON LESSON TITLE LONG-TERM TARGETS SUPPORTING TARGETS ONGOING ASSESSMENT

Lesson 13 Revision and 
Illustration: 
Strengthening 
the Writing in 
my Rainforest 
Field Journal 
and Adding 
a Labeled 
Drawing

• With support from peers and 
adults, I can use a writing process to 
produce clear and coherent writing. 
(W.5.4)

• I can use text, formatting, 
illustrations, and multimedia to 
support my topic. (W.5.2)

• I can identify where I will need to 
revise my field journal entry so that my 
ideas, organization, and language meet 
our rubric for quality.

• I can use text, formatting, and 
illustrations to support the topic of  my 
rainforest field research journal.

• I can create a labeled drawing of  an 
insect that is detailed and accurate.

• Field journal entry 
drafts

• Scientific drawings 
(first draft)

Lesson 14 Revising and 
Polishing Our 
Final Products

• I can use the writing process to 
produce clear and coherent writing 
(with support). (W.5.5)

• I can use conventions to send a clear 
message to my reader. (L.5.2)

• I can use technology to publish a 
piece of  writing (with support). 
(W.5.6) (Optional; for schools with 
adequate technology only)

• I can finalize my field journal entry so 
that my ideas, organization, language, 
and use of  conventions meet our 
rubric for quality.

• I can summarize the most important 
information about an ant or a butterfly 
in a text box.

• I can create a scientific drawing of  an 
insect that is detailed and accurate.

• I can give my classmates kind, helpful, 
and specific feedback about their 
rainforest field journal entries. 

• I can use the feedback I receive from 
my classmates to improve my work.

• Drafts of  field 
journal narratives, 
informational text 
boxes, and labeled 
drawings

• Project 
Management 
checklists
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CALENDARED CURRICULUM MAP: Unit-at-a-Glance
This unit is approximately 3 weeks or 15 sessions of  instruction. 

LESSON LESSON TITLE LONG-TERM TARGETS SUPPORTING TARGETS ONGOING ASSESSMENT

Lesson 15 End of  Unit 
Assessment: 
Writing a 
Rainforest 
Field Journal 
Entry about 
Howler 
Monkeys 

• I can use a variety of  strategies to locate 
an answer or solve a problem efficiently in 
informational texts. (RI.5.7) 

• I can write informative/explanatory texts that 
convey ideas and information clearly. (W.5.2)

• I can write narrative texts about real or 
imagined experiences or events. (W.5.3)

• I can produce clear and coherent writing that 
is appropriate to task, purpose, and audience. 
(W.5.4)

• I can use several sources to build my 
knowledge about a topic. (W.5.7) 

• I can choose evidence from fifth-grade 
informational texts to support analysis, 
reflection and research. (W.5.9)

• I can write a field journal 
entry about howler monkeys 
using ideas, organization, 
language, and use of  
conventions that meet our 
rubric for quality.

• I can summarize the most 
important information about 
howler monkeys in a text box.

• End of  Unit 
3 Assessment:  
Writing a Field 
Journal Excerpt on 
Howler Monkeys 
(NYSCCSS W.5.2, 
W.5.3, W.5.4, W.5.7, 
W.5.9)

• Tracking My 
Progress, End of  
Unit 3
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OPTIONAL: 
EXPERTS, FIELDWORK, 
AND SERVICE

• Experts: Invite specialist in insects (maybe someone from a local zoo) to come speak to the class or provide 
feedback on their draft field journal entries. 

• Fieldwork: Build in time for students to continue working on their field journals in local parks, etc. 
• Service: Help the class to organize a fund raiser to contribute to a rainforest preservation organization.

OPTIONAL: EXTENSIONS • Students create a fully developed field journal page based on their direct observations of  their local natural 
environment.

ADDITIONAL RESOURCES 
FOR TEACHER 
REFERENCE

•	 A	Field	Guide	to	Your	Own	Back	Yard, John Hanson Mitchell
• Nature Connection: An Outdoor Workbook for Kids, Families, and Classrooms, Clare Walker Leslie
• Keeping a Nature Journal, Clare Walker Leslie
• How to Keep a Naturalists’ notebook, Susan Leigh Tomlinson
• A Naturalists Teaching Manual, Jennifer Bauer Wilson
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ADDITIONAL TEXTS FOR SPECIFIC LESSONS

LESSON 1
FIELD JOURNALS 

OPTION A: Ideally, teachers will use any combination of  field journals including but not limited to these titles. Gather enough 
texts so every pair of  students can look at one text.  (Note: Teachers do NOT need to purchase any of  these texts.)

The	Country	Diary	of 	an	Edwardian	Lady, Edith Holden

Drawn	to	Nature:	Through	the	Journals	of 	Clare	Walker	Leslie, Clare Walker Leslie

The	Field	Guide	to	Rainforest	Animals:	Explore	the	Amazon	Jungle, Nancy Honovich

The	Field	Guide	to	Safari	Animals:	Explore	Exotic	Africa, Paul Beck

Field	Notes	on	Science	and	Nature, Michael R. Canfield

Keeping	a	Nature	Journal:	Discover	a	Whole	New	Way	of 	Seeing	the	World	around	You, Clare Walker Leslie

Linnea’s	Almanac, Christina Bjork, and Lena Anderson (illustrator)

A	Nature	Diary, Richard Adams

Nature	in	the	Neighborhood, Gordon Morrison

The	Robin	Makes	a	Laughing	Sound:	A	Birder’s	Journal, Sallie Wolf

A	Trail	Through	the	Leaves:	The	Journal	as	a	Path	to	Place, Hannah Hinchman (bookmark pages 6, 18, 47, 57, 66, 76, 82, 99, 102, 
118, 128–129, 133, 139, 146, 151, 158, 163, 181,185, and 191)

The	Tree	of 	Life:	Charles	Darwin, Peter Sis
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ADDITIONAL TEXTS FOR SPECIFIC LESSONS

LESSON 1
FIELD JOURNALS 

OPTION	A: Ideally, teachers will use any combination of  field journals including but not limited to these titles. Gather enough 
texts so every pair of  students can look at one text.  (Note: Teachers do NOT need to purchase any of  these texts.)

The	Country	Diary	of 	an	Edwardian	Lady, Edith Holden

Drawn	to	Nature:	Through	the	Journals	of 	Clare	Walker	Leslie, Clare Walker Leslie

The	Field	Guide	to	Rainforest	Animals:	Explore	the	Amazon	Jungle, Nancy Honovich

The	Field	Guide	to	Safari	Animals:	Explore	Exotic	Africa, Paul Beck

Field	Notes	on	Science	and	Nature, Michael R. Canfield

Keeping	a	Nature	Journal:	Discover	a	Whole	New	Way	of 	Seeing	the	World	around	You, Clare Walker Leslie

Linnea’s	Almanac, Christina Bjork, and Lena Anderson (illustrator)

A	Nature	Diary, Richard Adams

Nature	in	the	Neighborhood, Gordon Morrison

The	Robin	Makes	a	Laughing	Sound:	A	Birder’s	Journal, Sallie Wolf

A	Trail	Through	the	Leaves:	The	Journal	as	a	Path	to	Place, Hannah Hinchman (bookmark pages 6, 18, 47, 57, 66, 76, 82, 99, 102, 
118, 128–129, 133, 139, 146, 151, 158, 163, 181,185, and 191)

The	Tree	of 	Life:	Charles	Darwin, Peter Sis
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LESSON 1
FIELD JOURNALS 

OPTION	B:	If  it is not logistically feasible to gather actual field journal books, use these sites: 

Field	Notes	on	Science	&	Nature	
www.hup.harvard.edu/features/canfie/ 
Field journal page (second in the sequence)

Drawn	to	Nature:	Through	the	Journals	of 	Clare	Walker	Leslie
www.amazon.com/Drawn-Nature-Through-Journals-Walker/dp/1580176143

The	Project	Gutenberg	EBook	of 	Birds	in	Town	and	Village
www.gutenberg.org/files/7353/7353-h/7353-h.htm#II

Digital	Collections:	John	Muir	Journals
http://digitalcollections.pacific.edu/cdm/search/collection/muirjournals 
(This is a link to the journals of  naturalist John Muir. Click on the cover of  any journal to see inside and then select a page with 
drawings and text).

Field	Journal:	Plants	
www.flickr.com/photos/adrianaoliveira/7874320446/

Selections	from	the	Field	Journal	of 	William	Duncan	Strong	(Honduras,	1933)
www.nmnh.si.edu/naa/features/strong.htm

ADDITIONAL TEXTS FOR SPECIFIC LESSONS
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LESSON 2 A	Trail	Through	Leaves:	The	Journal	as	a	Path	to	Place	by	Hannah	Hinchman
books.google.com/books?id=iU75CG0lZ6sC&printsec=frontcover&source=gbs_ge_summary_r&cad=0#v=onepage&q&f=true)

LESSON 4 Pictures:	Fire	Ant	Swarms	Form	Living	Life	Rafts
http://news.nationalgeographic.com/news/2011/04/pictures/110425-fire-ants-life-rafts-swarms-science-proceedings/

LESSON 5 Ants
http://animals.nationalgeographic.com/animals/bugs/ant/

LESSON 6 Learn	About	Butterflies:	The	Complete	Guide	to	the	World	of 	Butterflies	and	Moths 
www.learnaboutbutterflies.com/

LESSON 7 Enchanted	Learning:	Ants,	Life	Cycle	graphic	
http://www.enchantedlearning.com/subjects/insects/ant/

Rainforest	Butterflies	Video:	Butterfly	Eggs	and	Caterpillar	Survival—Life	in	the	Undergrowth	(6:30) 
http://thinkjungle.com/rainforest-life/rainforest-butterflies/

Monarch	Butterfly 
http://animals.nationalgeographic.com/animals/bugs/monarch-butterfly/?source=A-to-Z

LESSON 8 Howler	Monkeys 
http://images.nationalgeographic.com/wpf/sites/kids/NGS/wpf/printcreature/howler-monkey.html

Howler	Monkey
http://thinkjungle.com/rainforest-animals/mammals/howler-monkey/

LESSON 11 USA.gov:	Government	Made	Easy:	Greetings	from	NY
http://search.usa.gov/search/images?utf8=%E2%9C%93&sc=0&query=Greetings+from+NY+color+postcards&m=false&embedd
ed=&affiliate=usagov&filter=moderate&commit=Search

Old	York	Library:	Remember	Me	to	Herald	Square:	Thirty-fourth	Street	from	River	to	River 
http://library.gc.cuny.edu/34th_st/items/browse/7?search=postcard&submit_search=Search

ADDITIONAL TEXTS FOR SPECIFIC LESSONS
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LESSON 13 Smithsonian	Libraries
http://www.sil.si.edu/digitalcollections/bca/explore.cfm

USA.gov:	Government	Made	Easy:	Ant	Close	Up	
http://search.usa.gov/search/images?utf8=%E2%9C%93&sc=0&query=ant+close-up&m=false&embedded=&affiliate=usag
ov&filter=moderate&commit=Search

USA.gov:	Government	Made	Easy:	Butterfly	Close	Up	
http://search.usa.gov/search/images?utf8=✓&sc=0&query=butterfly+close-up&m=false&embedded=&affiliate=usagov&fil
ter=moderate&commit=Search

Peterson	First	Guide	to	Insects	of 	North	America
http://www.amazon.com/Peterson-First-Guide-Insects-America/dp/0395906644/ref=sr_1_1?s=books&ie=UTF8&qid=1351
519224&sr=1-1&keywords=peterson%27s+first+guidesfilter=moderate&commit=Search

Peterson	First	Guide	to	Butterflies	and	Moths
http://www.amazon.com/Peterson-First-Guide-Butterflies-Moths/dp/0395906652/ref=sr_1_4?s=books&ie=UTF8&qid=13
51519436&sr=1-4&keywords=peterson%27s+first+guides

Peterson	First	Guide	to	Birds	of 	North	America	
http://www.amazon.com/Peterson-First-Guide-Birds-America/dp/0395906660/ref=sr_1_3?s=books&ie=UTF8&qid=13515
19474&sr=1-3&keywords=peterson%27s+first+guides

Rainforest	Insects
http://kids.mongabay.com/elementary/206.html 

Alex	Wild	Photography
http://www.alexanderwild.com

ADDITIONAL TEXTS FOR SPECIFIC LESSONS
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HOW TO WRITE LIKE A SCIENTIST IN THE FIELD: INTRODUCTION TO THE ELEMENTS OF FIELD JOURNALS 
GRADE 5, MODULE 2A: UNIT 3, LESSON 1

LONG-TERM TARGETS ADDRESSED (BASED ON NYSP12 ELA CCLS)

I can compare and contrast the organizational structure of  different informational texts. (RI.5.5)
I can compare and contrast multiple accounts of  the same event or topic. (RI.5.6)

I can analyze how visual elements add to the meaning, tone, or beauty of  literary text. (RL.5.7)
I can effectively engage in discussions with diverse partners about fifth-grade topics and texts. (SL.5.1)

SUPPORTING LEARNING TARGETS ONGOING ASSESSMENT

• I can describe the features of  a field journal.
• I can compare and contrast an informational text and a field journal. 
• I can describe how authors of  field journals use a combination of  drawings and text to communicate 

about their research. 
• I can describe how field journals include a blend of  informational and narrative writing. 
• I can follow our classroom norms for collaboration when I examine field journals with a partner.

• Field Journal note-catchers
• Venn Diagram 
• Exit tickets
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HOW TO WRITE LIKE A SCIENTIST IN THE FIELD: INTRODUCTION TO THE ELEMENTS OF FIELD JOURNALS 
GRADE 5, MODULE 2A: UNIT 3, LESSON 1

AGENDA TEACHING NOTES

1. Opening 
   A. Mystery Text: I Notice/I  
       Wonder (5 minutes)
   B. Introducing Learning  
       Targets (5 minutes)
2. Work Time 
   A. Examining Examples of   
       Field Journals  
       (20 minutes)
   B. Features of  Informational  
       Texts: Adding to the  
       Anchor Chart  
       (10 minutes)
   C. Comparing The Most  
       Beautiful Roof  in the  
       World to a Field Journal 
       (15 minutes)
3. Closing and Assessment 
   A. Debrief: Why Do  
       Scientists Keep Field  
       Journals? (5 minutes)

• The focus of  this unit is on building students’ ability to write from sources and use the vocabulary they have 
learned during Units 1 and 2. Although the content of  the unit is intended to align with NYS Science Standards 
for fifth grade, the students will still require separate science lessons.

• Each unit in this module is accompanied by an extensive list of  Recommended Texts at a variety of  reading 
levels. Students should obtain books at their independent reading levels about the topics under study from their 
classroom, school, or local library. 

• These books can be used in a variety of  ways—as independent and partner reading in the classroom whenever 
time allows, as read-alouds by the teacher to entice students into new books, and as an ongoing homework 
expectation. During this unit, let students know that you expect them to read at home from a related book 
at their independent reading level. In addition, students may be assigned additional work, such as rereading 
complex text or completing a writing task. Either during this lesson or at some other point during the school 
day, introduce students to the Recommended Texts List for Unit 3. 

• This lesson launches students’ work on their final performance task. See separate document on EngageNY.org: 
Module 2 Performance Task.

• The performance task is a field journal entry. Typical field journals include three components: direct 
observations of  the natural world, the scientist’s narrative comments and opinions, and the scientist’s research 
notes. In this module, students do not do direct observation of  the rainforest, but rather work with images 
from The Most Beautiful Roof  in the World. This is for obvious logistical reasons as well as to ensure that students’ 
writing is grounded in evidence from text, a demand of  the CCSS Instructional Shifts. Students do, however, 
get to practice observing the natural environment closely and writing from direct experience as a part of  
their regular homework in this unit. Consider adding an extension to this unit in which students create a fully 
developed field journal page about their own environment, in addition to their field journal about the rainforest. 

• This lesson involves students looking at a variety of  field journals. Gather these in advance. If  this is not 
feasible, then consider the Option B notes throughout this lesson.

• The opening of  this lesson is meant to be a mystery to provoke student interest, so do NOT tell students in 
advance what type of  text they will be looking at. 

• This lesson requires collaboration. Be sure to pair students strategically and remind them of  norms for 
collaborative work. 

• Review: Fist To Five protocol (Appendix 1)
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HOW TO WRITE LIKE A SCIENTIST IN THE FIELD: INTRODUCTION TO THE ELEMENTS OF FIELD JOURNALS 
GRADE 5, MODULE 2A: UNIT 3, LESSON 1

LESSON VOCABULARY MATERIALS

field journal, informational 
text, features, blend, describe, 
compare, contrast, text

• Field journal page (second in the sequence) from www.hup.harvard.edu/features/canfie/
•	 The Most Beautiful Roof  in the World (one per student)
• Teaching Resource: Model Field Journal Books and Internet Links (a variety of  field journals or [as Option B,] 

pages from field journals printed off  the Internet) (see supporting materials) 
• Document projector
• Chart paper
• Markers
• Field Journal note-catcher (one per student)
• Informational Text Features anchor chart (from Unit 1)
• Students’ journals (specifically their notes on Informational Text Features, from Unit 1)
• 3x 5 Index cards or larger sticky notes (one per student)

OPENING MEETING STUDENTS’ NEEDS

A. Mystery Text: I Notice/I Wonder (5 minutes) 
• Do NOT tell students what type of  text they will be looking at.
• Project the second page from a field journal found at www.hup.harvard.edu/features/canfie/ (image of  an 

iguana and handwritten notes). Ask:
* “What do you notice about this page?” 
* “What do you wonder about it?” 

• On the board or a piece of  chart paper, record their responses in a two-column format (I NOTICE on the left, 
and I WONDER on the right). 

• Provide nonlinguistic 
symbols for these words 
(a pair of  eyes for notice; 
a question mark for 
wonder). These symbols 
can be used throughout 
the year.
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HOW TO WRITE LIKE A SCIENTIST IN THE FIELD: INTRODUCTION TO THE ELEMENTS OF FIELD JOURNALS 
GRADE 5, MODULE 2A: UNIT 3, LESSON 1

OPENING MEETING STUDENTS’ NEEDS

B. Introduce Learning Targets (5 minutes)
• Share the learning target: “I can explain the features of  a field journal.” Circle the word features, and clarify its 

meaning by eliciting or providing synonyms. Circle the words field	journal. Ask the students where they have seen 
or heard of  a field journal before, and see if  they recall reading that Meg Lowman keeps a field journal. 

• Tell students that they just looked at a page from a field journal, and that during today’s lesson they will learn 
about field journals. Preview for students that scientists such as Meg Lowman keep journals like these when they 
are exploring the natural world. Generate excitement in the class by telling them that during the next lesson they 
will be receiving their own field journals and learning to take notes on the world around them just as scientists 
do. 

• Share the other three learning targets: “I can compare and contrast an informational text and a field journal,” 
“I can describe how authors of  field journals use drawings and text to make meaning,” and “I can describe 
how field journals include a blend of  informational and narrative writing.” Be sure that students understand the 
meaning of  the word text in this context: the words on the page. 

• Ask students:
* “What is the distinction between informational and narrative texts?” 

• Elicit from the class that informational texts are those, such as The Most Beautiful Roof  in the World, which provide 
readers with information about the real world, while narrative texts tell a story. 

• Ask students to turn and share with a partner what they think the word blend means. Invite a few pairs to 
share out, listening for comments such as: “to mix things; two things put together; like when you cook and 
make something.” Make sure students understand that field journals will have features of  both narrative and 
informational text, and they could be on the same page.

• All students developing 
academic language will 
benefit from direct 
instruction of  academic 
vocabulary in learning 
targets.

• Some students may 
be unfamiliar with 
Tier 2 vocabulary 
words (e.g., explain, 
compare, contrast, 
drawings, authors, 
describe, blend). 
Clarify vocabulary with 
students as needed.
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WORK TIME MEETING STUDENTS’ NEEDS

A. Examining Examples of  Field Journals (20 minutes)
NOTE:	Have	many	field	journals	available	for	students	to	browse.	If 	this	is	not	feasible,	follow	the	alternative	steps	listed	in	
parentheses	as	Option	B.
 
• Explain to the students that they are going to look at many different field journals in order to learn about their 

features. (Option B: Narrow it down to pages from just a few different field journals.)
• Direct the class again to the projected image used as the mystery piece (the second page from the selection 

at www.hup.harvard.edu/features/canfie/). Tell students that they will be taking notes about the various field 
journals they look at.

• Draw a large version of  the Field Journal note-catcher on the board or on chart paper. Ask the students what 
they notice about the projected picture. Listen for somebody to offer an observation such as: “The drawings 
and the words (text) are mixed together on the page.” Model how to complete the note-catcher: Write this 
observation in the top left-hand box of  the large version of  the note-catcher. 

• Remind students about classroom norms for collaborative work by directing students to the learning target 
about this expectation. 

• Ask students to work in pairs. Give each pair one book (Option B: one page from a website) from the collection 
of  field journal books and a Field Journal note-catcher. 

• Give students 10 minutes to examine the books and complete the left-hand column of  the note-catchers with 
their partners. 

• Then ask students to switch books (Option B: pages from websites) with another pair. Ask them to complete the 
right-hand column of  the note-catcher. 

• Collect the books (Option B: pages). Ask students to remain with their partner, but to focus on the whole group 
for the next instruction. 

• Consider partnering 
an ELL with a student 
who speaks the same 
L1, when discussion 
of  complex content is 
required. This can let 
students have more 
meaningful discussions 
and clarify points in 
their L1. 

• Students needing 
additional supports may 
benefit from a partially 
filled-in Field Journal 
note-catcher.
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HOW TO WRITE LIKE A SCIENTIST IN THE FIELD: INTRODUCTION TO THE ELEMENTS OF FIELD JOURNALS 
GRADE 5, MODULE 2A: UNIT 3, LESSON 1

WORK TIME MEETING STUDENTS’ NEEDS

B. Features of  Informational Texts: Adding to the Anchor Chart (10 minutes) 
• Refer students to the Features of  Informational Text anchor chart (the three-column chart they created 

during Lesson 2 of  Unit 1). Ask students to refer back to their journals and locate their notes with the same 
title. Briefly review the existing list with students. Give students 5 minutes to record FEATURES OF FIELD 
JOURNALS (Column 2) and HOW DO THOSE FEATUERS HELP THE READER? (Column 3) in their 
charts. 

• Ask the class: “What are the features of  a field journal?” Record their answers on the Features of  Informational 
Text anchor chart. Be sure that responses include points similar to the following: 
* author’s observations

 * factual scientific information 
 * precise descriptions 
 * sensory details
 * personal information
 * pictures 
 * text
 * pictures and text are woven together 
 * Is written in the first person (“I” statements)
 * Date and location are specified
• Refer students again to the third column of  their note-catcher. Ask students to share their responses to: How do 

these features help the reader?
• Record on the anchor chart responses such as: “The labels help me understand the drawings better; the pictures 

help me get the meaning of  scientific terms; I get drawn in by the personal details,” etc. 
• Collect students’ Field Journal note catchers.

• Consider allowing 
students to draw 
their observations, 
ideas, or notes about 
informational texts 
when appropriate. 
This allows all students 
to participate in a 
meaningful way.

• For students who 
struggle with language, 
draw a visual for each 
feature noted on the 
anchor chart.
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HOW TO WRITE LIKE A SCIENTIST IN THE FIELD: INTRODUCTION TO THE ELEMENTS OF FIELD JOURNALS 
GRADE 5, MODULE 2A: UNIT 3, LESSON 1

WORK TIME MEETING STUDENTS’ NEEDS

C. Comparing The Most Beautiful Roof  in the World to a Field Journal (15 minutes)
• Ask the students to trade the field journal books/pages with other pairs one more time, so each pair has a book 

(page) that is new to them. Distribute The Most Beautiful Roof  in the World to each pair.  
• Remind students of  the comparing and contrasting work they did in Unit 1 using a Text Features Venn 

Diagram.  
• Ask the class to work together to compare and contrast the text features of  the two texts. Tell students to look 

back in their journals and find the Venn diagram they created in Unit 1 and recreate the same kind of  diagram 
on the backs of  their note-catcher. Explain that they should put the words Field Journal above the left-hand circle 
and Informational	Text above the right one. Remind students to record features that the two texts have in common 
in the middle and unique features in the separate parts of  the two circles. 

• Circulate to listen in and support as needed. 

• Consider providing 
some students with a 
Venn diagram graphic 
organizer rather than 
asking them to draw it 
themselves.

• Some students may need 
the teacher to model 
filling out the Venn 
diagram on either a 
document camera or a 
piece of  chart paper.
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HOW TO WRITE LIKE A SCIENTIST IN THE FIELD: INTRODUCTION TO THE ELEMENTS OF FIELD JOURNALS 
GRADE 5, MODULE 2A: UNIT 3, LESSON 1

CLOSING AND ASSESSMENT MEETING STUDENTS’ NEEDS

A. Debrief: Why Do Scientists Keep Field Journals? (5 minutes)
• Distribute an index card or sticky note to each student. Ask for a response to the question:

* “Why do scientists keep field journals?” 
• Have students share with a partner what they wrote. Then cold call a few students to share with the whole 

class. Listen for ideas such as: “So they can record the specific details of  what they see; it helps them to 
remember; they can use their observations to think about how the natural world works,” etc. Point out 
to students that, typically, field journals involve direct observation of  the natural world, the scientist’s 
comments and opinions, and the scientist’s research notes. 

• Use the Fist to Five protocol to assess students’ progress toward meeting the learning targets.
• Tell students: “It is important for you to learn all about field journals because later in this unit you will 

get to be research scientists and make your own field journal pages to share with others all the things you 
observe and learn from the natural world.” Point out that they will be doing regular homework observing 
their own natural world to practice writing direct observations. They will also be writing a field journal 
page about the rainforest, based more on research. 

• Collect exit tickets.

• Consider allowing students who 
struggle with written language 
to dictate their exit ticket to a 
partner or teacher.
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HOW TO WRITE LIKE A SCIENTIST IN THE FIELD: INTRODUCTION TO THE ELEMENTS OF FIELD JOURNALS 
GRADE 5, MODULE 2A: UNIT 3, LESSON 1

HOMEWORK MEETING STUDENTS’ NEEDS

• Continue your independent reading book for this unit at home. 

Note:	For	Lesson	2,	create	a	blank	field	journal	for	each	student.	Either	purchased	or	teacher-created,	these	simple	notebooks	
contain	at	least	20	sheets	of 	unlined	paper.	Students	will	turn	in	their	field	journals	once	a	week	for	you	to	review	as	an	ongoing	
assessment.	Write	a	question	or	comment	to	the	students,	praising	their	work	(“Your	details	make	this	description	come	to	
life!”),	asking	them	a	thought-provoking	question	(“What	kind	of 	tree	was	it?	How	could	you	find	out?’),	or	perhaps	making	a	
suggestion	(“Maybe	you	could	label	the	parts	of 	the	tree.”).	

Lesson	2	involves	taking	the	class	outside	to	observe	the	natural	environment,	unless	school	conditions	make	this	unfeasible.	
In	advance,	scout	out	a	piece	of 	the	natural	world	that	is	right	outside	your	school	building.	This	can	be	very	modest;	a	tree,	a	
shrub,	or	a	small	plot	of 	grass	would	be	fine.	Or,	if 	going	outside	is	not	an	option,	find	some	objects	from	nature,	such	as	leaves,	
branches,	berries,	pine	cones,	etc.,	to	bring	into	the	classroom.	Or	if 	the	class	has	a	terrarium	of 	fish	tank,	students	could	observe	
those	closely	as	well.	

In	Lesson	6,	students	begin	research	on	ants	and	butterflies	of 	the	rainforest.	Central	texts	for	these	lessons	are	provided.	But	
students	may	need	additional	resources	on	these	arthropods.	Begin	collecting	books	for	a	classroom	library	for	the	research	lessons	
(see	Recommended	Texts).

Review	students’	Field	Journal	note-catchers	and	exit	tickets	to	check	for	understanding.	Note	who	was	unable	to	complete	the	exit	
ticket	correctly;	these	students	need	additional	support	toward	an	understanding	of 	the	purpose	of 	field	journals.

• Students who cannot yet read 
independently at any level will 
benefit from hearing books read 
to them, either by a caregiver 
or through audio recordings. 
Hearing books/texts can be an 
ongoing assignment for these 
students.

• In addition, www.novelnewyork.
org has a free, searchable 
database of  content-related texts 
that can be played as audio files 
on a home or library computer. 
Texts on this site can also be 
translated into many languages. 
Use the database to provide at-
home reading of  related texts to 
ELLs and their families in their 
native languages.
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GRADE 5, MODULE 2A: UNIT 3, LESSON 1
Teaching Resource: Model Field Journal Books and Internet Links

Teacher Directions: Gather enough copies of  the books listed below, or other examples of  illustrated field journals, 
so that each pair of  students can have one book to examine:

•	 The	Country	Diary	of 	an	Edwardian	Lady, Edith Holden
•  Drawn	to	Nature:	Through	the	Journals	of 	Clare	Walker	Leslie, Clare Walker Leslie
•  The	Field	Guide	to	Rainforest	Animals:	Explore	the	Amazon	Jungle, Nancy Honovich
•  The	Field	Guide	to	Safari	Animals:	Explore	Exotic	Africa, Paul Beck
•  Field	Notes	on	Science	and	Nature, Michael R. Canfield
•	 	Keeping	a	Nature	Journal:	Discover	a	Whole	New	Way	of 	Seeing	the	World around	You, Clare Walker Leslie
•  Linnea’s	Almanac, Christina Bjork, and Lena Anderson (illustrator)
•  A	Nature	Diary, Richard Adams
•  Nature	in	the	Neighborhood, Gordon Morrison
•  The	Robin	Makes	a	Laughing	Sound:	A	Birder’s	Journal, Sallie Wolf
•  A	Trail	Through	the	Leaves:	The	Journal	as	a	Path	to	Place, Hannah Hinchman (bookmark pages 6, 18, 47, 57, 66, 

76, 82, 99, 102, 118, 128–129, 133, 139, 146, 151, 158, 163, 181,185, and 191)
•  The	Tree	of 	Life:	Charles	Darwin, Peter Sis

Option B: Display or print out various pages that include both text and illustrations from the following sites. You 
will need enough copies so that a third of  the class can examine pages from the same website at the same time.  

• Samples from Field Notes on Science & Nature: www.hup.harvard.edu/features/canfie/ 
• http://www.amazon.com/Drawn-Nature-Through-Journals-Walker/dp/1580176143 
• http://www.gutenberg.org/files/7353/7353-h/7353-h.htm#II
• http://digitalcollections.pacific.edu/cdm/search/collection/muirjournals (This is a link to the journals of  

naturalist John Muir. Click on the cover of  any journal to see inside and then select a page with drawings and 
text).

• http://www.flickr.com/photos/adrianaoliveira/7874320446/
• www.nmnh.si.edu/naa/features/strong.htm
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Field Journal Page

Expeditionary Learning is seeking permissions to reprint this content. The material can be found at: 
www.hup.harvard.edu/features/canfie/

Reprint pending permissions.
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GRADE 5, MODULE 2A: UNIT 3, LESSON 1
Field Journal Note Catcher

Name of  First Book: Name of  Second Book:

What are three things you notice about the drawings?

What are three things you notice about the text?

What are three things you notice about how the pictures and text are connected to each other?

Your 
Names:

Date:
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LEARNING TO OBSERVE CLOSELY AND RECORD ACCURATELY: HOW TO CREATE A FIELD JOURNAL 

GRADE 5, MODULE 2A: UNIT 3, LESSON 2

LONG-TERM TARGETS ADDRESSED (BASED ON NYSP12 ELA CCLS)

I can write informative/explanatory texts that convey ideas and information clearly. (W.5.2)
I can write narrative texts about real or imagined experiences or events. (W.5.3) 

I can write routinely for a variety of  reasons. (W.5.10)

SUPPORTING LEARNING TARGETS ONGOING ASSESSMENT

•	 I	can	use	specific	language	and	vocabulary	to	describe	events	precisely	in	my	field	journal.
•	 I	can	use	sensory	details	to	enhance	my	descriptions	of 	experiences	and	events	in	my	field	journal.	
•	 I	can	use	formatting	and	pictures	to	add	to	the	meaning	of 	the	text	in	my	field	journal	entries.

•	 Students’	field	journals
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LEARNING TO OBSERVE CLOSELY AND RECORD ACCURATELY: HOW TO CREATE A FIELD JOURNAL 

GRADE 5, MODULE 2A: UNIT 3, LESSON 2

AGENDA TEACHING NOTES

1. Opening 
A. Engaging the Writer (5 minutes)
B. Introducing Learning Targets (5 
minutes)

2. Work Time  
A. Observing and Sketching the Natural 

World (15 minutes)
B. Recording Observations about the 

Natural World (30 minutes)
3. Closing and Assessment

A. Debrief: Journaling Experience (5 
minutes)

•	 In	advance:	Create	a	blank	field	journal	for	each	student.,	either	purchased	or	teacher-created	
These	simple	notebooks	contain	at	least	20	sheets	of 	unlined	paper.	Students	will	turn	in	their	field	
journals	every	week	so	you	can	review	them	as	an	ongoing	assessment.

•	 These	field	journals	give	students	an	opportunity	to	practice	observing	closely	and	writing	from	
direct	experience	about	the	natural	world,	since	this	is	not	feasible	for	their	performance	task	(a	
field	journal	entry	based	on	their	research	about	the	rainforest).		

•	 This	lesson	involves	showing	students	various	quotes	and	examples	of 	field	journals	from	Internet	
sites. Preview the web links referred to throughout the material box below.  Prepare technology to 
have all the links open for quick access during instruction.  

•	 Review:	Back-to-Back/Face-to-Face	and	Write-Pair-Share	protocols	(Appendix	1)
•	 Create	a	field	journal	alongside	your	students.	Modeling	the	practice	of 	journaling	will	help	build	

students’ enthusiasm. Do not worry about the artistic merit of  your drawing; the goal is to model 
how to sketch what you see to create a record.  

•	 This	lesson	includes	an	activity	in	which	students	go	outside.		If 	this	is	not	feasible,	then	gather	
and	bring	in	natural	objects	for	students	to	observe	in	the	classroom	(for	example:	a	seasonally	
appropriate	collection	of 	leaves,	nuts,	and	berries,	or	a	classroom	pet).	

•	 Consider	also	setting	up	a	“natural	environment,”	such	as	a	terrarium,	in	the	classroom	for	the	
students to observe throughout this unit.

•	 Not	all	lessons	in	this	unit	afford	time	for	in-depth	vocabulary	instruction	and	practice.	Build	in	
opportunities	during	other	times	of 	the	day	to	work	with	academic	and	content-specific	vocabulary.

5-A-814



3NYS Common Core ELA Curriculum Grade 5 • Module 2A
Copyright © 2012 by Expeditionary Learning, New York, NY. All Rights Reserved.
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GRADE 5, MODULE 2A: UNIT 3, LESSON 2

LESSON VOCABULARY MATERIALS

legged,	observe,	specific,	
language,	sensory,	describe,	
precisely,	formatting,	cirrus,	
cumulus,	floccus,	perspective

•	 Drawn	to	Nature:	Through	the	Journals	of 		Clare	Walker	Leslie,	and	A	Trail	Through	Leaves:	The	Journal	as	a	Path	to	
Place	by	Hannah	Hinchman	(or	access	to	websites	http://www.amazon.com/Drawn-Nature-Through-Journals-
Walker/dp/1580176143,	http://books.google.com/books?id=iU75CG0lZ6sC&printsec=frontcover&source=
gbs_ge_summary_r&cad=0#v=onepage&q&f=true)	or	quotes	from	Drawn	to	Nature	(one	to	project)

•	 Document	projector
•	 Chart paper
•	 Markers
•	 Field	journals	(one	per	student)
•	 Timer

OPENING MEETING STUDENTS’ NEEDS

A. Engaging the Writer (5 minutes) 
•	 Remind	students	of 	the	field	journals	they	looked	at	yesterday.	Generate	excitement	in	your	students	by	telling	

them	that	today	they	get	to	start	making	their	own	field	journals,	just	like	Meg	and	other	scientists	do	when	they	
are out exploring the natural world.  

•	 Project	and	read	aloud	this	quote	from	page	8	of 	the	book Drawn to Nature,	by	Clare	Walker	Leslie	(www.
amazon.com/Drawn-Nature-Through-Journals-Walker/dp/1580176143):	“To	take	in	nature	close	at	hand	you	
do	not	need	to	be	a	trained	scientist,	artist,	visionary,	poet,	or	anything	special.	You	just	need	some	curiosity,	a	
pair	of 	eyes,	a	little	bit	of 	time,	and	a	true	desire	to	connect	with	what	I	call	the	‘no-leggeds,	two-leggeds,	four-
leggeds,	six-leggeds,	and	many	leggeds.’”	

•	 Ask students to turn and talk to a partner about the gist of  this quote. Invite a few students to share out their 
gist,	listening	for:	“Anybody	can	observe	nature,	there	is	a	lot	to	see	in	nature,	etc.”

•	 Write	the	words:	no-leggeds,	two-leggeds,	four-leggeds,	six-leggeds,	and	many-leggeds	in	a	list	on	the	board.	
Circle the word leg	inside	the	first	word,	and	show	the	students	how	leg,	a	noun,	can	become	legged,	an	adjective.		

•	 Using	the	Back-to-Back/Face-to-Face protocol	(see	Appendix	1),	ask	students	to	think	of 	an	example	of 	
a	no-legged	creature,	and	then	turn	around	and	share	their	idea	with	their	partner.	Repeat	this	activity,	asking	
students	to	think	of 	examples	of,	and	name,	the	no-legged,	two-legged,	four-legged,	six-legged,	and	many-
legged creatures that are found in nature.

•	 When	possible,	provide	
field	journals	found	
in students’ L1. This 
can help students 
understand materials 
presented in English.

•	 Use	vocabulary	learning	
strategies,	like	word	
part	studies,	to	support	
all	learners:	prefixes,	
root	words,	suffixes,	
cognates,	and	context.
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LEARNING TO OBSERVE CLOSELY AND RECORD ACCURATELY: HOW TO CREATE A FIELD JOURNAL 

GRADE 5, MODULE 2A: UNIT 3, LESSON 2

OPENING MEETING STUDENTS’ NEEDS

B. Introduce Learning Targets (5 minutes)
•	 Share all three of  the learning targets with the class. Invite them to notice what they have in common by circling 

the	phrase	at	the	end	of 	each	one,	my	field	journal.	Highlight	the	important	aspects	of 	keeping	field	journals	that	
they will be practicing by underlining each one as you mention them—specific	language and vocabulary, sensory	details,	
precise	descriptions,	formatting,	and	pictures.	

•	 Ensure that students understand all of  the academic vocabulary embedded within these targets (specific,	language,	
vocabulary,	sensory,	describe,	precisely,	formatting)	by	providing	synonyms	as	necessary.	You	may	want	to	call	out	
specifically	the	word	sensory,	highlighting	that	it	contains	the	same	root	word	as	sense and explaining that they 
will	be	using	their	senses	to	learn	about	things	in	the	natural	world,	and	writing	descriptions	that	show	how	they	
used their senses to take it in. 

•	 Provide nonlinguistic 
symbols	(e.g.,	light	
bulb for idea; eyes 
for observe) to assist 
struggling readers in 
making connections 
with vocabulary. These 
symbols can be used 
throughout the year. 
Specifically,	they	can	be	
used in directions and 
learning targets.
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GRADE 5, MODULE 2A: UNIT 3, LESSON 2

WORK TIME MEETING STUDENTS’ NEEDS

A. Observing and Sketching the Natural World (15 minutes)
•	 Project	and	read	aloud	the	first	paragraph	on	page	11	of 	Drawn to Nature	(www.amazon.com/Drawn-Nature-

Through-Journals-Walker/dp/1580176143).	
*	“You	might	say	you	have	no	nature	around	you	where	you	live.	Or	perhaps	you	don’t	have	time	to	go	looking	
for	nature.	Or	maybe	you	aren’t	sure	where	to	begin.	I	think	one	easy	and	fun	way	to	start,	no	matter	where	
you	live,	is	to	simply	observe	the	sky	above.	It	is	always	there.	Just	find	a	window	and	look	out.	You	could	be	
on	a	bus,	at	a	stoplight,	drifting	off 	at	a	meeting,	walking	the	dog,	running	between	errands,	or	heading	out	for	
a	nice	long	jog.	Day	or	night,	rain	or	snow,	sunny	or	cloudy,	the	sky	and	its	weather	are	right	above	you.”

•	 Discuss the author’s use of  the word observe (in the fourth sentence). Say to students: 
* “How would the meaning of  the sentence change if  she had used the word see? 

•	 Listen for responses that suggest that observing	is	looking	at	something	more	carefully,	more	closely	or	for	a	
longer time.

•	 Project	pages	18	and	19	of 	Drawn to Nature	(it	says	“Cloud	Shapes”	at	the	top)	or	pages	128	and	129	of 	A 
Trail Through Leaves,	by	Hannah	Hinchman	(it	says	“Cloud	Log	July	8”)	(books.google.com/books?id=iU75
CG0lZ6sC&printsec=frontcover&source=gbs_ge_summary_r&cad=0#v=onepage&q&f=true).		

•	 Read	the	text	on	these	pages	to	the	class.	Ask	students	whether	this	text	includes	the	features	identified	on	the	
Informational Text Features anchor chart. Listen for responses from the students that show they notice that 
the	pictures	and	text	go	together,	and	the	authors	use	specific	language	and	sensory	details	to	capture	precise	
information	about	clouds.	Note	the	use	of 	scientific	vocabulary	(cumulus,	cirrus,	floccus,	etc.),	sensory	details	
(“we’ll	hear	thunder	by	dinner”),	and	descriptive	language	(windless,	dissolving,	streaky).	Note	for	the	students	
how	the	scientific	terms	for	cloud	types	are	defined	within	the	text	and	the	pictures.		

•	 Tell students that they are going to accept Clare Walker Leslie’s invitation to take a look at nature to practice 
observing	and	recording.	If 	there	is	a	window	in	the	classroom,	look	out	of 	it,	and	describe	what	you	see	in	the	
sky	to	the	students.	(Note:	If 	looking	out	a	window	is	not	possible,	project	an	image	or	show	an	illustration	from	
a book of  a cloudy sky or one of  the vibrant photographs from The	Most	Beautiful	Roof 	in	the	World). 

•	 If 	possible,	hang	a	piece	of 	chart	paper	next	to	the	window;	otherwise	hang	the	chart	on	a	wall	where	all	
students	can	see	it	and	where	it	can	be	drawn	on.	Draw	a	quick	sketch	of 	the	view.	As	you	draw,	ask	the	students	
to comment on what you are doing; try to elicit these hints about sketching from your students: 

	 *	Keep	your	focus	on	the	object	you’re	drawing,	not	on	your	page.	
	 *	Without	lifting	the	pencil	from	the	page,	draw	the	outline	first.
 * Don’t erase!  

•	 Provide anchor charts 
for	processes,	such	as	
“How to observe and 
sketch.”	This	would	
include question words 
with nonlinguistic 
representations	(e.g.,	
eyes for observe,	pencil	
for sketch).

•	 ELLs may be unfamiliar 
with Tier 2 vocabulary 
words,	specifically	
words that describe 
sensory details. Clarify 
vocabulary with 
students as needed.

•	 Consider providing 
extra time for tasks and 
answering questions in 
class discussions. Some 
students need more time 
to process and translate 
information.

5-A-817



6NYS Common Core ELA Curriculum Grade 5 • Module 2A
Copyright © 2012 by Expeditionary Learning, New York, NY. All Rights Reserved.

LEARNING TO OBSERVE CLOSELY AND RECORD ACCURATELY: HOW TO CREATE A FIELD JOURNAL 

GRADE 5, MODULE 2A: UNIT 3, LESSON 2

WORK TIME MEETING STUDENTS’ NEEDS

•	 Ask	the	class	why	scientists	such	as	Meg	Lowman	must	sometimes	work	silently	when	out	in	the	natural	world.	
Listen	for	students’	understanding	that	being	silent	helps	the	observer	to	focus,	allows	you	to	hear	the	natural	
sounds,	and	may	invite	wildlife	to	appear.		

•	 Remind	students	of 	all	of 	the	work	they	have	done	on	active	listening,	and	say:	“This	is	such	an	important	
application	of 	that	skill.	Scientists	really	need	to	use	active	listening	skills	to	do	their	work.”	

•	 Invite the students to spend a few minutes closely observing in the classroom in preparation for observing in the 
natural	world:	the	furniture	and	their	shapes,	the	quality	of 	the	light	and	shadows,	and	the	things	on	the	wall	and	
ceilings. 

•	 Ask	students	to	share	examples	of 	their	precise,	detailed	observations.	Encourage	sensory	language,	such	as:	
“The	desks	look	brown	and	hard,	as	if 	they	came	from	a	tree,”	or	“The	light	is	bright	and	sharp,”	and	“The	air	
conditioning	is	making	the	paper	rustle	on	the	wall.”	

•	 Add	the	students’	comments	to	your	chart	paper	sketch	if 	applicable,	blending	the	text	with	your	drawing	by	
labeling	the	drawings.	(Use	the	pages	from	the	text	you	projected	as	a	model	for	how	to	do	this.)
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LEARNING TO OBSERVE CLOSELY AND RECORD ACCURATELY: HOW TO CREATE A FIELD JOURNAL 

GRADE 5, MODULE 2A: UNIT 3, LESSON 2

WORK TIME MEETING STUDENTS’ NEEDS

B. Recording Observations of  the Natural World (30 minutes) 
Note:	This	activity	involves	students	going	outside	to	observe	nature.		If 	this	is	not	feasible,	bring	in	natural	objects	for	students	to	
observe.		See	the	more	detailed	teaching	note,	above.	

•	 Explain	to	students	that	scientists	often	use	a	field	journal	to	take	notes	as	they	observe	closely,	collect	data,	
and	record	information	about	their	surroundings.	Tell	students	that	they	will	be	keeping	their	own	field	journal	
throughout this unit. They will use it during the school day and for homework. 

•	 Show	students	your	own	journal,	directing	their	attention	to	the	way	you	have	decorated	the	cover	to	personalize	
it.	With	some	formality	and	sense	of 	occasion,	distribute	the	student field journals that you have made or 
purchased.  

•	 Share with students that now they will be going outside to study nature. Remind students of  the class norms for 
behavior	outside	of 	the	classroom.	Be	sure	each	class	member	has	his	or	her	journal	and	a	pencil.	

•	 Take	the	class	outside	to	the	spot	you	have	already	identified	(see	Teaching	Note,	end	of 	Lesson	1).	Arrange	the	
students around the natural space so that all can see and hear you.  

•	 Tell the students that you want them to make a list in their heads:
*	“What	colors	do	you	see?”
*	“What	sounds	do	you	hear?”	

•	 Remind	them	of 	the	importance	of 	silence	for	the	process	of 	scientific	observation	of 	nature.	Ask	them	to	
silently watch and listen for a few minutes.

•	 Then	have	students	share	with	a	partner	some	of 	the	colors	and	sounds	they	noticed.	Ask	them	if 	they	can	find	
any	clues	to	what	season	it	is.	Call	on	a	few	students	to	share	their	answers	(e.g.,	chewed	acorns,	dying	flowers,	
ice).  

•	 Tell	students	that	they	now	will	get	to	journal	on	their	own.	Give	some	basic	directions:
	 *	Start	writing	on	the	first	blank	page.
	 *	Put	today’s	date	at	the	top	of 	the	page,	as	scientists	do.
 * Include drawings as well as text (make the drawings quick and simple).
	 *	Include	thoughts	or	opinions,	as	well	as	observations.	(It	is	all	right	to	include	personal	information	and	ideas	

such	as	“I	am	cold,”	“I	think	this	tree	might	be	dying,”	“The	leaves	look	beautiful	against	the	sky.”)	
•	 Set a timer	to	give	the	students	5	minutes	to	silently	record	notes	in	their	journals.	As	students	work,	write	

silently	in	your	own	journal.

•	 Consider writing 
and breaking down 
multistep directions 
into numbered elements 
for observing the 
natural world. Students 
can return to these 
guidelines to make sure 
they are on track. 

•	 Consider providing 
sensory words and 
pictures or visuals to 
accompany those words 
to choose from when 
writing	in	their	journals	
for students that 
struggle with language.
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GRADE 5, MODULE 2A: UNIT 3, LESSON 2

WORK TIME MEETING STUDENTS’ NEEDS

•	 After	5	minutes,	ask	the	class	to	stop	writing	and	focus	whole	group.	Cold	call	or	ask	for	volunteers	to	share	
their	writing	and	drawing.	Press	students	to	be	as	specific	and	descriptive	as	possible,	by	asking	questions,	such	
as:	“What	exact	color	is	it?”	“Does	it	remind	you	of 	anything?”	“What	are	the	details?”	Recognize	efforts	that	
include descriptive details and precise language. 

•	 Invite	students	to	move	to	a	new	spot	within	the	designated	area,	so	that	their	perspective	shifts.	Tell	the	class:	
“When	you	move	to	a	different	spot,	your	perspective,	or	point	of 	view,	changes.	Things	that	you	couldn’t	see	
are	now	visible,	and	other	things	are	hidden.	When	you	really	want	to	do	a	careful	observation	of 	a	setting,	it	is	
important	to	view	it	from	more	than	one	perspective.”	

•	 Give	students	2	minutes	to	again	observe	silently.	Ask	them	what	new	things	they	notice	now	that	they	have	
changed	their	position.	(Although	students	don’t	need	to	record	their	observations	during	this	second	round,	
feel free to ask them to if  time permits.). 

5-A-820



9NYS Common Core ELA Curriculum Grade 5 • Module 2A
Copyright © 2012 by Expeditionary Learning, New York, NY. All Rights Reserved.

LEARNING TO OBSERVE CLOSELY AND RECORD ACCURATELY: HOW TO CREATE A FIELD JOURNAL 

GRADE 5, MODULE 2A: UNIT 3, LESSON 2

CLOSING AND ASSESSMENT MEETING STUDENTS’ NEEDS

A. Debrief: Journaling Experience (5 minutes)
•	 Return to the classroom. Ask students:
	 *	“What	did	you	like	about	observing	closely?”
	 *	“What	was	difficult	about	it?”
•	 Acknowledge the challenges and help students to offer ideas that might address their classmate’s challenges. 
•	 Remind students that they are going to be research scientists and are preparing to do the careful work that it 

will	require	in	order	to	observe	in	nature	in	order	to	create	a	field	journal	page.
•	 Revisit	the	learning	targets	by	asking	students	to	show	by	raising	one	hand	if 	they	used	specific	language	and	

vocabulary	to	describe	events	precisely	in	their	field	journals,	two	hands	if 	they	used	sensory	details,	and	to	
wave	both	hands	if 	they	used	formatting	and	pictures	to	add	to	the	meaning	of 	their	field	journal	entries.	Ask	
students to share examples of  having met these learning targets. 

•	 For	students	needing	
additional supports 
producing	language,	consider	
offering a sentence frame or 
starter,	or	a	cloze	sentence	
to assist with language 
production and provide 
the	structure	required	(e.g.,	
“I liked ______ about 
observing closely. I thought 
_______	was	difficult	when	
observing	closely.”).

HOMEWORK MEETING STUDENTS’ NEEDS

1. Decorate	the	cover	of 	your	journal	with	words,	drawings,	and	nature	photographs	to	make	it	special	and	
personal to what you like about and in nature.  

2. Continue your independent reading book for this unit.

Note:	For	the	remainder	of 	this	unit,	most	of 	the	work	students	will	do	in	their	field	journals	will	be	assigned	as	homework.	

5-A-821



10NYS Common Core ELA Curriculum Grade 5 • Module 2A
Copyright © 2012 by Expeditionary Learning, New York, NY. All Rights Reserved.

GRADE 5, MODULE 2A: UNIT 3, LESSON 2

Drawn to Nature, Clare Walker Leslie p.8 
(http://www.amazon.com/Drawn-Nature-Through-Journals-Walker/dp/1580176143)

Drawn to Nature, Clare Walker Leslie p.11

“To	take	in	nature	close	at	hand	you	do	not	need	to	be	a	trained	scientist,	artist,	visionary,	
poet,	or	anything	special.		You	just	need	some	curiosity,	a	pair	of 	eyes,	a	little	bit	of 	time,	
and	a	 true	desire	 to	connect	with	what	 I	call	 the	 ‘no-leggeds,	 two-leggeds,	 four-leggeds,	
six-leggeds,	and	many-leggeds.’”

“You	might	 say	 you	have	no	nature	 around	 you	where	 you	 live.	 	Or	perhaps	 you	don’t	
have time to go looking for nature.  Or maybe you aren’t sure where to begin.  I think one 
easy	and	fun	way	to	start,	no	matter	where	you	live,	is	to	simply	observe	the	sky	above.		It	
is	always	there.		Just	find	a	window	and	look	out.		You	could	be	on	a	bus,	at	a	stoplight,	
drifting	off 	at	a	meeting,	walking	the	dog,	running	between	errands,	or	heading	out	for	a	
nice	long	job.		Day	or	night,	rain	or	snow,	sunny	or	cloudy,	the	sky	and	its	weather	are	right	
above you.

Expeditionary Learning is seeking permissions to reprint excerpts of  Drawn	to	Nature,	by	Clare	
Walker Leslie. The content can be found at: 

 http://www.amazon.com/Drawn-Nature-Through-Journals-Walker/dp/1580176143.	
Reprint pending permissions.
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WRITING NARRATIVES FROM FIRST PERSON POINT OF VIEW: IMAGINING MEG LOWMAN’S RAINFOREST JOURNAL 
GRADE 5, MODULE 2A: UNIT 3, LESSON 3

LONG-TERM TARGETS ADDRESSED (BASED ON NYSP12 ELA CCLS)

I can write informative/explanatory texts that convey ideas and information clearly. (W.5.2)
I can write narrative texts about real or imagined experiences or events. (W.5.3) 

I can explain what a text says using quotes from the text (RI.5.1)

SUPPORTING LEARNING TARGETS ONGOING ASSESSMENT

•	 I	can	write	a	field	journal	entry	from	Meg	Lowman’s	point	of 	view.	
•	 I	can	use	specific	language	and	vocabulary	to	describe	a	photograph	of 	the	rainforest.
•	 I	can	use	sensory	details	to	enhance	the	descriptions	in	my	rainforest	field	journal.	
•	 I	can	find	information	in	The Most Beautiful Roof  in the World	to	incorporate	into	a	rainforest	field	journal	entry.

•	 Students’	field	journals
•	 Journals	(rainforest	field	

journal	entry)
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WRITING NARRATIVES FROM FIRST PERSON POINT OF VIEW: IMAGINING MEG LOWMAN’S RAINFOREST JOURNAL 
GRADE 5, MODULE 2A: UNIT 3, LESSON 3

AGENDA TEACHING NOTES

1. Opening
   A. Homework Review (10 minutes)
			B.	Introducing	Learning	Targets	 
       (5 minutes) 
2.	Work	Time		
   A. Creating a Class Rainforest Field  
        Journal Entry (10 minutes)
			B.	Adding	Text-Based	Information	to	the	 
       Rainforest Field Journal Entry  
       (10 minutes)
   C. Independent Practice: Creating a  
       Rainforest Field Journal Entry  
       (20 minutes)
3. Closing and Assessment
			A.	Reflecting	on	the	Learning	Targets	 
       (5 minutes)

•	 Review:	Thumb-O-Meter	protocol	(Appendix	1).
•	 The	important	transition	in	this	lesson	is	from	writing	that	is	informed	only	by	students’	personal	

experience and observation to writing in which students combine observation with information 
gathered	from	a	text.	Remind	students	that	field	journals	typically	include	three	components:	direct	
observation,	the	scientist’s	comments	and	opinions,	and	research	notes.	In	this	lesson,	students	
reread several pages of  The Most Beautiful Roof  in the World in order to continue to build content 
knowledge and to develop their writing about the rainforest. 

•	 Some	scientific	terms	listed	as	vocabulary	were	introduced	in	Unit	2.	They	are	included	to	
ensure continuous review, exposure, and experiences with new vocabulary that are essential to 
generalization.	Not	all	lessons	in	this	unit	afford	time	for	explicit	in-depth	review.	Consider	giving	
students opportunities at other times during the day for additional practice using these words. 
When possible, include visual representations (drawings or pictures) of  vocabulary, since these aid 
in	retention.	For	examples	of 	how	to	do	this,	refer	back	to	Module	1,	Unit	1,	in	which	students	
were	introduced	to	the	practice	of 	drawing	a	sketch	to	go	along	with	their	definition	of 	key	terms	
and concepts. 

•	 During	Part	A	of 	the	Work	Time,	consider	playing	a	rainforest	soundtrack	in	the	background,	such	
as www.youtube.com/watch?v=Av86rwKxKJ4&feature=related. Invite the students to think about 
what they are hearing as well as what they are seeing.

•	 Throughout	this	unit,	students	use	pencils,	rather	than	pens,	for	sketching.		
•	 Note that in several lessons, students watch the teacher model sketching. Do not worry about 

doing	perfect	drawings.	The	purpose	is	to	show	students	how	to	observe	nature	closely.	
•	 Students	will	turn	in	their	field	journals	regularly	so	you	can	review	them	as	an	ongoing	assessment.	

Try	to	give	all	students	feedback	each	week.	Write	a	question	or	comment	to	the	students	praising	
their	work	(“Your	details	make	this	description	come	to	life!”),	asking	them	a	thought-provoking	
question	(“What	kind	of 	tree	was	it?	How	could	you	find	out?”),	or	perhaps	making	a	suggestion	
(“Maybe	you	could	label	the	parts	of 	the	tree.”).
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WRITING NARRATIVES FROM FIRST PERSON POINT OF VIEW: IMAGINING MEG LOWMAN’S RAINFOREST JOURNAL 
GRADE 5, MODULE 2A: UNIT 3, LESSON 3

LESSON VOCABULARY MATERIALS

specific,	sensory,	point	of 	view,	
perspective,	descriptions,	enhance,	first	
person	(adj),	quotes;	jumars,	epiphytes,	
epiphytic, lianas, excretes, succaries, 
glucose, proteins, metabolic, solar, 
atmospheric, nutrients

•	 Students’	field	journals
•	 The Most Beautiful Roof  in the World (one per student)
•	 Highlighters (two colors per pair: one yellow and one green)

OPENING MEETING STUDENTS’ NEEDS

A. Homework Review (10 minutes) 
•	 Ask student to gather with their field journals. Invite a few students to share the covers of  their 

journals	and	explain	why	they	chose	the	pictures	they	used	to	decorate	them.		
•	 Ask	students	to	pair	up.	Have	all	students	turn	to	the	page	in	their	journals	that	they	completed	during	

Work	Time	in	Lesson	2,	and	trade	journals	with	their	partner.	Ask	them	to	read	their	partner’s	journal,	
paying attention to how their partner used precise language and sensory details. Call on a few students 
to	share	their	entries	with	the	class.	Listen	for	examples	that	incorporate	descriptive	details	about	color,	
size, shape, sounds, etc.

•	 Consider	partnering	an	ELL	
with a student who speaks 
the	same	L1,	when	discussing	
recordings and observations in 
their	field	journals.	This	can	let	
students have more meaningful 
discussions and clarify points in 
their	L1.

B. Introducing Learning Targets (5 minutes)
•	 Read	the	first	learning	target	aloud:	“I	can	write	a	field	journal	entry	from	Meg	Lowman’s	point	of 	view.”	

Explain	that	today	they	will	be	pretending	that	they	are	Meg	Lowman	and	will	be	describing	the	things	
that she might see in the rainforest. 

•	 Remind the students of  the work they did on point of  view when they studied Esperanza Rising	(Unit	2,	
Lesson	7).	Review	the	concept	that	different	people	see	things	differently	depending	on	their	points	of 	
view or perspective. 

•	 Tell	students	that	they	will	also	do	work	to	meet	the	other	three	learning	targets	during	the	lesson	as	they	
meet	the	first	target.	They	will	study	a	picture	from	The Most Beautiful Roof  in the World, revisit the text 
that	goes	with	that	picture,	and	use	sensory	details	and	specific	language	and	vocabulary	from	the	text	
to	write	a	field	journal	entry.	Be	sure	that	students	understand	the	meaning	of 	the	academic	vocabulary	
contained in the learning targets, such as descriptions and enhance.

•	 All students developing 
academic	language	will	benefit	
from direct instruction 
of  academic vocabulary, 
particularly when discussing 
learning targets.
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WRITING NARRATIVES FROM FIRST PERSON POINT OF VIEW: IMAGINING MEG LOWMAN’S RAINFOREST JOURNAL 
GRADE 5, MODULE 2A: UNIT 3, LESSON 3

WORK TIME MEETING STUDENTS’ NEEDS

A. Creating a Class Rainforest Field Journal Entry (10 minutes)
•	 Distribute	students’	texts:	The Most Beautiful Roof  in the World. 
•	 Project	the	picture	on	page	23.	Remind	students	that	in	this	section	of 	the	book,	Meg	has	climbed	up	to	the	

third	platform	in	the	canopy.	Help	students	understand	that	this	text	was	written	about	Meg,	not	by	Meg.	Say:	
“Remember, The Most Beautiful Roof  in the World	was	not	written	by	Meg	Lowman;	it	was	written	by	an	author	
named	Kathryn	Lasky.	She	wrote	the	book	about	Meg,	not	about	herself,	and	so	her	writing	refers	to	Meg	by	
name,	or	as	‘she,’	there	is	no	‘I’	sentence	in	this	book.	But	in	a	journal,	the	author	writes	about	his	or	her	own	
adventures.	This	means	the	subject	of 	the	sentences	is	‘I,’	not	someone	else.	This	is	called	writing	in	the	first	
person.	Today	we	are	going	to	rewrite	parts	of 	this	book	as	if 	it	were	a	field	journal.	To	do	this,	I	want	you	to	
pretend	that	you	are	Meg	Lowman	exploring	the	rainforest	and	this	is	what	you	are	seeing.”	

•	 Ask students to focus on the photograph:
* “What exactly do you see?”
*	“What	do	you	think	you’d	be	hearing?”		
*	“How	do	you	think	you’d	be	feeling?”		

•	 Listen	for	and	record	students’	responses	in	their	own	words.		Hopefully	students	will	make	comments	like	
these: “I see a branch covered with different plants. Some look brown and droopy, and others are bright green. 
There	are	beautiful	bright	orange	flowers.		I	hear	birds	calling,	insects	buzzing,	and	the	sound	of 	water	flowing.	
It’s	so	exciting	to	be	up	here,	but	it’s	also	a	little	scary!”	

•	 Begin	the	model	field	journal	entry	by	drawing	a	quick	sketch	of 	the	picture	to	accompany	the	notes.	Write	
labels for the picture.

•	 Visuals can help 
students comprehend 
questions and 
discussions. Chart main 
points in answers and 
post all questions asked 
to students about their 
observations in The 
Most Beautiful Roof  in the 
World.
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WRITING NARRATIVES FROM FIRST PERSON POINT OF VIEW: IMAGINING MEG LOWMAN’S RAINFOREST JOURNAL 
GRADE 5, MODULE 2A: UNIT 3, LESSON 3

WORK TIME MEETING STUDENTS’ NEEDS

B. Adding Text-Based Information to the Model Rainforest Field Journal Entry (10 minutes) 
•	 Tell	the	class:	“We	can	use	the	background	information	that	we	gather	by	reading	the	text	to	add	to	our	field	

journal	entry.”		
•	 Direct	students	to	the	text	on	page	23.	Read	the	first	sentence	aloud.	Pause	and	ask	if 	there	is	information	

in	that	sentence	that	could	be	added	to	the	field	journal	entry.	Give	students	a	moment	to	turn	and	talk	with	
a	partner,	and	then	invite	someone	to	share	out.	Listen	for	something	like:	“We	used	our	jumars	to	climb	an	
extending cable so that we could get even closer to the ant gardens.”  

•	 Remind	students	of 	all	the	vocabulary	work	they	have	done	throughout	this	module.	They	know	a	lot	of 	specific	
science	terms	that	Meg	might	put	in	her	field	journal.	Tell	the	students	that	as	you	read	the	rest	of 	the	page	
aloud,	they	should	listen	for	details	and	scientific	vocabulary	that	could	be	added	to	the	journal	entry.			

•	 Pause	again	after	the	third	sentence.	Give	students	a	moment	to	turn	and	talk	with	a	partner	about	new	details	
from	the	text	that	they	might	add	to	the	class’s	field	journal	entry.	(For	example,	“plants”	could	be	replaced	with	
“six different kinds of  plants, including orchids and cacti.”)  

•	 Continue	reading	aloud	until	the	end	of 	the	page.	Then	ask	students	for	their	new	ideas	based	on	having	read	
the	text,	and	add	their	contributions	to	the	model	journal	entry	on	the	board.

•	 When possible, provide 
page 23 from The Most 
Beautiful Roof  in the 
World	in	students’	L1.	
This	can	help	students	
understand materials 
presented in English.
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WRITING NARRATIVES FROM FIRST PERSON POINT OF VIEW: IMAGINING MEG LOWMAN’S RAINFOREST JOURNAL 
GRADE 5, MODULE 2A: UNIT 3, LESSON 3

WORK TIME MEETING STUDENTS’ NEEDS

C.  Independent Practice: Creating a Rainforest Field Journal Entry (20 minutes)
•	 Tell	students	that	now	they	get	to	create	their	own	rain	forest	journal	excerpt.	
•	 Ask	students	to	take	out	their	journals	and	a	pencil.	Project	the	image	and	direct	students	to	open	their	books	

to	page	24.	Direct	their	attention	to	the	photographs	at	the	bottom	of 	the	page	of 	the	ants	on	the	plants.	Tell	
the	students	to	carefully	observe	the	picture	and	write	a	journal	entry	as	if 	they	are	there	seeing	what	is	in	the	
photograph. Remind them:

 * Observe silently.
	 *	Use	first	person	“I.”	Write	as	if 	you	are	Meg	Lowman.
 * Draw a quick sketch.
	 *	Label	the	sketch.	
 * Include a clear and precise description of  what you see. 
•	 Give	students	10	minutes	to	observe	and	write	silently.	
•	 Then	ask	students:

*	“What	text	on	page	24	does	this	image	relate	to?”	(They	should	be	familiar	with	this	page	from	the	work	they	
did	in	Unit	2.)	

•	 Listen	for	them	to	say	it	related	to	the	second	paragraph.	Instruct	them	to	read	the	text	and	find	specific	details	
to	add	to	their	writing,	just	as	the	whole	class	did	with	the	previous	page.		

•	 Circulate	and	observe	as	the	students	work.	Look	for	the	inclusion	of 	information	such	as	the	following:	
leafcutter ants, that the leaf  disks are no bigger than a dime, and that a small ant rides on top to protect the 
carrier ant from attacks by micro wasps.

•	 Provide anchor charts 
for processes, such 
as “How to create a 
rainforest	journal	entry.”	
This	would	include	
steps with nonlinguistic 
representations (e.g., 
eyes for observe, pencil 
for draw, words for 
label).

•	 Consider allowing 
students that struggle 
with language to dictate 
the words to a partner 
or teacher to add to 
their sketch.
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WRITING NARRATIVES FROM FIRST PERSON POINT OF VIEW: IMAGINING MEG LOWMAN’S RAINFOREST JOURNAL 
GRADE 5, MODULE 2A: UNIT 3, LESSON 3

CLOSING AND ASSESSMENT MEETING STUDENTS’ NEEDS

A. Reflecting on the Learning Targets (5 minutes)
•	 Distribute highlighters,	so	that	all	students	have	access	to	two	colors.	Ask	students	to	find	in	their	rainforest	

field	journal	entry	a	place	where	they	included	clear	and	descriptive	language	and	highlight	it	in	yellow.	Then	
have	students	find	a	place	where	they	enhanced	their	journal	entry	with	information	from	the	text,	and	
highlight that in green. Ask students to share one of  their highlighted examples with a partner.

•	 Read	through	each	of 	the	learning	targets,	pausing	after	each	one	to	ask	students	to	use	the	Thumb-O-Meter	
protocol	to	demonstrate	to	what	degree	each	student	believes	he/she	has	mastered	the	learning	target.	Look	
for	students	who	indicate	that	they	have	not	mastered	the	learning	targets,	and	find	a	time	to	meet	with	these	
students to review or reteach the lesson.

•	 Consider	partnering	ELLs	
with native speakers of  
English	when	reflecting	
on	learning	targets.	ELL	
language acquisition is 
facilitated by interacting with 
native speakers of  English 
who provide models of  
language.

HOMEWORK MEETING STUDENTS’ NEEDS

•	 Complete	a	page	in	your	nature	journal.	You	may	do	this	by	going	outside,	or	by	looking	out	the	window	
at home. If  this is not possible, then use one of  the photographs in The Most Beautiful Roof  in the World and 
pretend	you	are	Meg	Lowman	looking	at	what	is	in	the	photograph.	Be	sure	to	include	the	date	at	the	top,	to	
use	text	and	pictures,	and	to	be	as	detailed	and	specific	as	possible.

Note: If  your students go outside for recess during the day, they may also complete the assignment at that time. 

•	 Consider allowing some 
students to only draw their 
observations, ideas, or 
notes	for	their	journal	entry.	
This	allows	all	students	to	
participate in a meaningful 
way.
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TAKING NOTES AND CITING QUOTES FROM TEXT: GATHERING INFORMATION ON OUR RAINFOREST INSECTS 

GRADE 5, MODULE 2A: UNIT 3, LESSON 4

LONG-TERM TARGETS ADDRESSED (BASED ON NYSP12 ELA CCLS)

I can use quotes to explain the meaning of  informational texts. (RI.5.1)
I can determine the main idea(s) of  an informational text based on key details. (RI.5.2)

I can use a variety of  sources to develop an understanding of  a topic. (RI.5.9)
I can document what I learn about a topic by taking notes. (W.5.8)

SUPPORTING LEARNING TARGETS ONGOING ASSESSMENT

•	 I can record quotes from text about entomology in my notes.
•	 I can paraphrase text about entomology.
•	 I can take notes on text using a Category/Facts/Questions/Response (C/F/Q/R) note-catcher.

•	 Field journals
•	 C/F/Q/R note catcher 
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TAKING NOTES AND CITING QUOTES FROM TEXT: GATHERING INFORMATION ON OUR RAINFOREST INSECTS 

GRADE 5, MODULE 2A: UNIT 3, LESSON 4

AGENDA TEACHING NOTES

1. Opening
   A. Introducing Performance Task  
       (5 minutes)
2. Work Time  
   A. Vocabulary and Paraphrasing Practice  
       (20 minutes)
   B. Guided Practice: Paraphrasing and  
       Note-Taking (15 minutes)
   C. Group Work: Paraphrasing and Note- 
       Taking (15 minutes) 
3. Closing and Assessment 
   A. Debrief  (5 minutes)

•	 This	lesson	launches	students’	research	about	insects	in	the	rainforest	(specifically	ants	and	
butterflies).	Build	up	the	excitement!

•	 Review the Category/Facts/Questions/Response note-catcher. Notice that the CATEGORY” part 
of  this note-catcher is left blank until Lesson 5. 

•	 Students are given a question to focus their research: “What is the contribution of  [the insect that 
I am researching] in the rainforest ecosystem?” This question is revealed during Part C of  Work 
Time. Post it in a prominent place in the classroom so students can see it throughout the unit. 

•	 This lesson sequence includes several important transitions. Review carefully in advance to visualize 
when materials are used in the sequence of  activities. 

•	 In advance: Cut the text to be paraphrased into strips (see supporting materials). Have the right 
number of  strips. Two pairs of  students need to receive strips with the same section of  text. And 
you will need additional copies of  strips 1–4 for Work Time, Part C (since students who worked 
with strips 5–8 earlier in the lesson will need new strips for this activity). See lesson for details. 
* Prepare new anchor charts: Quotations and Paraphrases, Ant Research.
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TAKING NOTES AND CITING QUOTES FROM TEXT: GATHERING INFORMATION ON OUR RAINFOREST INSECTS 

GRADE 5, MODULE 2A: UNIT 3, LESSON 4

LESSON VOCABULARY MATERIALS

quote, paraphrase, synonyms, entomologist, contribution, ecosystem

Strip 1: dominate, seldom 
Strip 2: domination, strikingly
Strip	3:	societies,	colonies,	evolved,	efficiently
Strip 4: effectively, specialized, physical
Strip 5: species, microhabitat, parasites, herbivores, decomposers
Strip 6: arthropods, exoskeleton, molting 
Strip 7: thorax, abdomen, fused, immature
Strip 8: antennae, immatures, thorax

•	 Journal
•	 Paraphrasing and Quotation anchor chart
•	 Document projector 
•	 Category/Facts/Questions/Response (C/F/Q/R) note catcher 

(one to project)
•	 Fire Ants text (one to project)
•	 Ant Research anchor chart
•	 Information strips for paraphrasing practice 

OPENING MEETING STUDENTS’ NEEDS

A. Introducing the Performance Task (5 minutes) 
•	 Explain that although they will not have time to share their homework entries, you will read them once a 

week to make sure they have completed the assignment, and will write a written comment on everyone’s 
journal.

•	 Tell students that today the class will be starting to research insects of  the rainforest. They will get lots 
of 	practice	writing	interesting	and	informative	rainforest	scientist	field	journals	about	the	insects	they	are	
studying.	This	will	be	for	their	own	field	journal	page	that	they	will	be	creating.

•	 Remind them of  the work they did yesterday. The journal entry they wrote together from Meg Lowman’s 
point	of 	view	was	enriched	when	they	added	information	from	the	text.	When	they	write	their	own	field	
journals, they will be able to use information they learned from The Most Beautiful Roof  in the World, as 
well as from the more specialized research they are about to begin.

•	 For students needing additional 
supports producing language, 
consider offering a sentence 
frame, sentence starter, or a 
cloze sentence to assist with 
language production and 
provide the structure required. 
(e.g., “Last night I _________. 
You __________ last night.”)
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TAKING NOTES AND CITING QUOTES FROM TEXT: GATHERING INFORMATION ON OUR RAINFOREST INSECTS 

GRADE 5, MODULE 2A: UNIT 3, LESSON 4

WORK TIME MEETING STUDENTS’ NEEDS

A. Vocabulary and Paraphrasing Practice (20 minutes)
•	 Read the learning targets aloud. Explain that as they take notes today, they will focus on the difference 

between quoting directly from the text and paraphrasing an author’s words.  
•	 In order to pre-assess to see if  students know the difference between quotations and paraphrasing, ask a 

volunteer to tell the class, in a few sentences, what they did last night. As the student speaks, use a document 
projector or chart paper to record what she or he says, putting quotation marks around the student’s words. 
Explain that this is a direct quote and point out the quotation marks. Ask another student to repeat what the 
first	student	said	in	his/her	own	words.	Write	the	second	student’s	paraphrase	underneath	the	quote.		Explain	
that this is a paraphrase: putting something in your own short clear words.

•	 Have the students practice this activity with a partner:
* One student describes their evening in a few sentences.
* Partner paraphrases: put it in their own words.
* Then they switch roles and do it again. 

•	 Bring the group back together. Summarize the learning by creating a two-column anchor chart: Quotations 
and Paraphrasing with the right-hand column titled QUOTATIONS and the left-hand column 
PARAPHRASES. Ask students to copy the chart into the next page in their journal. Elicit the following 
takeaways, recording these ideas in two columns: 

 * Quotations record exactly what the original speaker or writer said.
 * Quotations are surrounded by quotation marks.  
 * Paraphrased statements say someone else’s ideas (spoken or written) in your own words.  
 * Paraphrased statements include synonyms for the original words.
 * Paraphrased statements are usually shorter than the original statements (they summarize the original 

statement).
•	 Tell students they will get to keep practicing using quotations and paraphrasing as they learn more about 

insects. Explain to the students that they are going to become entomologists. Ask if  anyone can infer the 
meaning	of 	the	word.	Elicit	or	provide	the	definition	that	an	entomologist	is	someone	who	studies	insects.	
Share	that	the	suffix	-ologist means “someone who studies” and ento-	is	a	prefix	signifying	“insects”	(not	to	
be	confused	with	etymologist—someone	who	studies	words—which	is	also	what	they	are	becoming!).	Have	
students	record	the	word	and	definition	of 	entomologist	in	their	Scientific	Vocabulary	Glossary	in	the	back	of 	
their journal.

•	 Partner ELLs with native 
speakers of  English to 
practice paraphrasing. 
ELL language acquisition 
is facilitated by interacting 
with native speakers of  
English who provide 
models of  language

•	 Consider providing smaller 
quotes (sometimes just 
a few words) for some 
students. Teachers should 
check in on students’ 
thinking as they write or 
speak about their text.
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•	 Pair students up. Give each pair one Information Strip for Paraphrasing Practice. (Be sure to give the 
same strip to two pairs). Give students approximately 5 minutes to read the quotes, and to work together to 
write a paraphrase of  the quote on the back of  the strip. Circulate to ensure that they are coming up with 
accurate paraphrases. If  necessary, model after students have given it a try on their own. 

•	 Next, ask students to talk with their partners about the meaning of  the key words in the original statement, 
and how those words helped them understand and paraphrase the quote. Instruct them to add these words 
and	their	definitions	to	their	glossaries.	

•	 Give students about 5 minutes to work with their partner. Continue to circulate among the class to ensure 
that	they	are	collaborating	well	and	identifying	accurate	definitions.		

•	 Ask	the	pairs	to	find	another	pair	that	had	the	same	quote.	Invite	the	students	to	compare	the	two	
paraphrases, looking for similarities and differences between their versions.  

•	 Ask students to talk with their group of  four:
* “What are you learning about paraphrasing?”

•	 Ask one or two volunteers to share their thinking.

•	 While circulating, consider 
modeling for ELLs or 
students who need more 
support. In general, the 
suggestion is to model after 
students try on their own, 
but some students may 
need more scaffolding or 
support to engage with the 
paraphrasing task. 
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B. Guided Practice: Paraphrasing and Note Taking (15 minutes) 
Note: This segment of  the lesson involves use of  two different anchor charts. Be clear in advance on the progression, and have both 
charts on hand. 

•	 Tell students that researchers often have big questions that help them focus their learning. Have students turn 
and talk to a partner about some of  the big questions Meg Lowman has about the rainforest. Listen for: “What 
happens to the plants in the rainforest when insects don’t eat the leaves? or How are the insects and plants in the 
rainforest dependent on each other?”

•	 Launch students’ research with excitement. Tell them that the focusing question for their research will be: “What 
is the contribution of  [the insect that I am researching] to the rainforest ecosystem?” Write this question in a 
prominent place that students will be able to see daily.  

•	 Say:	“Half 	the	class	will	become	experts	on	ants,	and	the	other	half 	on	butterflies	and	moths.	Then,	when	we	
share what we have learned, we will all know more about important aspects of  the rainforest ecosystem. Today 
we will all be practicing together gathering information about ants.” 

•	 Post and draw students’ attention to the Ant Research anchor chart. Under the heading, add the question: 
“What is the contribution of  ants to the rainforest ecosystem?”

•	 Review key vocabulary words in this question. First, ask students what they know about the general academic 
word, contribution. Listen for students to notice contribute,	which	they	likely	already	know.	Look	for	a	definition	
that includes the concept of  being one part of  a whole system with many pieces that work together to create 
a common good. Point out that the word is from the same root as tributaries, which are little streams that come 
together	with	a	bunch	of 	other	streams	to	form	a	bigger	river.	The	prefix	con	means	together or with. You may 
also introduce the word, role as a simpler synonym for contribution. 

•	 Review	the	meaning	of 	the	scientific	word	ecosystem. Ensure that students understand that an ecosystem is a 
community of  living things that interact with each other. Ask: “Why do you think that the word is made of  up 
the stem eco,	(a	prefix	meaning	environment),	and	the	word	system?” Then ask how the idea of  an ecosystem 
connects to the idea of  biodiversity. Refer to the anchor chart on biodiversity created in Unit 2. Listen for 
answers from students that name the way living things that exist in a biodiverse environment interact to create an 
ecosystem.

•	 Project the four-column Category/Facts/Questions/Responses (C/F/Q/R) note-catcher. Explain 
to	students	that	they	will	be	watching	and	helping	fill	out	the	class	note-catcher	first	and	that	they	will	be	
completing their own later. Explain that they will begin with the FACTS column and return to the CATEGORY 
column in Lesson 5. 

•	 Use vocabulary learning 
strategies, such as word 
parts studies to support 
all	learners:	prefixes,	
root	words,	suffixes,	
cognates, and context.

•	 Students needing 
additional supports may 
benefit	from	partially	
filled-in	C/F/Q/R	note	
catchers.

•	 When possible, provide 
text or materials for 
research found in 
students’ L1. This 
can help students 
understand materials 
presented in English.
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•	 Project the Fire Ants text and ask students to focus on the text and follow along as it is read. Read this section 
aloud. Ask students what facts they have learned from this passage. Listen for and guide student to answers such 
as:	“Fire	ants	make	themselves	into	rafts	to	escape	from	floods,”	or	“are	able	to	survive	underwater.”	Record	
the answers in the FACTS Column of  the C/F/Q/R note catcher you have drawn on the board. (For example, 
paraphrased	statements	could	be:	“Fire	ants	make	themselves	into	rafts	to	escape	from	floods,”	and	“Fire	ants	
can trap air on the hairs on their body so that they can breathe underwater.”) Remind students that sometimes 
we paraphrase the information to shorten it and to put it in our own words, and sometimes we record direct 
quotes with quotation marks. 

•	 Tell the class that conducting research always sparks more questions for the researcher. Ask students to share 
their	questions	with	a	partner.	(Listen	for	and	guide	students	to	ask	questions	such	as:	“Why	are	they	called	fire	
ants?”	“How	do	they	know	what	to	do	when	there	is	a	flood?”	and	“What	do	they	do	with	the	eggs?”)	Record	
the questions in the QUESTIONS column of  the note-catcher. 

•	 Finally, explain that the RESPONSES column is for recording ideas and reactions to what they have read. Have 
students share with another partner any ideas the passage has sparked for them. Listen to conversations and 
record	an	answer	such	as:	“This	makes	me	think	about	what	people	need	to	do	to	prepare	for	floods.”	Tell	the	
class	that	this	column	is	useful	to	record	ideas	that	they	will	come	back	to	when	they	write	their	rainforest	field	
journals.
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C.  Group Work: Paraphrasing and Note Taking (15 minutes)
•	 Ask the students to write the question: “What is the contribution of  ants to the rainforest ecosystem?” and to 

draw a four-column C/F/Q/R note-catcher on a new page in their journals under the question, copying the 
model	you	have	projected.	Explain	that	even	though	some	students	will	be	focusing	their	research	on	butterflies	
and moths starting in Lesson 6, today the whole class is learning about ants.  

•	 Tell the students that an important part of  doing research is deciding whether what you have read is important 
to your topic. Say: “After you have read and understood a text, you have to decide if  the information it contains 
is connected to the question you are trying to answer or not.”  

•	 Ask students to get into their groups of  four, ask students to review the paraphrased statements they created 
earlier in the lesson.
* “Does your sentence strip have any information that might connect to our question: ‘How do ants contribute 
to	the	rainforest	ecosystem?’	”	(Students	should	notice	that	the	first	four	statement	strips	that	were	
paraphrased do, the second four do not.)  

•	 For groups who had strips 5–8, give them a new phrase strip (any strip 1–4). Ask students to record a 
paraphrased fact from their phase strip in the FACTS column of  their note catchers. Encourage them to record 
their QUESTIONS and RESPONSES.  

•	 Consider writing 
and breaking down 
multistep directions 
of  how to take notes 
and paraphrase into 
numbered elements. 
Students can return to 
these guidelines to make 
sure they are on track.

•	 Consider partnering 
an ELL with a student 
who speaks the same 
L1, for discussion of  
paraphrases. This can 
let students have more 
meaningful discussions 
and clarify points in 
their L1.
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A. Debrief  (5 minutes)
•	 Gather the class together as a group. Reread the learning targets aloud. Do a go-around in which each student 

shares a fact, from her/his note-catcher with the class and states whether it is a direct quote or a paraphrase.  
•	 Collect the journals and review the students’ note-catchers as an on-going assessment.

•	 Check in with students 
who struggle with language 
before asking them to share 
aloud in front of  the class 
to ensure they have a fact 
selected and whether it 
is a quote or paraphrase. 
This allows all students to 
participate in a meaningful 
way.

HOMEWORK MEETING STUDENTS’ NEEDS

•	 Use	your	field	journal	to	record	notes	from	nature,	either	by	going	outside,	looking	out	your	window,	or	
looking at a photograph in The Most Beautiful Roof  in the World. You may want to return to the spot where you 
recorded	your	first	homework	notes,	or	choose	a	new	focus	for	your	observations.	Be	sure	to	put	the	date	and	
time on your entry. 

Note: In Lesson 6, students begin research on ants and butterflies of  the rainforest. They may need additional resources on these 
arthropods. Begin collecting books for a classroom library for the research lessons. (See Recommended Texts)

•	 Consider allowing 
students to just draw their 
observations, ideas, or notes 
in their journal entries when 
appropriate. 
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Quotations Paraphrases

Record exactly what the original speaker or writer said

Don’t add or take away anything from what the 
speaker or writer said

Are surrounded by quotation marks 

Restate someone else’s ideas (spoken or written) in 
your own words  

Include synonyms for the original words

Are usually shorter than the original statements (they 
summarize the original statement)

Paraphrasing and Quotations Anchor Chart  
(Completed, for Teacher Reference)
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Information Strips for Paraphrasing Practice 

From
http://www.mnh.si.edu/ants/index.html and
www.biokids.umich.edu/critters/Insecta/

1. “Ants dominate the small-scale world.  We may seldom notice them, but ants affect their ecosystems as 
much as humans do”.  http://www.mnh.si.edu/ants/index.html 
 
 

2. “Much like us, ants achieve domination by being social creatures.  They must cooperate with each other to 
meet their basic needs for food, shelter, and defense.  How they do this can look both strikingly familiar and 
bizarre.” http://www.mnh.si.edu/ants/index.html 
 
 

3. “Group hunting, producing crops, and raising other animals for meals are some of  the solutions that both 
human societies and large ant colonies have evolved to obtain a large amount of  food efficiently.” http://
www.mnh.si.edu/ants/photogallery/index.htm 
 
 

4. “Members of  larger societies have to work together to accomplish major tasks that no one person, or 
ant, could do alone. To contribute effectively in these groups, the individual members have limited, but 
specialized, skills.  Among ants, the worker’s physical size and shape often determines her role in the 
colony.” http://www.mnh.si.edu/ants/photogallery/index.htm 
 
 

5. “The insects are the most diverse and important group of  animals on land. There are more species of  
insects than all other land animals put together. Insects live in all habitats and occupy any microhabitat you 
can imagine. They can be predators, prey, parasites, hosts, herbivores, or decomposers.” www.biokids.
umich.edu/critters/Insecta/ 
 
 

6. “Insects are members of  a larger group called arthropods (which also includes arachnids, myriapods, and 
crustaceans). All arthropods have a rigid exoskeleton, and legs that are jointed (arthropod means “jointed 
foot”). In order to grow, arthropods have to shed their whole exoskeleton all at once; this is called 
‘molting.’” www.biokids.umich.edu/critters/Insecta/ 
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7. “All insects have bodies which are divided into three sections: the head, thorax, and abdomen. In some 
insects these sections are fused together so they may be hard to tell apart, and some baby insects (called 
immature) do not have all three sections until they become adults.” www.biokids.umich.edu/critters/Insecta/ 
 
 

8. “Nearly all insects have a pair of  antennae on their heads. They use their antennae to touch and smell the 
world around them. Adult insects (and most immatures) have six legs that are attached to the middle section 
of  the body, the thorax. Insects are the only arthropods that have wings, and the wings are always attached 
to the thorax, like the legs.” www.biokids.umich.edu/critters/Insecta/

Information Strips for Paraphrasing Practice 
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Fire Ants Reading

From  http://news.nationalgeographic.com/news/2011/04/pictures/110425-fire-ants-life-rafts-swarms-
science-proceedings/# 
(published April 25, 2011)

When	a	city	floods,	humans	stack	sandbags	and	raise	 levees.	When	a	fire	ant	colony	floods,	 the	ants	 link	up	to	
form a literal life raft. Now, new research shows exactly how the ants manage this feat. Engineering professor 
David Hu and graduate student Nathan J. Mlot at Georgia Institute of  Technology had heard reports of  ant rafts 
in the wild that last for weeks. “They’ll gather up all the eggs in the colony and will make their way up through 
the	underground	network	of 	tunnels,	and	when	the	flood	waters	rise	above	the	ground,	they’ll	link	up	together	in	
these	massive	rafts,”	Mlot	said.	The	scientists	collected	fire	ants	and	dunked	clumps	of 	them	in	water	to	see	what	
would	happen.	In	less	than	two	minutes	the	ants	had	linked	‘hands’	to	form	a	floating	structure	that	kept	all	the	
insects safe. Even the ants down below can survive this way, thanks to tiny hairs on the ants’ bodies that trap a thin 
layer of  air. “Even when they’re on the bottom of  the raft, they never technically become submerged,” Mlot said.

Expeditionary Learning is seeking permissions to reprint this material. The content can be found at: 
http://news.nationalgeographic.com/news/2011/04/pictures/110425-fire-ants-life-rafts-swarms-science-proceedings/#

Reprint pending permissions.
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Category-Facts-Questions-Response (C/F/Q/R) Note Catcher

Category Facts Questions Responses
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LONG-TERM TARGETS ADDRESSED (BASED ON NYSP12 ELA CCLS)

I can locate an answer or solve a problem efficiently, drawing from multiple informational sources. (RI.5.7)
I can document what I learn about a topic by taking notes. (W.5.8) 

I can summarize or paraphrase information in my notes and in finished work. (W.5.8) 

SUPPORTING LEARNING TARGETS ONGOING ASSESSMENT

• I can sort information about rainforest insects into categories.
• I can take notes by recording direct quotes from a text about rainforest insects.
• I can take notes by paraphrasing information from a text about rainforest insects.

• Students’ field journals
• Exit ticket
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AGENDA TEACHING NOTES

1. Opening
   A. Homework Review (5 minutes)
2. Work Time  
   A. Creating Categories for Information:  
       A Researcher’s Version of  20  
       Questions (10 minutes)
   B. Sorting Information into Categories  
       (10 minutes)
   C. Vocabulary and Research Time  
       (25 minutes)
3. Closing and Assessment
   A. Review Learning Targets (5 minutes)
   B. Introducing Research Expert Groups  
       (5 minutes)

• This lesson introduces the research component of  this module. Note that in this lesson, all 
students research ants together.  In future lessons, students will get to choose whether to continue 
studying ants or to build expertise about butterflies.  

• In this lesson, students begin to create categories for their own research by first playing a version 
of  20 Questions. This helps them realize the types of  questions researchers ask in order to 
help them gather information about what they are researching. They are guided to generate the 
categories that will drive their research about rainforest insects. 

• During Part A of  Work Time, a new anchor chart is created during the 20 Question game (i.e., 
a different chart from the Ant Research C/F/Q/R note-catcher created during Lesson 4). The 
purpose of  the new chart is to help students see the connection between the questions they ask 
and the categories for research. Students then return to the Lesson 4 Ant Research C/F/Q/R 
note-catcher during Part B of  Work Time, in order to complete the CATEGORY column.

• During Part B of  Work Time, students are introduced to the term arthropods. Students should know 
that spiders are not insects because they have two, not three, main body parts. Both are part of  the 
family of  animals called arthropods, but spiders are in the class called arachnids.

• In advance: 
* If  students don’t have access to the Internet, print out articles on designated websites.
* Review: Fist to Five protocol (Appendix 1).
* Cut up Facts about Arthropods (in supporting materials).
* Create a new anchor chart entitled Categories for Research on Rainforest Insects (see model in 

supporting materials).
* Make signs for each text code category to hang around the room for the fact sorting activity. 
* Consider writing the list of  vocabulary words used in Part C of  Work Time in advance on the 

board or on chart paper.
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LESSON VOCABULARY MATERIALS

categories, categorize; unique, capabilities, prevalent, termites, 
arthropods, abdomen, thorax, enthusiastically, typically, defy, ensure, 
function, typically, communicate, cooperate, promising, extensively, 
fiber, seize

• Students’ field journals
• Chart paper for new anchor chart: Categories for  Research on 

Rainforest Insects 
• Facts about Arthropods (cut into strips)
• Facts about Arthropods Sorted into Categories (one per student)
• Journal
• Ant Research C/F/Q/R note-catcher (from Lesson 4)
• “Ants” (one copy per student) http://animals.nationalgeographic.

com/animals/bugs/ant/

OPENING MEETING STUDENTS’ NEEDS

A. Homework Review (5 minutes) 
• Ask students to take out their field journals and exchange them with a partner. Give the students a 

minute to look at the last entry of  their partner’s journal. Ask them to focus on how well the writer used 
precise descriptive language or sensory details.  

• Remind students that giving feedback helps everyone learn. Ask students to take a minute each to give 
feedback that is kind, specific and useful. Remind students to give one each: 
* compliment
* question
* suggestion

• After students have given and received feedback, collect all field journals to review as an ongoing 
assessment. 

• For students needing additional 
supports producing language, 
consider offering a sentence 
frame or starter, or a cloze 
sentence to assist with language 
production and provide the 
structure required. 
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WORK TIME MEETING STUDENTS’ NEEDS

A. Creating Categories for Information: A Researcher’s Version of  20 Questions (10 minutes)
• Read aloud the learning target: “I can sort information about rainforest insects into categories.” Display the 

new anchor chart: Categories for Research on Rainforest Insects (see supporting materials for model).  
• Tell the class that they will gathering a lot of  information in the next few days to help them answer the 

focusing question: “How do [ants or butterflies] contribute to the rainforest ecosystem?” As they do 
their research, the information they find will need to be organized. One way to do this is to group facts 
into categories that capture the essential characteristics of  their insects. Remind them that they left the 
CATEGORIES column of  their four-column chart from the last lesson (Lesson 4) blank. They will go back 
and fill that column in later today. But first they are going to think a little bit more about what it means to 
categorize information. 

• Tell the class: “In order to think of  these categories we’re going to play a game that’s like 20 Questions. In 
that game you ask yes/no questions to try to guess what someone is thinking of. But in our version, you won’t 
just ask yes/no questions. You get to ask big questions that need more than a yes/no answer. You can ask any 
question that will give you important information so that you can quickly guess the animal I’m thinking of  in 
as few questions as possible.” Tell them they will practice together. 

• Play the game using a squirrel as your answer. Give the students a first question as an example: “Where does 
this animal live?” Record the question in the left-hand column of  the Categories for Research on Rainforest 
Insects anchor chart. Tell students that the scientific word for where an animal lives is habitat, and write the 
word in the right-hand column next to the question.  

• Continue playing the game. In the left hand column of  the anchor chart, record students QUESTIONS. In 
the right-hand column, record the SCIENTIFIC TERM for the type of  question students ask. Listen for the 
following types of  questions; add any that the students do not generate:

 * “What do these animals look like?” (scientific synonym = physical characteristics)
 * “What do they eat?” (food source)
 * “Who/What are their enemies?” (predators)
 * “How do they have babies?” (life cycle)
 * “How do they defend themselves against enemies?” (defenses)
 * “What do they do that is interesting or unusual?” (behavior)
 * “Where do they live?” (habitat)

• Provide an anchor chart 
for “How to Play 20 
Questions” that includes 
steps and sample question 
stems for students.
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WORK TIME MEETING STUDENTS’ NEEDS

B. Sorting Information into Categories (10 minutes) 
• Explain that now they are going to practice sorting information about rainforest insects and 

spiders into categories, which will help them to be able to fill in the Categories column on the Ant 
Research C/F/Q/R note-catcher from Lesson 4. (Explain that spiders aren’t insects because they 
have two, not three, main body parts. Like insects, they are arthropods, but spiders are in the class 
called arachnids.) 

• Randomly distribute one Facts about Arthropods strip to each student. Tell students that they are 
going to do a mix and mingle activity (they have done this before). Give directions:

 1. Read your strip.
 2. Stand up and mingle. Find a partner to talk with.
 3. As a pair, discuss: “Which category on the Categories anchor chart does this strip belong with? 

How do you know?”
• Ask students to begin. As they mingle, circulate and listen to students’ conversations and redirect 

when necessary.  
• After 5 minutes of  mingling, ask students to return to their seats and take out their journals. 
• Distribute the Facts about Arthropods Sorted into Categories. Ask them to check their 

sentence strips against the Facts sheet. 

• When possible, provide text or 
materials found in students’ L1. 
This can help students understand 
materials presented in English.

• Provide ELLs bilingual word-for-
word translation dictionaries or 
online translation sources such as 
Google Translate to assist with 
comprehension. ELLs should be 
familiar with how to use glossaries or 
dictionaries. 

• Consider partnering an ELL with 
a student who speaks the same L1, 
when discussion of  complex content 
is required. This can let students have 
more meaningful discussions and 
clarify points in their L1. 
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STRUCTURING THE SEARCH: CATEGORIZING OUR RESEARCH 

GRADE 5, MODULE 2A: UNIT 3, LESSON 5

WORK TIME MEETING STUDENTS’ NEEDS

C.  Vocabulary and Research Time (25 minutes)
• Tell students that they are now ready to return to the note-catcher they began in Lesson 4. Project and turn the 

class’s attention to the Ant Research C/F/Q/R note-catcher from Lesson 4. Ask the students to turn to the Ant 
Research C/F/Q/R note-catcher in their journals. 

• Divide the class into seven small groups. Distribute the text “Ants” to students. Assign one paragraph to each 
group. 

• Write the following words on the white board or on chart paper:
 * 1st paragraph: unique, capabilities, prevalent, 
 * Paragraph 2: termites, abdomen, thorax, 
 * Paragraph 3: enthusiastically, typically, defy
 * Paragraph 4: ensure, function, typically,  
 * Paragraphs 5 and 6: communicate, cooperate, promising
 * Paragraph 7: extensively, fiber, seize
• Ask students to read their paragraph silently for the gist and discuss it with their group members. 
• Invite students to circle identified words in that paragraph.  
• Reread the page aloud and give students 5 minutes to figure out the definition of  the identified words from the 

context.  
• Ask students to share at their tables about what they think the words mean. Circulate to correct any 

misinformation. Direct students to write the words and definitions in their glossaries (just for the words in their 
paragraph).  

• Ask students to talk together in their groups about one new piece of  information that they have learned from 
their assigned paragraph, and record this as a note in their C/F/Q/R note-catchers. Tell them that today they are 
now ready to fill in the CATEOGRY column, and can use the seven scientific terms they learned earlier in this 
lesson. 

• Ask students to work in groups to reread the FACTS they have listed on their note-catcher and determine 
the CATEGORY it would correspond with (of  the seven identified) then write that in the CATEGORY 
column next to the fact. Remind students to add new information from the “Ants” text to their note-catchers, 
remembering to assign facts to one of  the seven categories.

• Review the distinction between direct quotes and paraphrasing, and let students know that is okay to include 
direct quotes, but that when they do so, they need to put the words in quotation marks. 

• As students work, circulate and support as needed. 

• Consider providing 
smaller chunks of  text 
for research (sometimes 
just a sentence) for 
some students. Teachers 
should check in on 
students’ thinking as 
they write or speak 
about their text.

• Students needing 
additional supports may 
benefit from a partially 
filled-in C/F/Q/R note 
catcher.

• Consider partnering 
struggling readers 
with more proficient 
readers when tackling 
the difficult text for 
research.

5-A-849



7NYS Common Core ELA Curriculum Grade 5 • Module 2A
Copyright © 2012 by Expeditionary Learning, New York, NY. All Rights Reserved.

STRUCTURING THE SEARCH: CATEGORIZING OUR RESEARCH 

GRADE 5, MODULE 2A: UNIT 3, LESSON 5

CLOSING AND ASSESSMENT MEETING STUDENTS’ NEEDS

A. Review Learning Targets (5 minutes)
• Reread the learning targets aloud: “I can sort information about rainforest insects into categories,” “I can take 

notes by recording direct quotes from a text about rainforest insects,” and “I can take notes by paraphrasing 
information from a text about rainforest insects.”

• Using the Fist to Five protocol, ask students to self-assess their progress toward meeting these learning 
targets. Tell students: “If  five fingers means I really understand and can do this, and a fist means I need a 
lot more help, put up the number of  fingers that shows where you are in your progress toward meeting this 
learning target.”

B. Introducing Research Expert Groups (5 minutes)
• Tell students: “You will begin research in expert groups in the next lesson. Groups will be either researching 

ants or butterflies in order to gather information to create a field journal page. At the bottom of  the page that 
has your C/F/Q/R note-catcher, write which expert group you would prefer to be in and why. I will do my 
best to make sure everyone gets to research their preferred arthropod.” Give students a few minutes to decide 
and write their choice in their journal.

• Collect students’ journals and the exit tickets and review them to see which students may need additional 
support in learning how to take notes independently.  

• Consider allowing students 
who may have difficulty 
making a decision about 
which insect to research the 
opportunity o discuss one-
on-one with the teacher to 
allow them to process the 
choice orally.

HOMEWORK MEETING STUDENTS’ NEEDS

• Continue reading in your independent reading book for this unit at home.

Note: Review students’ field journals as an ongoing assessment and write a specific comment about using sensory details or close 
observation sketches in each one. 

Starting in Lesson 6, students will continue their research in expert groups (three to four students per group). Half  of  the groups will 
focus their research on ants and the others on butterflies.  Assign students to groups strategically and heterogeneously so that they will 
be able to work well together independently while you are assisting the other groups. You may want to group students with the same L1 
together. 
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Question Scientific Term

Categories for Research on Rainforest Insects Anchor Chart
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GRADE 5, MODULE 2A: UNIT 3, LESSON 5

Question Scientific Term

What do these animals look like?

What do they eat?

Who/What are their enemies?

How do they have babies?

How do they defend themselves against enemies?

What do they do that is interesting or unusual?

Where do they live? 

physical characteristics 

food source

predators 

life cycle

defenses

behavior

habitat

Categories for Research on Rainforest Insects Anchor Chart 
(Filled in as a model for teacher reference only)
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Facts about Arthropods 
Teacher Directions: Cut these into strips before the lesson.
Written by Expeditionary Learning for instructional purposes 

Sources:  
Insect: DK Eyewitness Books, Laurence Mound (Dorling Kindersley Children, 2007)
Discover the Amazon: The World’s Largest Rainforest, Lauri Berkenkamp (Nomad Press, 2008)
animaldiversity.ummz.umich.edu/site/accounts/information/Insecta.html
rainforests.mongabay.com/0509.htm

Cockroaches live just about everywhere. Some species can become pests in the home where their flattened bodies 
enable them to hide in narrow crevices, making them difficult to get rid of.

There are at least 400,000 different kinds of  beetles, living everywhere from snowy mountaintops to scorching 
deserts and muddy ponds.  

Flies are found all over the world from the icy polar regions to the equatorial rainforest.  

Beetles play an important role in nature by eating dead plants and animals and returning them to the soil as valuable 
nutrients.

The South American grasshopper feeds mostly on the leaves, stems, flowers, and fruits of  the vegetation in the 
rainforest. Like other grasshoppers, it chews its food with its powerful mandibles, or jaws.

The large jaws of  the tarantula inject poison into its prey, and as with all spiders, the food is sucked into the body 
as a liquid.  

Under a spider’s abdomen, near the rear, are tiny stubs called spinnerets. The spider uses its legs to pull liquid silk 
made in its abdomen from the spinnerets.

The biggest and most complex of  insect societies are built by termites. The nests of  some species may house up 
to five million, and are extraordinarily complex buildings, with full air-conditioning. 
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Facts about Arthropods 

The nests built by the common wasp are always begun by a single queen working on her own. She builds a series 
of  papery envelops from chewed-up wood fibers and lays her eggs inside.  

Female Mexican bean beetles lay their eggs in groups of  about 50 on the underside of  leaves where they are well 
protected. Each egg stands on end and takes about a week to hatch.

Some spiders protect their eggs in silken egg sacs. The wolf  spider carries her egg sac attached to her spinnerets.  

Mosquitoes hatch out of  eggs in wet places like ponds or puddles. Baby mosquitoes, or larvae, look like segmented 
worms about the size of  a grain of  rice.

Stick insects may be green or brown and are usually long and thin with slender legs and antennae.

Flies have large compound eyes and claws and pads on the feet so they can walk on any surface.

Praying mantises are often slender, like stick insects. Many species are camouflaged in bright greens or dull browns. 

Spiders, scorpions, ticks, and mites are all arachnids. They have eight legs and only one or two main body sections. 
They don’t have antennae.

A tarantula’s bite can be painful, but it isn’t any more dangerous than a bee sting.

Threatened by a variety of  larger insects, birds, and reptiles of  the rainforest, the South American grasshopper uses 
its shape as camouflage. Sometimes it even sways in the breeze to appear even more like a twig or stick.
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Facts about Arthropods 

Leafcutter ants visit the canopy but live underground in great fungus factories.

Most ant species live and work together in big colonies, often building complex nests in which to rear their young. 

Some ants in tropical areas from Africa to Australia build nests in trees by “sewing” together groups of  large leaves. 

When some ant species bite, they are able to squirt formic acid from the end of  their abdomen into the wound—
making it doubly painful.

Some groups of  butterflies feed on rather poisonous plants. As a result the adult butterflies often taste unpleasant 
and are avoided by insect-eating birds.  

Adult butterflies and moths feed on liquids, which they suck up through a long, coiled “proboscis.”

The most advanced insects, such as butterflies and moths, have a complex life cycle involving complete 
metamorphosis. The eggs hatch to produce larvae that are quite unlike adult insects in both form and appearance.

The wings and body of  adult butterflies and moths are covered in tiny scales, which are really flattened and ridged 
hairs.
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GRADE 5, MODULE 2A: UNIT 3, LESSON 5

Facts about Arthropods Sorted into Categories

Habitat

• Cockroaches live just about everywhere. Some species can become pests in the home where their flattened 
bodies enable them to hide in narrow crevices, making them difficult to get rid of.

• There are at least 400,000 different kinds of  beetle, living everywhere from snowy mountaintops to 
scorching deserts and muddy ponds.  

• Leafcutter ants visit the canopy but live underground in great fungus factories.
• Flies are found all over the world from the icy polar regions to the equatorial rainforest.  

Food

• Adult butterflies and moths feed on liquids, which they suck up through a long, coiled “proboscis.”
• Beetles play an important role in nature by eating dead plants and animals and returning them to the soil as 

valuable nutrients.
• The South American grasshopper feeds mostly on the leaves, stems, flowers, and fruits of  the vegetation in 

the rainforest. Like other grasshoppers, it chews its food with its powerful mandibles, or jaws.
• The large jaws of  the tarantula inject poison into its prey, and as with all spiders, the food is sucked into the 

body as a liquid.  

Behavior

• Under a spider’s abdomen, near the rear, are tiny stubs called spinnerets. The spider uses its legs to pull liquid 
silk made in its abdomen from the spinnerets.

• The biggest and most complex of  insect societies are built by termites. The nests of  some species may 
house up to five million, and are extraordinarily complex buildings, with full air- conditioning.  

• The nests built by the common wasp are always begun by a single queen working on her own. She builds a 
series of  papery envelops from chewed-up wood fibers and lays her eggs inside.  

• Most ant species live and work together in big colonies, often building complex nests in which to rear their 
young. 

• Some ants in tropical areas from Africa to Australia build nests in trees by “sewing” together groups of  large 
leaves. 

Life Cycle

• Female Mexican bean beetles lay their eggs in groups of  about 50 on the underside of  leaves where they are 
well protected. Each egg stands on end and takes about a week to hatch.

• The most advanced insects, such as butterflies and moths, have a complex life cycle involving complete 
metamorphosis. The eggs hatch to produce larvae that are quite unlike adult insects in both form and 
appearance.

• Some spiders protect their eggs in silken egg sacs. The wolf  spider carries her egg sac attached to her 
spinnerets.  

• Mosquitoes hatch out of  eggs in wet places like ponds or puddles. Baby mosquitoes, or larvae, look like 
segmented worms about the size of  a grain of  rice.
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Facts about Arthropods Sorted into Categories

Physical Attributes

• Stick insects may be green or brown and are usually long and thin with slender legs and antennae.
• Flies have large compound eyes and claws and pads on the feet so they can walk on any surface.
• Praying mantises are often slender, like stick insects. Many species are camouflaged in bright greens or dull 

browns. 
• The wings and body of  adult butterflies and moths are covered in tiny scales, which are really flattened and 

ridged hairs.
• Spiders, scorpions, ticks, and mites are all arachnids. They have eight legs and only one or two main body 

sections. They don’t have antennae.

Predators and Defense

• When some ant species bite, they are able to squirt formic acid from the end of  their abdomen into the 
wound—making it doubly painful.

• Some groups of  butterflies feed on rather poisonous plants. As a result the adult butterflies often taste 
unpleasant and are avoided by insect-eating birds.  

• A tarantula’s bite can be painful, but it isn’t any more dangerous than a bee sting.
• Threatened by a variety of  larger insects, birds, and reptiles of  the rainforest, the South American 

grasshopper uses its shape as camouflage. Sometimes it even sways in the breeze to appear even more like a 
twig or stick.
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Ants
From http://animals.nationalgeographic.com/animals/bugs/ant/ 

Ants are common insects, but they have some unique capabilities. More than 10,000 known ant species occur 
around the world. They are especially prevalent in tropical forests, where they may be up to half  of  all the insects 
living in some locations.

Ants look much like termites, and the two are often confused—especially by nervous homeowners. However, 
ants have a narrow “waist” between the abdomen and thorax, which termites do not. Ants also have large heads, 
elbowed antennae, and powerful jaws. These insects belong to the order Hymenoptera, which includes wasps and 
bees.

Enthusiastically social insects, ants typically live in structured nest communities that may be located underground, 
in ground-level mounds, or in trees. Carpenter ants nest in wood and can be destructive to buildings. Some species, 
such as army ants, defy the norm and do not have permanent homes, instead seeking out food for their enormous 
colonies during periods of  migration.

Ant communities are headed by a queen or queens, whose function in life is to lay thousands of  eggs that will 
ensure the survival of  the colony. Workers (the ants typically seen by humans) are wingless females that never 
reproduce, but instead forage for food, care for the queen’s offspring, work on the nest, protect the community, 
and perform many other duties.

Male ants often have only one role—mating with the queen. After they have performed this function, they may die.
Ants communicate and cooperate by using chemicals that can alert others to danger or lead them to a promising 
food source. They typically eat nectar, seeds, fungus, or insects. However, some species have diets that are more 
unusual. Army ants may prey on reptiles, birds, or even small mammals.

One Amazon species (Allomerus decemarticulatus) cooperatively builds extensive traps from plant fiber. These traps 
have many holes and, when an insect steps on one, hundreds of  ants inside use the openings to seize it with their 
jaws.

Expeditionary Learning is seeking permissions to reprint this material. The content can be found at: 
http://animals.nationalgeographic.com/animals/bugs/ant/ 

Reprint pending permissions.
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CONDUCTING RESEARCH: ASKING AND ANSWERING OUR QUESTIONS ABOUT RAINFOREST ARTHROPODS
GRADE 5, MODULE 2A: UNIT 3, LESSON 6

LONG-TERM TARGETS ADDRESSED (BASED ON NYSP12 ELA CCLS)

I can explain what a text says using quotes from the text. (RI.5.1)
I can determine the main idea(s) of  an informational text based on key details. (RI.5.2)

I can summarize an informational text. (RI.5.2) 
I can build knowledge about multiple aspects of  a topic by conducting research. (W.5.7)

I can use several sources to build my knowledge about a topic. (W.5.7)
I can document what I learn about a topic by taking notes. (W.5.8)

I can effectively engage in discussions with diverse partners about fifth-grade topics and texts. (SL.5.1)

SUPPORTING LEARNING TARGETS ONGOING ASSESSMENT

• I can take notes by recording direct quotes from a text about rainforest insects.
• I can take notes by paraphrasing information from a text about rainforest insects.
• I can use evidence from text to answer questions.  
• I can take notes from different sources about insects in the rainforest. 
• I can work cooperatively with my classmates in an expert research group.  

• Students’ field journals
• Journals (C/F/Q/R note-catchers)
• Ant question charts (ant groups)
• Butterfly Life Cycle graphic (butterfly 

group)
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CONDUCTING RESEARCH: ASKING AND ANSWERING OUR QUESTIONS ABOUT RAINFOREST ARTHROPODS
GRADE 5, MODULE 2A: UNIT 3, LESSON 6

AGENDA TEACHING NOTES

1. Opening 
   A. Homework Review (10 minutes)
   B. Introducing Learning Targets (5 minutes)
2. Work Time  
   A. Establishing Expert Groups (10 minutes)
   B. Researching in Expert Groups (30 minutes)
3. Closing and Assessment
   A. Review (5 minutes)

• In this lesson, students formally launch their research in their “expert groups.” The purpose 
of  providing choice is to increase engagement. Students work in small groups on tasks for 
which the scaffolding is built in to the lesson. However, students still need teacher support 
to build their literacy skills. For the majority of  Work Time, circulate to instruct one group 
at a time as the other groups work more independently. Review Work Time Part B carefully 
in advance, to envision the flow of  activities. 

• In advance: Gather a classroom library of  books on rainforest insects as additional 
resources for students. For suggestions, see Unit 3 Recommended Texts list (on EngageNY.
org). Add other available titles that seem appropriate. These books are not necessary to do 
the research, but they may be helpful and of  great interest to students. It is imperative that 
students read a high volume of  texts at their independent reading level, in order to continue 
building content knowledge and vocabulary. See Teaching Note in Unit 3, Lesson 1 for 
more on this. 

• In advance: Be sure to assign students to their expert groups: three to four students, with 
each group studying either ants or butterflies. Create a chart that lists which students are in 
each expert group. 

• Launch expert groups in a way that ensures a positive, collaborative tone in every group. 
Take the time needed to build and enforce behavior norms. Be sure that students realize 
that they will need to be able to work independently, since you will be circulating between 
various groups to assist them. 

• Create folders for each group with the appropriate number of  texts for each group member 
inside (see supporting materials).

• Seat all the Ant groups on one side of  the room, and all the students studying butterflies on 
the other. 

• Review: Think-Pair-Share and Jigsaw protocols (Appendix 1).
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CONDUCTING RESEARCH: ASKING AND ANSWERING OUR QUESTIONS ABOUT RAINFOREST ARTHROPODS
GRADE 5, MODULE 2A: UNIT 3, LESSON 6

LESSON VOCABULARY MATERIALS

expert, evidence;

Butterfly group: howler (monkeys), 
venture, flit, camouflage, transparent, 
startle, scuttles, posterior, imbibing, 
vital, resounds, expanse, pristine, 
basking, ousts, massive, distended

• Students’ field journals
• The Most Beautiful Roof  in the World (one for teacher)
• Criteria for Active Listening anchor chart (from Module 1)
• Expert Groups chart
• Journals 
• Expert Group folders (one per expert group)
• Task Cards: Butterfly, Bullet Ants, Army Ants, Leafcutter Ants
• Butterfly Life Cycle www.enchantedlearning.com graphic (approx. 15, one per Butterfly group member)
• Bullet Ants (approx. 5, one per expert folder)
• Army Ants (approx. 5, one per expert folder)
• Leafcutter Ants (approx. 5, one per expert folder)
• Chart paper (one sheet per ant expert group)
• Task card: Rainforest: The Most Precious Environment on Earth
• “Rainforest: The Most Precious Environment on Earth,” from www.learnaboutbutterflies.com/

Rainforests.htm (transcript) (one per student in Butterfly expert groups) 
• Features of  Informational Text anchor chart (from Unit 1)
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OPENING MEETING STUDENTS’ NEEDS

A. Homework Review (10 minutes) 
• Return field journals to students and ask them to gather as a class. Ask them to locate their last 

homework entry. Ask:
* “Who chose to observe the same spot you wrote about before?”
* “Who chose a different spot?” 
* “Why did you make that decision?”
* “How did it impact your journal entry?”

• Ask students to think then talk with a partner about the questions. Cold call a few students to share 
out. Look for answers that indicate students understand that the pros and cons of  keeping a running 
record of  an area and how it changes over time. 

• Ask students to think about whether Meg Lowman returns to the same place in the rainforest, and why 
she might do that. Read aloud the passage from The Most Beautiful Roof  in the World that begins with 
the last paragraph on page 15 (“Meg begins taking ‘snapshots’ of  leaf-eating activity”) and continues 
through the first paragraph on page 17. Ask: 
* “What did Meg notice when she returned to this same region for many years?” (Answer: A pattern of  

leaf  eating)
* “Why did she keep coming back to investigate the same spot?” (Answer: To see if  her theory that insects 

like the newest leaves the best was right)

• For students needing additional 
supports producing language, 
consider offering a sentence 
frame or starter, or a cloze 
sentence to assist with language 
production and provide the 
structure required. (e.g., “I 
chose to observe _________. I 
chose to observe there because 
___________. It made my journal 
entry __________ because 
_________.”)

• Consider partnering an ELL with 
a student who speaks the same L1, 
when discussing journal entries. 
This can let students have more 
meaningful discussions and clarify 
points in their L1.

B. Introduce Learning Targets (5 minutes)
• Remind students of  the learning targets covered in the previous lessons—quoting from and 

paraphrasing text in order to do research, taking notes on information about rainforest insects, and 
sorting that information into categories. Ask students to think back on what they did, and cold call 
students to define quotes, paraphrasing, and categories. 

• Read aloud the first two learning targets for this lesson. Explain that they will be building on these 
skills today to meet these learning targets, using evidence from the text to answer questions, and taking 
notes from different sources.  

• Read the third learning target. Ask a student to define the word, cooperatively. Refer them to the Criteria 
for Active Listening anchor chart (developed in Unit 1 of  this module). Remind students that today 
they will begin working on their research in small groups and it will be very important to think about 
how to work cooperatively.

• Provide nonlinguistic symbols 
(e.g.  magnifying glass for details, 
a light bulb for main idea) to assist 
struggling readers in making 
connections with vocabulary. 
These symbols can be used 
throughout the year. Specifically, 
they can be used in directions and 
learning targets.
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WORK TIME MEETING STUDENTS’ NEEDS

A. Establishing Expert Groups (10 minutes)
• Tell students that one smart thing researchers do is make sure that they can talk with and learn from other 

experts who are studying the same or similar topics. Remind students of  how Meg Lowman sends research 
findings and reports to other scientists. Tell students that although they will be doing individual research 
during this project, they will rely on their expert group through the process.  

• Give students time to Think-Pair-Share with a partner about ways an expert group could support their 
research process. Share out. Listen for students to say that others in their expert group can help them 
understand text, organize their thinking, and add ideas.

• Explain that half  of  the expert groups will continue to focus on ants, and the other half  will research 
butterflies. Announce entomologist expert groups and post an Expert Groups chart of  who is in each 
group. Designate meeting spots for expert groups to gather and store their materials. 

• Ask students to move to their group spot. Ask the students to talk at their tables about how following the 
Active Listening criteria will help them be successful as a group. Have students assign someone in their group 
to be their note-taker for the day. 

• Consider partnering an 
ELL with a student who 
speaks the same L1, when 
discussing Expert Groups. 
This can let students 
have more meaningful 
discussions and clarify 
points in their L1. 
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WORK TIME MEETING STUDENTS’ NEEDS

B. Researching in Expert Groups (30 minutes) 
• Tell students that they will be working with you for half  the period and in groups on their own for the other half. 
• Instruct all students to create a four-column C/F/Q/R note-catcher, like the one they have been using in the 

past few lessons, on the next clean sheet of  their journals. 
• While they are creating their note-catchers, distribute Expert Group folders with texts inside to the expert 

groups.
* Ant Group 1—Bullet Ants 
* Ant Group 2—Army Ants 
* Ant Group 3—Leafcutter Ants 
* Butterfly Group—All students studying butterflies are together

• Get ant and butterfly groups each started with a task.  
• BUTTERFLY: Distribute the Butterfly Group task card, one per student. Ask students to read through each 

step, and clarify any instructions as necessary.
• ANTS: Explain to the ant groups that they have three different articles about ants: They will do a jigsaw of  the 

information (Bullet Ants, Army Ants or Leafcutter Ants). Review the Jigsaw protocol with students. 
• Give each group a sheet of  chart paper. Tell students that while you are reading with the butterfly groups, they 

will read their articles. 
• Distribute the Task Cards: Bullet Ants Group, Army Ants Group, and Leafcutter Ants Group (one ant type 

per group; one task card per student). Ask students to read through the instructions on their task cards, and 
clarify any directions as necessary. Tell them that if  they finish their task card before you are finished with the 
butterfly groups, they may read other books from the classroom library of  ant resources, looking for additional 
information about the contribution of  rainforest insects to record in their C/F/Q/R note-catchers.  

• BUTTERFLY: Return to the butterfly groups. Invite the groups to record their summaries in their C/F/Q/R 
note-catchers if  they have not already done so. Ask one expert group to report out on their summary of  the 
butterfly life cycle. Ask the other groups to contribute any additional key information that has been left out in 
their summaries.  

• Project and distribute “Rainforest: The Most Precious Environment on Earth” text so students can see the 
illustrations that accompany the text.

• Consider including 
texts for expert groups 
that reflect a range 
of  text complexity so 
that all students can 
independently access 
the print materials. 

• Provide ELLs bilingual 
word-for-word 
translation dictionaries 
or online translation 
sources such as Google 
Translate to assist with 
comprehension. ELLs 
should be familiar with 
how to use glossaries or 
dictionaries. 

• When possible, provide 
text or materials for 
research found in 
students’ L1. This 
can help students 
understand materials 
presented in English.
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CONDUCTING RESEARCH: ASKING AND ANSWERING OUR QUESTIONS ABOUT RAINFOREST ARTHROPODS
GRADE 5, MODULE 2A: UNIT 3, LESSON 6

WORK TIME MEETING STUDENTS’ NEEDS

• Explain that because this text is very difficult, you will first read it aloud to students. Ask them to follow along. 
Begin with the title, “Rainforest: The Most Precious Environment on Earth. A rainforest experience, narrated by 
Adrian Hoskins.” After the first three sentences, pause and ask:
* “What kind of  informational text do you think this is?” 

• Confirm that this is a field journal, and ask students to refer to the Features of  Informational Text anchor 
chart to remind themselves of  what this text might include (direct observations by the author, factual scientific 
information, precise descriptions, personal information, pictures and text, in the first person). 

• Continue reading through the end of  the first paragraph. Explain: “The strange sounding words in green are 
the scientific Latin names of  certain butterflies, and we do not need to know exactly how to pronounce them in 
order to understand the passage.”  

• Ensure that students understand the key vocabulary in the paragraph—howler (monkeys), venture, flit, camouflage, 
transparent, startle—by asking students to supply the meaning through the context one at a time. 

• Continue reading aloud the remainder of  the article, pausing at the end of  each paragraph to discuss vocabulary.
* Paragraph 2: scuttles, posterior
* Paragraph 3: imbibing, vital
* Paragraphs 4 and 5: resounds
* Paragraph 6: expanse, pristine
* Paragraph 7: basking, ousts
* Paragraph 8: massive, distended

• When you have finished this first read aloud, tell the students that they are now going to work together as expert 
groups to reread the article. Distribute the task card: “Rainforest: The Most Precious Environment on 
Earth,” one per student. Clarify instructions as necessary.  

• ANTS: After approximately 8–10 minutes, return to the ant groups. If  they are not yet done with their reading 
and gist statements, circulate to monitor and support their work. When they finish, have them display their 
posters on their tables. 

• Regroup the students into three new groups so that a student from each ant expert group (bullet, army, 
leafcutter) is represented in the new groups. Place one group at each poster, and ask the person who is from the 
expert group that created the poster to explain the gist to the other students, as well as the details that they have 
captured in their C/F/Q/R note-catcher. Every 3 minutes, ask students to circulate so that every group goes to 
every table.  

• Consider providing 
smaller chunks of  text 
for research (sometimes 
just a few sentences) 
for some students. 
Teachers can check in 
on students’ thinking 
as they write or speak 
about their text.

• Consider writing 
and breaking down 
multistep directions for 
research into numbered 
elements for each 
group’s tasks. Students 
can return to these 
guidelines to make sure 
they are on track.
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CLOSING AND ASSESSMENT MEETING STUDENTS’ NEEDS

A. Review (5 minutes)
• Gather the whole class together. Remind students of  the learning targets.  
• Pair students so an ant expert is matched with a butterfly expert. Ask students to share the 

following with their partner:
1. One interesting fact you learned about your rainforest insect today.  
2. How well your expert group did in meeting the learning target of  working cooperatively 

together.  
• If  time permits, have a few students share out their interesting facts with the whole class.  

• For students needing additional supports 
producing language, consider offering 
a sentence frame, sentence starter, or a 
cloze sentence to assist with language 
production and provide the structure 
required. (e.g., “One interesting fact I 
learned today was __________. My 
group met _______________ learning 
target because ______________.”)

HOMEWORK MEETING STUDENTS’ NEEDS

1. Choose one of  the texts you read in class today and reread it to someone (or yourself) at home. 
Share one new thing you learned about either ants or butterflies of  the rainforest.

2. Use your field journal to record notes from nature, either by going outside, looking out your 
window or from The Most Beautiful Roof  in the World. You may want to return to the spot where you 
recorded your first homework notes, or choose a new focus for your observations.
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Ant Expert Groups Texts

Ant Group 1 – Bullet Ants 
Written by Expeditionary Learning for Instructional Purposes © 2012

Based on information in Discover the Amazon, by Lauri Berkenkamp and https://www.msu.edu/user/
urquhart/rainforest/Content/Army-Ants.html#LC)

The sting of  a bullet ant feels like being shot by a bullet. The sting is extremely painful. They are also called “24-
hour ants” because that is how long the pain from their sting can last. According to the book Discover the Amazon, 
by Lauri Berkenkamp, “Some native Amazonian tribes use the bullet ant as part of  a ceremony welcoming young 
men into adulthood. For example, members of  the Satere-Mawe tribe of  Brazil put dozens of  bullet ants into a 
woven glove. The boys put on the glove and see how long they can stand to have their hands in it. The longer they 
keep the glove on, the more they prove their manhood.” (page 23)

Even though bullet ants can cause a lot of  pain, they aren’t really aggressive. They only use their stingers to help 
them gather food, or when their nests are attacked. Just before they sting, they make a noise, “Eep, eep, eep,” and 
they give off  a musky smell. That’s your cue to run!

Bullet ants can grow to be as much as are one inch long. They are the largest ants in the Amazon, and one of  the 
most common. They resemble large, wingless wasps.

Bullet ants usually build their nests in and around the big roots of  trees, and sometimes in holes in trees. 
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Ant Group 2 – Army Ants 
(from http://www.stri.si.edu/sites/rainforest/Army_ants.html)

Here come the army ants. If  you are an insect, look out! Thousands of  ants may be in the column of  raiders that 
is advancing through the rainforest, pinning down and cutting up every small creature that cannot get away. The 
swarm changes shape as it advances, but it may fan out as it moves until it is as wide as 100 feet at the front. In 
the 1930s work done at the Smithsonian Tropical Research Institute pioneered the study of  army ant ecology and 
behavior.

Army ants don’t spend all their time on raids like this. They move through the forest on about a 35-day cycle. They 
will stay in one place for almost three weeks, sweeping out the area around the always-temporary nest. Eggs are laid 
during this time. After these eggs hatch, producing larvae, the raids begin—to feed the hungry young.

These raids may last a couple of  weeks. When the ants are on a raid, the column advances by during the day. At 
night, the ants again create their temporary nest called a bivouac. To build the nest the ants hook their claws together 
so their bodies form a living shield. Inside, the larvae and queen are kept safe. The army ants spend each night that 
way and then in the morning they move on. Once the larvae change into nonfeeding pupae, the cycle begins again.

This is how army ants make sure that they can successfully raise their young. However, as is typical in rainforests, 
the lives of  other species are connected with those of  the ants.

For example, certain kinds of  beetles, wasps, and millipedes imitate the smell of  the army ants. Ants don’t see well. 
They communicate with each other mostly by smell. So when these other insects imitate the army ant smell, the 
ants think these strangers are part of  the swarm and do not attack them. That way these other insects can safely 
do the eating without being army ant prey.

The best known camp followers are the antbirds. Sometimes as many as ten different kinds will follow a column 
of  army ants, flying along the front of  it. These birds do not eat the ants, but feed on insects the ants have caught 
and on insects that are trying to escape from the ants. Some are professional ant followers, highly dependent on 
swarms and seldom found away from them.

The chain of  connection goes even further. There are butterflies that flutter around army ant columns. What they 
are interested in is the antbirds’ droppings.

Even rainforest people have found ways to use the army ants, some of  which have huge pincher-like jaws. These 
jaws are so big and strong that Indians in South American rainforests sometimes use them to clamp wounds shut, 
the way our doctors use stitches. (The ant is killed after it has bitten the wound closed.)

Ant Expert Groups Texts

Expeditionary Learning is seeking permissions to reprint this material. The content can be found at: 
http://www.stri.si.edu/sites/rainforest/Army_ants.html

Reprint pending permissions.
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Ant Group 3 – Leafcutter Ants 
(from https://www.msu.edu/user/urquhart/rainforest/Content/Army-Ants.html#LC)

These little ants do a lot of  big work in the rainforest. You will usually see worker ants following each other single 
file into and out of  their underground nests. Worker ants carry pieces of  leaves along well built trails into the nest. 
A smaller pilot “hitchhiker” ant usually protects the leaf  and the worker ant from pesky parasites (wasps, phorid 
fly). Without the protection from this tiny ant the entire colony could be destroyed due to infestation from parasite 
eggs. The worker ant carries the leaves to smaller workers, which chew the leaf  into smaller pieces, making it all 
sticky. The sticky leaf  mass is then added to the fungus garden that the ant colony eats. The ant needs to defecate 
(poop) on the leaves in order for the fungus to grow. All of  the ants work to take care of  the fungus garden, 
growing fungus just like we grow food. They have help from a bacterium that grows right on their bodies. The 
bacterium protects the garden from disease. These ants are very sensitive about the needs of  their gardens and 
“talk” to them with chemical signals. They are very important to the rainforest ecosystem.

Ant Expert Groups Texts

Expeditionary Learning is seeking permissions to reprint this material. The content can be found at: 
https://www.msu.edu/user/urquhart/rainforest/Content/Army-Ants.html#LC)

Reprint pending permissions.
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Expert Groups Task Cards: Butterfly, Bullet Ants, Army Ants, Leaf  Cutter Ants

BUTTERFLY GROUP

1. Examine the graphic illustrating the life cycle of  a butterfly.
2. Talk with others in your expert group about how to summarize the information.
3. Write a summary in your own C/F/Q/R note-catcher.
4. List the category from the seven identified in Lesson 6 in the Category column (i.e., habitat, defense).

BULLET ANTS GROUP

PART I:

1.  Prepare to participate in a Jigsaw discussion with other groups, about the information you learn about Bullet  
     Ants (Jigsaw Protocol.)

2.  Read the article about Bullet Ants, independently.  Use the following process as you read:
a. Stop at the end of  each paragraph.
b. Think about the main idea of  each paragraph.
c. Circle words that helped you understand the main idea (scientific and academic.)
d. Try to figure out the meaning of  key words from context or by breaking them apart into known words.

PART II:

1.  After you have finished reading independently, talk with your group members about: 
a. The main idea of  the article, and
b. The meaning of  key words.

2.  Work with your expert group members to: 
a. Choose five key words from the reading that help convey the gist of  the article.
b. Assign one member of  your group to record the five key words at the top of  your chart paper.
c. Discuss the five key words, and then write a draft of  your gist statement on lined paper. 
d. Refine and finalize the gist statement, and then have one member of  your group write the statement on  

        your chart paper.

PART III:

1.  Record new information you learned about Bullet Ants into your C/F/Q/R note catcher.
2.  Add one academic word and one scientific word to your glossary.
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Expert Groups Task Cards: Butterfly, Bullet Ants, Army Ants, Leaf  Cutter Ants

ARMY ANTS GROUP

PART I:

1. Prepare to participate in a Jigsaw discussion (using the Jigsaw protocol) with other groups, about the  
    information you learn about army ants.

2. Read the article about army ants, independently. Use the following process as you read:

a. Stop at the end of  each paragraph.
b. Think about the main idea of  each paragraph.
c. Circle words that helped you understand the main idea (scientific and academic).
d. Try to figure out the meaning of  key words from context or by breaking them apart into known words.

PART II:

1. After you have finished reading independently, talk with your group members about: 
a. The main idea of  the article, and
b. The meaning of key words

2. Work with your expert group members to achieve these steps: 
a. Choose five key words from the reading that help convey the gist of  the article.
b. Assign one member of  your group to record the five key words at the top of  your chart paper.
c. Discuss the five key words, and then write a draft of  your gist statement on lined paper. 
d. Revise and finalize the gist statement, and then have one member of  your group write the statement on the  

        chart paper.

PART III:

1. Record new information you learned about Army Ants into your C/F/Q/R note-catcher.

2. Add one academic word and one scientific word to your glossary.
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Expert Groups Task Cards: Butterfly, Bullet Ants, Army Ants, Leaf  Cutter Ants

LEAF CUTTER ANTS GROUP

PART I:

1. Prepare to participate in a Jigsaw discussion (using the Jigsaw protocol) with other groups, about the  
    information you learn about leafcutter ants.

2. Read the article about leafcutter ants, independently. Use the following process as you read:

a. Stop at the end of  each paragraph.
b. Think about the main idea of  each paragraph.
c. Circle words that helped you understand the main idea (scientific and academic).
d. Try to figure out the meaning of  key words from context or by breaking them apart into known words.

PART II

1. After you have finished reading independently, talk with your group members about: 
a. The main idea of  the article, and
b. The meaning of  key words 

2. Work with your expert group members to achieve these steps: 
a. Choose five key words from the reading that help convey the gist of  the article.
b. Assign one member of  your group to record the five key words at the top of  your chart paper.
c. Discuss the five key words, and then write a draft of  your gist statement on lined paper. 
d. Refine and finalize the gist statement, and then have one member of  your group write the statement on the  

        chart paper.

PART III 

1. Record new information you learned about leafcutter ants into your C/F/Q/R note-catcher.

2. Add one academic word and one scientific word to your glossary.

5-A-872



15NYS Common Core ELA Curriculum Grade 5 • Module 2A
Copyright © 2012 by Expeditionary Learning, New York, NY. All Rights Reserved.

GRADE 5, MODULE 2A: UNIT 3, LESSON 6
Task Card: “Rainforest: The Most Precious Environment on Earth” (2 per sheet)

AFTER the teacher reads “Rainforest: The Most Precious Environment on Earth”:

Work with your expert group members to:

1. Reread the article one section at a time, stopping at the points indicated in the text.

2. Talk about the main idea of  each section of  text.

3. Write a note in your C/F/Q/R note-catcher, for each section of  text.

AFTER the teacher reads “Rainforest: The Most Precious Environment on Earth”:

Work with your expert group members to:

1. Reread the article one section at a time, stopping at the points indicated in the text.

2. Talk about the main idea of  each section of  text.

3. Write a note in your C/F/Q/R note-catcher, for each section of  text.
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This lesson references an article written by entomologist Adrian Hoskins, and is available on his website at  
http://www.learnaboutbutterflies.com/Rainforests.htm. EL is in the process of  securing the rights to reproduce 
excerpts from this article and will repost the lesson at the time that those rights are secured.

It is 6:00 a.m., and we are awoken by the raucous echoing call of  a troop of  howler monkeys. They are perhaps two 
kilometers away, but the sound fills the forest around us. Dawn is breaking as we venture along a trail through the 
primary rainforest. Mysterious butterflies flit around us. I spot where they have settled, but their amazing camouflage 
makes them almost impossible to locate. Some, like Taygetis angulosa look exactly like dead leaves. Others like Haetera 
piera, Cithaerias pireta and Ithomia agnosia are almost entirely transparent. Enormous Caligo owl butterflies flit from one 
tree trunk to another. Their wings have a feathery appearance and are marked with false “owl eyes,” enough to startle 
any predatory bird and give the butterfly a chance to escape.

STOP AND TALK: 
What is the main idea of  this paragraph?
What have you learned about the way some butterflies defend themselves against enemies? 
On your C/F/Q/R note-catcher, record your note in the “FACTS” column.  Then in the “CATEGORY” 
column, write which category this fact belongs in.   

Every butterfly species here has its own distinct personality. The zebra-striped Colobura dirce sits motionless on tree 
trunks as it feeds at sap runs, but if  disturbed, instead of  taking flight it scuttles around to hide on the opposite side of  
the tree. The striped hairstreak Arawacus separata sits facing sideways on a leaf, but as soon as you get within a meter, it 
rotates to show you its posterior! Like many other butterflies it seems to take delight in taunting human observers, but 
its odd behavior is simply a survival strategy—by rotating it narrows its profile and is much harder for a predator to 
spot. Butterflies use many strategies to hide themselves from predators, some use camouflage or disguise, others such 
as the Eurybia Riodinids, and the Nascus skippers, hide under leaves, darting out periodically to investigate intruders 
before disappearing again beneath another nearby leaf.

STOP, TALK, and WRITE: 
What is the main idea of  this paragraph?
What new information have you learned about the way some butterflies defend themselves against enemies? 
Record your note in your C/F/Q/R note-catcher, and text code it for the category it belongs in. 

We come to a small glade, the site of  a peccary mud wallow. Hundreds of  butterflies are swarming around us—gor-
geous black and yellow swallowtails, brilliant red and black Callicores, bright orange Julias, and Morphos—dazzling 
metallic blue butterflies the size of  saucers. The muddy ground in the glade is carpeted with butterflies, which settle 
to imbibing the mineral-rich moisture. Male butterflies obtain vital chemicals this way, and pass them to females dur-
ing copulation. There are myriads of  butterflies here, and it is impossible to walk without treading on them. Amongst 
them are glittering green Caria Metalmarks, red Marpesia Daggerwings and the stunning Blue Doctor Rhetus perian-
der. At the edge of  the glade we watch a Starry Night Hamadryas velutina basking head-downwards on a tree trunk. It 
is possibly the most beautiful butterfly we have seen today, with large velvety black wings adorned with hundreds of  
shimmering blue spots.

“Rainforest: The Most Precious Environment on Earth”

(Reference the first paragraph of  the article, which begins with “It is 6:00 a.m…”
 and ends with “…a chance to escape.”)

(Reference the second paragraph of  the article, which begins with “Every butterfly species…” 
and ends with “…beneath another nearby leaf.”)

(Reference the third paragraph of  the article, which begins with “We come to a small glade…” 
and ends with “…shimmering blue spots.”)
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STOP, TALK, AND WRITE: 
What is the main idea of  this paragraph?
What new information have you learned about what some butterflies eat? 
On your C/F/Q/R note-catcher, record your note in the “FACTS” column.  Then in the “CATEGORY” 
column, write which category this fact belongs in. 

11: 00 a.m.—It is hot now, and the forest resounds with the call of  giant cicadas. The sound begins as a slow hesitant 
clicking, gradually accelerates to a rattle, then a hum, and escalates into a haunting siren wail which fills the air for a 
few moments before fading again into silence.
We have been here for six days, and seen almost 300 butterfly species, several of  them previously unknown to science. 
Every step along the trails reveals exciting new finds—huge helicopter flies, strange hemipteran bugs, weird beetles, 
stick insects, and praying mantises.

STOP AND TALK: 
How do you think the author is feeling? What words in the text support your opinion?

A little later we climb the canopy tower. As we ascend we notice that every layer in the forest has its own characteristic 
butterfly fauna—Pierella Lady Slippers and Taygetis Dead-leafs at ground level, Tiger-mimics at about 3 meters, Heli-
conius at 10 to 20 meters. Many species, particularly the hairstreaks and metalmarks spend their lives almost entirely 
in the tree tops, and rarely descend to ground level. After a tiring climb we finally arrive at the top of  the tower. We 
spend a relaxing half  hour watching red and green macaws, great egrets, snail kites, and oropendolas flying past. It’s 
difficult to drag ourselves away, as the view across the vast expanse of  pristine rainforest is awe-inspiring, but it is time 
for lunch, so we descend to ground level and slowly wander back along the trails to our base. We are so distracted by 
the myriads of  butterflies seen along the route that we arrive late, and are so busy talking about the marvels we have 
seen that we barely find time to eat.

STOP, TALK, AND WRITE: 
Describe where the author goes in this paragraph.
What new information have you learned about where some butterflies live? 
On your C/F/Q/R note-catcher, record your note in the “FACTS” column.  Then in the “CATEGORY” 
column, write which category this fact belongs in.  

“Rainforest: The Most Precious Environment on Earth” 

This lesson references an article written by entomologist Adrian Hoskins, and is available on his website at  
http://www.learnaboutbutterflies.com/Rainforests.htm. EL is in the process of  securing the rights to reproduce 
excerpts from this article and will repost the lesson at the time that those rights are secured.

(Reference the fourth and fifth paragraphs of  the article, which begin with “11.00am…” 
and ends with “…and praying mantises.”)

(Reference the sixth paragraph of  the article, which begins withs “A little later…” 
and ends with “…barely find time to eat.”)
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In the afternoon we travel upriver by dugout canoe. Amazon kingfishers swoop past, a harpy eagle hovers high in the 
sky above us. On a nearby rocky island we see a caiman basking, and along the riverbanks we see sun bitterns and 
the beautiful capped heron. Strings of  bright yellow Eurema and Phoebis butterflies fly in follow-the-leader fashion 
along the river’s edge. Hundreds gather to imbibe moisture on the sandbanks, erupting into flight as our boat passes. 
We notice how most butterflies congregate with others of  their own species—there are clusters of  Marpesia Dagger-
wings, groups of  Heraclides Swallowtails, tightly packed clusters of  Protesilaus Swordtails, and gatherings of  bright 
orange Julias. Many different species arrive and depart throughout the day until late afternoon when a swirling swarm 
of  migrating Eunica Purplewings ousts every other species.

STOP, TALK, AND WRITE: 
What animals other than butterflies does the author write about in this paragraph?
What new information have you learned about what some butterflies do? 
On your C/F/Q/R note-catcher, record your note in the “FACTS” column.  Then in the “CATEGORY” 
column, write which category this fact belongs in.

We stop at various places along the river to explore the trails. Imaginary snakes wait to strike from behind every tree. 
But they are not all imaginary. Clambering up a riverbank we suddenly find ourselves confronted by an enormous 
anaconda with a massive head and a body eight meters in length! Luckily for us it has already eaten—its belly greatly 
distended by the capybara which became its breakfast!
As the day cools down, we journey back along the river. Beautiful birds fly across our path—green ibis, ringed king-
fisher, striated heron, kiskadee, paradise jacamar. A giant river otter inquisitively pops its head out of  the water next 
to the boat. A capybara, looking like an enormous guinea pig, looks across at us from the riverbank. During the next 
half  hour we see a dozen tapirs, amongst the most enchanting and gentle of  all animals, emerging from the forest at 
different spots along the riverbank. Back at our base the light is fading fast, and the howler monkeys roar again. We 
sit down for our evening meal, comparing notes about the wonders we have seen, and agree that this is probably the 
most wonderful place on Earth.

STOP AND TALK: 
What kind of  animal is an anaconda? How do you know from the text what kind of  animal it is?

“Rainforest: The Most Precious Environment on Earth”

(Reference the eighth and ninth paragraphs of  the article, which begin with “We stop at various places…” 
and ends with “…wonderful place on Earth.”)

(Reference the seventh paragraph of  the article, which begins withs “In the afternoon we…” 
and ends with “…ousts every other species..”)

This lesson references an article written by entomologist Adrian Hoskins, and is available on his website at  
http://www.learnaboutbutterflies.com/Rainforests.htm. EL is in the process of  securing the rights to reproduce 
excerpts from this article and will repost the lesson at the time that those rights are secured.
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LONG-TERM TARGETS ADDRESSED (BASED ON NYSP12 ELA CCLS)

I can locate an answer or solve a problem efficiently, drawing from multiple informational sources. (RI.5.7)
I can become knowledgeable about a topic by conducting research projects. (W.5.7)

I can use several sources to build my knowledge about a topic. (W.5.7)
I can document what I learn about a topic by taking notes. (W.5.8)

SUPPORTING LEARNING TARGETS ONGOING ASSESSMENT

• I can build my knowledge about rainforest insects by examining different resources.  
• I can build my knowledge about my rainforest insects by watching videos. 
• I can document my learning by taking notes.

• Students’ field journals
• Students’ research notes
• Admit and exit tickets
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CONDUCTING RESEARCH: ANALYZING A VARIETY OF SOURCES TO CAPTURE INFORMATION ABOUT MY INSECT

GRADE 5, MODULE 2A: UNIT 3, LESSON 7

AGENDA TEACHING NOTES

1. Opening: Homework Review and Introduce Learning Targets (10 minutes)
2. Work Time  
   A. Taking Notes: Using Text Features and Pictures to Find Important Information Quickly (10 minutes)
   B. Expert Groups Instruction: Additional Practice and Independent Expert Group Work (15 minutes)
   C. Taking Notes from Video (20 minutes)
3. Closing and Assessment: Exit Ticket (5 minutes)

• In advance: Preview the 
video students will be 
watching: “Butterfly Eggs and 
Caterpillar Survival—Life in 
the Undergrowth” http://
thinkjungle.com/rainforest-life/
rainforest-butterflies/.  (see link 
in materials, below).

• Cue up the video to play during 
Work Time. The video is 
approximately six 

LESSON VOCABULARY MATERIALS

key (on a map), text box, documentary; migration, massive, 
subsequently, dependent, exclusively, protective, distinctive, chrysalides, 
generations, ancestors, population, occurring, survival

• Half  sheets of  paper to use for entry tickets (one per student)
• Projector or document camera
• “Ants” (from Lesson 5) http://animals.nationalgeographic.com/

animals/bugs/ant/
• Enchanted Learning: Ants, Life Cycle graphic http://www.

enchantedlearning.com/subjects/insects/ant/
• Video: “Butterfly Eggs and Caterpillar Survival—Life in the 

Undergrowth” (6:30) http://thinkjungle.com/rainforest-life/
rainforest-butterflies/.  

• Monarch Butterfly website http://animals.nationalgeographic.com/
animals/bugs/monarch-butterfly/?source=A-to-Z

• Features of  Informational Text anchor chart (from Unit 1)
• Journals
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CONDUCTING RESEARCH: ANALYZING A VARIETY OF SOURCES TO CAPTURE INFORMATION ABOUT MY INSECT

GRADE 5, MODULE 2A: UNIT 3, LESSON 7

OPENING MEETING STUDENTS’ NEEDS

A. Homework Review and Introduce Learning Targets (10 minutes) 
• Distribute half  sheets of  paper and ask students to write:

* A list of  insects and spiders that live in the area and what role those insects play in the local ecosystem.  
• Tell students that this is a pre-assessment: They aren’t expected to know the answer to this question yet. 

Give them a few minutes to write.  
• Ask for volunteers to share out. Lead the students to an understanding that because insects and spiders 

are food for many other organisms in the food chain, they are a valuable part of  any ecosystem.  
• Remind students of  their homework: Ask if  anyone found any arthropods to write about. Invite students 

to share. 
• Ask the students to read the first two learning targets and pair-share about what they think they will 

be doing in today’s lesson. Validate their speculation that they will be looking at pictures and watching 
videos in order to learn more about their rainforest insects. Clarify academic vocabulary in the learning 
targets (knowledge, examining, documenting).

• Consider allowing students to 
just draw their observations, 
ideas, or notes in their journals. 
This allows all students to 
participate in a meaningful way.

• All students developing 
academic language will benefit 
from direct instruction of  
academic vocabulary, especially 
when discussing learning targets.
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GRADE 5, MODULE 2A: UNIT 3, LESSON 7

WORK TIME MEETING STUDENTS’ NEEDS

A. Taking Notes: Using Text Features and Pictures to Find Important Information Quickly (10 minutes)
• Send students to their expert group tables. Ask them to take out their journals and set up an C/F/Q/R note-

catcher on their next blank page. 
• Tell students that the focus today is on learning from studying visual information. Say: “Have you ever heard the 

expression ‘A picture is worth a thousand words’? What do you think this means?” Pause and ask students to 
share their thoughts. Then continue: “Smart readers know how to ‘read’ pictures as well as words, because they 
know that there is often a lot of  valuable information in images.”  

• Tell students they will look at the same image several times, just like they often reread complex text.
• Project the “Ants” text (from Lesson 5). Scroll down so that students can’t see the caption associated with this 

image. 
• Ask students to take notes in two columns of  their C/F/Q/R note-catcher:

1. Two FACTS you observe about the photo 
2. Any QUESTIONS you have looking at the photo  

• Ask students to share in their expert groups:
* “What did you learn by just looking at the picture?”
* “How was looking at the picture different from doing research by reading? 

• Listen for comments about the size, color, and general appearance of  the ant, and for some to say they have 
gotten a clearer idea of  what the ants look like from the picture than from the text. 

• Show students the image again, this time with the caption revealed. Ask students to discuss with their groups:
* “Did reading the text add to or change any of  the ideas you had when you had just looked at the picture?” 

• Give them time to correct any misinformation then may have recorded.  
• Direct the students’ attention to the map on this page (you may want to enlarge it). Ask students what the key 

indicates, and if  they can’t answer, explain that the key indicates where you can find ants in the world. Ask:
* “What have you learned about ants from studying this map?” 

• Solicit the answer that ants live everywhere except the Arctic and Antarctica. Have students record this fact in 
their C/F/Q/R note-catcher.  

• Next, ask the students to study the “Fast Facts” on the right side of  the page, including the graphic that shows 
an ant’s size relative to a paper clip. Explain that this is an informational text box, and it is a text feature that they 
will be including when they write their rainforest field journals.  Ask:
* “What categories are included in this text box that are the same as our research categories?” 

• (Answer = food source, behavior, physical characteristics)  Have students record any new information in all 
columns of  their C/F/Q/R note-catcher.  

• Students needing 
additional supports may 
benefit from a partially 
filled-in C/F/Q/R 
note-catcher.

• Visuals can help 
students comprehend 
questions and 
discussions. Chart main 
points in answers and 
post all questions asked 
to students during 
discussion of  research.
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GRADE 5, MODULE 2A: UNIT 3, LESSON 7

WORK TIME MEETING STUDENTS’ NEEDS

B. Expert Groups Instruction: Additional Practice and Independent Expert Group Work (15 minutes) 
• Tell students that like yesterday, groups studying each topic will work on their own for part of  the time, 

and with your support for part of  the time.
•  Distribute materials
• ANTS:

* Give the ant expert groups just the graphic illustrating the Ants Life Cycle graphic (not the 
accompanying text). 

* Distribute the Ant Group task card, one per student in the ant group. Ask students to read through the 
directions, and clarify any instructions as necessary.

* Print out and have available to the ant expert groups the text found on the same webpage (see 
supporting materials). Tell the ant expert group students that if  they finish writing their summary 
statement before you are done working with the butterfly group, they should read the text that 
accompanied the graphic and follow the Part II instructions on their task cards.

• BUTTERFLIES:
* Start by giving them additional practice on taking notes on photographs and text features. Project the 

webpage, “Monarch Butterflies.” Repeat the same sequence of  instruction done with the ant group 
using this page.

* Distribute the Butterfly Group task card (one per student in the Butterfly Group. Read Part I: Graphic 
steps aloud and clarify any instructions as necessary.

* Read the Part II: Text steps aloud and clarify any instructions as necessary. Then read the text on the 
page aloud to the butterfly expert groups. After reading, prompt students to complete steps 2 and 3 
only, listed in Part II of  the task card. As students begin their discussions, circulate among the groups, 
listening for statements such as: “Monarch butterflies fly from North America to Mexico every year. It’s 
an amazing journey. I wonder how they always know the way, even though different butterflies make the 
journey every time.”  

* Reread the text aloud. Stop at the end of  each paragraph and discuss the key vocabulary for each 
paragraph, listed on students’ task cards.

* Then ask them to locate one fact in the passage that says something about how monarch butterflies 
defend themselves against predators. Listen for: “Their wings are patterned to warn predators that they 
are poisonous.” Have them record this fact in the F(act) column of  their C/F/Q/R note-catchers.

• When possible, provide text or 
materials for research found 
in students’ L1. This can help 
students understand materials 
presented in English.

• Consider providing smaller 
chunks of  text for research 
(sometimes just a few 
sentences) for ELLs. Teachers 
can check in on students’ 
thinking as they write or speak 
about their text.

• Increase interactions with 
vocabulary in context during 
discussion about research 
text. This increases rate of  
vocabulary acquisition for all 
students.

5-A-881



6NYS Common Core ELA Curriculum Grade 5 • Module 2A
Copyright © 2012 by Expeditionary Learning, New York, NY. All Rights Reserved.
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WORK TIME MEETING STUDENTS’ NEEDS

C.  Taking Notes from Videos (20 minutes)
• Gather students whole group. Tell them they will continue to do research by watching a documentary video. 

Remind students that they learned (in Unit 1, Lesson 7) that documentaries are films or television programs that 
present information in a factual manner. Point out the root word, document—to find evidence to support an idea.  

• Direct students’ attention to the Features of  Informational Text anchor chart and review the features of  
a documentary video that are listed there. Ask students to talk at their tables about what they can learn from 
watching a film that they might not get from reading a book. Listen for students to say that you can tell how 
things look and move around from watching a video. 

• Briefly preview key aspects of  the video (note: keep this short so as to not give too much of  the thinking away).  
Tell students that this video is about both ants and butterflies. Tell students: “This video guest stars another 
insect—a kind of  wasp called an ichneumon [pronounced ik-NEW-men] wasp. As you watch the video the first 
time through, think about how the ants contribute to the life cycle of  the caterpillars, and how the caterpillars 
contribute to the life cycle the wasp. These are ways that both contribute to the rainforest ecosystem.” 

• Show the video once through without stopping.
• After the first viewing, ask students to Think-Pair-Share what they learned from watching the video about how 

ants or caterpillars, which eventually become butterflies, contribute to the rainforest ecosystem.
• Show the video again. This time, pause it periodically to allow students to add to their C/F/Q/R note-catchers, 

clarify vocabulary, and check for understanding. For example: 
* At :23 pause and tell students that the gentian is the name of  the plant that the caterpillar is eating.  
* At 1:15, pause and define pheromone (a chemical released by an animal that causes other animals of  the same 

species to behave in a certain way). 

• When playing videos, 
use the subtitles, or 
provide a transcript, 
if  available. Providing 
a visual can assist 
struggling learners 
in understanding the 
content of  the video.
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CLOSING AND ASSESSMENT MEETING STUDENTS’ NEEDS

A. Exit Ticket (5 minutes)
• Bring the class together. Review the learning targets. Cold call students to 

name one example of  how they used text features and the video to help them 
build their knowledge of  rainforest insects. 

• Collect students’ journal and exit tickets as an ongoing assessment.

• For students needing additional supports producing language, 
consider offering a sentence frame, sentence starter, or a cloze 
sentence to assist with language production and provide the 
structure required. (e.g., “I used the text feature ___________ 
to help me learn about rainforest insects. The text feature 
______________ helped me learn more about rainforest 
insects because ___________.”

HOMEWORK MEETING STUDENTS’ NEEDS

1. Finish the expert group research that was begun during Work Time in today’s 
lesson.

2. Use your field journal to record notes from nature at home, either by going 
outside, looking out your window, or at photographs in The Most Beautiful Roof  
in the World.  Look for arthropods on which to focus your sketches and notes.

Note: Review students’ C/F/Q/R note-catchers and exit tickets to ensure that they 
are recording information that is on topic and are getting progressively deeper with their 
understandings of  their chosen arthropod. Note which students may need re-teaching or 
clarifying during future lessons.
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Ant Group Task Card

PART I: Graphic “Life Cycle of  an Ant”

1.  Study the graphic (illustration) of  the life cycle of  an ant (1–2 minutes).

2.  Talk with your group members about fact(s) you were able to learn from the graphic.

3.  Discuss the words you would use to make a note about the fact(s) you learned from the graphic.

4.  Record fact(s) in the F column of  your C/F/Q/R note-catcher.

5.  In the C (Category) column of  your note-catcher, write the text code for the kind of  information you are 
recording (L for Life Cycle).

6.  Write a gist statement about what this graphic is mostly about.

PART II: Text “Life Cycle”

AFTER writing your gist statement about the graphic . . .

1.  Read the text “Life Cycle,” which accompanied the graphic you just studied.

2.  Think about and discuss: How are the graphic and the text connected?

3.  Add new information you learn from the text to your C/F/Q/R note-catcher.

Ant Group Task Card
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Text:
The life cycle of  the ant has four stages: egg, larva, pupa, and adult. Fertilized eggs produce female ants (queens, 
workers, or soldiers); unfertilized eggs produce male ants. The worm like larvae have no eyes and no legs; they eat 
food regurgitated by adult ants. The larvae molt (shed their skin) many times as they grow. After reaching a certain 
size, they spin a silk-like cocoon (against a solid object, like the wall of  the chamber) and pupate. During this time 
the body metamorphoses (changes) into its adult form. The pupa emerges as an adult. The entire life cycle usually 
lasts from 6 to 10 weeks. Some queens can live over 15 years, and some workers can live for up to 7 years.

Graphic:

Enchanted Learning: Ants, Life Cycle Graphic 
(For Ant Expert Groups to use during Independent Research time)
(from http://www.enchantedlearning.com/subjects/insects/ant/)

Expeditionary Learning is seeking permissions to reprint this material. The content can be found at: 
http://www.enchantedlearning.com/subjects/insects/ant/

Reprint pending permissions.
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Butterfly Group Task Card

PART I: Graphic

1.   Study the graphic (illustration) of  the butterfly (1–2 minutes.)

2.  Talk with your group members about fact(s) you were able to learn from the graphic.

3.  Discuss the words you would use to make a note about the fact(s) you learned from the graphic.

4.  Record fact(s) in the F column of  your C/F/Q/R note-catcher.

    In the C (Category) column of  your note-catcher, write the text code for the kind of  information you are  
    recording (L for Life Cycle).

PART II: Text

1.  Follow along silently as your teacher reads the text aloud.

2.  Reread the text independently, to determine the gist.

3.  Discuss the gist of  this text with your group members.

4.  Follow along silently as the teacher reads the text aloud one more time. Determine the meaning of  the  
     following words using context clues:

    • Paragraph 1: migration, massive
    • Paragraph 2: subsequently, dependent, exclusively
    • Paragraph 3: protective, distinctive
    • Paragraph 4: chrysalides
    • Paragraph 5: generations, ancestors
    • Paragraph 6: population, occurring, survival
 
5.  Locate ONE fact about how monarch butterflies defend themselves against predators. Share out with your  
     group.

6.  Record the fact in the F column of  your C/F/Q/R note-catcher.

Ant Group Task Card
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MID UNIT 3 ASSESSMENT: ON-DEMAND NOTE TAKING ABOUT HOWLER MONKEYS 

GRADE 5, MODULE 2A: UNIT 3, LESSON 8

LONG-TERM TARGETS ADDRESSED (BASED ON NYSP12 ELA CCLS)

I can explain what a text says using quotes from the text. (RI.5.1)
I can determine the main idea(s) of  an informational text based on key details. (RI.5.2)

I can locate an answer or solve a problem efficiently, drawing from multiple informational sources. (RI.5.7)
I can document what I learn about a topic by taking notes. (W.5.8)

I can summarize or paraphrase information in my notes and in finished work. (W.5.8)

SUPPORTING LEARNING TARGETS ONGOING ASSESSMENT

• I can use three different sources to find information about howler monkeys.
• I can record my information about howler monkeys in an accurate and organized way.
• I can reflect on my learning.

• Mid-Unit Assessment
• Tracking My Progress, Mid-

Unit 3
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MID UNIT 3 ASSESSMENT: ON-DEMAND NOTE TAKING ABOUT HOWLER MONKEYS 

GRADE 5, MODULE 2A: UNIT 3, LESSON 8

AGENDA TEACHING NOTES

1. Opening
   A. Review Learning Targets (5 minutes)
2. Work Time 
   A. Mid-Unit Assessment (40 minutes) 
   B. Learning Target Reflection (10 minutes)
3. Closing and Assessment
   A. Debrief  (5 minutes)

• The mid-unit assessment is paced. The assessment has three parts. During Part 1 (20 minutes), 
students read and take notes on an unfamiliar text passage. During Part 2 (10 minutes), 
they watch a video and take notes (show the video to the students twice). During Part 3 (10 
minutes), students study a projected webpage displaying a photograph and text features, and 
they take notes one last time.

• In this lesson, students again use the C/F/Q/R note-catcher. The note-catcher is not 
provided for students because by now students have had ample practice with the note-catcher, 
and W.5.8 says students should be able to do this independently. 

• This lesson involves a video that runs about a minute and a half; prepare appropriate 
technology. 
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MID UNIT 3 ASSESSMENT: ON-DEMAND NOTE TAKING ABOUT HOWLER MONKEYS 

GRADE 5, MODULE 2A: UNIT 3, LESSON 8

LESSON VOCABULARY MATERIALS

sources, accurate, organized • Mid-Unit Assessment
• Assessment Texts: 1) Facts about Howler Monkeys, from http://images.nationalgeographic.com/wpf/

sites/kids/NGS/wpf/printcreature/howler-monkey.html (text starts halfway down the webpage, under this 
heading, after the map) and 2) Howler Monkey, from http://thinkjungle.com/rainforest-animals/mammals/
howler-monkey/ (one each per student) 

• Video: “Howler Monkey” (1:34)
• Computer
• Projector
• Lined paper
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MID UNIT 3 ASSESSMENT: ON-DEMAND NOTE TAKING ABOUT HOWLER MONKEYS 

GRADE 5, MODULE 2A: UNIT 3, LESSON 8

OPENING MEETING STUDENTS’ NEEDS

A. Review Learning Targets (5 minutes) 
• Tell students that today they will be working independently to demonstrate what they have learned about 

reading and taking notes on informational texts by organizing quotes and paraphrased information into 
useful categories. 

• Refer the class to the first two supporting targets. Clarify academic vocabulary in the learning targets such 
as sources, accurate, and organized. Ask students to talk with a partner about the work they have done and the 
skills they have learned related to these targets. Invite several students to share out with the whole group. 
Listen for responses such as: “Taking notes on informational text to become experts on rainforest insects; 
discovering how to paraphrase information; organizing information into categories,” etc.

• Tell them that they will be reading about an animal that lives in the rainforest, but is very different from ants 
or butterflies. They will be using text, video, and graphic information for their research. They will be taking 
organized notes on these texts, including direct quotes and paraphrased information. 

• Consider partnering an 
ELL with a student who 
speaks the same L1, when 
discussing learning targets. 
This can let students have 
more meaningful discussions 
and clarify points in their L1.
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MID UNIT 3 ASSESSMENT: ON-DEMAND NOTE TAKING ABOUT HOWLER MONKEYS 

GRADE 5, MODULE 2A: UNIT 3, LESSON 8

WORK TIME MEETING STUDENTS’ NEEDS

A. Mid Unit Assessment (40 minutes)
• Ensure that students have space to work privately and independently. 
• Remind students how they have been using the C/F/Q/R chart to take notes. Explain that they will be 

turning in the notes at the end of  the lesson, but they will get them back so that they can use them to write 
their rainforest field journals. Take clarifying questions to make sure they understand the task, and distribute 
the assessment. 

• Tell students they will use their notes later: In a few days, they will begin to write their own rainforest field 
journal entries. 

• Part 1 (20 minutes)
* Distribute Text 1: Facts about Howler Monkeys and blank lined paper. Instruct students to write their 

name and the date at the top of  the blank page. Tell students that they have 20 minutes to read the text and 
take notes. 

* At 20 minutes, ask students to stop taking notes and to draw a line across their page under their notes to 
show the end of  Part 1. 

• Part 2 (10 minutes)
* Tell students that they will now watch a video. 
* They will watch it twice: once just to watch and listen, then a second time to take notes. 
* Play video Howler Monkey.”
* Give students a moment to think. Then play the video a second time, pausing approximately every 20 

seconds so that students can write down notes. 
* Tell the students that when they hear new information, they should record it on their paper, below the line 

that they drew. If  they see or hear something on the video that repeats information they took in their notes 
during Part 1, they can put a checkmark by that note to indicate that they heard it from the video as well as 
the text. 

* After the video portion of  the assessment, again have students draw a line at the end of  their notes to show 
where the notes on the video end. 

• Part 3 (10 minutes)
* Distribute Howler Monkey. Project the webpage listed in the supporting materials. Explain that the 

printed-out text is the same as what is on the screen. 

• Provide ELLs with 
bilingual word-for-word 
translation dictionaries or 
online translation sources 
such as Google Translate to 
assist with comprehension. 
ELLs should be familiar 
with how to use glossaries 
or dictionaries. These 
are an accommodation 
provided to ELLs on NY 
State assessments.

• Consider providing extra 
time to complete this 
assessment for students 
who struggle with reading. 
ELLs receive extended 
time as an accommodation 
on NY State assessments. 

• If  time allows, play the 
video through a third 
time to give students who 
struggle with listening 
to information the 
opportunity to better 
understand it. 
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MID UNIT 3 ASSESSMENT: ON-DEMAND NOTE TAKING ABOUT HOWLER MONKEYS 

GRADE 5, MODULE 2A: UNIT 3, LESSON 8

WORK TIME MEETING STUDENTS’ NEEDS

* Ask the students to write down anything that they notice about howler monkeys from the photograph 
alone. Ask students to read the caption and add to their notes, then to study the map and fast facts to see 
what additional information they can glean from them. 

* Tell students that as they did during Part 2, they should record new information below the line. If  they see 
or hear something that repeats information that is already in their notes, they can put a checkmark by that 
note to indicate that they learned it from this webpage as well. 

* If  they finish taking notes on the photo and graphic features, they should read the text and continue to add 
to their notes.

* Ask students to turn in their mid-unit assessments.

• Consider providing smaller 
chunks of  text for the 
assessment (sometimes 
just a few sentences) for 
some students. Teachers 
can check in on students’ 
thinking as they write or 
speak about their text.

B. Learning Target Reflection (10 minutes)
• Introduce the learning target: “I can reflect on my learning.” Focus on the word reflect, and ask students for 

suggestions about what this means. Listen for students to share ideas such as: “look back at my work to think 
about what I did; how I did; what I am having trouble with; what I am doing well,” etc.

• Distribute the Tracking My Progress, Mid-Unit 3 recording form. Remind them they have done this 
before: Their task is to think about how they are progressing toward the learning targets. 

• Ask students to independently complete their Tracking My Progress form. Ask them to hold on to this sheet 
to refer to during the lesson debrief.

• Consider allowing students 
who struggle with language 
the opportunity to dictate 
their Tracking My Progress 
to a partner or teacher.

5-A-892



7NYS Common Core ELA Curriculum Grade 5 • Module 2A
Copyright © 2012 by Expeditionary Learning, New York, NY. All Rights Reserved.

MID UNIT 3 ASSESSMENT: ON-DEMAND NOTE TAKING ABOUT HOWLER MONKEYS 

GRADE 5, MODULE 2A: UNIT 3, LESSON 8

CLOSING AND ASSESSMENT MEETING STUDENTS’ NEEDS

A. Debrief  (5 minutes)
• Congratulate students on completing their independent note-taking assessment.
• Pair students up. Ask them to share the reflections on their Tracking My Progress form. 
• Invite several students to share out whole group. 
• Collect students’ Tracking My Progress forms to review.

• For students needing additional 
supports producing language, consider 
offering a sentence frame or starter 
or a cloze sentence to assist with 
language production and provide the 
structure required. (e.g., “I feel I am 
________________ in understanding 
the learning targets because 
________________.”)

HOMEWORK MEETING STUDENTS’ NEEDS

1. Use your field journal to record notes from nature at home, either by going outside, looking out your 
window, or at photographs in The Most Beautiful Roof  in the World. Look for insects or spiders on which 
to focus your notes.
2. Continue reading your independent reading book for this unit.

Note: Briefly review your students’ assessments before the next lesson, in order to identify models of  proficient work to 
share with the class. 
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GRADE 5, MODULE 2A: UNIT 3, LESSON 8

Mid-Unit Assessment: On-Demand Note Taking about Howler Monkeys

Directions:

PART I: Text, Facts about Howler Monkeys (20 minutes)
•  Read the text independently, and take notes about the information you learn.
•  Draw a line below your notes.

PART II: Video “Howler Monkey” (10 minutes)
•  Watch the video once, listening carefully for new information. DO NOT take notes during the first viewing.
•  Watch the video a second time. The teacher will pause the video every 20 seconds to help you take notes about  
    the new information you see and hear.
•  Draw a line below your notes.

PART III: Webpage Howler Monkey (10 minutes)
•  Look at the PICTURE. Record anything you notice about howler monkeys from the picture.
•  Read the CAPTION, and add new information that you learn to your notes.
•  Study the MAP and FAST FACTS. Add new information that you learn to your notes.

Criteria:
•  Notes contain information about howler monkeys from three different sources (text, video, and webpage).
•  The information in notes is accurate.
•  The notes are organized in a logical way.
•  Notes include quotes and paraphrased information from each of  the three sources.
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GRADE 5, MODULE 2A: UNIT 3, LESSON 8

Source 1: Facts about Howler Monkeys (text) 
from http://images.nationalgeographic.com/wpf/sites/kids/NGS/wpf/printcreature/howler-monkey.html  

(Note: text starts halfway down the webpage, under the heading, “Facts about Howler Monkeys” and after the map.)

Howler monkeys are the loudest of  all monkeys. They call to let others know where their territory is, alerting them 
to stay away. The calls sound like a loud whooping bark or roar. After one group of  howlers call, another group 
answers. 

Howler monkeys usually sound their calls in the morning and at the end of  the day, so all the howlers in the vicinity 
know where each group’s territory lies. One howler group doesn’t generally want to come in direct contact with 
other groups.

These monkeys live in Central and South America. At home in the forest, they hardly ever leave the treetops. 
Howlers mainly eat leaves, as well as fruits, nuts, and flowers. They don’t move very far each day, feeding leisurely 
at the very top of  the forest canopy. They’re hard to spot from the ground, but they can certainly be heard when 
they call.

Howler monkeys get almost all the water they need from the food they eat. One of  the few times they can be 
spotted on the ground, however, is during very dry spells when they need to find extra water.
Howler monkeys have prehensile tails, or tails that can grip. The monkeys use their tails as a fifth limb to grip 
branches.

The tops of  the tails are furry; the undersides are not. The lack of  fur underneath gives the monkeys’ tails a better 
grip. A howler’s tail is strong enough to hold its entire weight, but the animal rarely hangs from branches by its tail. 
Mostly it uses its tail to help grip branches as it eats and moves around high in the trees.

These monkeys live in family groups made up of  males, females, and young. The number in the group varies, but 
a troop is generally made up of  15 to 20 howlers. As they move from tree to tree, they stick together as a family. 
The leader is usually an old male.

(FK: 5.8)

Source 2: Howler Monkey (video) 
from http://thinkjungle.com/rainforest-animals/mammals/howler-monkey/ 

Mid-Unit Assessment

Expeditionary Learning is seeking permissions to reprint this material. The content can be found at: 
http://images.nationalgeographic.com/wpf/sites/kids/NGS/wpf/printcreature/howler-monkey.html  

Reprint pending permissions.
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GRADE 5, MODULE 2A: UNIT 3, LESSON 8

Source 3: Howler Monkey (webpage)  
from http://animals.nationalgeographic.com/animals/mammals/howler-monkey/ 

Howlers are New World monkeys found in tropical Central and South America. They are aptly named for their 
cacophonous cries. When a number of  howlers let loose their lungs in concert, often at dawn or dusk, the din 
can be heard up to three miles (five kilometers) away. Male monkeys have large throats and specialized, shell-like 
vocal chambers that help to turn up the volume on their distinctive call. The noise sends a clear message to other 
monkeys: This territory is already occupied by a troop.

These vocal primates are the biggest of  all the New World monkeys. Unlike Old World monkeys, howlers and other 
New World species have wide, side-opening nostrils and no pads on their rumps. Howlers also boast a prehensile 
tail. They can use this tail as an extra arm to grip or even hang from branches—no Old World monkeys have such 
a tail. A gripping tail is particularly helpful to howler monkeys because they rarely descend to the ground. They 
prefer to stay aloft, munching on the leaves that make up most of  their diet.

Howler monkeys have beards and long, thick hair which may be black, brown, or red. The red howler species is 
the most common, but it is often targeted by hunters eager for bushmeat. Other species of  howler monkey may 
be critically endangered over sections of  their ranges.

(1080L)

Mid-Unit Assessment

Expeditionary Learning is seeking permissions to reprint this material. The content can be found at: 
http://animals.nationalgeographic.com/animals/mammals/howler-monkey/ 

Reprint pending permissions.
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Mid-Unit Assessment Sample Response
(Answers, for Teacher Reference)

NOTE: Student responses will vary widely; this is just an example of  some of  the notes a student might take.

CATEGORY FACTS QUESTIONS RESPONSES

Source 1 (text)

Behavior √ √ Loudest of  all monkeys How do they make 
such a loud noise? To 
scare predators? 

Behavior They call to let other monkeys 
know where they are so they will 
stay away. They call in the morn-
ing and at the end of  the day.

Why don’t they want 
to see other groups?

I wonder if  they are 
scared of  each other.

Behavior Calls sound like a loud whooping 
bark or roar

I would like to hear 
that!

Behavior When one group calls, another 
group answers

Why do they answer 
each other?

Habitat Live in Central and South America Were any in Belize, 
where Meg Lowman 
was?

Habitat Hardly ever leave the treetops. Do they sleep up there 
in the trees?

Food Source Get water from their food.

Food Source Eat leaves, fruits, nuts, and flowers

Physical characteristics √ Have tails that grip called pre-
hensile, like another arm. The tails 
can grip better because there’s no 
fur underneath. Can swing from 
their tails to move around

I saw how the mon-
keys in the zoo use 
their tails to swing 
from branch to branch 
so I can imagine how 
they do this.

Life cycle √ Live in families called troops; 
15–20 monkeys in a troop, led by 
an old male

Do females ever lead 
the troops?
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GRADE 5, MODULE 2A: UNIT 3, LESSON 8

Mid-Unit Assessment Sample Response
(Answers, for Teacher Reference)

CATEGORY FACTS QUESTIONS RESPONSES

Source 2 (video)

Habitat Live from southern Mexico to 
northern Argentina

Physical characteristics Small animals Are the males bigger 
than the females?

Behavior Air raid siren and heavy metal 
guitar solo—loudest animals on 
earth

What a weird noise!

Physical characteristics Hyoid bone in throats and saggy 
throat pouch

What’s a hyoid bone?

Behavior Only males howl Why do only the males 
howl?

Males lead the packs 
and only males howl—
this seems unfair!

Defenses Howl to let others know where 
they are. Means “keep away” more 
than “here I am”

Aren’t they scared that 
other animals will at-
tack them if  they are 
so loud?

√ Weigh up to 15 pounds I thought small 
animals were usually 
quiet so their enemies 
couldn’t find them.

Sleep up to 15 hours a day That’s a lot of  sleep. I 
wonder why they don’t 
fall out of  the trees 
while they sleep.
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GRADE 5, MODULE 2A: UNIT 3, LESSON 8

Mid-Unit Assessment Sample Response
(Answers, for Teacher Reference)

CATEGORY FACTS QUESTIONS RESPONSES

Text #3 (photo, caption and text box only

Physical characteristics Brown eyes, nose, mouth ears—
like a human face

Their faces look very 
human.

Behavior Sitting in a tree How did they get so 
close to take a picture?

I bet they are very 
calm and friendly. I 
wonder if  they make 
good pets.

Physical characteristics Largest of  the New World 
monkeys

What is the New 
World?

I bet they are very 
calm and friendly. I 
wonder if  they make 
good pets.

Habitat Looks like they live in the middle 
of  South America

What countries is that 
map showing?

I thought the video 
said they lived in 
Mexico.

Physical characteristics mammal

Food Source Omnivores Do they eat meat? I thought the text and 
video said they eat 
leaves and berries, not 
meat.

Life cycle Live 15-20 years How do they die? 
What are their en-
emies?

Physical characteristics A lot smaller than a person
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GRADE 5, MODULE 2A: UNIT 3, LESSON 8

Learning Target: I can use three different sources to find information about howler monkeys.

Mid-Unit 3 Tracking my Progress recording form

1. Target in my own words: 

3. Evidence to support my self-assessment: 

2. How am I doing?  Circle one.

I need more help to learn this. I understand some of  this. I am on my way!

Name:

Date:
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GRADE 5, MODULE 2A: UNIT 3, LESSON 8

Mid-Unit 3 Tracking my Progress recording form

Learning Target:I can record my information about howler monkeys in an accurate and organized way.

1. Target in my own words: 

3. Evidence to support my self-assessment: 

2. How am I doing?  Circle one.

I need more help to learn this. I understand some of  this. I am on my way!
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MAKING INFERENCES ABOUT INFORMATIONAL TEXT: SCIENCE TALK ON HOW MY INSECT 
CONTRIBUTES TO THE RAINFOREST ECOSYSTEM 

GRADE 5, MODULE 2A: UNIT 3, LESSON 9

LONG-TERM TARGETS ADDRESSED (BASED ON NYSP12 ELA CCLS)

I can prepare myself  to participate in discussions. (SL.5.1a)
I can draw on information to explore ideas in the discussion. (SL.5.1b)

I can follow our class norms when I participate in a conversation. (SL.5.1c)
I can ask questions that are on the topic being discussed. (SL.5.1d)

I can connect my questions and responses to what others say. (SL.5.1e)
After a discussion, I can explain key ideas about the topic being discussed. (SL.5.1f)

SUPPORTING LEARNING TARGETS ONGOING ASSESSMENT

•	 I can share my ideas with my peers during a Science Talk about the contribution of  insects to the 
rainforest ecosystem.

•	 I can use the ideas of  my peers in order to help inform my ideas about the contribution of  insects to the 
rainforest ecosystem.

•	 I can gather my notes on informational texts as evidence in order to prepare for a Science Talk about the 
contribution of  insects to the rainforest ecosystem.

•	 I can synthesize my ideas about the contribution of  insects to the rainforest ecosystem after the Science 
Talk.

•	 Science Talk (Observations/
Notes) 

•	 Journal: Synthesis Statement
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MAKING INFERENCES ABOUT INFORMATIONAL TEXT: SCIENCE TALK ON HOW MY INSECT 
CONTRIBUTES TO THE RAINFOREST ECOSYSTEM 

GRADE 5, MODULE 2A: UNIT 3, LESSON 9

1. Opening: Engaging the Speaker and Introducing the Learning Targets (5 minutes)
2. Work Time 
   A. Reviewing Norms for a Science Talk (5 minutes)
   B. Preparing for a Science Talk (5 minutes)
   C. Participating in a Science Talk (25 minutes)
   D. Synthesizing Information from a Science Talk (10 minutes)
3. Closing and Assessment
   A. Review Learning Targets and Debrief  (10 minutes)

•	 In advance: Review the Science Talk and Think-
Pair-Share protocols (Appendix 1)

•	 Familiarize yourself  with the Science Talk protocol. 
Adjust the practice based on the experience of  
conducting a Science Talk in Unit 1, Lesson 10.

LESSON VOCABULARY MATERIALS

participate, effectively, discussion, ecosystem •	 Science Talk Norms anchor chart (from Unit 1, Lesson 10)
•	 Science Talk protocol (Appendix 1)
•	 Science Talk note catcher
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MAKING INFERENCES ABOUT INFORMATIONAL TEXT: SCIENCE TALK ON HOW MY INSECT 
CONTRIBUTES TO THE RAINFOREST ECOSYSTEM 

GRADE 5, MODULE 2A: UNIT 3, LESSON 9

A. Engaging the Speaker and Introducing the Learning Targets (5 minutes) 
•	 Congratulate students on all the learning they have done so far in order to become experts on rainforest 

insects. Remind them of  the focusing question for their research, “What is the insects’ contribution to 
the rainforest ecosystem?”  

•	 Remind them of  the Science Talk they participated in at the end of  Unit 1, and say: “Today you will 
be able to be part of  another Science Talk. Remember how last time we did a Science Talk you learned 
that scientists discuss relevant, or “big,” questions? This time the relevant question will be the focusing 
question of  your research.” 

•	 You may want to provide an 
anchor charts for “How to 
ask questions?” This would 
include question words with 
nonlinguistic representations 
(e.g., map for where, clock for 
when).
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MAKING INFERENCES ABOUT INFORMATIONAL TEXT: SCIENCE TALK ON HOW MY INSECT 
CONTRIBUTES TO THE RAINFOREST ECOSYSTEM 

GRADE 5, MODULE 2A: UNIT 3, LESSON 9

WORK TIME MEETING STUDENTS’ NEEDS

A. Reviewing Norms for a Science Talk (5 minutes)
•	 Introduce the learning targets: “I can share my ideas with my peers during a Science Talk about the contribution 

of  insects to the rainforest ecosystem,” and “I can use the ideas of  my peers in order to help inform my ideas 
about the contribution of  insects to the rainforest ecosystem.” 

•	 Display the Science Talk Norms anchor chart created in Unit 1, Lesson 10. Focus students’ attention on the 
ideas listed on the anchor chart that explain what “share my ideas” looks and sounds like. Ask students to read 
aloud phrases from the anchor chart such as, “Wait my turn to speak, so I am heard; don’t shout/speak too 
loudly; make sure everyone gets a turn to speak; no one person does most/all of  the speaking; use information 
from text to support my ideas,” etc. Ask for any additional ideas that aren’t yet included. 

•	 Then	ask	students	to	find	phrases	on	the	chart	that	describe	what	it	looks/sounds	like	to use the ideas of  my peers 
to inform my ideas. Listen for students to share thoughts such as, “Not thinking I have the one/right answer to the 
question; listening to what other people say; consider evidence others use when discussing questions—and if  it 
matches mine/makes me think about the question differently,” or similar suggestions. Add ideas to the anchor 
chart.

•	 Ask	students	to	read	the	norms	and	think	back	to	their	first	Science	Talk.	Ask:
* “Which norm do you think will be most useful during a Science Talk with their peers, and why?”

•	 Ask students to turn to a partner and share their thinking, then invite several to share whole group.

•	 Provide nonlinguistic 
symbols (e.g., two 
people talking for share, 
a light bulb for ideas) to 
assist struggling readers 
in making connections 
with vocabulary. These 
symbols can be used 
throughout the year. 
Specifically,	they	can	be	
used in directions and 
learning targets.

5-A-905



5NYS Common Core ELA Curriculum Grade 5 • Module 2A
Copyright © 2012 by Expeditionary Learning, New York, NY. All Rights Reserved.

MAKING INFERENCES ABOUT INFORMATIONAL TEXT: SCIENCE TALK ON HOW MY INSECT 
CONTRIBUTES TO THE RAINFOREST ECOSYSTEM 

GRADE 5, MODULE 2A: UNIT 3, LESSON 9

WORK TIME MEETING STUDENTS’ NEEDS

B. Preparing for a Science Talk (5 minutes) 
•	 Introduce the learning target: “I can gather my notes on informational texts as evidence in order to 

prepare for a Science Talk about the contribution of  insects to the rainforest ecosystem.”
•	 Tell students that they should refer to their C/F/Q/R note catchers in their journals for ideas. Also make 

sure students have access to all the informational texts used within this unit, for reference. 

•	 Consider giving students with 
incomplete or missing C/F/
Q/R note catchers a generic 
partially	filled-in	one.	This	will	
allow all students the ability to 
participate.
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MAKING INFERENCES ABOUT INFORMATIONAL TEXT: SCIENCE TALK ON HOW MY INSECT 
CONTRIBUTES TO THE RAINFOREST ECOSYSTEM 

GRADE 5, MODULE 2A: UNIT 3, LESSON 9

WORK TIME MEETING STUDENTS’ NEEDS

C.  Participating in a Science Talk (25 minutes)
•	 Tell students they are now going to participate in a Science Talk, like real scientists do. Refer students back to 

the Science Talk Norms anchor chart, and remind students to refer back to these norms as they participate in a 
Science Talk with their peers in order to ensure all ideas are heard.

•	 Have	students	gather	in	two	concentric	circles	on	the	floor,	with	their	journals.	Be	sure	each	student	in	the	inner	
circle is facing a partner in the outer circle. 

•	 Distribute the Science Talk note-catcher to students. Point out the three columns they will need to take notes on 
during the Science Talk:
* Question: Record the question they are discussing. 
* Notes: Record the quotes and paraphrases from articles and/or journal notes, they refer to during their 

discussion of  the question (various quotes from articles).
* Gist: Write a brief  statement of  what your partner said the main idea is.

•	 Pose the compelling question, and post it in an area visible to all students: 
*	“What	are	the	contributions	of 	ants	and	butterflies	to	the	rainforest	ecosystem?”	

•	 Ask students to write the question in their Science Talk note catchers. 
•	 Remind students that as they discuss their ideas about the question, they will need to use notes that they took 

when	they	read	the	scientific	informational	texts,	to	support	their	thinking.	
•	 Invite students to begin the Science Talk.
•	 As students talk in their pairs, circulate to note which students are speaking and what ideas they are sharing. 

Write down any particularly intriguing comments made by students and additional questions that may arise 
during student discussions. These will be used during Step C of  Work Time. 

•	 Approximately every 5 minutes, ask students in the inner circle to move two places to the left to face a new 
partner. Ask these new pairs to discuss the same question. 

•	 Again, after 4 to 5 minutes, have students rotate, so they have the opportunity to talk with three peers.

•	 ELL language 
acquisition is facilitated 
by interacting with 
native speakers of  
English who provide 
models of  language, 
such as during activities 
like the Science Talk.

•	 For students needing 
additional supports 
producing language, 
consider offering a 
sentence frame or 
starter, or a cloze 
sentence to assist with 
language production 
and provide the 
structure required. 
(e.g., “The text said 
________________. I 
think ____________.”

•	 Students needing 
additional supports may 
benefit	from	a	partially	
filled-in	Science	Talk	
note catcher.
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MAKING INFERENCES ABOUT INFORMATIONAL TEXT: SCIENCE TALK ON HOW MY INSECT 
CONTRIBUTES TO THE RAINFOREST ECOSYSTEM 

GRADE 5, MODULE 2A: UNIT 3, LESSON 9

WORK TIME MEETING STUDENTS’ NEEDS

D. Synthesizing Information from a Science Talk (10 minutes) 
•	 Place students in their expert groups. 
•	 Introduce the learning targets: “I can synthesize my ideas about the contribution of  insects to the 

rainforest ecosystem after the Science Talk.” Focus students’ attention on the words synthesize and details. 
Invite students to share what they remember about the meaning of  these words from previous lessons, 
and listen for students to share ideas such as:
* synthesize: put all the ideas together; summarize ideas/thoughts/information
* details:	specific	parts/ideas	of 	quotes;	facts;	information

•	 Say to students: “You just had an opportunity to participate in a Science Talk around the focusing 
question for our rainforest insect research. Here are some of  the ideas I heard from the class…” 
[Read aloud the intriguing questions/comments recorded onto sticky notes while listening to student 
conversations during the Science Talk. For example, a student may have said, “Ants contribute to the 
rainforest by living in some trees, which makes the trees stronger.”] As each comment/question is read 
aloud, ask students why it is a compelling comment/question. 

•	 Ask students to take 5 minutes to discuss with their expert group: 
* “What answers to the question did you and your peers give during the Science Talk?” 
* “What notes from the informational texts did you and/or your peers use to support your thinking?”

•	 Invite expert groups to share out whole group. 
•	 Ask students to start a new page in their journals. Tell them that they will write a synthesis statement 

responding to the big question they discussed during the Science Talk:
*	“What	are	the	contributions	of 	ants	or	butterflies	(choose	whichever	one	your	expert	group	is	studying)	

to the rainforest ecosystem? Use evidence and details from the Science Talk.” 
•	 Tell students they will get to keep synthesizing in future lessons. Ask students to turn in their journal.

•	 Visuals can help students 
comprehend questions and 
discussions. Chart main 
points in answers and post all 
questions asked to students 
during the Science Talk.

•	 Consider allowing students to 
draw their observations, ideas, 
or notes when completing 
the Science Talk note catcher. 
This allows all students to 
participate in a meaningful way.
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MAKING INFERENCES ABOUT INFORMATIONAL TEXT: SCIENCE TALK ON HOW MY INSECT 
CONTRIBUTES TO THE RAINFOREST ECOSYSTEM 

GRADE 5, MODULE 2A: UNIT 3, LESSON 9

CLOSING AND ASSESSMENT MEETING STUDENTS’ NEEDS

A. Review Learning Targets and Debrief  (10 minutes)
•	 Read aloud both learning targets one at a time. Ask students to show a thumbs-up if  they met 

the target, thumbs sideways if  they understand partway, or a thumbs-down if  they still need to 
work on the target. Call on several students to share why they gave themselves a thumbs-up or 
thumbs-down on either learning target, prompting them to refer to the norms they determined 
for the Science Talk Norms anchor chart as a way to support their self-assessment.

•	 Ask students to Think-Pair-Share about their participation in this Science Talk compared to the 
first	one.
* “Were you more or less successful in this Science Talk? Why?” 

•	 Collect students’ Science Talk notes.

•	 Consider partnering an ELL with a student 
who speaks the same L1, when discussing 
the Science Talk. This can let students have 
more meaningful discussions and clarify 
points in their L1.

HOMEWORK MEETING STUDENTS’ NEEDS

•	 Use	your	field	journal	to	record	notes	from	nature	at	home,	either	by	going	outside,	looking	out	
your window, or reviewing the photographs in The Most Beautiful Roof  in the World. When you 
record notes about insects, see if  you can include some of  the information you have gathered 
while doing your research.  

•	 Continue reading your independent reading book for this unit.

Note: Review students’ C/F/Q/R note catchers and synthesis statements in their journals. Take note of  any 
student’s response that is off-topic or does not give details from the Science Talk. Meet with those students briefly to 
discuss their synthesis.
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NOTES 
From Informational Texts

GIST
What my partner said . . .

Science Talk Note-catcher

Question: 
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BLENDING INFORMATIVE AND NARRATIVE WRITING: TRANSFORMING RESEARCH NOTES INTO FIELD JOURNAL ENTRIES
GRADE 5, MODULE 2A: UNIT 3, LESSON 10

LONG-TERM TARGETS ADDRESSED (BASED ON NYSP12 ELA CCLS)

I can write informative/explanatory texts that convey ideas and information clearly. (W.5.2)
I can write narrative texts about real or imagined experiences or events. (W.5.3)

I can choose evidence from 5th grade informational texts to support analysis, reflection and research. (W.5.9)

SUPPORTING LEARNING TARGETS ONGOING ASSESSMENT

• I can write a field journal entry from the point of  view of  a rainforest scientist.
• I can choose evidence from my notes in order to write a field journal entry that includes specific details 

about the contributions of  ants or butterflies to the rainforest. 

• Rainforest Field Journal 
Graphic Organizer
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AGENDA TEACHING NOTES

1. Opening 
   A. Introducing the Performance Task  
       (15 minutes)
2. Work Time 
   A. Creating the Rubric (10 minutes) 
   B. Outlining My Rainforest Journal  
       Entry: Mini Lesson (10 minutes)
   C. Outlining My Rainforest Journal  
       Entry: Independent Work Time  
       (10 minutes)
   D. Independent Work Time, Continued  
       (10 minutes)
3. Closing and Assessment 
   A. Debrief  (5 minutes)

• In advance: Review the Module 2A Final Performance Task document (on EngageNY.org), to be 
very clear on the criteria of  this task. It is not necessary to share it with students during this lesson. 

• In this lesson, students begin to formally plan their final performance task: a high quality field journal 
entry. In order for students to eventually create their own quality field journal entry, it is important 
that they understand what the final product should look like. Two instructional practices will support 
this; both are built in to this lesson and lessons that follow. 1. Students spend time examining the 
model text together. 2. The teacher models (through think-alouds) how to come up with ideas for a 
field journal entry.

• In this lesson, students also begin to build the Rainforest Field Journal rubric for the final 
performance task. It is important that students co-construct this rubric, to more fully understand 
the criteria for success. In this lesson, the class works together to fill in just the first section (Ideas). 
In subsequent lessons, the class will work on creating the indicators for the other three sections, 
Organization, Language, and Conventions.   

• For teacher reference ONLY, review the more generic PARCC rubric (see supporting materials). 
Note that this is not handed out to students, since the goal is for them to generate the criteria 
themselves. 

• Review the model text, Rainforest Research Journal by Paul Mason. The lessons are designed so just a 
single text is needed (for the teacher  to project a on the document camera during teacher modeling). 
Lesson 10 focuses on pages 4, 6, 8, 10, 12, 14, 16, 18, 22, 24, 26, and 28.  Note: page 20 contains 
an image of  a man who lives in the rainforest whose clothes do not fully cover him.  Based on 
community standards and sensitivity issues, consider skipping page 20. 

• For the purposes of  these lessons, students focus just on the even numbered (left hand) pages of  this 
book. (The odd numbered pages, which contain fictional e-mail messages from the main character to 
her sponsoring foundation, are not relevant here.)

• In advance: Post the Informational Text Features anchor chart. 
• Review: Fist to Five protocol
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model, point of  view, 
narrator, characteristics, 
setting, criteria, 
elements, entry

• Student journals (specifically their “Meg Lowman field journal” entry, from Lesson 3, and their C/F/Q/R note-
catchers from many previous lessons)

• Document projector
• Field Journal page (from Lesson 3)
• Informational Text Features anchor chart (from Unit 1)
•	 Rainforest Research Journal by Paul Mason (one text for teacher to display during the lesson opening; focus on pages 4, 6, 

8, 10, 12, 14, 16, 18, 22, 24, 26, and 28. Skip page 20. 
• Rainforest Field Journal blank rubric (one for teacher reference)
• Rainforest Field Journal completed rubric (one for teacher reference) 
• Rainforest Field Journal Entry graphic organizer blank (one to project and one per student)
• Rainforest Field Journal Entry graphic organizer teacher sample (one for teacher to display)
• PARCC Grades 4–5 Expanded Rubric for Analytical and Narrative Writing (for teacher reference ONLY)
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OPENING MEETING STUDENTS’ NEEDS

A. Introducing the Performance Task (15 minutes) 
• Introduce the learning targets: “I can write a field journal entry from the point of  view of  a rainforest scientist,” 

and “I can choose evidence from my notes in order to write a field journal entry that includes specific details 
about the contributions of  ants or butterflies to the rainforest.” Generate excitement by announcing that today 
they will begin writing their own field journal entries as if  they were entomologists exploring a rainforest. Ensure 
that all students understand what is meant by entry and point of  view.

• Return journals to students and ask them to locate their work from Lesson 3 in which they wrote a field journal 
entry from Meg Lowman’s perspective. Project the model Field Journal page created during that lesson.

• Refer to the Informational Text Features anchor chart. Read over the features of  field journals the class has 
listed (which should include many of  the following): 

 * author’s observations
 * factual scientific information 
 * precise descriptions 
 * sensory details
 * personal information
 * pictures 
 * text
 * pictures and text are woven together 
 * written in the first person (“I”)
 * date and location specified
• Give students 2 minutes. Ask the students to reread their Meg Lowman field journal entry. Ask:

* “Where in your writing did you use one of  these text features?” 
• Then ask students to share their findings with a partner.
• Gather the students whole group. Project on a document camera and introduce the book Rainforest Research 

Journal.  Show students the cover.  Tell the class that this book is written in the style of  a field journal. Remind 
students that looking at example will help them get ready to create their own field journal page. Tell the students 
that as you read, they should listen for examples of  the field journal text features.

• Focus on just the even-numbered (left-hand) pages, skipping the odd-numbered ones. 
• Begin reading the book aloud, showing the illustrations and noting the text features. 
• Read page 4 aloud as students look on. At the end of  page 4, stop and ask students what they notice. Guide 

them to point out that each page is divided into a narrative journal entry, at the top of  the page, and an 
informational text box, at the bottom.  

• Some students may need 
more time to examine 
these models. Consider 
allowing them to review 
them independently 
during work time.
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• Read page 6 aloud as students look on.
• At the end of  page 6, ask students to turn and talk:
• * “What text features of  a field journal do you see?” 
• They should be able to identify that the book is narrative writing and so contains personal information, but also 

includes factual informational, told in the first person, that there are both text and pictures, and that the date and 
location are noted.

• Continue reading aloud, starting on page 8. 
• Tell students to raise their hands when they notice additional text features from the Informational Text Features 

anchor chart and call on various students to share their examples. Some examples they identify might be:
 * author’s observations—“You can see the fish and other animals better here than in the Talera River!” (p. 8)
 * factual scientific information—“This Amazon river dolphin has surfaced to breathe in air.” (p. 8)
 * precise descriptions—“The water is less cloudy.” (p. 8)
 * personal information—“I had been thinking about going for a swim—perhaps not!” (p. 12) 
 * sensory details—“There, sitting in a tree, was an amazing, bright-blue frog.” (p. 14)
• Reiterate to students that they looked at the journal entries in Rainforest Research Journal as a model, or example. 

Remind students that because the main character is writing about her experiences in the first	person, she is the 
narrator. Ask students whose point of  view the field journal is written from. Call on a few students to share. 
Listen for, “the main character.” This should help them feel ready to start creating their own journal entry about 
the rainforest. Their entries will combine their personal story with factual information, just like in Rainforest 
Research Journal. And, just as in Rainforest Research Journal, their entries will also include an informational text box.

• Tell the students that today they are going to start writing their own field journal narrative. When these are 
finished, they will work on adding illustrations and creating an informational textbox, and then they will put all 
of  these parts together to create their books. 
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WORK TIME MEETING STUDENTS’ NEEDS

A. Creating the Rubric (10 minutes)
• Tell students to pay attention to four things in order to create excellent journal entries:
 1. Have strong ideas from their research (observations)
 2. Organize ideas so that they make sense and are easy for the reader to follow
 3. Choose the right words from all of  the new academic and scientific vocabulary words that we have learned
 4. Make sure that, in our final product, words are spelled correctly, we’ve capitalized the right words, and used 

correct punctuation 
• Say: “Today we are going to focus on just the first thing—coming up with great ideas that will make your journal 

entry interesting and will tell the reader what you have learned about rainforest insects. Let’s think about what we 
need to include in our journal entries to make sure that the ideas are really great. We know that our journals will 
have to include strong ideas about what you are observing (based on your research). So think about what you 
already know about ants or butterflies and then talk with your neighbor about how you will incorporate those 
ideas into your field journal entry.” 

• Project the Rainforest Field Journal rubric (blank version). Ask students to volunteer their ideas and type 
their responses into the 3 (“I met the target!”) column of  the blank rubric. Modify or enhance the students’ 
responses, so that you end up with a list of  criteria similar to the following:  

 * I have included careful observations of  the rainforest environment. 
 * I have included accurate scientific information about rainforest ants or butterflies.
 * I have included personal information about who I am and what I am doing.

• Students needing 
additional supports may 
benefit from a partially 
filled-in Rainforest Field 
Journal rubric.
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WORK TIME MEETING STUDENTS’ NEEDS

B. Outlining My Rainforest Field Journal: Mini-Lesson (10 minutes) 
• Distribute and project a copy of  the Rainforest Field Journal Entry graphic organizer. Review the 

organizer with the students, ensuring that all students understand the words characteristics and setting. Ask 
students what they notice and wonder about these forms. Clarify as needed, to be sure all students know how 
to use this graphic organizer as a planning tool. 

• Think aloud about how you might plan your own field journal entry. As you speak, jot down your thoughts on 
the projected graphic organizer (see supporting materials for a completed model, for teacher reference only). 
For example, you may say: “I think I will pretend that I am a scientist who is exploring a part of  the rainforest 
that I have never seen before. I am leading an expedition, and with me there are some college students 
and also a guide from a nearby village. I am going to write about a time when I saw a group fire ants turn 
themselves into a raft and float down the river, because that was amazing! I might also write about how a fire 
ant stung one of  my assistants and what we did to help relieve the sting.”  

• Consider allowing students 
who struggle with written 
language to dictate the 
information for their 
graphic organizer to a 
partner or the teacher.

C. Outlining My Rainforest Journal Entry: Independent Work Time (10 minutes)
• Ask students to sit in their expert groups. Ask them to take about 8 minutes to do the following:
 1. Look through the information you gathered in the C/F/Q/R note-catchers in your journals.  
 2. Talk about what your character will be like, and what events will happen in the field journal entry.  
 3. Pay particular attention to the responses you have recorded in the R column of  your note-catcher. This  

    will give you ideas for what you might want to have happen in your narrative. 
• As the class works, circulate to assist as needed. Note which students are doing work that can be used as 

strong models.
• After 8 minutes, stop the exercise to check in with groups to see how they are doing. Ask several students 

whom you have identified as having created strong models to share out their ideas. Invite students to think 
about and then talk at their tables about what makes these strong. 

• Ask each table group to share out one idea they had about what makes these examples of  high quality. Look 
for contributions that are linked to the rubric criteria such as, the events include personal information about 
the character and also contain scientific information.   

• Consider writing and 
breaking down multistep 
directions for outlining 
their research journal 
into numbered elements. 
Students can return to 
these guidelines to make 
sure they are on track.
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WORK TIME MEETING STUDENTS’ NEEDS

 D. Independent Work Time, Continued (10 minutes)
• Release students to continue working on their graphic organizers. Circulate to check on progress. As students 

complete their work, have them check to see if  they have met the criteria against the rubric the class created 
earlier in the lesson. 

• Circulate to offer individual or small group assistance to students who may need it.

• Consider allowing students 
to draw their observations, 
ideas, or notes in their 
C/F/Q/R note-catchers. 
This allows all students to 
participate in a meaningful 
way.
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CLOSING AND ASSESSMENT MEETING STUDENTS’ NEEDS

A. Debrief  (5 minutes)
• Invite a few more students to share the work they have done. Revisit the 

learning targets by calling on students to read them aloud. Ask students to 
assess themselves using the Fist to Five protocol on how confident they are 
feeling about completing their field journal entries. Use this assessment data 
to help you decide how to support students during the next lesson. 

• For students needing additional supports producing language, 
consider offering a sentence frame or starter, or a cloze 
sentence to assist with language production and provide 
the structure required. (e.g., “I am a ______________ 
on the learning target, __________________ because 
__________________.”)

HOMEWORK MEETING STUDENTS’ NEEDS

• Complete your Rain Forest Field Journal Entry graphic organizer. 

Note: Lesson 11 involves having the students write postcards from the point of  view of  the 
rainforest explorers they have created. Gather a collection of  picture postcards in order to use as 
models to show the class. You may include any conventional postcards that have a photograph on 
one	side	and	room	to	write	a	message	on	the	other	(either	blank	or	written-on	is	fine);	they	need	
not be photographs of  rainforests!
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Rainforest Field Journal Rubric (blank version)

I can write a field journal entry from the point of  view of  a rainforest scientist.
I can use my notes to write a field journal entry that includes details about ants or butterflies.

3
I met the target!

2
I’m on my way.

1
I’m getting started.

Ideas

Organization

Language

Conventions
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Rainforest Field Journal Rubric 

(Partial Sample, for Teacher Reference—to be co-created by teacher and students)

Learning Targets: 
I can write a field journal entry from the point of  view of  a rainforest scientist.
I can use my notes to write a field journal entry that includes details about ants or butterflies.

3
I met the target!

2
I’m on my way.

1
I’m getting started.

Ideas • I have included careful 
observations of  the 
rainforest environment. 

• I have included personal 
information about who 
I am and what I am 
thinking and doing.

• I have included accurate 
scientific information 
about rainforest ants or 
butterflies.

• I have not included 
much detail in my 
observations of  the 
rainforest environment.

• I have some included 
personal information 
about who I am and 
what I am thinking and 
doing.

• I have included some 
accurate scientific 
information about 
rainforest ants or 
butterflies.

• I have not included any 
observations of  the 
rainforest environment.

• I have not included any 
personal information 
about who I am and 
what I am thinking and 
doing.

• I have not included 
any accurate scientific 
information about 
rainforest ants or 
butterflies.

Organization

Language

Conventions
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Event: Information from My Research That I Will Include:

Rainforest Field Journal Entry Graphic Organizer

The name of  my character will be 

Characteristics of  my Character and Setting for my Journal Entry:

Name:

Date:
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Event: Information from My Research That I Will Include:

We see a group of  fire ants turn themselves into a 
raft and float down the river.

By linking legs, the worker ants produce a living 
raft to float to a new area of  the Amazon.

One of  the students gets too close to the fire ants 
and gets stung.

Fire ants sting viciously, producing a painful, 
itchy welt

Our guide applies a paste made from a local plant 
to the welt which makes it feel better.

There are many medicinal plants that grow in the 
rainforest.  Many people who live there are famil-
iar with their properties.

Field Journal Entry Graphic Organizer 
(Completed Sample, for Teacher Reference)

The name of  my character will be        Jane Smith

Characteristics of  my Character and Setting for my Journal Entry:

I am a college professor and entomologist.  I have been doing field work in the Amazon for a long time, 
and I really know a lot about rainforests but this is my first time in this area.  I am with a group of  college 
students and a guide from the local village.  We have been in the rainforest for about a week, and the 
students are getting a little tired and are forgetting to always be very careful when we are out in the jungle.

Name:

Date:
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Rainforest Field Journal Rubric (sample—to be co-created by teacher and students)

Rainforest Field Journal Rubric

I can write a field journal entry from the point of  view of  a rainforest scientist.
I can use my notes to write a field journal entry that includes details about ants or butterflies.

3
I met the target!

2
I’m on my way.

1
I’m getting started.

Ideas • I have written in the first 
person.

• I have included sensory 
details in my careful 
observations of  the 
environment. 

• I have included personal 
information about who 
I am and what I am 
thinking and doing.

• I have included accurate 
scientific information 
about rainforest ants and 
butterflies.

• I have included precise 
scientific vocabulary.

Organization

Language

Conventions
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PARCC Grade 4-5 Expanded Rubric for Analytical and Narrative Writing 

(For Teacher Reference only)

GRADES 4 AND 5 
 EXPANDED SCORING RUBRIC FORANALYTIC AND NARRATIVE WRITING 

	  
Construct Measured Score Point 4 Score Point 3 Score Point 2 Score Point 1 Score Point 0 

Reading 

Comprehension of 
Key Ideas and 

Details 

*Notes: Type of textual 
evidence required is 
grade and prompt 
specific and included in 
the scoring guide 

 

 

 

 The student response 
provides an accurate 
analysis of what the 
text says explicitly and 
inferentially and 
references the text 
explicitly to support the 
analysis, showing full 
comprehension of 
complex ideas 
expressed in the 
text(s). 

The student 
response provides a 
mostly accurate 
analysis of what the 
text says explicitly 
and inferentially and 
references the text to 
support the analysis, 
showing 
comprehension of 
ideas expressed in 
the text(s). 

The student 
response provides a 
minimally accurate 
analysis of what the 
text says and may 
reference the text 
showing limited 
comprehension of 
ideas expressed in 
the text(s). 

The student response 
provides an 
inaccurate analysis or 
no analysis of the 
text, showing little to 
no comprehension of 
ideas expressed in 
the text(s).  

Writing 

Written Expression 

Development of Ideas 

 

 The student response 
addresses the prompt 
and provides effective 
and comprehensive 
development of the 
topic and/or narrative 
elements1 by using 
clear reasoning, 
details, and/or 
description; the 
development is 
consistently 
appropriate to the task, 
purpose, and 
audience. 

The student 
response addresses 
the prompt and 
provides effective 
development of the 
topic and/or narrative 
elements1 by using 
reasoning, details, 
and/or description; 
the development is 
largely appropriate to 
the task, purpose, 
and audience. 

The student 
response addresses 
the prompt and 
develops the topic 
and/or narrative 
elements1 minimally 
by using limited 
reasoning, details, 
and/or description; 
the development is 
limited in its 
appropriateness to 
the task, purpose, 
and/or audience.  

The student response 
is underdeveloped 
and therefore 
inappropriate to the 
task, purpose, and/or 
audience. 

Writing 

Written Expression 

Organization  

 The student response 
demonstrates effective 
coherence, clarity, and 
cohesion and includes 
a strong introduction 
and conclusion. 

The student 
response 
demonstrates 
coherence, clarity, 
and cohesion2, and 
includes an 
introduction and 
conclusion.  

The student 
response 
demonstrates limited 
coherence, clarity, 
and/or cohesion2, 
and may or may not 
include a clear 
introduction and/or 
conclusion. 

 

The student response 
demonstrates a lack 
of coherence, clarity 
and cohesion.2  
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(For Teacher Reference only)
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LONG-TERM TARGETS ADDRESSED (BASED ON NYSP12 ELA CCLS)

I can write informative/explanatory texts that convey ideas and information clearly. (W.5.2)
I can write narrative texts about real or imagined experiences or events. (W.5.3)

I can choose evidence from fifth-grade informational texts to support analysis, reflection, and research. (W.5.9)
I can write for a variety of  reasons. (W.5.10)

SUPPORTING LEARNING TARGETS ONGOING ASSESSMENT

• I can organize the events I describe in my rainforest journal entry in chronological order.
• I can use linking words and phrases to connect my ideas.
• I can include precise and scientific vocabulary in my rainforest journal entry.

• Rainforest Field Journal Entry 
graphic organizer

• Postcards
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AGENDA TEACHING NOTES

1. Opening
   A. Unpacking the Learning Targets  
       (10 minutes)
2. Work Time  
   A. Creating Our Rubric: Organization  
       and Language (10 minutes)
   B. Writing Practice: Postcards from the  
       Perspective of  Our Rainforest  
       Scientist (15 minutes)
   C. Independent Work Time  
       (20 minutes)
3. Closing and Assessment
   A. Debrief  and Exit Ticket (5 minutes)

• This lesson involves students writing postcards from the perspective of  their rainforest explorer. This 
gives students a simple and fun way to practice sequencing their writing clearly and providing specific 
details. Note that in this era of  e-mail, Facebook, and Skype, you may have to show models to your 
students and explain to them what a postcard is. It will be helpful to have a collection of  real picture 
postcards available to share with your students (photos of  any subject are fine; need not be of  the 
rainforest). 

• If  you have none available, consider using Google Images to project images of  postcards, or see 
suggestions in supporting materials. 

• If  technology permits, consider having students create an e postcard during another time of  the day. 
• In advance: Complete the 2 and 1 columns of  the Ideas row of  the Rainforest Field Journal Rubric 

(see model in supporting materials).
• Review Glass, Bugs, Mud protocol in Checking for Understanding (see Appendix 1).
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LESSON VOCABULARY MATERIALS

organize, sequence, 
chronological, rubric, 
postcard, recipient

• Rainforest Field Journal graphic organizer (from Lesson 10)
• Rainforest Field Journal rubric (one to project)
• Sample Rainforest Field Journal rubric (for teacher reference)
•	 The	Most	Beautiful	Roof 	in	the	World, by Kathryn Lasky (for reference)
• Collection of  sample picture postcards (of  any subject)
• USA.gov: Government Made Easy: Greetings from NY Postcards from  

http://search.usa.gov/search/images?utf8=%E2%9C%93&sc=0&query=Greetings+from+NY+color+postcards&m
=false&embedded=&affiliate=usagov&filter=moderate&commit=Search

• Old York Library: Remember Me to Herald Square: Thirty-fourth Street from River to River Postcards from 
http://library.gc.cuny.edu/34th_st/items/browse/7?search=postcard&submit_search=Search

• 4” x 6” unlined index cards (one per student)
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WRITING AND REVISING OUR TEXTS: USING PEER CRITIQUE TO IMPROVE FIRST DRAFTS
GRADE 5, MODULE 2A: UNIT 3, LESSON 11

OPENING MEETING STUDENTS’ NEEDS

A. Unpacking the Learning Targets (10 minutes) 
• Gather the students. Make sure they all have their Lesson 10 homework: Rainforest Field Journal graphic 

organizer. Cold call one or two students who haven’t yet shared to tell the class about the ideas in their graphic 
organizer.  

• Read the first two learning targets aloud: “I can organize the events I describe in my rainforest journal entry in 
chronological order,” and “I can use linking words and phrases to connect my ideas.” Tell students that today 
they will be working on organizing and sequencing their writing.

• Write these three sentences on the board: 
 * “I washed out the bowl and put it away.” 
 * “I ate a bowl of  cereal.” 
 * “I poured some cereal into a bowl.” 
• Ask students to do the following:

1. Rearrange the sentences in the correct order
2. Find ways to link the sentences.  

• Listen for answers such as “next,” “then,” and “finally.” Encourage phrases as well as single-word responses, 
such as “Shortly after waking up,” and “When I finished eating.” Explain that when events are recounted in the 
order they occurred they are in chronological	order. Journal entries are generally in chronological order. Point out 
that the word,	chronological is made up of  the root chrono-, which has to do with time (like synchronize), and the 
word -logical, which they will probably recognize and be able to define as making	sense or orderly. Tell the students 
that today they will be working to make sure their journal entries are well organized, so that they meet these 
learning targets.

• Read the third learning target aloud: “I can include precise and scientific vocabulary in my rainforest journal 
entry.” Remind the students of  all of  the vocabulary that they have collected in the glossaries in their journals. 
Tell them that these words are going to be very useful to them in their writing because their rich vocabulary will 
enable them to write clearly and precisely, like a scientist.

• Consider giving ELLs an 
additional support mini-
lesson on vocabulary 
related to linking words 
and phrases.
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WRITING AND REVISING OUR TEXTS: USING PEER CRITIQUE TO IMPROVE FIRST DRAFTS
GRADE 5, MODULE 2A: UNIT 3, LESSON 11

WORK TIME MEETING STUDENTS’ NEEDS

A. Creating Our Rubric: Organization and Language (10 minutes)
• Remind students that they have already done their research and made outlines. Project the Rainforest Field 

Journal rubric (begun during Lesson 10). Direct the students’ attention to the IDEAS section and point out the 
“2—I’m on my way” and “1—I’m getting started” columns that you have completed. Assign pairs of  students to 
read just one row across (one criteria) and talk with each other:
* “What are the differences between a 1, 2, and 3?”

• Cold call pairs to share what they discussed. 
• Tell students that now that they have completed the IDEAS section of  the rubric, they will focus on the 

Organization and Language sections. This will help them today as they turn their outlines into drafts.
• Scroll down to the ORGANIZATION section of  the rubric. Ask the students: “What will you need to do to 

meet the target of  writing a well-organized rainforest field journal entry?” Listen for and record two criteria that 
capture these concepts: 
* The events in my field journal entry are organized in chronological order, and 
* I have connected the events by using linking words and phrases.

• Next, scroll down to the LANGUAGE section. Say: “Remember when we were reading The	Most	Beautiful	Roof 	in	
the	World we talked about the kind of  language that the author used to paint a vivid picture of  the rainforest? For 
example, on page ten, the author writes that ‘bats swoop,’ ‘vipers coil,’ and ‘a salamander slinks.’  How would it 
change the affect on the reader if  the author had written that, ‘bats fly,’ ‘vipers live,’ and ‘a salamander crawls’?” 
Lead the students to an understanding that these verbs have a precision that creates a particularly clear and vivid 
image of  the way the animals move. 

• Remind the students of  the work they did in their own field journals to try to capture the world around them 
using precise language and sensory details. Now ask students for suggestions of  what criteria belong in the 
Language section of  the rubric. Listen for and record three criteria that capture these concepts: 

 * I have used scientific vocabulary (at least five words). 
 * I have written precise descriptions (at least three descriptions).
 * I have written sensory details (at least three details).

• Visuals can help ELLs 
and other students 
comprehend questions 
and discussions. Chart 
main points in answers 
and post all questions 
asked to students about 
the rubric.
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WRITING AND REVISING OUR TEXTS: USING PEER CRITIQUE TO IMPROVE FIRST DRAFTS
GRADE 5, MODULE 2A: UNIT 3, LESSON 11

WORK TIME MEETING STUDENTS’ NEEDS

B. Writing Practice: Postcards from the Perspective of  Our Rainforest Scientist (15 minutes) 
• Tell students that they are going to practice sequencing events clearly and using precise language by writing a 

postcard from the perspective of  their rainforest scientist.
• Ask the students: “What is a postcard? Why do people send postcards?” If  possible, project a collection of  

postcards on a document camera. Talk with them about characteristics of  postcards (demonstrate if  you have 
models):

 * one side typically has a photograph of  the place where they are sent from 
 * the other side has a short message
 * The messages usually tell one small piece of  information, and also usually let the recipient know how the 

sender is doing.  
• Ask the students: “What do you think Meg Lowman would write on a postcard to James and Edward if  they 

weren’t with her?”  Create a model postcard by drawing a large rectangle on the white board with a line down 
the middle to denote the address area, and a place for a stamp in the top right corner. Choose one student to 
contribute the first line of  the postcard, which will be the date, and “Dear James and Edward.” Write this on the 
model postcard or select a student to do the writing.  

• In round-robin fashion, have several student contribute one sentence to the postcard. If  necessary, prompt 
students to include a detail or two that Meg Lowman might include in the postcard, such as having seen a Gabon 
viper in her tent (page 35), or having discovered a new kind of  spider (page 37). As in a typical postcard, they 
should also include a personal message, such as “I miss you,” or “See you soon!” and a closing.

• Explain that they will be writing postcards from the rainforest explorer they have created. Distribute unlined 
4”x6” index cards to each student. Ask them to take out their Rainforest Field Journal Entry graphic 
organizers and review their notes about the events that they are going to be writing about. 

• Ask students to pretend that their character is writing the postcard near the beginning of  their trip, so it should 
include something about the first event that they have listed. Ask students to decide:
* “Who will be the recipient of  your postcard?” 

• Clarify this vocabulary as needed: The recipient is the person receiving the postcard (i.e., the explorer’s friend, 
child, spouse, etc.). Ask students to address their postcard to that person. 

• Tell students that this writing will not be formally graded: It is just a chance for them to practice organizing their 
ideas and writing with specific details from their research.

• This is an opportunity 
to provide additional 
support to ELLs or 
other students who need 
extra time and attention 
to complete the task.

• Students who struggle 
with language may 
benefit from a sentence 
stem or cloze sentence 
to use for suggestions 
of  sentences for the 
postcard (e.g., “I am 
in the __________ 
rainforest and I see 
____________.”).
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WRITING AND REVISING OUR TEXTS: USING PEER CRITIQUE TO IMPROVE FIRST DRAFTS
GRADE 5, MODULE 2A: UNIT 3, LESSON 11

WORK TIME MEETING STUDENTS’ NEEDS

• Give students 10 minutes of  quiet work time to write their postcards. 
• As students work, fill in the Organization and Language rows of  the rubric (see supporting materials for model).  
• Circulate to scan students’ postcard writing. Look for a few strong examples to share as models during the lesson 

debrief.

C. Independent Work Time (20 minutes)
• Make sure that the rubric the class has created remains prominently displayed.
• Instruct students to turn to a new page in their journals.  
• Tell the class that they will now start writing the first drafts of  their field journal entries. Encourage the students 

to “put on their rainforest explorer hats” and pretend that they are really in the rainforest as they start to write 
their journal entries. Remind the students that all field journal entries start with a date, so they should decide 
when their rainforest exploration has taken place and note that at the top of  the page. Then they should 
describe the first events listed in their graphic organizer. These will be the same events they wrote about on their 
postcard, but now they can add more details, descriptions, and precise and scientific vocabulary.   

• Give students 20 minutes of  quiet work time to start their rough drafts. While most students are working quietly 
and independently, this is an opportunity to work with a small group of  students who need more support. 
Consider working with students who weren’t able to complete the graphic organizer independently or those who 
self-assessed themselves low during the previous lesson’s Fist to Five debrief.  

• Options for additional support:
 * Give students sentence starters or a scaffolded writing template. 
 * Do a think-aloud with the students in your small group, turning the notes that you created during the previous 

day’s mini lesson into a field journal entry. For your think-aloud, use a blank piece of  paper or chart paper, write 
a date, then skip a line and begin thinking aloud, saying something like: “Today we set out for a section of  the 
river that we had not yet explored. The students seem a little tired. I know they are sick of  eating beans and rice 
every day, and miss the food back home.” Continue for a bit in this vein, incorporating all of  the information on 
your graphic organizer.  

 * Show students how to use a highlighter to mark the information as you use it to keep track of  what you’ve 
incorporated.

• Consider allowing 
students that struggle 
with writing to dictate 
the sentences for the 
postcards to a partner or 
the teacher.
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WRITING AND REVISING OUR TEXTS: USING PEER CRITIQUE TO IMPROVE FIRST DRAFTS
GRADE 5, MODULE 2A: UNIT 3, LESSON 11

CLOSING AND ASSESSMENT MEETING STUDENTS’ NEEDS

A. Debrief  and Exit Ticket (5 minutes)
• Have students mingle and share postcards with classmates. After a few minutes, pull the class together 

and ask students to name a classmate whose postcard they think should be shared with the class because 
it has a really cool specific detail. Have a few nominated students read their postcards aloud.

• Collect the postcards at the end of  the lesson to use as a formative assessment to see whether the 
students are able to create a character and summarize a plot point from their graphic organizer. 

• Review the three learning targets for the lesson: “I can organize the events I describe in my rainforest 
journal entry in chronological order,” “I can use linking words and phrases to connect my ideas,” and “I 
can include precise and scientific vocabulary in my rainforest journal entry.” Use the Glass, Bugs, Mud 
protocol to assess where students are in terms of  their mastery of  the targets. 

HOMEWORK MEETING STUDENTS’ NEEDS

Read the section of  your field journal that you have completed to someone at home. Ask that person to tell 
you what else they would like to know about your explorer’s adventure in the rainforest. Write down their 
questions.   
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GRADE 5, MODULE 2A: UNIT 3, LESSON 11
Sample Rainforest Field Journal Rubric

(For Teacher Reference; actual rubric is to be co-created by teacher and students)

I can write a field journal entry from the point of  view of  a rainforest scientist.
I can use my notes to write a field journal entry that includes details about ants or butterflies.

3
I met the target!

2
I’m on my way.

1
I’m getting started.

Ideas • I have included careful 
observations of  the rain-
forest environment. 

• I have included personal 
information about who I 
am and what I am think-
ing and doing.

• I have included accurate 
scientific information 
about rainforest ants or 
butterflies.

• I have not included 
much detail in my obser-
vations of  the rainforest 
environment.

• I have some included 
personal information 
about who I am and 
what I am thinking and 
doing.

• I have included some ac-
curate scientific informa-
tion about rainforest ants 
or butterflies.

• I have not included any 
observations of  the rain-
forest environment.

• I have not included any 
personal information 
about who I am and 
what I am thinking and 
doing.

• I have not included any 
accurate scientific infor-
mation about rainforest 
ants or butterflies.

Organization • The events in my field 
journal entry are orga-
nized in chronological 
order.

• I have connected the 
events by using linking 
words and phrases.

• The events in my field 
journal entry are not 
totally organized in 
chronological order.

• I have connected some 
of  the events by us-
ing linking words and 
phrases.

• The events in my field 
journal entry aren’t or-
ganized in chronological 
order.

• I haven’t connected the 
events by using linking 
words and phrases.
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GRADE 5, MODULE 2A: UNIT 3, LESSON 11
Sample Rainforest Field Journal Rubric

(For Teacher Reference; actual rubric is to be co-created by teacher and students)

3
I met the target!

2
I’m on my way.

1
I’m getting started.

Language • I have used scientific 
vocabulary (at least 5 
words). 

• I have written precise 
descriptions (at least 3 
descriptions).

• I have written sensory 
details (at least 3 details).

• I have used scientific 
vocabulary (at least 3 
words). 

• I have written precise 
descriptions (at least 2 
descriptions).

• I have written sensory 
details (at least 2 details).

• I have used one or no 
scientific vocabulary 
words. 

• I have written one or no 
precise descriptions.

• I have written one or no 
sensory details.

Conventions • I can use periods, ques-
tion marks, exclamation 
points, quotation marks 
and commas correctly.

• I can capitalize proper 
nouns and the first letter 
of  sentences.

• I can spell all of  the 
words in my field journal 
correctly, including the 
scientific words from my 
glossary. 

• I can use periods, ques-
tion marks, exclamation 
points, quotation marks 
and commas correctly 
most of  the time.

• I can capitalize proper 
nouns and the first letter 
of  sentences most of  the 
time.

• I can spell most of  the 
words in my field journal 
correctly, including the 
scientific words from my 
glossary. 

• I did not use periods, 
question marks, exclama-
tion points, quotation 
marks and commas cor-
rectly.

• I did not capitalize 
proper nouns and the 
first letter of  sentences.

• I did not spell all of  the 
words in my field journal 
correctly.  
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GRADE 5, MODULE 2A: UNIT 3, LESSON 11
Web links for Sample Postcards:

USA.gov: Government made easy.
http://search.usa.gov/search/images?utf8=%E2%9C%93&sc=0&query=Greetings+from+NY+color+postcar
ds&m=false&embedded=&affiliate=usagov&filter=moderate&commit=Search

Old York Library. 
http://library.gc.cuny.edu/34th_st/items/browse/7?search=postcard&submit_search=Search
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USING PEER FEEDBACK AND SUMMARIZING OUR RESEARCH IN INFORMATIONAL TEXT BOXES
GRADE 5, MODULE 2A: UNIT 3, LESSON 12

LONG-TERM TARGETS ADDRESSED (BASED ON NYSP12 ELA CCLS)

I can write narrative texts about real or imagined experiences or events. (W.5.3)
I can write informative/explanatory texts that convey ideas and information clearly. (W.5.2)

I can choose evidence from fifth grade informational texts to support analysis, reflection and research. (W.5.9)

SUPPORTING LEARNING TARGETS ONGOING ASSESSMENT

• I can give feedback to my peers respectfully.
• I can improve my writing based on feedback from my peers.
• I can summarize the most important information about an ant or a butterfly in a text box.

• Homework questions
• Peer feedback sheets
• Exit tickets
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USING PEER FEEDBACK AND SUMMARIZING OUR RESEARCH IN INFORMATIONAL TEXT BOXES
GRADE 5, MODULE 2A: UNIT 3, LESSON 12

AGENDA TEACHING NOTES

1. Opening 
   A. Sharing and Adding to Homework Questions (10 minutes)
   B. Unpacking Learning Targets (5 minutes)
2. Work Time  
   A. Drafting and Peer Critique (25 minutes)
   B. Creating Informational Text Boxes (15 minutes)
3. Closing and Assessment
   A. Exit Tickets (5 minutes)

• This lesson includes two distinct parts. In Part A of  Work Time, 
students work on improving their rough drafts by incorporating 
questions and feedback from home readers and peers. In Part B, 
they will distill the essential facts they have gathered through their 
research and record it in informational text boxes.

• Review: Praise-Question-Suggest protocol (Appendix 1)
• Preview pages 8, 10, 12, 14, 18, 22, 24, and 28 in Rainforest Research 

Journal by Paul Mason. Note: page 20 contains an image of  a man 
who lives in the rainforest whose clothes do not fully cover him.  
Based on community standards and sensitivity issues, skip this page.
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USING PEER FEEDBACK AND SUMMARIZING OUR RESEARCH IN INFORMATIONAL TEXT BOXES
GRADE 5, MODULE 2A: UNIT 3, LESSON 12

LESSON VOCABULARY MATERIALS

punctuation, 
capitalization, feedback, 
peers, respectfully, 
summarize, summary

• Rainforest Field Journal 
• Rubric (one copy per student)
• Praise-Question-Suggest note-catchers (one per student)
•	 Rainforest Research Journal by Paul Mason (with a focus on “Status Report” pages 8, 10, 12, 14, 18, 22, 24, and 28)  

Skip page 20.
• Document camera
• Informational Text Box graphic organizer (one per student)
• Index cards or half  sheets of  paper 
• Informational Text Features anchor chart
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USING PEER FEEDBACK AND SUMMARIZING OUR RESEARCH IN INFORMATIONAL TEXT BOXES
GRADE 5, MODULE 2A: UNIT 3, LESSON 12

OPENING MEETING STUDENTS’ NEEDS

A. Sharing and Adding to Homework Questions (10 minutes) 
• Ask students to sit in their expert groups and take out their journals and Lesson 11 homework.  
• Explain the process for sharing their homework. Each person in the group will read his or her journal entries 

aloud, as well as the questions that were asked of  them by someone at home. The other members of  the expert 
group then will each ask an additional question for the writer, which the writer should record in their journal. 
Give the students an example question, such as: “What time of  the day are you writing about?” or “Can you add 
more details to your description of  . . .”

• Give students 7 minutes to share. 

• Consider partnering 
ELLs with speakers of  
the same L1 to review 
homework.

B. Unpacking Learning Targets (5 minutes)
• Read aloud the learning targets. Ask: “Why do we give each other feedback on our writing?” Listen for students 

to realize that feedback helps writers improve their writing. Remind students of  other projects they have done 
where they have given and received feedback on their work. Circle the word respectfully; ask them for synonyms, 
and record their responses under the learning target. Elicit answers that indicate they understand that they need 
to be kind, positive, and helpful.

• Explain that students will also start to create the informational text boxes that will accompany the narrative part 
of  their journal entries. This target will be explained later in the lesson. 

• Provide nonlinguistic 
symbols and visuals for 
academic vocabulary in 
learning targets. (e.g., a 
picture of  two people 
talking for feedback, 
a picture of  pen and 
paper for writing, etc.)
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USING PEER FEEDBACK AND SUMMARIZING OUR RESEARCH IN INFORMATIONAL TEXT BOXES
GRADE 5, MODULE 2A: UNIT 3, LESSON 12

WORK TIME MEETING STUDENTS’ NEEDS

A. Drafting and Peer Critique (25 minutes)
• Tell the students that they have 10 minutes to work on completing their drafts of  their rainforest research field 

journal. Remind them to incorporate answers to the questions that their home and expert group listeners asked. 
As the students work, circulate to give students individual assistance, or gather a small group for extra support.

• After 10 minutes, place students in trios for a peer critique session (they need not be with members of  their 
expert groups). Distribute copies of  the Rainforest Field Journal rubric and the Praise-Question-Suggest 
note-catchers. Briefly review the criteria that the class has developed for Ideas, Organization, and Language on 
the rubric, and tell the students that the feedback they give should be tied to one of  these criteria.  

• Remind students that they used the Praise-Question-Suggest protocol in the first module to get feedback on 
their Readers Theater scripts; review the protocol with them as necessary.

• Providing nonlinguistic 
symbols for rubric 
categories (e.g., a 
comma, period, or colon 
for punctuation marks) 
will help ELL students 
better understand 
expectations.
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USING PEER FEEDBACK AND SUMMARIZING OUR RESEARCH IN INFORMATIONAL TEXT BOXES
GRADE 5, MODULE 2A: UNIT 3, LESSON 12

WORK TIME MEETING STUDENTS’ NEEDS

B. Creating Informational Text Boxes (15 minutes)
• Gather the students into a group. Reread the third learning target. Remind them that their field journals entries 

are going to have a second component. In addition to the journal entry, their journals will also include a textbox 
about one of  the insects they have studied. This box will contain basic factual information, much like that which 
is found in a field guide.  

• Using a document camera, show students how this is done in the text that was explored in Lesson 10, 
Rainforest Research Journal by Paul Mason. Point out the boxes titled “Status Report” that appear on pages 8, 
10, 12, 14, 18, 22, 24, and 28. Ask the students:

 * “What do you notice about these text boxes?”
 * “What do all of  the text boxes have in common?”
• Help the class to identify that the information included in these boxes is always organized into the same four 

categories: 
 * Name
 * Description
 * Threats 
 * Numbers  
• This information is linked to the purpose of  the rainforest explorer’s trip, which to find out how the plants and 

animals of  the rainforest have been affected by human activity (students should remember this from Lesson 10). 
Tell the students that their text box will similarly be linked to the purpose of  their character’s trip, which is to 
explore the rainforest ecosystem and especially the contribution of  insects to that ecosystem.

• Be sure students notice that the information in the text boxes just has essential facts; it is not in full sentences. 
Tell the students that they when they create their text boxes they too will include just the most important facts.

• Distribute copies of  the Informational Text Box graphic organizers. Invite the students to read it silently, 
noting what they notice and wonder about it. Ask students to share what they noticed.  Be sure they realize that 
each text box will include information from the basic areas in which their notes were categorized and will also 
include a statement about their insect’s role in the rainforest ecosystem. 

• Give them the remaining time to review their notes and begin to fill in the graphic organizers.  

• Students needing 
additional supports may 
benefit from partially 
filled-in Informational 
Text Box graphic 
organizers.
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USING PEER FEEDBACK AND SUMMARIZING OUR RESEARCH IN INFORMATIONAL TEXT BOXES
GRADE 5, MODULE 2A: UNIT 3, LESSON 12

CLOSING AND ASSESSMENT MEETING STUDENTS’ NEEDS

A. Exit Ticket (5 minutes)
• Gather the class. Reread the learning targets aloud. Distribute index cards or half  sheets of  paper to 

serve as exit tickets.  
• Ask students to choose just one of  the learning targets, then write down on the exit ticket one thing that 

they are doing well related to the one learning target they chose.  
• Collect exit tickets to review as ongoing assessments. 

• Consider allowing students 
who struggle with writing the 
opportunity to draw their exit 
ticket.

HOMEWORK MEETING STUDENTS’ NEEDS

1. Complete your field journal entry and informational text box.
2. Continue reading in your independent reading book for this unit at home. 

Note:	Review	the	students’	exit	tickets,	noting	where	they	are	still	having	difficulties	meeting	the	targets.	There	will	be	
opportunities	for	re-teaching	in	the	next	two	lessons.

For Lesson 13, choose one or two entries to use as examples because they display qualities that meet the criteria stated in the 
Field	Journal	Entry	Rubric	for	one	or	more	areas	(Ideas,	Organization,	Language,	and	Conventions).	

If 	possible	for	Lesson	13,	gather	copies	of 	Peterson	First	Guides,	particularly	the	ones	about	insects	and	butterflies	and	moths,	
but	really	any	topics	will	serve	as	models	for	the	scientific	drawing.
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GRADE 5, MODULE 2A: UNIT 3, LESSON 12
Sample Rainforest Field Journal Rubric

(For Teacher Reference; actual rubric is to be co-created by teacher and students)

I can write a field journal entry from the point of  view of  a rainforest scientist.
I can use my notes to write a field journal entry that includes details about ants or butterflies.

3
I met the target!

2
I’m on my way.

1
I’m getting started.

Ideas • I have included careful 
observations of  the rain-
forest environment. 

• I have included personal 
information about who I 
am and what I am think-
ing and doing.

• I have included accurate 
scientific information 
about rainforest ants or 
butterflies.

• I have not included 
much detail in my obser-
vations of  the rainforest 
environment.

• I have some included 
personal information 
about who I am and 
what I am thinking and 
doing.

• I have included some ac-
curate scientific informa-
tion about rainforest ants 
or butterflies.

• I have not included any 
observations of  the rain-
forest environment.

• I have not included any 
personal information 
about who I am and 
what I am thinking and 
doing.

• I have not included any 
accurate scientific infor-
mation about rainforest 
ants or butterflies.

Organization • The events in my field 
journal entry are orga-
nized in chronological 
order.

• I have connected the 
events by using linking 
words and phrases.

• The events in my field 
journal entry are not 
totally organized in 
chronological order.

• I have connected some 
of  the events by us-
ing linking words and 
phrases.

• The events in my field 
journal entry aren’t or-
ganized in chronological 
order.

• I haven’t connected the 
events by using linking 
words and phrases.
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3
I met the target!

2
I’m on my way.

1
I’m getting started.

Language • I have used scientific 
vocabulary (at least 5 
words). 

• I have written precise 
descriptions (at least 3 
descriptions).

• I have written sensory 
details (at least 3 details).

• I have used scientific 
vocabulary (at least 3 
words). 

• I have written precise 
descriptions (at least 2 
descriptions).

• I have written sensory 
details (at least 2 details).

• I have used one or no 
scientific vocabulary 
words. 

• I have written one or no 
precise descriptions.

• I have written one or no 
sensory details.

Conventions • I can use periods, ques-
tion marks, exclamation 
points, quotation marks 
and commas correctly.

• I can capitalize proper 
nouns and the first letter 
of  sentences.

• I can spell all of  the 
words in my field journal 
correctly, including the 
scientific words from my 
glossary.  

• I can use periods, ques-
tion marks, exclamation 
points, quotation marks 
and commas correctly 
most of  the time.

• I can capitalize proper 
nouns and the first letter 
of  sentences most of  the 
time.

• I can spell most of  the 
words in my field journal 
correctly, including the 
scientific words from my 
glossary. 

• I did not use periods, 
question marks, exclama-
tion points, quotation 
marks and commas cor-
rectly.

• I did not capitalize 
proper nouns and the 
first letter of  sentences.

• I did not spell all of  the 
words in my field journal 
correctly.  

Sample Rainforest Field Journal Rubric
(For Teacher Reference; actual rubric is to be co-created by teacher and students)
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Praise-Question-Suggest Note-catcher

One compliment I heard from my peer:

One question from my peer:

One suggestion from my peer:
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Informational Textbox Graphic Organizer

Your textbox will only be this big, so make sure that you only include the most important information about 
your insect!

Name:

Date:

Name of  your Insect

Contribution to the Rainforest Ecosystem:   

Physical Characteristics: 

Food Sources: 

Predators:

Life Cycle:  

Defenses: 

Behavior

Habitat:
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LONG-TERM TARGETS ADDRESSED (BASED ON NYSP12 ELA CCLS)

With support from peers and adults, I can use a writing process to produce clear and coherent writing. (W.5.4)
I can use text, formatting, illustrations, and multimedia to support my topic. (W.5.2)

SUPPORTING LEARNING TARGETS ONGOING ASSESSMENT

•	 I	can	identify	where	I	will	need	to	revise	my	field	journal	entry	so	that	my	ideas,	organization,	and	
language meet our rubric for quality.

•	 I	can	use	text,	formatting,	and	illustrations	to	support	the	topic	of 	my	rainforest	field	research	journal.
•	 I can create a labeled drawing of  an insect that is detailed and accurate.

•	 Field	journal	entry	drafts
•	 Scientific	drawings	(first	draft)
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AGENDA TEACHING NOTES

1. Opening: Review Learning Targets (5 minutes)
2. Work Time  
			A.	Reflection	and	Revision	(25	minutes)
   B. Making Detailed Labeled Drawings (25 minutes)
3. Closing and Assessment: Debrief  (5 minutes) 

•	 In advance: If  you have time before this lesson, collect and review 
the	drafts	of 	journal	entries	that	students	completed	for	homework.	
If 	there’s	no	time	to	review	their	work	or	you	do	not	feel	confident	
that any of  the student work can serve as an exemplar, consider 
creating a model yourself. 

•	 This lesson involves students looking at many different models of  
scientific	illustrations.		Review	the	Options	for	Examining	Field	
Guide Illustrations (see supporting materials) and Part B of  Work 
Time to determine what is realistic based on the materials you can 
gather.
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LESSON VOCABULARY MATERIALS

formatting, illustrations, 
text, critique, feedback, 
revise, labeled, detailed, 
accurate, naturalist, 
emphasize,	fleeting,	
composite,	unmodified,	
transitory, reference, 
immediacy 

•	 Rainforest Field Journal rubric (one per student)
•	 Student exemplars (see teaching note above)
•	 Roger	Tory	Peterson	Quotation	about	Scientific	Drawings
•	 Chart paper for new anchor chart: Criteria for Detailed and Labeled Drawings
•	 Document camera
•	 Peterson	First	Guide	to	Insects	of 	North	America, by Christopher Leahy, and/or other Peterson	First	Guides (at least one for 

teacher display; ideally 1 or 2 texts  per expert group). These books do NOT need to be purchased. Alternatively you 
may	display	selected	pages	from	Amazon.com	or	from	websites	that	display	scientific	drawings	such	as	http://www.sil.
si.edu/digitalcollections/bca/explore.cfm	(see	supporting	materials:	Options	for	Examining	Field	Guide	Illustrations,	
Option 3)

•	 Books from the Unit 3 Recommended Texts List, or photos printed from websites such as http://search.usa.gov/
search/images?utf8=%E2%9C%93&sc=0&query=ant+close-up&m=false&embedded=&affiliate=usagov&filter=m
oderate&commit=Search	or	http://search.usa.gov/search/images?utf8=✓&sc=0&query=butterfly+close-up&m=fal
se&embedded=&affiliate=usagov&filter=moderate&commit=Search	(to	be	used	by	students	as	models	to	draw	their	
illustrations)  

•	 Unlined 3″ x 5″ index cards or sturdy paper for sketching
•	 Pencils
•	 Colored Pencils
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OPENING MEETING STUDENTS’ NEEDS

A. Review Learning Target (5 minutes)
•	 Ask three students to read the supporting learning targets aloud: “I can identify where I will need to revise my 

field	journal	entry	so	that	my	ideas,	organization,	and	language	meet	our	rubric	for	quality,”	“I	can	use	text,	
formatting	and	illustrations	to	support	the	topic	of 	my	rainforest	field	research	journal,”	and	“I	can	create	a	
labeled	drawing	of 	an	insect	that	is	detailed	and	accurate.”	

•	 Explain	to	the	students	that	today	they	will	be	looking	at	their	own	writing	and	making	revisions,	and	also	
creating the illustrations that will accompany their text.  

•	 In	the	first	target,	circle	the	words,	ideas, organization, and language. Help students to understand that these are the 
areas that appear on the Field Journal Entry rubric.	Explain	that	in	class	today	they	will	focus	on	revising	the	
ideas.	For	homework	and	then	again	tomorrow	they	will	work	on	organization,	language,	and	conventions.		

•	 In the second target, circle the words text,	formatting, and illustrations.	Ensure	that	all	students	understand	the	
words by eliciting synonyms, writing them underneath the words in the learning target.  If  necessary, explain that 
formatting	is the way the page of  a book is laid out, including the relationship of  words to pictures.

•	  Clarifying academic 
vocabulary meets the 
needs of  all students, 
especially when 
reviewing learning 
targets.
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WORK TIME MEETING STUDENTS’ NEEDS

A. Reflection and Revision (25 minutes)
•	 Seat students in their expert groups. Distribute copies of  the Rainforest Field Journal rubric (included in the 

supporting materials).  
•	 Project	an	example	of 	student	work	that	meets	the	criteria	for	Ideas	in	the	Rainforest	Field	Journal	rubric.	Read	

the example aloud, or ask the student to do so. Ask the class: 
*	“How	does	this	journal	entry	show	that	the	author	has	met	the	criteria	on	our	rubric	for	Ideas?”		

•	 Ask students to talk at their tables about how the example matches the rubric and to identify the exemplary 
passages from the example. 

•	 Ask each table group to share out a passage they discussed. 
•	 Ask	students	to	take	out	their	own	rainforest	journal	entry	drafts.		Invite	them	to	choose	one	aspect	of 	quality	

from the Ideas section of  the rubric, and to review their own work by checking to see if  it matches the criteria. 
Ask them to share with their groups a place in their drafts that matches the criteria, and a place where they need 
to	revise.	Either	circulate	to	help	individual	students	or	pull	a	small	group	that	will	need	more	support	with	this	
task. 

•	 Repeat	the	same	process	with	the	rubric	criteria	for	Organization	and	Language:	Show	an	example,	have	
students identify places for revision, and discuss in their expert groups.

•	 Be sure to allow 5 minutes for students to begin their revisions. Address any clarifying questions, to ensure they 
can continue to revise independently as homework. 
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B. Making Detailed Labeled Drawings (25 minutes)
•	 Distribute copies of  the Roger Tory Peterson Quotation	about	Scientific	Drawings.	Read	the	quote	aloud	

as students follow along. 
•	 Explain	that	Peterson	was	one	of 	the	world’s	greatest	naturalists,	and	that	he	has	written	and	edited	over	50	

different	field	guides	on	many	branches	of 	natural	history.	Have	the	students	reread	this	quote	silently,	and	
then	talk	at	their	tables	about	the	gist.	Encourage	them	to	try	to	figure	out	unfamiliar	words	together	from	
the context.  

•	 After	a	few	minutes	of 	discussion,	ask	the	class:	“Which	did	Peterson	prefer	to	put	in	his	field	guides—
photos	or	drawings?”	and	then	“Why	did	he	think	that	drawings	are	better	than	photographs	for	field	
guides?”	Allow	many	students	to	contribute	their	thoughts,	but	look	for	an	answer	such	as,	“Drawings	can	
show	the	important	features	more	clearly	than	photographs.”	Begin	an	anchor	chart:	Criteria	for	Detailed	
and	Accurate	Labeled	Drawings.	Write	as	the	first	criteria	on	the	list,	“Shows	the	important	features	of 	my	
insect.”	

•	 Show	students	models	of 	scientific	drawings.		
 * Option 1: Use the document camera to display illustrations from the book Peterson First Guide to  

   Insects of  North America. 
 * Option 2: Distribute different Peterson	First	Guides	on	various	subjects	to	distribute	2	to	each	 

   expert group (1 book for every 2 to 3 students).  
	 *	Option	3:	Project	selected	pages	from	one	of 	the	field	guides	using	the	“Look	Inside!”	feature	on	Amazon. 

   com to show students selected pages.  
•	 Ask students to take 5 minutes to examine the illustrations and list everything they notice about these 

drawings.  
•	 Invite the class to share their lists of  what they noticed about these drawings. Add these criteria to the 

Criteria for Detailed and Accurate Labeled Drawings anchor chart. Listen for students to note for 
qualities	such	as	“They	are	accurate,”	“They	are	detailed,”	“They	are	realistic,”	and	“They	have	labels	that	tell	
you	about	the	important	features.”	

•	 Distribute books from the Unit 3 Recommended Texts list or photographs from websites (see 
supporting materials) and unlined 3″ x 5″ index cards to draw on. 

•	 Consider	providing	ELLs	
with a version of  this 
quote	in	which	definitions	
or synonyms are provided 
for	the	difficult	vocabulary	
(e.g.,	emphasize,	fleeting,	
composite,	unmodified,	
transitory, reference, 
immediacy). 

•	 Visuals	can	help	ELLs	and	
other students comprehend 
questions and discussions. 
Chart main points in 
answers and post all 
questions about the rubric 
asked to students.

•	 Creating	scientific	drawings	
is a way for students to 
demonstrate their thinking 
and learning in a meaningful 
way.

•	 Consider	partnering	ELL	
students with a student who 
speaks the same L1 for the 
peer critique section of  this 
lesson.  
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WORK TIME MEETING STUDENTS’ NEEDS

•	 Ask	them	to	look	for	a	photograph	of 	the	ant	or	butterfly	that	they	have	included	in	their	field	journal	entry.	
Remind them of  the drawing tips you gave them in Lesson 3:

	 *	Keep	your	focus	on	the	object	your	drawing,	not	on	your	page.
	 *	Draw	the	outline	first.
 * Don’t lift the pencil from the page as you do so.
 * Don’t erase.
•	 Ask students to begin their drawings. 
•	 After	approximately	8–10	minutes,	ask	students	to	come	to	a	stopping	point	and	review	the	criteria	on	the	

rubric. Instruct students to compare their drawings to the criteria, noticing areas that need improvement. Invite 
students to continue drawing, this time revising their drawings according to the criteria they noticed needed 
improvement.	Circulate	among	students	providing	clarification	or	redirection	as	needed.
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CLOSING AND ASSESSMENT MEETING STUDENTS’ NEEDS

A. Debrief  (5 minutes)
•	 Ask several students to share with the class some of  the helpful feedback they received.  
•	 Return	to	the	learning	targets.	Ask	students	to	self-assess	their	progress	toward	meeting	the	targets	using	

the Fist to Five protocol.

•	 Consider providing students who 
struggle with language a sentence 
frame	or	cloze	sentence	when	
sharing about feedback. (e.g., “The 
feedback that was most helpful 
to me was ___________ because 
____________.”)

1. Review	the	criteria	on	the	rubric	for	Ideas,	Organization,	and	Language	and	the	notes	you	took	in	class	
today,	and	revise	your	field	journal	entry	to	meet	these	criteria.		

2. Continue reading your independent reading book for this unit.

Note:	During	the	next	lesson,	students	will	be	working	independently	to	revise	the	three	components	of 	their	final	products:	the	
journal	entry,	the	informational	textbox,	and	the	scientific	drawing.	In	advance,	make	an	inventory	of 	where	each	student	is	in	
this	process	and	jot	down	notes	about	what	kind	of 	support	they	will	need.
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Rainforest Field Journal Entry Rubric 

(Sample for Teacher Reference—to be co-created by teachers and students)

Rainforest Field Journal Rubric
I	can	write	a	field	journal	entry	from	the	point	of 	view	of 	a	rainforest	scientist.
I	can	use	my	notes	to	write	a	field	journal	entry	that	includes	details	about	ants	or	butterflies.

3
I	met	the	target!

2
I’m on my way.

1
I’m getting started.

Ideas •	 I have included careful 
observations of  the rain-
forest environment. 

•	 I have included personal 
information about who I 
am and what I am think-
ing and doing.

•	 I have included accurate 
scientific	information	
about rainforest ants or 
butterflies.

•	 I have included careful 
observations of  the rain-
forest environment. 

•	 I have included personal 
information about who I 
am and what I am think-
ing and doing.

•	 I have included accurate 
scientific	information	
about rainforest ants or 
butterflies.

•	 I have included careful 
observations of  the rain-
forest environment. 

•	 I have included personal 
information about who I 
am and what I am think-
ing and doing.

•	 I have included accurate 
scientific	information	
about rainforest ants or 
butterflies.

Organization •	 The	events	in	my	field	
journal	entry	are	orga-
nized	in	chronological	
order.

•	 I have connected the 
events by using linking 
words and phrases.

•	 The	events	in	my	field	
journal	entry	are	not	
totally	organized	in	
chronological order.

•	 I have connected some 
of  the events by us-
ing linking words and 
phrases.

•	 The	events	in	my	field	
journal	entry	aren’t	or-
ganized	in	chronological	
order.

•	 I haven’t connected the 
events by using linking 
words and phrases.

Language •	 I	have	used	scientific	
vocabulary (at least 5 
words). 

•	 I have written precise 
descriptions (at least 3 
descriptions).

•	 I have written sensory 
details (at least 3 details).

•	 I	have	used	scientific	
vocabulary (at least 3 
words). 

•	 I have written precise 
descriptions (at least 2 
descriptions).

•	 I have written sensory 
details (at least 2 details).

•	 I have used one or no 
scientific	vocabulary	
words. 

•	 I have written one or no 
precise descriptions.

•	 I have written one or no 
sensory details.
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Quote from R T Peterson

“A	drawing	can	do	much	more	than	a	photograph	to	emphasize	the	field	marks.	A	photograph	is	a	record	of 	a	
fleeting	instant;	a	drawing	is	a	composite	of 	the	artist’s	experience.	The	artist	can	edit	out,	show	field	marks	to	best	
advantage,	and	delete	unnecessary	clutter.	He	can	choose	position	and	stress	basic	color	and	pattern	unmodified	
by	transitory	light	and	shade.	A	photograph	is	subject	to	the	vagaries	of 	color	temperature,	make	of 	film,	time	of 	
day,	angle	of 	view,	skill	of 	the	photographer	and	just	plain	luck.	The	artist	has	more	options	and	far	more	control	
even though he may use photographs for reference… Whereas a photograph can have a living immediacy a good 
drawing	is	really	more	instructive.”
—R	T	Peterson,	A	Field	Guide	to	The	Birds:	Eastern	and	Central	North	America.  

“A	drawing	can	do	much	more	than	a	photograph	to	emphasize	the	field	marks.	A	photograph	is	a	record	of 	a	
fleeting	instant;	a	drawing	is	a	composite	of 	the	artist’s	experience.	The	artist	can	edit	out,	show	field	marks	to	best	
advantage,	and	delete	unnecessary	clutter.	He	can	choose	position	and	stress	basic	color	and	pattern	unmodified	
by	transitory	light	and	shade.	A	photograph	is	subject	to	the	vagaries	of 	color	temperature,	make	of 	film,	time	of 	
day,	angle	of 	view,	skill	of 	the	photographer	and	just	plain	luck.	The	artist	has	more	options	and	far	more	control	
even though he may use photographs for reference… Whereas a photograph can have a living immediacy a good 
drawing	is	really	more	instructive.”
—R	T	Peterson,	A	Field	Guide	to	The	Birds:	Eastern	and	Central	North	America.  

Expeditionary	Learning	is	seeking	permissions	to	reprint	excerpts	from	Peterson	First	Field	Guide	to	Birds	of 	North	America. 
The content can be found at: 

http://www.amazon.com/Peterson-First-Guide-Birds-America/dp/0395906660/ref=sr_1_3?s=books&ie=UTF8&qid=
1351519474&sr=1-3&keywords=peterson%27s+first+guides	

Reprint pending permissions.
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Options for Examining Field Guide Illustrations 

(for Teacher Reference; choose one of  these options for Part B of  Work Time)

Option 1: 
Obtain 1 Peterson First Field Guide, such as Peterson	First	Guide	to	Insects	of 	North	America, Christopher Leahy, and 
project	pages	using	a	document	projector

Option 2: 
Obtain	several	Peterson	First	Field	Guides	on	various	topics,	enough	for	one	copy	for	every	2-3	students.		Options	
include Peterson	First	Field	Guides	 to	Birds	of 	North	America,	Butterflies	and	Moths,	Reptiles	and	Amphibians,	Clouds	and	
Weather,	and	Wildflowers.

Option 3:
Use	the	Look	Inside!	Feature	on	Amazon.com	to	project	pages	from	Petersons	First	Field	Guides:

http://www.amazon.com/Peterson-First-Guide-Insects-America/dp/0395906644/ref=sr_1_1?s=books&ie=UT
F8&qid=1351519224&sr=1-1&keywords=peterson%27s+first+guides

http://www.amazon.com/Peterson-First-Guide-Butterflies-Moths/dp/0395906652/ref=sr_1_4?s=books&ie=U
TF8&qid=1351519436&sr=1-4&keywords=peterson%27s+first+guides

http://www.amazon.com/Peterson-First-Guide-Birds-America/dp/0395906660/ref=sr_1_3?s=books&ie=UTF
8&qid=1351519474&sr=1-3&keywords=peterson%27s+first+guides	

Websites	to	find	photographs	of 	ants	and	butterflies	if 	you	do	not	have	sufficient	books	with	photographs	from	
the list of  Recommended Texts: 

http://kids.mongabay.com/elementary/206.html	
http://www.alexanderwild.com 
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LONG-TERM TARGETS ADDRESSED (BASED ON NYSP12 ELA CCLS)

I can use the writing process to produce clear and coherent writing (with support). (W.5.5)
I can use conventions to send a clear message to my reader. (L.5.2)

I can use technology to publish a piece of  writing (with support). (W.5.6) (Optional; for schools with adequate technology only)

SUPPORTING LEARNING TARGETS ONGOING ASSESSMENT

•	 I	can	finalize	my	field	journal	entry	so	that	my	ideas,	organization,	language,	and	use	of 	conventions	
meet our rubric for quality.

•	 I	can	summarize	the	most	important	information	about	an	ant	or	a	butterfly	in	a	text	box.
•	 I	can	create	a	scientific	drawing	of 	an	insect	that	is	detailed	and	accurate.
•	 I	can	give	my	classmates	kind,	helpful,	and	specific	feedback	about	their	rainforest	field	journal	entries.	
•	 I can use the feedback I receive from my classmates to improve my work.  

•	 Drafts	of 	field	journal	
narratives,	informational	text	
boxes,	and	labeled	drawings

•	 Project	Management	checklists
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REVISING AND POLISHING OUR FINAL PRODUCTS
GRADE 5, MODULE 2A: UNIT 3, LESSON 14

AGENDA TEACHING NOTES

1. Opening 
   A. Review Learning Targets (5 minutes)
2. Work Time  
   A. Finishing Our Rubric: Conventions (10 minutes)
			B.	Making	a	Plan	(5	minutes)
   C. Independent Work Time (30 minutes)
3. Closing and Assessment 
   A. Debrief  (5 minutes)
			B.	Exit	Ticket	(5	minutes)

•	 This lesson is designed to give students time to work independently 
on	whatever	components	of 	their	final	performance	task	need	
attention. Consider having students sign up on a schedule posted on 
the board for appointments to get feedback. 
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REVISING AND POLISHING OUR FINAL PRODUCTS
GRADE 5, MODULE 2A: UNIT 3, LESSON 14

LESSON VOCABULARY MATERIALS

manage,	management,	
components,	publish,	
publication

•	 Project	Management	checklist	(one	per	student)
•	 Document camera
•	 Rainforest Field Journal rubric (one per student)
•	 Unlined 3″	x	5″	index	cards	(3	or	4	per	student)
•	 Informational	Text	Box	graphic	organizers	(from	Lesson	12)	(2–3	per	student)
•	 Pencils
•	 Colored pencils
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REVISING AND POLISHING OUR FINAL PRODUCTS
GRADE 5, MODULE 2A: UNIT 3, LESSON 14

OPENING MEETING STUDENTS’ NEEDS

A. Review Learning Targets (5 minutes)
•	 Read	the	first	three	learning	targets:	“I	can	finalize	my	field	journal	entry	so	that	my	ideas,	organization,	language	

and	use	of 	conventions	meet	our	rubric	for	quality,”	“I	can	summarize	the	most	important	information	about	an	
ant	or	a	butterfly	in	a	text	box,”	and	“I	can	create	a	scientific	drawing	of 	an	insect	that	is	detailed	and	accurate.”

•	 Say:	“Today	you	will	have	time	to	complete	all	three	parts	of 	your	field	journal	entry—the	narrative,	the	text	
box,	and	the	drawing.	We	will	talk	about	how	you	can	manage	your	time	so	that	you	get	as	much	work	done	as	
possible.”	

•	 Review	the	other	two	learning	targets:	“I	can	give	my	classmates	kind,	helpful	and	specific	feedback	about	their	
rainforest	field	journal	entries,”	and	“I	can	use	the	feedback	I	receive	from	my	classmates	to	improve	my	work.”	
Remind	the	class	of 	the	importance	of 	giving	and	receiving	feedback.	Say:	“During	today’s	work	time	you	need	
to	get	feedback	from	a	peer	and	from	me	to	make	your	work	as	strong	as	possible.”

•	 Provide nonlinguistic 
representations of  
academic vocabulary 
(e.g.,	a	picture	of 	two	
people talking for 
feedback,	a	light	bulb	for	
ideas) in learning targets. 
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REVISING AND POLISHING OUR FINAL PRODUCTS
GRADE 5, MODULE 2A: UNIT 3, LESSON 14

A. Finishing Our Rubric: Conventions (10 minutes)
•	 Project	the	Rainforest	Journal	Entry	rubric	that	you	have	been	working	on	since	Lesson	10	

(sample in supporting materials). Scroll down to the Conventions section. Ask the students to 
reread	the	first	learning	target,	and	tell	a	neighbor	what	the	three	criteria	should	be	for	this	section.	
Call on students to share responses. Listen and record criteria that are similar to:

	 *	I	can	use	periods,	question	marks,	exclamation	points,	quotation	marks,	and	commas	correctly.
	 *	I	can	capitalize	proper	nouns	and	the	first	letter	of 	sentences.
	 *	I	can	spell	all	of 	the	words	in	my	field	journal	correctly,	including	the	scientific	words	from	my	 

  glossary. 

B. Independent Work Time (30 minutes)
•	 Explain	how	their	work	time	will	be	structured.	Tell	students	that	for	the	rest	of 	the	lesson,	they	

will	be	working	toward	the	supporting	targets.	By	the	end	of 	the	lesson,	students	will	need	to	
have	completed	a	final	draft	that	includes	all	three	components	of 	the	product—a	journal	entry,	
an	informational	text	box,	and	a	scientific	drawing.	The	difference	is	which	stage	of 	the	writing	
process students are on and the support they need.  

•	 Distribute	the	Project	Management	checklist	and	display	on	a	document	camera.	Review	the	
checklist components. Review a few key process points: 

	 *	Start	by	working	on	any	of 	the	three	components	of 	the	project	you	want.
 * Use the checklist to keep track of  what you have done and what you still need to do.  
	 *	Manage	time	so	you	can	to	finish	all	components	by	the	end	of 	the	lesson.
	 *	If 	you	need	feedback	from	a	peer	or	teacher	who	is	busy,	tell	that	person	you’re	ready,	but	then	

work	on	something	else	while	you’re	waiting.	

•	 Consider writing and breaking down 
multistep directions for completing 
their	field	journal	page	into	numbered	
elements. Students can return to these 
guidelines to make sure they are on 
track.

•	 Consider providing some students with 
a	more	scaffolded	Project	Management	
checklist that includes a sequence and 
time frame for completion of  each 
task.

•	 Struggling writers may need sentence 
starters	or	additional	graphic	organizers	
to support writing.

•	 Students who struggle with spelling 
may	benefit	from	using	a	spell-
checker	when	they	type	up	their	final	
performance task.
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REVISING AND POLISHING OUR FINAL PRODUCTS
GRADE 5, MODULE 2A: UNIT 3, LESSON 14

WORK TIME MEETING STUDENTS’ NEEDS

C. Independent Work Time (30 minutes)
•	 Address any clarifying questions. 
•	 Ask	all	students	to	note	for	themselves	what	component	of 	the	project	they	want	to	work	on	first.
•	 Begin independent work time.
•	 Circulate to be sure that students are engaged in either creating their product or holding a peer 

critique session. Work with individual students as needed. 
•	 As	you	give	feedback,	take	note	of 	exemplary	work	that	can	be	shared	during	the	debrief 	session.		
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REVISING AND POLISHING OUR FINAL PRODUCTS
GRADE 5, MODULE 2A: UNIT 3, LESSON 14

CLOSING AND ASSESSMENT MEETING STUDENTS’ NEEDS

A. Debrief  (5 minutes)
•	 Ask	students	to	share	the	exemplary	passages	from	their	work	that	you	identified	during	feedback.	Invite	

other	students	to	offer	warm	feedback	about	how	these	examples	meet	the	learning	targets.

B. Reviewing the Learning Targets (5 minutes)
•	 Reread	the	first	three	learning	targets.	Ask	students	to	turn	and	talk	with	a	neighbor	about	which	learning	

target	was	easiest	for	them	to	meet,	which	was	the	most	difficult,	and	why.					
•	 Congratulate	students.	Remind	them	that	their	final	performance	task	is	due	at	the	start	of 	the	next	

lesson.	Tell	them	that	they	will	also	get	a	chance	to	“show	what	you	know”	on	an	assessment.	For	this	
on-demand	assessment,	they	will	write	a	NEW	field	journal	entry,	but	this	one	will	include	information	
about the howler monkeys that they learned about in Lesson 8. 

HOMEWORK MEETING STUDENTS’ NEEDS

1. If 	you	have	not	finished	all	of 	the	components	of 	your	final	product,	get	feedback	from	someone	at	
home	and	finalize	your	work.	

2. Continue reading your independent reading book for this unit.

Note: For the end of  unit assessment in Lesson 15, students will need to use their notes on howler monkeys that they took 
during the mid-unit assessment (Lesson 8). Have those ready to distribute. Also consider having on hand copies of  the texts that 
were used during the mid-unit assessment in case a student needs to refer back to them.

•	 Find time during the rest of  the 
day to support ELLs and other 
struggling students to complete 
their	final	product.
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GRADE 5, MODULE 2A: UNIT 3, LESSON 14
Project Management Checklist
Rainforest Field Journal Entry

Directions
*	Start	by	working	on	any	of 	the	three	components	of 	the	project	you	want.
* Use the Checklist to keep track of  what you have done and what you still need to do.  
*	Manage	time	so	you	can	to	finish	all	components	by	the	end	of 	the	lesson.
*	If 	you	need	feedback	from	a	peer	or	teacher	who	is	busy,	tell	that	person	you’re	ready,	but	then	work	on	 
			something	else	while	you’re	waiting.
*	When	you	finish	a	task,	put	your	initials	in	the	box.

Field Journal Entry Initials

Write	a	first	draft	of 	my	journal	entry.	

Review my draft against our rubric and make changes. 

Have	another	student	give	me	feedback	on	my	first	draft.		Ask	the	other	student	to	put	
their	initials	in	the	box	when	done.

Write a revised draft.

Receive	feedback	from	the	teacher.		Ask	the	teacher	to	put	her	initials	in	the	box	when	
you are done.

Write	a	final	draft.	

Informational	Text	Box Initials

Write	a	first	draft	of 	my	text	box	in	the	Informational	Text	Box	graphic	organizer.		

Have	another	student	give	me	feedback	on	my	first	draft.		Ask	the	other	student	to	put	
their	initials	in	the	box	when	done.

Write	a	revised	draft	in	a	new	Informational	Text	Box	graphic	organizer.

Receive	feedback	from	the	teacher.		Ask	the	teacher	to	put	her	initials	in	the	box	when	
you are done.

Write	a	final	draft	in	a	new	Informational	Text	Box	graphic	organizer.	
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GRADE 5, MODULE 2A: UNIT 3, LESSON 14
Project Management Checklist
Rainforest Field Journal Entry

Scientific	Drawing Initials

Use	a	3	x	5	index	card	to	draw	a	first	draft	of 	my	scientific	drawing	in	pencil.	

Have	another	student	give	me	feedback	on	my	first	draft.		Ask	the	other	student	to	put	
their	initials	in	the	box	when	done.

Draw	a	revised	draft	on	a	new	index	card	in	pencil

Receive	feedback	from	the	teacher.		Ask	the	teacher	to	put	her	initials	in	the	box	when	
you are done.

Publication Initials

Type up your narrative on a computer or rewrite it onto a blank sheet of  unlined paper.  
Be	sure	to	copy	your	text	exactly;	don’t	add	any	errors	to	your	error-free	final	draft!

Tape	or	glue	your	final	draft	of 	your	text	box	and	drawing	on	to	a	sheet	of 	unlined	
paper. 
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GRADE 5, MODULE 2A: UNIT 3, LESSON 14
Sample Rainforest Field Journal Rubric

(For	Teacher	Reference;	actual	rubric	is	to	be	co-created	by	teacher	and	students)

Rainforest Field Journal Rubric
I	can	write	a	field	journal	entry	from	the	point	of 	view	of 	a	rainforest	scientist.
I	can	use	my	notes	to	write	a	field	journal	entry	that	includes	details	about	ants	or	butterflies.

3
I	met	the	target!

2
I’m	on	my	way.

1
I’m	getting	started.

Ideas •	 I have included careful 
observations of  the rain-
forest environment. 

•	 I have included personal 
information about who I 
am and what I am think-
ing and doing.

•	 I have included accurate 
scientific	information	
about rainforest ants or 
butterflies.

•	 I have not included 
much detail in my obser-
vations of  the rainforest 
environment.

•	 I have some included 
personal information 
about who I am and 
what I am thinking and 
doing.

•	 I have included some ac-
curate	scientific	informa-
tion about rainforest ants 
or	butterflies.

•	 I have not included any 
observations of  the rain-
forest environment.

•	 I have not included any 
personal information 
about who I am and 
what I am thinking and 
doing.

•	 I have not included any 
accurate	scientific	infor-
mation about rainforest 
ants	or	butterflies.

Organization •	 The	events	in	my	field	
journal	entry	are	orga-
nized	in	chronological	
order.

•	 I have connected the 
events by using linking 
words and phrases.

•	 The	events	in	my	field	
journal	entry	are	not	
totally	organized	in	
chronological order.

•	 I have connected some 
of  the events by us-
ing linking words and 
phrases.

•	 The	events	in	my	field	
journal	entry	aren’t	or-
ganized	in	chronological	
order.

•	 I	haven’t	connected	the	
events by using linking 
words and phrases.
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GRADE 5, MODULE 2A: UNIT 3, LESSON 14
Sample Rainforest Field Journal Rubric

(For	Teacher	Reference;	actual	rubric	is	to	be	co-created	by	teacher	and	students)

3
I	met	the	target!

2
I’m	on	my	way.

1
I’m	getting	started.

Language •	 I	have	used	scientific	
vocabulary (at least 5 
words). 

•	 I have written precise 
descriptions (at least 3 
descriptions).

•	 I have written sensory 
details (at least 3 details).

•	 I	have	used	scientific	
vocabulary (at least 3 
words). 

•	 I have written precise 
descriptions (at least 2 
descriptions).

•	 I have written sensory 
details (at least 2 details).

•	 I have used one or no 
scientific	vocabulary	
words. 

•	 I have written one or no 
precise descriptions.

•	 I have written one or no 
sensory details.

Conventions •	 I	can	use	periods,	ques-
tion	marks,	exclamation	
points,	quotation	marks	
and commas correctly.

•	 I	can	capitalize	proper	
nouns	and	the	first	letter	
of  sentences.

•	 I can spell all of  the 
words	in	my	field	journal	
correctly,	including	the	
scientific	words	from	my	
glossary.  

•	 I	can	use	periods,	ques-
tion	marks,	exclamation	
points,	quotation	marks	
and commas correctly 
most of  the time.

•	 I	can	capitalize	proper	
nouns	and	the	first	letter	
of  sentences most of  the 
time.

•	 I can spell most of  the 
words	in	my	field	journal	
correctly,	including	the	
scientific	words	from	my	
glossary. 

•	 I	did	not	use	periods,	
question	marks,	exclama-
tion	points,	quotation	
marks and commas cor-
rectly.

•	 I	did	not	capitalize	
proper nouns and the 
first	letter	of 	sentences.

•	 I did not spell all of  the 
words	in	my	field	journal	
correctly.  
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END OF UNIT ASSESSMENT: WRITING A RAINFOREST FIELD JOURNAL ENTRY ABOUT HOWLER MONKEYS
GRADE 5, MODULE 2A: UNIT 3, LESSON 15

LONG-TERM TARGETS ADDRESSED (BASED ON NYSP12 ELA CCLS)

I can use a variety of  strategies to locate an answer or solve a problem efficiently in informational texts. (RI.5.7) 
I can write informative/explanatory texts that convey ideas and information clearly. (W.5.2)

I can write narrative texts about real or imagined experiences or events. (W.5.3)
I can produce clear and coherent writing that is appropriate to task, purpose, and audience. (W.5.4)

I can use several sources to build my knowledge about a topic. (W.5.7) 
I can choose evidence from fifth-grade informational texts to support analysis, reflection and research. (W.5.9)

SUPPORTING LEARNING TARGETS ONGOING ASSESSMENT

• I can write a field journal entry about howler monkeys using ideas, organization, language, and use of  
conventions that meet our rubric for quality.

• I can summarize the most important information about howler monkeys in a text box.

• End of  Unit assessment 
• Tracking My Progress, End of  

Unit 3
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END OF UNIT ASSESSMENT: WRITING A RAINFOREST FIELD JOURNAL ENTRY ABOUT HOWLER MONKEYS
GRADE 5, MODULE 2A: UNIT 3, LESSON 15

AGENDA TEACHING NOTES

1. Opening
   A. Introducing the Assessment (10 minutes)
2. Work Time
   A. End of  Unit Assessment (35 minutes)
3. Closing and Assessment 
   A. Tracking My Progress (5 minutes)
   B. Celebration Gallery Walk and Debrief   
       (10 minutes)

• Students should have completed their final performance task during the previous lesson or, if  
need be, for homework. They get to celebrate that performance task at the end of  this lesson. 
In the first part of  the lesson, students demonstrate their learning through an unscaffolded 
task that builds on the note taking they did for the mid-unit assessment (Lesson 8).

• Consider having copies available of  the text that students read during the mid-unit assessment. 
Though students are supposed to work from their notes, some may need to refer back to these 
text to refresh their memories.

• Create a positive tone for the assessment by reminding students of  all that they have learned. 
Frame this as an opportunity to show how they have met some or all of  the learning targets.

LESSON VOCABULARY MATERIALS

N/A • Students’ work from the mid-unit assessment (individual pages of  notes on howler monkeys)
• End of  Unit 3 assessment (one per student)
• Rainforest Field Journal rubric (one per student)
• Blank lined paper (2 sheets per student)
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END OF UNIT ASSESSMENT: WRITING A RAINFOREST FIELD JOURNAL ENTRY ABOUT HOWLER MONKEYS
GRADE 5, MODULE 2A: UNIT 3, LESSON 15

OPENING MEETING STUDENTS’ NEEDS

Introducing the Assessment (10 minutes) 
• Collect the class’s final performance tasks. Praise them for accomplishing this challenging three-part task: 

creating a narrative field journal entry, an informational text box, and a labeled drawing. Tell the students 
that at the end of  the lesson there will be time to look at each other’s work and celebrate their achievement.

• Tell the students that today they will have the chance to show what experts they have become on how 
scientists keep field journals. Without any help from their teacher or classmates, they will use the notes they 
took on howler monkeys during the mid-unit assessment to create a second page in their rainforest field 
journal. Review the Rainforest Field Journal rubric to make sure that everyone understands what makes an 
excellent product.

WORK TIME MEETING STUDENTS’ NEEDS

A.End of  Unit Assessment (35 minutes)
• Seat the students so that they have space to work privately and independently.  
• Distribute students’ work from their mid-unit assessment (done in Lesson 8): their notes on the howler 

monkey. Tell students they will need to refer to these notes today.  
• Distribute the End of  Unit 3 Assessment. Give students an opportunity to review the directions. Address 

any clarifying questions.
• Give students 30 minutes to work on the assessment, leaving 5 minutes at the end to debrief.  
• While students are working, circulate to make sure that they are working independently. Because this is an 

assessment of  what students can do without support, you may not answer substantive questions, but should 
provide clarification about the directions encouragement and encouragement to keep going.  

• Collect the assessments. 

• For students needing 
additional supports 
producing language, 
consider offering a sentence 
frame or starter, or a cloze 
sentence to assist with 
language production and 
provide the structure 
required. 

• Consider providing extra 
time to some students 
in order to complete the 
assessment. ELLs often 
need more time to process 
and translate information 
and are entitled to extended 
time as an accommodation 
on NY State assessments. 
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END OF UNIT ASSESSMENT: WRITING A RAINFOREST FIELD JOURNAL ENTRY ABOUT HOWLER MONKEYS
GRADE 5, MODULE 2A: UNIT 3, LESSON 15

CLOSING AND ASSESSMENT MEETING STUDENTS’ NEEDS

A. Tracking my Progress (5 minutes)
• Give students time to complete their Tracking My Progress, End of  Unit 3 forms.

B. Celebration Gallery Walk and Debrief  (10 minutes)
• Celebrate the students’ achievement by having students display their end of  unit work on tables 

around the room. Invite the students to walk around and quietly read and appreciate their 
classmates’ hard work. If  you like, you may hand out sticky notes and ask students to jot down 
warm feedback to leave on the work as they circulate.

• Gather the students for a last opportunity to debrief  what they have learned about the rainforest. 
Give students a prompt such as “I used to think … but now I know.” (For example, “I used to 
think that ants were annoying, but now I know that they are important.”) Give them a minute of  
think time, and then ask all students to share their responses with the class.

HOMEWORK MEETING STUDENTS’ NEEDS

N/A
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GRADE 5, MODULE 2A: UNIT 3, LESSON 15
Sample Rainforest Field Journal Rubric

(For Teacher Reference; actual rubric is to be co-created by teacher and students)

I can write a field journal entry from the point of  view of  a rainforest scientist.
I can use my notes to write a field journal entry that includes details about ants or butterflies.

3
I met the target!

2
I’m on my way.

1
I’m getting started.

Ideas • I have included careful 
observations of  the rain-
forest environment. 

• I have included personal 
information about who I 
am and what I am think-
ing and doing.

• I have included accurate 
scientific information 
about rainforest ants or 
butterflies.

• I have not included 
much detail in my obser-
vations of  the rainforest 
environment.

• I have some included 
personal information 
about who I am and 
what I am thinking and 
doing.

• I have included some ac-
curate scientific informa-
tion about rainforest ants 
or butterflies.

• I have not included any 
observations of  the rain-
forest environment.

• I have not included any 
personal information 
about who I am and 
what I am thinking and 
doing.

• I have not included any 
accurate scientific infor-
mation about rainforest 
ants or butterflies.

Organization • The events in my field 
journal entry are orga-
nized in chronological 
order.

• I have connected the 
events by using linking 
words and phrases.

• The events in my field 
journal entry are not 
totally organized in 
chronological order.

• I have connected some 
of  the events by us-
ing linking words and 
phrases.

• The events in my field 
journal entry aren’t or-
ganized in chronological 
order.

• I haven’t connected the 
events by using linking 
words and phrases.
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GRADE 5, MODULE 2A: UNIT 3, LESSON 15
Sample Rainforest Field Journal Rubric

(For Teacher Reference; actual rubric is to be co-created by teacher and students)

3
I met the target!

2
I’m on my way.

1
I’m getting started.

Language • I have used scientific 
vocabulary (at least 5 
words). 

• I have written precise 
descriptions (at least 3 
descriptions).

• I have written sensory 
details (at least 3 details).

• I have used scientific 
vocabulary (at least 3 
words). 

• I have written precise 
descriptions (at least 2 
descriptions).

• I have written sensory 
details (at least 2 details).

• I have used one or no 
scientific vocabulary 
words. 

• I have written one or no 
precise descriptions.

• I have written one or no 
sensory details.

Conventions • I can use periods, ques-
tion marks, exclamation 
points, quotation marks 
and commas correctly.

• I can capitalize proper 
nouns and the first letter 
of  sentences.

• I can spell all of  the 
words in my field journal 
correctly, including the 
scientific words from my 
glossary.  

• I can use periods, ques-
tion marks, exclamation 
points, quotation marks 
and commas correctly 
most of  the time.

• I can capitalize proper 
nouns and the first letter 
of  sentences most of  the 
time.

• I can spell most of  the 
words in my field journal 
correctly, including the 
scientific words from my 
glossary. 

• I did not use periods, 
question marks, exclama-
tion points, quotation 
marks and commas cor-
rectly.

• I did not capitalize 
proper nouns and the 
first letter of  sentences.

• I did not spell all of  the 
words in my field journal 
correctly.  
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It is time to show what an expert you have become on researching and reporting on rainforest animals. So put on 
your rainforest explorer gear and get ready to roll!

After researching scientific texts on howler monkeys, write a page from a field journal that describes howler 
monkeys and how they contribute to the rainforest ecosystem. Support your discussion with evidence from your 
research. Be sure you include precise scientific vocabulary and sensory details.  

Use our Rainforest Field Journal Entry rubric to guide your work.    

Directions:
1. If  you need to, reread the article on howler monkeys from our mid-unit assessment.  
2. Read over the notes you took on howler monkeys during our mid-unit assessment.  
3. Based on the article and your notes, write a new first-person field journal entry from the point of  view of  the  
    same main character as in your first rainforest field journal entry. Describe at least one event in your field journal  
    entry.  
4. Create an informational textbox about the howler monkey to go with your field journal entry. 

End of  Unit Assessment: Writing a Rainforest Field Journal Entry about Howler Monkeys
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Learning Target: I can write a field journal entry about howler monkeys using ideas, 
organization, language and use of  conventions that meet our rubric for quality.

Tracking my Progress, End of  Unit 3 recording form

1. Target in my own words: 

3. Evidence to support my self-assessment: 

2. How am I doing?  Circle one.

I need more help to learn this. I understand some of  this. I am on my way!

Name:

Date:
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Tracking my Progress, End of  Unit 3 recording form

Learning Target: I can summarize the most important information about howler monkeys in a text box.

1. Target in my own words: 

3. Evidence to support my self-assessment: 

2. How am I doing?  Circle one.

I need more help to learn this. I understand some of  this. I am on my way!

5-A-979



  

 
This work is licensed under a Creative Commons Attribution-NonCommercial-ShareAlike 3.0 Unported License. 
Exempt third-party content is indicated by the footer: © (name of copyright holder). Used by permission and not subject to Creative Commons license.  

 

 

 
Grade 5: Module 1 
Overview 

5-A-980



 

 

GRADE 5: MODULE 1: OVERVIEW 
Module 1 Introduction: 

Becoming a Close Reader and Writing to Learn: 
Stories of Human Rights 

 

© 2012 Expeditionary Learning, New York, NY. All Rights Reserved. NYS Common Core ELA Curriculum  •  G7:M1: Overview  •  January 2013  •  1 
 

 
What are human rights, and how do real people and fictional characters respond 

when those rights are challenged? Students will develop their ability to read and 
understand complex text as they consider this question. Students will begin to build 
knowledge about human rights through a close read of the introduction and selected 
articles of the Universal Declaration of Human Rights (UDHR), paired with short 
firsthand accounts of people around the world who currently face human rights 
challenges. In Unit 2, students will do an extended study of Esperanza Rising (740L) 
by Pam Muñoz Ryan, applying their new learning about human rights as one lens 
through which to interpret the character and theme in this rich novel—a complex 
coming-of-age story set in Mexico and rural California during the early 1930s. 
Through close reading, interpretation, and analysis of fiction and nonfiction texts, 
students will synthesize their understanding of human rights. The specific literacy 
focus is on supporting understanding through quoting directly from text, inferring 

theme, and comparing and contrasting how different texts address the topics and 
themes of human rights. Students will write an analytical essay in which they 
describe how a character in the novel responds to challenges. In Unit 3, students 
will continue to revisit the text and themes of the UDHR and Esperanza Rising as 
they read, write, and ultimately perform Readers Theater. Students will compare 
novels and Readers Theater as two forms of narrative writing. They will then select 
specific articles of the UDHR that relate thematically to the novel and reread key 
passages of the novel with that theme in mind. They will write individual and small 
group scripts based on these key passages and on phrases from the UDHR. Students 
will revise, rehearse, and ultimately perform their group Readers Theater scripts for 
their class and/or school or community members. This performance task 
centers on NYSP12 standards W.5.3, W.5.4, W.5.5, and W.5.11. 

 

Guiding Questions And Big Ideas 

• What are human rights? 
• What lessons can we learn about human rights through literature and life? 
• How can we tell powerful stories about people’s experiences?  
• We learn lessons about human rights from the experiences of real people and fictional characters. 
• Characters change over time in response to challenges. 
• People respond differently to similar events in their lives. 
• Authors conduct research and use specific language in order to impact their readers.   

Performance Task 

Students will work in small groups to analyze passages from Esperanza Rising that relate to one of five articles from the Universal Declaration of Human 
Rights. Based on the UDHR article the group chose, each student will write his or her own scene of a Readers Theater script from selected pages/passages of 
Esperanza Rising. For the final performance task, students will collaborate in their small groups to combine their individual scripts into a longer, single script 
based on their common UDHR article. They will refine their group script with a focus on narrating the themes of the UDHR and on smooth transitions between 
individual script scenes. Students will choose props, rehearse, and then perform their Readers Theater scripts for the class and/or the school or community. 
This task centers on NYSP12 standards W.5.3, W.5.4, W.5.5, and W.5.11. 
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Content Connections 

• This module is designed to address English Language Arts standards and to be taught during the literacy block of the school day. However, the module intentionally 
incorporates Social Studies and Science content that may align to additional teaching during other parts of the day. These intentional connections are described below. 

 

NYS Social Studies Core Curriculum 

• The rights of citizens in the United States are similar to and different from the right of citizens in other nations of the Western Hemisphere. 
• Constitutions, rules, and laws are developed in democratic societies in order to maintain order, provide security, and protect individual rights. 
• Different people living in the Western Hemisphere may view the same event or issue from different perspectives. 
• The migration of groups of people in the United States, Canada, and Latin America has led to cultural diffusion because people carry their ideas and way of live with 

them when they move from place to place.  
• Connections and exchanges exist between and among the peoples of Europe, sub-Saharan Africa, Canada, Latin America, the Caribbean, and the United States. These 

connections and exchanges include social/cultural, migration/immigration, and scientific/technological. 
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NYSP12 CCLS Assessed in this Module: Reading—Literature Long-Term Learning Targets 

• RL.5.1. Quote accurately from a text when explaining what the text says 
explicitly and when drawing inferences from the text. 

• I can explain what a text says using quotes from the text. 
• I can make inferences using quotes from text. 

• RL.5.2. Determine a theme of a story, drama, or poem from details in the text, 
including how characters in a story or drama respond to challenges or how the 
speaker in a poem reflects upon a topic; summarize the text. 

• I can determine a theme based on details in the text. 
• I can summarize a literary text 

• RL.5.3. Compare and contrast two or more characters, settings, or events in 
a story or drama, drawing on specific details in the text (e.g., how 
characters interact). 

• I can compare and contrast literary elements using details from the text 
(two or more characters’ points of view, settings, events). 

• RL.5.4. Determine the meaning of words and phrases as they are used in a 
text, including figurative language such as metaphors and similes. 

• I can determine the meaning of literal and figurative language (metaphors 
and similes) in text. 

• RL.5.5. Explain how a series of chapters, scenes, or stanzas fits together to 
provide the overall structure of a particular story, drama, or poem. 

•  can explain how a series of chapters, scenes of stanzas fit together to create a 
larger literary text. 

• RL.5.6. Describe how a narrator’s or speaker’s point of view influences how 
events are described. 

• I can describe how a narrator’s point of view influences the description of events 

• RL.5.11 Recognize, interpret, and make connections in narratives, poetry and 
drama, to other texts, ideas, cultural perspectives, eras, personal events, and 
situations.  

• I can make connections between texts and ideas to comprehend what I read 
(RL.5.11) 
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NYSP12 CCLS Assessed in this Module: Reading – Informational Text Long-Term Learning Targets 

• RI.5.1. Quote accurately from a text when explaining what the text says explicitly 
and when drawing inferences from the text. 

• I can explain what a text says using quotes from the text. 
• I can make inferences using quotes from the text. 

• RI.5.2. Determine two or more main ideas of a text and explain how they are 
supported by key details; summarize the text. 

• I can determine the main idea(s) of an informational text based on key details. 
• I can summarize an informational text. 

• RI.5.3. Explain the relationships or interactions between two or more 
individuals, events, ideas, or concepts in a historical, scientific, or technical text 
based on specific information in the text. 

• I can explain important connections between people, events, or ideas in a 
historical, scientific, or technical text accurately. 

• I can support my explanation using specific details in the text. 

• RI.5.4. Determine the meaning of general academic and domain-specific words 
and phrases in a text relevant to a grade 5 topic or subject area. 

• I can determine the meaning of academic words or phrases in an informational 
text. 

• I can determine the meaning of content words or phrases in an informational 
text. 
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NYSP12 CCLS Assessed in this Module: Reading – Foundational Skills Long-Term Learning Targets 

RF.5.4. Read with sufficient accuracy and fluency to support comprehension. 
• Read grade-level text with purpose and understanding. 
• Read grade-level prose and poetry orally with accuracy, appropriate rate, and 

expression. 
• Use context to confirm or self-correct word recognition and understanding, 

rereading as necessary. 

I can read fifth-grade level texts accurately and fluently to make meaning. 
• I can read fifth-grade texts with purpose and understanding. 
• I can read fifth-grade texts with fluency. 
• I can use clues in the text to check my accuracy. 
• I can reread to make sure that what I’m reading makes sense. 

NYSP12 CCLS Assessed in this Module: Writing Long-Term Learning Targets 

W.5.2. Write informative/explanatory texts to examine a topic and convey ideas 
and information clearly. 
• Introduce a topic clearly, provide a general observation and focus, and group 

related information logically; include formatting (e.g., headings), illustrations, 
and multimedia when useful to aiding comprehension. 

• Develop the topic with facts, definitions, concrete details, quotations, or other 
information and examples related to the topic. 

• Link ideas within and across categories of information using words, phrases, 
and clauses (e.g., in contrast, especially). 

• Use precise language and domain-specific vocabulary to inform about or explain 
the topic. 

• Provide a concluding statement or section related to the information or 
explanation presented. 

I can use the 6+1 traits to write informative/explanatory texts. 
• I can write an informative/explanatory text that has a clear topic. 
• I can group supporting facts together about a topic in an    

informative/explanatory text.  
• I can use text, formatting, illustrations, and multi-media to support my 

topic. 
• I can develop the topic with facts, definitions, details, and quotations. 
• I can use linking words and phrases to connect ideas within categories of 

information (e.g., in contrast, especially). 
• I can use contextually specific language/vocabulary to inform or explain 

about a topic. 
• I can construct a concluding statement or section of an 

informative/explanatory text. 
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NYSP12 CCLS Assessed in this Module: Writing Long-Term Learning Targets 

W.5.3. Write narratives to develop real or imagined experiences or events using 
effective technique, descriptive details, and clear event sequences. 
• Orient the reader by establishing a situation and introducing a narrator and/or 

characters; organize an event sequence that unfolds naturally. 
• Use narrative techniques, such as dialogue, description, and pacing, to develop 

experiences and events or show the responses of characters to situations. 
• Use a variety of transitional words, phrases, and clauses to manage the 

sequence of events. 
• Use concrete words and phrases and sensory details to convey experiences and 

events precisely. 
• Provide a conclusion that follows from the narrated experiences or events. 

I can use the 6+1 traits to write narrative texts.  
• I can introduce the narrator/characters of my narrative. 
• I can organize events in an order that makes sense in my narrative. 
• I can use dialogue and descriptions to show the actions, thoughts, and feelings 

of my characters. 
• I can use transitional words, phrases, and clauses to show passage of time in a 

narrative text. 
• I can use sensory details to describe experiences and events precisely. 
• I can write a conclusion to my narrative. 

W.5.4. Produce clear and coherent writing in which the development and 
organization are appropriate to task, purpose, and audience. 

I can produce clear and coherent writing that is appropriate to task, purpose, and 
audience. 

W.5.5. With guidance and support from peers and adults, develop and strengthen 
writing as needed by planning, revising, editing, rewriting, or trying a new 
approach. 

I can use the writing process to produce clear and coherent writing (with support). 
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NYSP12 CCLS Assessed in this Module: Writing Long-Term Learning Targets 

W.5.9. Draw evidence from literary or informational texts to support analysis, 
reflection, and research. 
• Apply grade 5 reading standards to literature (e.g., “Compare and contrast 

two or more characters, settings, or events in a story or a drama, drawing on 
specific details in the text [e.g., how characters interact]”). 

• Apply grade 5 reading standards to informational texts (e.g., “Explain how 
an author uses reasons and evidence to support particular points in a text, 
identifying which reasons and evidence support which point[s]”). 

I can choose evidence from fifth-grade literary or informational texts to 
support analysis, reflection and research.  
• (e.g., “Compare and contrast two or more characters, settings, or events in 

a story or a drama, drawing on specific details in the text [e.g., how 
characters interact].”) 

• (e.g., “Explain how an author uses reasons and evidence to support 
particular points in a text, identifying which reasons and evidence support 
which point[s].”) 

W.5.10. Write routinely over extended time frames (time for research, reflection, 
and revision) and shorter time frames (a single sitting or a day or two) for a range 
of discipline-specific tasks, purposes, and audiences. 

I can write for a variety of reasons. 

NYSP12 CCLS Assessed in this Module: Speaking and Listening Long-Term Learning Targets 

SL.5.1. Engage effectively in a range of collaborative discussions (one-on-one, in 
groups, and teacher-led) with diverse partners on grade 5 topics and texts, building 
on others’ ideas and expressing their own clearly. 
• Come to discussions prepared, having read or studied required material; 

explicitly draw on that preparation and other information known about the 
topic to explore ideas under discussion. 

• Follow agreed-upon rules for discussions and carry out assigned roles. 
• Pose and respond to specific questions by making comments that contribute to 

the discussion and elaborate on the remarks of others. 
• Review the key ideas expressed and draw conclusions in light of information 

and knowledge gained from the discussions. 

I can effectively engage in a discussion with my peers. 
• I can prepare myself to participate in discussions.  
• I can follow our crew norms when I participate in a conversation. 
• I can ask questions so I’m clear about what is being discussed. 
• I can connect my questions to what others say. 
• I can explain what I understand about the topic being discussed. 
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NYSP12 CCLS Assessed in this Module: Speaking and Listening Long-Term Learning Targets 

SL.5.2. Summarize a written text read aloud or information presented in diverse 
media and formats, including visually, quantitatively, and orally. 

I can adapt my speech for a variety of contexts and tasks, using formal English 
when appropriate. 

NYSP12 CCLS Assessed in this Module: Language Long-Term Learning Targets 

L.5.1. Demonstrate command of the conventions of standard English grammar 
and usage when writing or speaking. 
• Explain the function of conjunctions, prepositions, and interjections in 

general and their function in particular sentences. 
• Form and use the perfect (e.g., I had walked; I have walked; I will have 

walked) verb tenses. 
• Use verb tense to convey various times, sequences, states, and conditions. 
• Recognize and correct inappropriate shifts in verb tense.* 
• Use correlative conjunctions (e.g., either/or, neither/nor). 

I can use conventions to send a clear message to my reader. 
• I can what conjunctions, prepositions, and interjections are and how they’re 

used in sentences. 
• I can use the perfect verb tenses. (e.g., I had walked; I have walked; I will 

have walked) 
• I can use verb tense to convey various times, sequences, states, and 

conditions. 
• I can identify an inappropriate shift in verb tense.  
• I can correct an inappropriate shift in verb tense. 
• I can use correlative conjunctions. (e.g., either/or, neither/nor) 

L.5.2. Demonstrate command of the conventions of standard English 
capitalization, punctuation, and spelling when writing. 
• Use punctuation to separate items in a series.* 
• Use a comma to separate an introductory element from the rest of the 

sentence. 
• Use a comma to set off the words yes and no (e.g., Yes, thank you), to set off a 

tag question from the rest of the sentence (e.g., It’s true, isn’t it?), and to 
indicate direct address (e.g., Is that you, Steve?). 

• Use underlining, quotation marks, or italics to indicate titles of works. 
• Spell grade-appropriate words correctly, consulting references as needed. 

I can use conventions to send a clear message to my reader. 
• I can use punctuation to separate items in a series. 
• I can use a comma to separate an introductory word or phrase from the rest of 

the sentence. 
• I can use a comma to set off the words yes and no (e.g., Yes, thank you). 
• I can use a comma to set off a tag question from the rest of the sentence (e.g., 

It’s true, isn’t it?). 
• I can use a comma to indicate direct address (e.g., Is that you, Steve?). 
• I can use underlining, quotation marks, or italics to indicate titles of works. 
• I can spell grade-appropriate words correctly. 
• I can consult reference materials to check and correct my spelling. 
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NYSP12 CCLS Assessed in this Module: Language Long-Term Learning Targets 

L.5.3. Use knowledge of language and its conventions when writing, speaking, 
reading, or listening. 
• Expand, combine, and reduce sentences for meaning, reader/listener interest, 

and style. 
• Compare and contrast the varieties of English (e.g., dialects, registers) used in 

stories, dramas, or poems. 

I can my knowledge of language and its conventions when writing, speaking, 
reading, or listening. 
• I can use a variety of sentence structures in my writing. 
• I can compare and contrast the varieties of English (e.g., dialects, registers) 

used in different kinds of texts (e.g., stories, dramas, poems). 

L.5.4. Determine or clarify the meaning of unknown and multiple-meaning words 
and phrases based on grade 5 reading and content, choosing flexibly from a range 
of strategies. 
• Use context (e.g., cause/effect relationships and comparisons in text) as a clue 

to the meaning of a word or phrase. 
• Use common, grade-appropriate Greek and Latin affixes and roots as clues to 

the meaning of a word (e.g., photograph, photosynthesis). 
• Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both 

print and digital, to find the pronunciation and determine or clarify the precise 
meaning of key words and phrases. 

I can use a variety of strategies to read grade appropriate words and phrases I don’t 
know. 
• I can use what the text says (e.g., cause/effect relationships and comparisons in 

text) to help me understand the meaning of a word or phrase. 
• I can use common Greek and Latin affixes (prefixes) and roots as clues to help 

me know what a word means. (e.g., photograph, photosynthesis) 
• I can use resource materials (glossaries, dictionaries, thesauruses) to help me 

determine or clarify the pronunciation and meaning of key words and phrases.  

L.5.5. Demonstrate understanding of figurative language, word relationships, and 
nuances in word meanings. 
• Interpret figurative language, including similes and metaphors, in context. 
• Recognize and explain the meaning of common idioms, adages, and proverbs. 
• Use the relationship between particular words (e.g., synonyms, antonyms, 

homographs) to better understand each of the words. 

I can analyze the meaning of figurative language. 
• I can interpret the meaning of simple similes in context. 
• I can interpret the meaning of simple metaphors in context. 
• I can explain the meaning of common idioms. 
• I can explain the meaning of common adages. 
• I can explain the meaning of common proverbs. 
• I can use relationships between words (synonyms, antonyms, and homographs) 

to help me understand words. 
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NYSP12 CCLS Assessed in this Module: Language Long-Term Learning Targets 

L.5.6. Acquire and use accurately grade-appropriate general academic and 
domain-specific words and phrases, including those that signal contrast, addition, 
and other logical relationships (e.g., however, although, nevertheless, similarly, 
moreover, in addition). 

I can accurately use fifth-grade academic vocabulary to express my ideas. 

 

Central Texts 

Pam Muñoz Ryan, Esperanza Rising (New York: Scholastic, 2002) ISBN: 978-0-439-12042-5. 

United Nations Office of the High Commissioner for Human Rights, Universal Declaration of Human Rights, adopted and proclaimed by General Assembly resolution 
217 A (III) of 10 December 1948, from www.un.org/events/humanrights/2007/.../declaration%20_eng.pdf (last accessed June 18, 2012) 

Aaron Shepard, Readers On Stage (Shepard Publications, 2004); ISBN 978-0-938497-21-9. 
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Week Instructional Focus Long-Term Targets Assessments 

Unit 1: What Are Human Rights 

Weeks 1-2 
(11 sessions) 

• Building background knowledge about 
human rights and the Universal Declaration 
of Human Rights  

• Vocabulary regarding human rights 

• I can effectively engage in a discussion with 
my peers. (SL.5.1) 

• I can determine the meaning of academic 
words or phrases in an informational text. 
(RI.5.4) 

• Mid-Unit 1 Assessment: Human Rights 
Vocabulary and Common Prefixes (L.5.4, 
L.5.6, and W.5.10) 

• Close Reading: articles from the UDHR  
• Analyzing firsthand accounts of human 

rights  

• I can explain what a text says using quotes 
from the text. (RI.5.1) 

• I can determine the main idea(s) of an 
informational text based on key details 
(RI.5.2) 

• I can explain important relationships 
between people, events, and ideas in a 
historical, scientific, or technical text using 
specific details in the text. (RI.5.3) 

• I can accurately synthesize information from 
multiple texts on the same topic. (RI.5.9) 

• I can choose evidence from literary or 
informational texts to support analysis, 
reflection and research. (W.5.9) 

• End of Unit 1 Assessment: On-Demand 
Analysis of a Human Rights Account (RI.5.1, 
RI.5.2, RI.5.3, RI.5.9 and W.5.9)  
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Week Instructional Focus Long-Term Targets Assessments 

Unit 2: Esperanza’s Story 

Weeks 3-6 
(18 sessions) 

• Connecting information with 
literature: building background 
knowledge about Mexican 
immigration, California, and the 
Great Depression  

• Point of view in a literary text 
and learning new vocabulary 

• Figurative language and themes 
in Esperanza Rising 

• I can use quotes to explain the meaning of a literary text. 
(RL.5.1) 

• I can determine the main idea(s) of an informational text 
based on key details. (RI.5.2) 

• I can summarize an informational text. (RI.5.2)  
• I can explain how a series of chapters, scenes, or stanzas fit 

together to create a larger literary text. (RL.5.3) 
• I can determine the meaning of literal and figurative language 

(metaphors and similes). (RL.5.4) 

• Mid-Unit 2 Assessment: 
Analyzing Sections of Esperanza 
Rising on My Own (RL.5.1, 
RL.5.2, RL.5.3, and RL.5.4) 

• Blending informational text with 
literature: Should the farm 
workers in Esperanza Rising go 
on strike? 

• Gathering evidence to create a 
two-voice poem 

• I can explain important connections between people, events, 
or ideas in a historical text accurately. (RL.5.3) 

• I can use quotes to support my inferences in literary texts. 
(RL.5.1) 

• I can determine the meaning of literal and figurative language 
(metaphors and similes). (RL.5.4) 

• I can describe how a narrator’s point of view influences the 
description of events. (RL.5.6) 

 

• Planning, writing critiques, 
reflection, and revision 

• I can make inferences using quotes from text. (RL.5.1) 
• I can determine a theme based on details in a literary text. 

(RL.5.2) 
• I can summarize a literary text. (RL.5.2) 
• I can compare and contrast literary elements using details 

from the text (two or more characters’ points of view, settings, 
events). (RL.5.3) 

• I can write informative/explanatory texts that convey ideas 
and information clearly. (W.5.2) 

• I can produce clear and coherent writing that is appropriate to 
task, purpose, and audience. (W.5.4) 

• With support from peers and adults, I can use a writing 
process to produce clear and coherent writing. (W.5.5) 

• I can choose evidence from literary or informational texts to 
support analysis, reflection and research. (W.5.9) 

• End of Unit 2 Assessment: 
Comparing and Contrast How 
Two Characters Respond to 
Challenges (RL.5.1, RL.5.2, 
RL.5.3, W.5.2, W.5.4, W.5.5, and 
W.5.9) 
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Week Instructional Focus Long-Term Targets Assessments 

Unit 3: Writing Real Stories of Human Rights 

Weeks 7-8 
(12 sessions) 

• Narratives as Theater, Part I: 
what is Readers Theater?  

• Narratives as Theater, Part II: 
Esperanza Rising, from novel to 
script 

• Performing Readers Theater: 
Esperanza Rising from novel to 
script  

• I can explain what a text says using quotes from the text. 
(RL.5.1) 

• I can make inferences using quotes from text. (RL.5.1) 
• I can determine the meaning of literal and figurative language 

(metaphors and similes) in text. (RL.5.4) 
• I can explain how a series of chapters, scenes, or stanzas fit 

together to create a larger literary text. (RL.5.5) 
• I can describe how a narrator’s point of view influences the 

description of events. (RL.5.6) 
• I can compare and contrast stories in the same genre for 

approach to theme and topic. (RL.5.9) 

• Mid-Unit 3 Assessment: 
Evaluating the Strengths and 
Limitations of a Novel versus a 
Script (RL.5.1, RL.5.4, RL.5.5, 
RL.5.6 and RL.5.9) 

• Identifying Theme: connecting 
passages from Esperanza Rising to 
human rights  

• Drafting individual Readers 
Theater scripts for a specific 
scene 

• Our group Readers Theater: 
refining group scripts and 
practicing performance 

• I can determine a theme based on details in the text. (RL.5.2) 
• I can explain how a series of chapters, scenes of stanzas fit 

together to create a larger literary text. (RL.5.5) 
• I can write narrative texts about real or imagined experiences 

or events. (W.5.3) 
• I can produce clear and coherent writing that is appropriate to 

task, purpose, and audience. (W.5.4) 
• I can document what I learn about a topic by sorting evidence 

into categories. (W.5.8) 
• I can choose evidence from literary or informational texts to 

support analysis, reflection and research. (W.5.9) 
• I can write for a variety of reasons. (W.5.10) 
• I can recognize the differences between different types of 

narrative (poetry, drama, or other texts) and their 
connections to larger concepts such as culture and personal 
experiences. (W.5.11) 

• I can effectively engage in a discussion with my peers. (SL.5.1) 
• I can adapt my speech for a variety of contexts and tasks, using 

formal English when appropriate. (SL.5.6) 

• End of Unit 3 Assessment: 
Readers Theater Script Section 
(W.5.3, W.5.4, and W.5.9) 

• End of Unit 3/Final 
Performance Task: Human 
Rights Readers Theater (W.5.3, 
W.5.4, W.5.5, W.5.10, and 
W.5.11) 
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Note: As each unit is written, often assessments are revised. Use this document as a general guideline. But be sure to refer to each specific unit overview document for the 
most correct and complete write-ups of each assessment. 
 

Final Performance Task Readers Theater Script and Performance of Scenes from Esperanza Rising 
Students will work in small groups to analyze passages from Esperanza Rising that relate to one of five articles from the 
declaration. Based on the UDHR article the group chooses, each student will write his or her own scene of a Readers Theater 
script from selected pages/passages of Esperanza Rising. For the final performance task, students will collaborate in their 
small groups to combine their individual scripts into a longer, single script based on their common UDHR article. They will 
refine their group script with a focus on narrating the themes of the UDHR and on smooth transitions between individual 
script scenes. Students will choose props, rehearse, and then perform their Readers Theater scripts for the class and/or the 
school or community. This task centers on NYSP12 W.5.3, W.5.4, W.5.5, W.5.9, SL.5.6, and L.5.6 

 

Mid-unit 1 Assessment Human Rights Vocabulary and Common Prefixes 
This assessment addresses NYS ELA CCLS L.5.6 and W.5.10. This quiz will have two parts. In Part 1, students will 
demonstrate acquisition of new vocabulary based on multiple-choice questions. In Part 2, students will be asked to write a 
short-answer response to the following prompt: “What are human rights?” The focus of this assessment is on students’ 
building knowledge about the central concept and on acquiring and using new vocabulary terms. 

End of unit 1 Assessment On-Demand Analysis of a Human Rights Account  
This assessment addresses standards NYS ELA CCLS RI.5.1, RI.5.2, RI.5.3, RI.5.9, and W.5.9. Students will independently 
read and annotate another firsthand human rights account. They will then respond in an on-demand format to specific 
questions that require them to synthesize their learning from this unit and refer directly to both the UDHR and the 
firsthand account. Students will read ‘From Kosovo to the United States,’ the firsthand account of Isau Ajet and ask 
clarifying questions and annotate the text as needed. Then they will respond to a series of questions about the text: what 
human rights challenges Isau faced, how he responded, and what human rights were upheld. Questions will require 
students to define human rights as described in the UDHR, to relate Isau’s challenges to specific Articles in the UDHR, and 
to give specific facts, details, or examples from Isau’s account so readers can understand their point of view and reasons 
clearly. 
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Mid-unit 2 Assessment Analyzing Sections of Esperanza Rising on My Own 
This on-demand assessment centers on standard NYS ELA CCLS RL.5.1, RL.5.2, RL.5.3, and RL.5.4. Students will have read a 
chapter of Esperanza Rising for homework, and will demonstrate their ability to analyze complex text independently. They 
will analyze the challenges Esperanza faces and how she responds, citing textual evidence. They will also respond to questions 
regarding academic vocabulary and figurative language. This is a reading assessment: the purpose is for students to 
demonstrate their ability to analyze literature in general, and Chapter 9 of Esperanza Rising specifically. This Mid-Unit 2 
Assessment is not intended to formally assess students’ writing. Most students will write their responses, in which case it may 
also be appropriate to assess students on W.5.9. However, if necessary, students may dictate their answers to an adult.  

End of unit 2 Assessment On-Demand Analytical Essay about How Esperanza Changes Over Time 
This assessment centers on standards NYS ELA CCLS RL.5.1, RL.5.2, RL.5.3, W.5.2, W.5.4, W.5.5, and W.5.9. Students will 
write an essay in which they explain how Esperanza changes over time. Specifically, they will analyze Esperanza’s growth and 
development by comparing how she responds to events earlier and later in the novel. Each student will select the two or three 
key events that best support his/her analysis of Esperanza’s growth and development. 

 

Mid-unit 3 Assessment Evaluating a Novel versus a Script  
This assessment centers on standard NYS ELA CCLS RL.5.1, RL.5.4, RL.5.5, RL.5.6, and RL.5.9. Students will reread a passage 
from Esperanza Rising and a scene from a Readers Theater written by Pam Muñoz Ryan. They will compare and contrast the 
texts using a Venn diagram and then answer text-dependent questions using evidence from both texts in their answers. 

End of unit 3 Assessment Individual Scene of a Readers Theater Script  
This on-demand assessment centers on standards NYSP12 ELA CCLS W.5.3, W.5.4, and W.5.9. Students will write their best 
draft of their narrative (in the form of a scene of a Readers Theater script).  The focus is on showing the connection between 
one article of the Universal Declaration of Human Rights and selected passages from Esperanza Rising, in order to 
demonstrate characters’ experiences with human rights challenges and how they overcame those challenges.    
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Summary of Task 

• Throughout Unit 3, students will learn about Readers Theater, compare and contrast the novel Esperanza Rising to a Readers Theater script of the same novel, and 
review their notes from Units 1 and 2 on the novel and the Universal Declaration of Human Rights (UDHR). Students will work in small groups to analyze passages 
from passages from Esperanza Rising that relate to one of five articles from the declaration. Based on the UDHR article the group chooses, each student will write 
his or her own scene of a Readers Theater script from selected pages/passages of Esperanza Rising (see end of Unit 3 assessment, below).  

• For the final performance task, students will collaborate in their small groups to combine their individual scripts into a longer, single script based on their common 
UDHR article. They will refine their group script with a focus on narrating the themes of the UDHR and on smooth transitions between individual script scenes. 
Students will choose props, rehearse, and then perform their Readers Theater scripts for the class and/or the school or community. 
 

Note: The End of Unit 3 on-demand assessment serves as the individual component of this group performance task. Students will write their own individual scene 
of their group’s Readers Theater script.  
 
Note: Although Readers Theater requires fluent reading, this performance task is not a formal fluency assessment, since students’ own writing likely will not be at 

the appropriate level of text complexity to address the CCLS Reading Foundations standards. 

Format 

• Narrative Script (3–4 pages, typed, one-sided, on 8.5” x 11” paper) 

Note: Students will have previously handwritten or typed their individual scripts. For the performance task, these individual scene scripts will be combined (either 
by physically taping hard copy or pasting all text into one shared Word document. Each student will need a photocopy of the full group script to use in the 
performance.  

 

Standards Assessed Through This Task 

• SL.5.6 I can adapt my speech for a variety of contexts and tasks, using formal English when appropriate.  
• W.5.3. I can use the 6+1 traits to write narrative texts. 
• W.5.4. I can produce clear and coherent writing that is appropriate to task, purpose, and audience. 
• W.5.5. With guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach. 
• W.5.9. Draw evidence from literary or informational texts to support analysis, reflection, and research. 
• W.5.10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of 

discipline-specific tasks, purposes, and audiences. 
• W.5.11. Create and present an original poem, narrative, play, art work, or literary critique in response to a particular author or theme studied in class.   
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Student-Friendly Writing Invitation/Task Description 

• You are a member of a playwright group who has been commissioned to write and perform a narrative script using passages from the novel Esperanza Rising that 
relate to one of the Universal Declaration of Human Rights themes. As a group, you will select one of the UDHR articles/themes we have been studying.  

• Keep in mind that the script should: 
* include at least four speaking parts (with or without a narrator), at least one for each member 
* link each scene to the UDHR theme chosen through the narration 
* move smoothly from one scene to the next 
* have a strong beginning and conclusion that link Esperanza Rising to the chosen UDHR theme 
* use props effectively 
* be rehearsed by the performers so that it sounds like they are speaking their lines instead of reading them 

• Each member will write an individual narrative “scene script” from the novel relating to that theme. Then you will collaborate with your small group to produce one 
longer script that connects each person’s scenes related to the UDHR article/theme. When you work as a group, you will focus on making sure the scenes flow 
together: You will refine each person’s narration, add transitions, and work as a group to write a conclusion to the group’s script. You also will choose props for your 
performance and rehearse as a group. Your group will perform your final high-quality narrative script for the class and/or school or community members.  

Key Criteria For Success (Aligned With NYSP12 ELA CCLS) 

• Below are key criteria students need to address when completing this task. Specific lessons during the module build in opportunities for students to understand the 
criteria, offer additional criteria, and work with their teacher to construct a rubric on which their work will be critiqued and formally assessed.  

• Your script and performance will include: 
* at least four characters, including a narrator 
* narration that links each scene to the UDHR theme you chose 
* clear transitions between scenes, using strong transitional words and phrases 
* an effective introduction and conclusion, linking the passages from Esperanza Rising that you used in each scene to the UDHR article/theme on which you focused 
* key words and details from the specific article of the UDHR  
* clearly identified speaking roles for each group member 
* props to enhance the performance 
* a clear speaking voice, using appropriate pacing, fluency, and intonation. 
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Options For Students 

• Some students may dictate or record their scripts.  
• Provide sentence frames, lists of steps, and anchor charts for student reference.  
• Advanced options: When writing “narrator” text, students may be challenged by using strategies such as Omit a Letter or write using alliteration. Providing a 

“Dead Words” list that students may not use in their writing may help them avoid clichés and other overused words.  

Options For Teachers 

• Students may organize a public performance of their Readers Theater scripts.  
• For all students independently proficient with technology, consider allowing students to create the following, for use during the final performance: a PowerPoint, 

Prezi, or OpenOffice Impress document incorporating script passages and imagery; or a sound-effects track for background or transitions between scenes.  
• Students interested in, or independently proficient, in the arts may consider: 

•  enlarging script passages and creating accompanying illustrations;  
•  creating a “playbill” for their performance;  
•  producing a radio or print advertisement about their play;  
•  writing a short song or poem to conclude the play;  
•  designing or determining costumes (as part of props); or  
•  choreographing/“staging” actors for the performance. 

 

Resources and Links 

• Pam Muñoz Ryan, Esperanza Rising (New York: Scholastic, 2002), ISBN: 978-0-439-12042-5. 
• United Nations Office of the High Commissioner for Human Rights, Universal Declaration of Human Rights, adopted and proclaimed by General Assembly 

Resolution 217 A (III) of 10 December 1948, from  www.un.org/events/humanrights/2007/.../declaration%20_eng.pdf (last accessed July 22, 2012). 
• Aaron Shepard, Readers On Stage (Shepard Publications, 2004), ISBN 978-0-938497-21-9. 
• Aaron Shepard’s RT Page, Scripts, and Tips for Reader’s Theater, from http://www.aaronshep.com/rt/ (last accessed July 22, 2012). 
• Kathleen M. Hollenbeck, Fluency Practice Read-Aloud Plays: Grades 5–6: 15 Short, Leveled Fiction and Nonfiction Plays with Research-Based Strategies to Help 

Students Build Fluency and Comprehension (Scholastic, 2006), ISBN 970-0-439-55421-3. 
• Michael Ryall, Readers’ Theater Grade 5 (Evan-Moor Corp, 2003), ISBN-10 1-55799-894-9.  

 

5-A-1000



  

 
This work is licensed under a Creative Commons Attribution-NonCommercial-ShareAlike 3.0 Unported License. 
Exempt third-party content is indicated by the footer: © (name of copyright holder). Used by permission and not subject to Creative Commons license.  

 

 

 
Grade 5: Module 1: Unit 1 
Overview 

5-A-1001



 

 

GRADE 5: MODULE 1: UNIT 1: OVERVIEW 
Building Background Knowledge on Human Rights 

 

© 2012 Expeditionary Learning, New York, NY. All Rights Reserved. NYS Common Core ELA Curriculum  •  G5:M1:U1: Overview  •  July 2013  •  1 
 

 
What are human rights? Why do we have them, and how are they protected? 
This unit is designed to help students build knowledge about these questions 
while simultaneously building their ability to read challenging text closely. 
Students begin this unit by exploring human rights themes through images and 
key vocabulary. They then will analyze selected articles from the Universal 
Declaration of Human Rights (UDHR) through a series of close reading text-
dependent tasks and questions, discussions, and writing. They will explore the 
history of the development and language of universal human rights documents, 

developing skills to determine the meaning of words and phrases. The Mid-
Unit 1 Assessment will be an on-demand quiz of academic vocabulary from the 
UDHR. Students then will examine firsthand accounts of people’s experiences 
with human rights. This unit culminates with on demand writing, in which they 
analyze a firsthand account and explain how a family’s rights were challenged 
and how the family responded. Students will cite direct textual evidence to 
support their claims. 
 

 
 

Guiding Questions And Big Ideas 

• What lessons can we learn about human rights through literature and life? 

• What are human rights? 

• How can we tell powerful stories about people’s experiences?  

• We learn lessons about human rights from the experiences of real people and fictional characters. 

• Characters change over time in response to challenges to their human rights. 

• People respond differently to similar events in their lives. 

• Authors conduct research and use specific language in order to impact their readers. 

 

Mid-Unit 1 Assessment Human Rights Vocabulary and Common Prefixes   
This assessment addresses NYS ELA CCLS L.5.6 and W.5.10. This quiz will have two parts. In Part 1, students will demonstrate 
acquisition of new vocabulary based on multiple-choice questions. In Part 2, students will be asked to write a short-answer response 
to the following prompt: “What are human rights?” The focus of this assessment is on students’ building knowledge about the central 
concept and on acquiring and using new vocabulary terms. 
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End of Unit 2 Assessment On-Demand Analysis of a Human Rights Account    
This assessment addresses standards NYS ELA CCLS RI.5.1, RI.5.2, RI.5.3, RI.5.9, and W.5.9. Students will independently read 
and annotate another firsthand human rights account. They will then respond in an on-demand format to specific questions that 
require them to synthesize their learning from this unit and refer directly to both the UDHR and the firsthand account. Students 
will read ‘From Kosovo to the United States,’ the firsthand account of Isau Ajet and ask clarifying questions and annotate the 
text as needed. Then they will respond to a series of questions about the text: what human rights challenges Isau faced, how he 
responded, and what human rights were upheld. Questions will require students to define human rights as described in the 
UDHR, to relate Isau’s challenges to specific Articles in the UDHR, and to give specific facts, details, or examples from Isau’s 
account so readers can understand their point of view and reasons clearly. 

 

Content Connections 

This module is designed to address English Language Arts standards and to be taught during the literacy block of the school day. However, the module intentionally 
incorporates Social Studies and Science content that many teachers may be teaching during other parts of the day. These intentional connections are described 
below.  

 

NYS Social Studies Core Curriculum 

• The rights of citizens in the United States are similar to and different from the rights of citizens in other nations of the Western Hemisphere. 

• Constitutions, rules, and laws are developed in democratic societies in order to maintain order, provide security, and protect individual rights. 

 

Central Texts 

1. United Nations Office of the High Commissioner for Human Rights, Universal Declaration of Human Rights, adopted and proclaimed by General Assembly 
Resolution 217 A (III) of December 10, 1948. 

2. United Nations, Universal Declaration of Human Rights: Plain Language Version. www.un.org/cyberschoolbus/humanrights/resources/plain.asp (last accessed 
August 6, 2012).  

 
 

5-A-1003



 

 

GRADE 5: MODULE 1: UNIT 1: OVERVIEW 

 

© 2012 Expeditionary Learning, New York, NY. All Rights Reserved. NYS Common Core ELA Curriculum  •  G5:M1:U1: Overview  •  July 2013  •  3 
 

 

Secondary Texts 

1. A Short History of the UDHR Sentence Strips. Adapted from Web site: Human Rights Here and Now: Celebrating the Universal Declaration of Human Rights, edited 
by Nancy Flowers, University of Minnesota Human Rights Resource Center. 
www1.umn.edu/humanrts/edumat/hreduseries/hereandnow/Part-1/short-history.htm (last accessed August 6, 2012). 

2. Human Rights Resource Center, background information on the UHDR: excerpt from “The History of the United Nations.” From 
http://www1.umn.edu/humanrts/edumat/hreduseries/hereandnow/Part-1/whatare.htm (last accessed August 6, 2012). 

3. Isau Ajeti and Blanche Gosselin, “From Kosovo to the United States” in Skipping Stones 16 (May–Aug 2004, Issue 3), 12. 

4. Lesley Reed, “Teaching Nepalis to Read, Plant, and Vote,” in Faces 21 (April 2005, Issue 8), 26–28. 
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This unit is approximately 2 weeks or 11 sessions of instruction. 
 

Lesson Lesson Title Long-Term Targets Supporting Targets 
Ongoing 
Assessment 

Lesson 1 Getting Ready to Learn about 
Human Rights: Close 
Reading of Article 1 of the 
Universal Declaration of 
Human Rights (UDHR) 

• I can effectively engage in a discussion 
with my peers. (SL.5.1) 

• I can summarize portions of a text when 
reading or listening to information being 
presented. (SL.5.2) 

• I can determine the meaning of content 
words or phrases in an informational 
text. (RI.4) 

• I can follow our class norms when I 
participate in a discussion. 

• I can determine words I know and 
words I don’t know. 

• I can summarize Article 1 of the 
UDHR.  

• Human Rights Thinking 
Charts  

• Exit ticket 

Lesson 2 Building Background: A 
Short History of Human 
Rights 

• I can effectively engage in a discussion 
with my peers. (SL.5.1) 

• I can determine the main idea(s) of an 
informational text based on key details. 
(RI.5.2) 

• I can explain important connections 
between people, events, or ideas in an 
informational text accurately. (RI.5.3) 

• I can use text and visual images to 
help me understand human rights. 

• I can follow our class norms when I 
participate in a conversation. 

• I can explain some of the main events 
that relate to the history of the 
Universal Declaration of Human 
Rights (UDHR) by making a human 
timeline with my peers.  

• Group anchor charts 

• Annotated texts 

• Student journals 

• Exit tickets 
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This unit is approximately 2 weeks or 11 sessions of instruction. 
 

Lesson Lesson Title Long-Term Targets Supporting Targets 
Ongoing 
Assessment 

Lesson 3 Vocabulary: Human Rights  • I can determine the main idea(s) of an 
informational text based on key details. 
(RI.5.2) 

• I can use a variety of strategies to read 
grade appropriate words and phrases I 
don’t know. (RL.5.4) 

• I can determine the meaning of academic 
words or phrases in an informational 
text. (RI.5.4) 

• I can determine the meaning of content 
words or phrases in an informational 
text. (RI.5.4)  

• I can use context clues to help me 
determine the meaning of words.  

• I can draw visuals to represent human 
rights vocabulary words. 

• I can write to help me deepen my 
understanding about human rights. 

• Students’ annotated 
copies of “A Short 
History of the UDHR” 
(homework from Lesson 
2) 

• Students’ annotated texts 
“Background on the 
UDHR”  

• Vocabulary sketches (on 
flash cards)  

Lesson 4 Close Reading: The 
Introduction to the Universal 
Declaration of Human Rights  

• I can determine the main idea(s) of an 
informational text based on key details. 
(RI.5.2) 

• I can explain important connections 
between people, events, or ideas in a 
historical, scientific, or technical text 
accurately. (RI.5.3) 

• I can determine the meaning of academic 
words or phrases in an informational 
text. (RI.5.4) 

• I can determine the meaning of content 
words or phrases in an informational 
text. (RI.5.4)  

• I can use a variety of strategies to read 
grade-appropriate words and phrases I 
don’t know. (L.5.4) 

• I can use context clues to help me 
determine the meaning of words.  

• I can use common Greek and Latin 
affixes (prefixes) and roots as clues to 
help me know what a word means.  

• I can determine the main ideas of the 
introduction to the Universal 
Declaration of Human Rights (UDHR) 
by reading closely.  

• Students’ annotated 
copies of the UDHR  

• Exit tickets 
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This unit is approximately 2 weeks or 11 sessions of instruction. 
 

Lesson Lesson Title Long-Term Targets Supporting Targets 
Ongoing 
Assessment 

Lesson 5 Mid-Unit 1 Assessment: 
Human Rights Vocabulary 
and Common Prefixes 

• I can use common Greek and Latin 
affixes (prefixes) and roots as clues to 
help me know what a word means. (L.5.4) 

• I can accurately use academic vocabulary 
to express my ideas. (L.5.6) 

• I can write for a variety of reasons. 
(W.5.10) 

• I can use strategies to determine the 
correct meaning of vocabulary words 
related to human rights. 

• I can use common Greek and Latin 
affixes (prefixes) and roots as clues to 
help me know what a word means.  

• I can use human rights vocabulary 
words correctly in my writing. 

• Introduction to the 
UDHR note-catcher 
(from Lesson 4) 

• Mid-Unit 1 Assessment: 
Human Rights 
Vocabulary and Common 
Prefixes (L.5.4, L.5.6, and 
W.5.10) 

Lesson 6 Close Reading: “Unpacking” 
Specific Articles of the 
UDHR 

• I can effectively engage in a discussion 
with my peers. (SL.5.1b) 

• I can determine the main ideas of an 
informational text based on key details 
(RI.5.2) 

• I can make inferences using quotes form 
the text. (RI.5.1) 

• I can determine the meaning of content 
words or phrases in an informational 
text. (RI.5.4) 

• I can explain important connections 
between people, events, or ideas in a 
historical, scientific, or technical text 
accurately. (RI.5.3) 

• I can follow our class norms when I 
participate in a discussion. 

• I can summarize Articles 2 and 3 of 
the UDHR.  

• I can use context clues to help me 
determine the meaning of words.  

• I can visualize what the authors of the 
UDHR wanted for all people (found in 
Articles 2 and 3). 

• UDHR note-catchers (for 
Articles 2 and 3) 

• Anchor charts (for 
Articles 2 and 3) 
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This unit is approximately 2 weeks or 11 sessions of instruction. 
 

Lesson Lesson Title Long-Term Targets Supporting Targets 
Ongoing 
Assessment 

Lesson 7 Close Reading: Becoming 
Experts on Specific Articles 
of the UDHR  

• I can effectively engage in a discussion 
with my peers. (SL.5.1b) 

• I can determine the main ideas of an 
informational text based on key details 
(RI.5.2) 

• I can make inferences using quotes form 
the text (RI.5.1) 

• I can explain important connections 
between people, events, or ideas in a 
historical, scientific, or technical text 
accurately. (RI.5.3) 

• I can follow our class norms when I 
participate in a discussion.   

• I can summarize articles of the UDHR 
(choices: 6, 14, 16, 17, 20, 23, 25, or 
26).    

• I can use context clues to help me 
determine the meaning of words.  

• I can visualize what the authors of the 
UDHR wanted for all people. 

• UDHR articles anchor 
charts 

• Exit ticket  

Lesson 8 Summarizing Complex Ideas: 
Comparing the Original 
UDHR and the “Plain 
Language” Version 

• I can use quotes to explain the meaning 
of informational texts. (RI.5.1) 

• I can compare and contrast multiple 
accounts of the same event or topic 
(RI.5.6) 

• I can use common Greek and Latin 
affixes (prefixes) and roots as clues to 
help me know what a word means. (L.5.4) 

• I can write for a variety of reasons 
(W.5.10) 

• I can skim and scan the original 
UDHR looking for repeated words.  

• I can explain why certain words in the 
original UDHR are repeated. 

• I can compare the original UDHR, the 
Plain Language version, and my own 
summaries of specific UDHR articles, 
by focusing on specific word choice.  

• I can skim and scan the original 
UDHR looking for repeated words. 

• Vocabulary flash cards 
baggies  

• UDHR rewrites 

• Opinion writing (journal 
entry) 
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This unit is approximately 2 weeks or 11 sessions of instruction. 
 

Lesson Lesson Title Long-Term Targets Supporting Targets 
Ongoing 
Assessment 

Lesson 9 Main Ideas in Informational 
Text: Analyzing a Firsthand 
Human Rights Account  

• I can determine the main idea(s) of an 
informational text based on key details. 
(RI.5.2) 

• I can explain important connections 
between people, events, or ideas in an 
informational text accurately. (RI.5.3) 

• I can determine the meaning of content 
words or phrases in an informational 
text. (RI.5.4) 

• I can explain the connections between 
people and events in “Teaching 
Nepalis to Read, Plant, and Vote.”  

• I can use context clues to help me 
determine the meaning of new words.  

• Students’ annotated text 
of “Teaching Nepalis to 
Read, Plant, and Vote” 

Lesson 10 Main Ideas in Informational 
Text: Analyzing a Firsthand 
Human Rights Account for 
Connections to Specific 
Articles of the UDHR 

• I can determine the main idea(s) of an 
informational text based on key details. 
(RI.5.2) 

• I can explain important connections 
between people, events, or ideas in an 
informational text accurately. (RI.5.3) 

• I can choose evidence from informational 
texts to support analysis, reflection, and 
research. (RI.5.9)  

• I can cite examples of where human 
rights were upheld or challenged in 
“Teaching Nepalis to Read, Plant, and 
Vote.”   

• I can explain how specific articles of 
the UDHR relate to this firsthand 
account.  

• Annotated text of 
“Teaching Nepalis to 
Read, Plant, and Vote” 
(begun in Lesson 9, 
completed in Lesson 10)  
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This unit is approximately 2 weeks or 11 sessions of instruction. 
 

Lesson Lesson Title Long-Term Targets Supporting Targets 
Ongoing 
Assessment 

Lesson 11 End of Unit 1 Assessment: 
On-Demand Analysis of a 
Human Rights Account 

• I can explain what a text says using 
quotes from the text. (RI.5.1) 

• I can determine the main idea(s) of an 
informational text based on key details. 
(RI.5.2) 

• I can explain important connections 
between people, events, or ideas in an 
informational text accurately. (RI.5.3) 

• I can choose evidence from informational 
texts to support analysis, reflection, and 
research. (RI.5.9)  

• I can choose evidence from literary or 
informational texts to support analysis, 
reflection and research. (W.5.9) 

• I can cite examples of where human 
rights were upheld or challenged in 
“From Kosovo to the United States.” 

• I can explain how specific articles of 
the UDHR relate to this firsthand 
account.  

• End of Unit 1 
Assessment: On-Demand 
Analysis of a Human 
Rights Account (RI.5.1, 
RI.5.2, RI.5.3, RI.5.9, and 
W.5.9) 
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Optional: Experts, Fieldwork, And Service 

• Experts: Invite members of local human rights organization(s), your principal, your assistant principal, or a school board member to come discuss human rights in 
their daily work.  

• Fieldwork: As a class, visit a human rights organization headquarters, the United Nations, or a school board meeting.  

• Service: Work with a local human rights organization to share information or educate the public about human rights; create or revise the school’s code of conduct. 

Optional: Extensions 

• Art: Create visual representations of the UDHR. 

• Music: Write and perform a song about human rights. 

• Social Studies: Create a timeline of key events in the Western Hemisphere leading up to the creation of the UDHR; research/project on human rights heroes. 
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Unit 1 builds students background about human rights and the Universal 

Declaration of Human Rights. The list below includes works with a range of 
Lexile®  text measures on this topic. This provides appropriate independent 
reading for each student to help build content knowledge.  

It is imperative that students read a high volume of texts at their reading level in 
order to continue to build the academic vocabulary and fluency that the CCLS 
demand. 

Where possible, materials in languages other than English are also provided. 
Texts are categorized into three Lexile levels that correspond to Common Core 
Bands: below-grade band, within band, and above-band. Note, however, that 
Lexile measures are just one indicator of text complexity, and teachers must use 
their professional judgment and consider qualitative factors as well. For more 
information, see Appendix 1 of the Common Core State Standards.  

 
 

Common Core Band Level Text Difficulty Ranges: 
(As provided in the NYSED Passage Selection Guidelines for Assessing CCSS ELA) 

• Grade 2–3: 420–820L 

• Grade 4–5: 740–1010L 

• Grade 6–8: 925–1185L 

 

Title Author And Illustrator Text Type Lexile Measure 

Lexile text measures band level (below 740L) 

For Every Child: The Rights of the 
Child in Words and Pictures 

Caroline Castle (author) Informational Text 510 

I Have the Right to Be a Child 
Alain Serres (author) 

Aurélia Fronty (illustrator) 
Helen Mixter (translator) 

Informational Text 420 

The Color of Home 
Mary Hoffman (author), Karin 

Littlewood (illustrator) 
Literature 540 
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Title Author And Illustrator Text Type Lexile Measure 

Lexile text measures within band level (740–1010L) 

Red Scarf Girl:  A Memoir of the 
Cultural Revolution Ji-Li Jiang (author) Biography 780 

Ryan and Jimmy: And the Well in 
Africa That Brought Them Together Herb Shoveller (author) Literature 810 

Giant Steps to Change the World 
Spike Lee and Tanya Lewis Lee 

(authors), Sean Qualls (illustrator) Informational Text 870 

Shannen and the Dream for a School Janet Wilson (author) Informational Text 840 

Stand Up, Speak Out: A Book about 
Children's Rights 

Selda Altun (editor) Informational Text 850 

The Girl from Chimel Rigoberta Menchú (author), Domi 
(illustrator) 

Literature 860 

Our World of Water: Children and 
Water around the World 

Beatrice Hollyer (author) Informational Text 890 

Out of War: True Stories from the 
Frontlines of the Children’s Movement 

for Peace in Colombia 
Sara Cameron (author) with UNICEF Informational Text 910 

Kids on Strike! Susan Campbell Bartoletti (author) Informational Text 920 

Gandhi Demi (author/illustrator) Literature 980 

Human Rights Activist: Victory over 
Violence Ellen Rodger (author) Informational Text 1000 
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Title Author And Illustrator Text Type Lexile Measure 

Lexile text measures above band level (over 1010L) 

This Child, Every Child: A Book about the 
World’s Children 

David J. Smith (author) 
Shelagh Armstrong (illustrator) Informational Text 1020 

Free the Children:  A Young Man Fights 
against Child Labor and Proves That 

Children Can Change the World 
Craig Kielburger (author) Informational Text 1020 

We Are All Born Free: The Universal 
Declaration of Human Rights in Pictures 

Amnesty International (editor) Informational Text  

Kids at Work: Lewis Hine and the Crusade 
against Child Labor 

Russell Freedman (author),  
Lewis Hine (photographer) 

Informational Text 1140 

www.unicef.org UNICEF Informational Text (Web site)  

www.freethechildren.com/about-us/ Craig Kielburger (founder) Informational Text (Web site)  

www.oxfam.ca Oxfam Informational Text (Web site)  

www.unicef.org/crc/files/Rights_overview.pdf UNICEF Informational Text  
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can effectively engage in a discussion with my peers. (SL.5.1) 
I can summarize portions of a text when reading or listening to information being presented. (SL.5.2) 
I can determine the meaning of content words or phrases in an informational text. (RI.4) 

Supporting Learning Targets Ongoing Assessment 

• I can follow our class norms when I participate in a discussion. 

• I can determine words I know and words I don’t know. 

• I can summarize Article 1 of the UDHR. 

• Human Rights Thinking Charts  

• Exit ticket 

 

Agenda Teaching Notes 

1. Opening  
A. Engaging the Reader: Thinking about the Words 

“Human” and “Rights” (10 minutes)  
B. Check In (5 minutes) 

2. Work Time 
A. Text Structure: Scanning the UDHR (5 minutes) 
B. Introducing Close Reading: Article 1 of the UDHR 

(15 minutes) 
C. Begin Close Reading Anchor Chart (10 minutes) 
D. Return to Key Concept: Thinking about “Human 

Rights” (10 minutes) 
3. Closing and Assessment 

A. Debrief (5 minutes) 
4. Homework 

• This opening series of lessons is designed to help students begin to think about what it means to read 
closely and the many ways that good readers attempt to figure out word meanings. You may want to 
carefully study the assessment in Lesson 5 to understand how to best use time in these opening lessons. 
The goal in these opening lessons is not for students to fully understand the UDHR, but to begin to build 
background knowledge about this important document while also gaining confidence with challenging 
texts and word solving/learning strategies. 

• Students work with a UDHR note-catcher in this lesson. This note-catcher includes selected articles of 
the UDHR and, in some instances, selected sections of a particular article (to focus students on the 
concepts most relevant to this module). 

• You may want to ask students to keep a pocket folder in their desks or cubbies for this module. They will 
receive many handouts that are used across multiple lessons. 

• Some vocabulary is not academic or domain-specific, and students may benefit from instruction or 
review: fist, struggle, compliment, group. 

• This lesson includes many simple protocols or “routines” that support collaborative work.  

• Review: Fist to Five, Write-Pair-Share, Say Something, and Gallery Walk protocols (see Appendix 1). 

• Post: Learning targets. 
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Lesson Vocabulary Materials 

follow, participate, criteria, skills, 
human rights, define, summarize, 
primary source, United Nations, 
dignity, equal, endowed, reason, 
conscience, brotherhood 

• What are Human Rights anchor chart (new; teacher-created)  

• Close Readers Do These Things anchor charts (new; teacher-created) 

• Chart paper (one per group of four students) 

• Colored markers (one per group of four students) 

• Universal Declaration of Human Rights (one per student and one for display) 

• Document camera or interactive white board 

• UDHR Note-catcher (one per student) 

• Examples of Nonlinguistic Representations of Learning Target Vocabulary in this Lesson 

• Folders (one per student) 

• Sticky notes 
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Opening Meeting Students’ Needs 

A. Engaging the Reader: Thinking about the Words “Human” and “Rights” (10 minutes) 

• Make sure all learning targets are posted for students to see. Read the first learning target aloud:  

* “I can follow our class norms when I participate in a conversation.”  

• Talk about the importance of learning targets: They help students know what they are expected to learn and do during a lesson. 
Tell them you will be asking them to check in throughout the lesson about how they think they are doing with the learning 
targets.  

• Underline or circle the word follow. Ask students to give you synonyms for that word and write these under or over the word 
follow. Listen for: “do what you’re supposed to,” “obey.” Repeat for participate (“do,” “join in,” “be part of”).  

• Have a student read aloud the next learning target:  

* “I can define human rights.”  

• Circle the word define. Explain what it means to define something: “to describe what something means.” 

• Place students in groups of four and give each group a large piece of chart paper and one colored marker. Have students write 
the words “Human” and “Rights” in large letters either at the top or in the middle of their chart paper. Instruct students to talk 
first, then to use just one color and write or draw the meanings of the words “human” and “rights.”  

• Remind students to pay close attention to the class norms as they work. As groups work, circulate and remind them of the 
norms as needed.  

 

Note: If you have not established class norms for group work, do so before continuing this lesson. Suggested norms include 
“look at and listen to the person speaking,” “take turns speaking so that everyone has a chance,” “respect each other’s ideas,” 
“ask questions so that you understand each other.” 

• Consider letting struggling 
students draw small pictures 
or images that represent 
words. This helps them 
process language even when 
they cannot read the words. 

• Asking students what they 
think they know encourages 
them to stay open to new 
thinking. 
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Opening Meeting Students’ Needs 

B. Check In (5 minutes) 

• After about 10 minutes, refocus students whole group. Use the Fist to Five protocol to have students 
rate how they did attending to the first learning target. Ask students to indicate with their fist if they 
did not attend to the class norms at all, or five fingers if they attended to all class norms consistently. 
They can choose to show one to four fingers to indicate that their attention to norms was somewhere 
in between.  

• Then have students rate their group. If many ratings are below four, review the norms.  

• Consider partnering an ELL with a student who 
speaks the same home language when discussion 
of complex content is required. This can let 
students have more meaningful discussions and 
clarify points in their home language. 

• Modeling the protocol with your own fingers 
gives students a visual of what you are asking for. 
Consider having a visual chart for the meaning of 
each level of Fist to Five. 
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Work Time Meeting Students’ Needs 

A. Text Structure: Scanning the UDHR (5 minutes) 

• Distribute copies of the Universal Declaration of Human Rights to each student and display it on a document 
camera or interactive white board.  

• Say: “This is a really cool primary source called the Universal Declaration of Human Rights, sometimes called the 
UDHR. We will learn more about this document in the next few days. Look it over. What do you notice about the 
way this document is structured or laid out on this page?”  

• Do NOT explain the content of the text; simply give students a moment to get oriented and notice how the 
document is structured.  

• If needed, tell your students what a primary source is. The Library of Congress describes primary sources as the 
“raw materials of history.” They are original documents and objects that were created during a specific time period.  

• Ask students to turn and talk about what they notice about how this document is set up on the page. Call on a few 
to share some of the things they have noticed. Highlight the areas that students point out, writing their thoughts in 
the margins of the document. Listen for: “introduction/preamble,” “numbered list,” “short paragraphs,” etc.  

• Tell them that you will discuss how this text is set up, or the “text structure,” more throughout the unit. 

• Ask students if they noticed another way that the document identifies the numbered paragraphs. Listen for a 
student to point out that there are 30 articles.  

• Say: “The Universal Declaration of Human Rights has 30 different articles, or specific sections. Each article 
identifies a different right, or claim, about something that the people who wrote this document believe should be 
true for all human beings. Over the next few days, we will be looking closely at some of these rights or claims.”  

• Write on your interactive white board or document camera: “Articles in the UDHR are claims about things that the 
authors of this document believe should be true for all human beings.”  

• When possible and beneficial, 
provide text or materials in ELLs 
home language. This can help them 
understand materials presented in 
English. Copies of the UDHR in 
various languages can be found at: 
www.ohchr.org/EN/UDHR/Pages/
SearchByLang.aspx. 
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Work Time  Meeting Students’ Needs 

B. Introducing Close Reading: Article 1 of the UDHR (20 minutes) 

• Ask students to turn and talk about what claims they think the authors of the UDHR might make about things that should be 
true for all human beings. 

• Invite a spokesperson for each group to share their initial ideas. They might suggest things like: “right to safety,” “right to 
travel,” etc. Let this list be emergent at this point; students will have several weeks to delve into this. 

• Have students store their copies of the complete UDHR in their folders.  

• Distribute and display the UDHR Note-catcher. Ask students to share what they notice about the note-catcher. Listen for: 
“There are four boxes,” “Some of the articles from the primary source are listed here,” “There is a row for each article,” 
“There are bolded words in the article,” etc. Tell students they will work on understanding some of the articles from the 
UDHR with this note-catcher. 

• Read Article 1 aloud twice, with students following along (this promotes fluency). Do not explain the text. 

• Have students think silently, and then turn and tell a partner what they think this first article might mean. Ask them to share 
their thinking with the class. 

• Ask students to talk to their partners about the words they know and the words they don’t know from the first article. Ask 
them to circle words they aren’t sure of. They will likely circle dignity, endowed, and conscience.  

• See if any students know these words. If not, since these words are difficult to determine from context, tell them the meaning 
of these words. Write simple definitions on the interactive white board or document camera:  

* dignity = the state of being valued and worthy of respect  

* endowed = given  

* conscience = an inner sense of right and wrong 

• If students circle brotherhood, prompt them to try to figure out the meaning from context:  

* “We know what brothers are—two boys with the same parents. Have you heard other meanings of the word brother, 
though?”  

* “Have you heard groups of people called brothers? When? Why? So what might a brotherhood be?” 

• Tell students that to understand difficult text, good readers almost always have to read it more than once, especially after 
they have learned more about the words in the text.  

• Ask students to reread just the first sentence of Article 1, focusing on words or phrases that might help them determine what 
claim the authors of the UDHR are making about what should be true for all people. Have students underline no more than 
two or three pivotal words and share them with a partner. Ask a few students to share and have class members give a 
thumbs-up if they chose the same word(s). 

• Narrowing the number of questions 
students focus on helps those who 
have difficulty processing and 
transferring a lot of language at 
once. 

• Increase interactions with 
vocabulary in context. This 
increases the rate of vocabulary 
acquisition for ELLs. 

• Allowing students who struggle with 
language to just contribute to the 
discussion orally or providing a 
scribe for them to dictate to ensures 
they are active participants.  

• Multiple means of representation, 
such as drawing, is a principle of 
Universal Design for Learning that 
helps more students engage more 
fully with the content.  
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Work Time (continued) Meeting Students’ Needs 

• Invite a student who underlined the phrase “born free and equal” to explain why he or she chose that phrase. Listen for a 
response such as: “This makes me think that everyone is equal when they are born. Equal means we should be treated with 
the same respect and have the same rights.”  

• Tell students to read and talk about Article 1 again, looking for and thinking about words that may help them determine the 
right that the article is referring to.  

• Have students reread the entire article aloud, inserting the synonyms/phrases that you put on the displayed copy above or 
below the original words on their note-catcher.  

• Ask students if they feel more certain about the first right the authors of the UDHR believe all people should have. Ask them 
to try to say the meaning of this first article in their own words in the second column of the note-catcher.  

• Ask students to picture in their mind what it would look like if Article 1 was turned into a picture. Have a student share his or 
her visualization. (For example, a student might visualize people holding hands in brotherhood or draw two or more people 
with an = sign in front of them to show that all people are equal.)  

• Invite students to share their visualization with a partner and then sketch that image in the third column. Their drawing will 
help them remember what Article 1 refers to. Tell them it does not matter how good their sketch is; the drawing will help 
them remember the main meaning.  

• Repeat the process for the fourth column of the note-catcher, visualizing what “breaking the promise” of Article 1 might look 
like. Have students store the note-catchers in their folders. 

 

 

5-A-1023



 

 

GRADE 5: MODULE 1: UNIT 1: LESSON 1 
Getting Ready to Learn about Human Rights:  

Close Reading of Article 1 of the Universal Declaration of Human Rights (UDHR) 
 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. NYS Common Core ELA Curriculum  •  G5:M1:U1:L1  •  July 2013  •  8 
 

 

Work Time  Meeting Students’ Needs 

C. Begin Close Reading Anchor Chart (10 minutes) 

• Say: “The process we just went through is called close reading. There are lots of different ways to read closely, but the main 
point is to figure out specific words and read more than once to get a deeper understanding of a hard text. We probably still 
don’t fully understand Article 1 of the UDHR, which is fine. But let’s review the steps we took to read this challenging text.”  

• Begin a Close Readers Do These Things anchor chart. Students will refer to this throughout the module. Have students list 
aloud the steps they used to closely read Article 1. Write their comments on the chart. (Note that close reading typically 
involves reading more than once but can happen in a variety of ways; do not get rigid about specific steps. Your students’ 
understanding of and fluency with close reading will evolve over the year.)  

• Make sure that students have included the following: 

1. Read the text slowly at least twice. 

2. Circle words you aren’t sure of and try to figure them out. 

3. Reread, annotate, and underline key vocabulary.  

4. Talk to each other about what you think it means. 

5. Read to summarize or answer specific questions. 

• Tell students that today, with Article 1, they answered questions by drawing what the “promise kept” and “promise broken” 
might look like. With different texts, they will consider different strategies. But almost always, they will read, reread, think, 
talk, and write.  

• Point out that often in class, they will use specific note-catchers to help them record their thinking while reading closely. For 
the next eight weeks, they will repeatedly come back to the four-column UDHR note-catcher, paraphrasing different articles 
of the UDHR and visualizing what it means for that promise to be kept or broken.  

• On anchor charts for processes like 
close reading, include question 
words with nonlinguistic 
representations (e.g., book for 
read, magnifying glass for closely) 
and a question frame: “What is she 
doing?” Examples of possible 
nonlinguistic symbols can be found 
at the end of this lesson. 
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Work Time  Meeting Students’ Needs 

D. Return to Key Concept: Thinking about “Human Rights” (10 minutes) 

• Ask students to return to the chart they started where they wrote about the words “human” and “rights.” Ask them to think 
now about the phrase “human rights.” They should think and talk about all that they read and talked about today. Say: “We 
learned about one thing that the authors of the UDHR claim should be true for all people, a ‘right.’ Why do you think they 
needed to write a document like this? Why should we pay attention to human rights? Write your ideas on your chart.” 

• All students developing academic 
language will benefit from direct 
instruction of academic vocabulary.  

• Students who need additional 
supports may benefit from partially 
filled-in graphic organizers. An 
example can be found at the end of 
this lesson.  
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Closing and Assessment Meeting Students’ Needs 

A. Debrief (5 minutes) 

• Using the Fist to Five protocol, ask students to rate themselves on meeting each learning target: 
following class norms during discussions, identifying words they know and don’t know, and 
putting Article 1 of the UDHR in their own words.  

• Ask students to complete an exit ticket on a sticky note: 

* “The authors of the UDHR claim that all people are …”  

• Collect this to check on students’ thinking.  

• Providing the learning targets written individually for 
students who have difficulty processing information on the 
board allows them to stay focused. An example can be 
found at the end of this lesson.  

• Students can share in triads or with partners if you have 
many students for whom sharing out in front of everyone 
is difficult. 

• Providing a sentence stem already written on the sticky 
note allows students who have difficulty writing to 
participate in a timely fashion. 

Homework Meeting Students’ Needs 

• Choose an independent reading book related to the topic of this unit (see recommended texts). 
 

Note: Each unit in this module is accompanied by an extensive list of books at a variety of reading 
levels. Students should use the library to obtain book(s) about the topics under study at their 
independent reading level. These books should be used in a variety of ways: as independent and 
partner reading in the classroom whenever time allows, as read-alouds by the teacher to entice 
students into new books, and as an ongoing homework expectation.  

• Students who cannot yet read independently will benefit 
from hearing books read to them, either by a caregiver or 
through audio recording, In addition, the site 
www.novelnewyork.org has a free, searchable database of 
content-related texts that can be played as audio files on a 
home or library computer. Texts on this Web site can also be 
translated into many languages. Use the database to provide 
at-home reading of related texts to ELLs and their families 
in their native languages. 
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All human beings are born with equal and inalienable rights and 
fundamental freedoms. 
The United Nations is committed to upholding, promoting and protecting 
the human rights of every individual. This commitment stems from the 
United Nations Charter, which reaffirms the faith of the peoples of the world 
in fundamental human rights and in the dignity and worth of the human 
person. 
In the Universal Declaration of Human Rights, the United Nations has stated 
in clear and simple terms the rights which belong equally to every person. 
These rights belong to you. 
They are your rights. Familiarize yourself with them. Help to promote and 
defend them for yourself as well as for your fellow human beings. 

 
 
 
 
 

 
 
Adopted and proclaimed by General Assembly resolution 217 A (III) of 10 December 1948 
 

Whereas recognition of the inherent dignity and of the 
equal and inalienable rights of all members of the human 
family is the foundation of freedom, justice and peace in 
the world, 
Whereas disregard and contempt for human rights have 
resulted in barbarous acts which have outraged the 
conscience of mankind, and the advent of a world in which 
human beings shall enjoy freedom of speech and belief and 
freedom from fear and want has been proclaimed as the 
highest aspiration of the common people, 
Whereas it is essential, if man is not to be compelled to 
have recourse, as a last resort, to rebellion against tyranny 
and oppression, that human rights should be protected by 
the rule of law, 
Whereas it is essential to promote the development of 
friendly relations between nations, 
Whereas the peoples of the United Nations have in the 
Charter reaffirmed their faith in fundamental human 
rights, in the dignity and worth of the human person and 
in the equal rights of men and women and have 

 determined to promote social progress and better 
standards of life in larger freedom, 
Whereas Member States have pledged themselves to 
achieve, in co-operation with the United Nations, the 
promotion of universal respect for and observance of 
human rights and fundamental freedoms, 
Whereas a common understanding of these rights and 
freedoms is of the greatest importance for the full 
realization of this pledge, 
Now, Therefore THE GENERAL ASSEMBLY proclaims 
THIS UNIVERSAL DECLARATION OF HUMAN RIGHTS 
as a common standard of achievement for all peoples and 
all nations, to the end that every individual and every 
organ of society, keeping this Declaration constantly in 
mind, shall strive by teaching and education to promote 
respect for these rights and freedoms and by progressive 
measures, national and international, to secure their 
universal and effective recognition and observance, both 
among the peoples of Member States themselves and 
among the peoples of territories under their jurisdiction. 

 
 
 
 
 
Source: United Nations.  

Dignity and justice for all of us
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Article 1. 
All human beings are born free and equal in dignity and 
rights. They are endowed with reason and conscience and 
should act towards one another in a spirit of brotherhood. 
 
Article 2. 
Everyone is entitled to all the rights and freedoms set forth in 
this Declaration, without distinction of any kind, such as 
race, colour, sex, language, religion, political or other 
opinion, national or social origin, property, birth or other 
status. Furthermore, no distinction shall be made on the 
basis of the political, jurisdictional or international status of 
the country or territory to which a person belongs, whether it 
be independent, trust, non-self-governing or under any other 
limitation of sovereignty. 
 
Article 3. 
Everyone has the right to life, liberty and security of person. 
 
Article 4. 
No one shall be held in slavery or servitude; slavery and the 
slave trade shall be prohibited in all their forms. 
 
Article 5. 
No one shall be subjected to torture or to cruel, inhuman or 
degrading treatment or punishment. 
 
Article 6. 
Everyone has the right to recognition everywhere as a person 
before the law. 
 
Article 7. 
All are equal before the law and are entitled without any 
discrimination to equal protection of the law. All are entitled 
to equal protection against any discrimination in violation of 
this Declaration and against any incitement to such 
discrimination. 
 
Article 8. 
Everyone has the right to an effective remedy by the 
competent national tribunals for acts violating the 
fundamental rights granted him by the constitution or by 
law. 

 Article 9. 
No one shall be subjected to arbitrary arrest, detention or 
exile. 
 
Article 10. 
Everyone is entitled in full equality to a fair and public 
hearing by an independent and impartial tribunal, in the 
determination of his rights and obligations and of any 
criminal charge against him. 
 
Article 11. 
(1) Everyone charged with a penal offence has the right to be 
presumed innocent until proved guilty according to law in a 
public trial at which he has had all the guarantees necessary 
for his defence. 
(2) No one shall be held guilty of any penal offence on 
account of any act or omission which did not constitute a 
penal offence, under national or international law, at the 
time when it was committed. Nor shall a heavier penalty be 
imposed than the one that was applicable at the time the 
penal offence was committed. 
 
Article 12. 
No one shall be subjected to arbitrary interference with his 
privacy, family, home or correspondence, nor to attacks upon 
his honour and reputation. Everyone has the right to the 
protection of the law against such interference or attacks. 
 
Article 13. 
(1) Everyone has the right to freedom of movement and 
residence within the borders of each state. 
(2) Everyone has the right to leave any country, including his 
own, and to return to his country. 
 
Article 14. 
(1) Everyone has the right to seek and to enjoy in other 
countries asylum from persecution. 
(2) This right may not be invoked in the case of prosecutions 
genuinely arising from non-political crimes or from acts 
contrary to the purposes and principles of the United 
Nations. 

 
 
 
 
 
Source: United Nations.  
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Article 15. 
(1) Everyone has the right to a nationality. 
(2) No one shall be arbitrarily deprived of his nationality 
nor denied the right to change his nationality. 
 
Article 16. 
(1) Men and women of full age, without any limitation due 
to race, nationality or religion, have the right to marry and 
to found a family. They are entitled to equal rights as to 
marriage, during marriage and at its dissolution. 
(2) Marriage shall be entered into only with the free and 
full consent of the intending spouses. 
(3) The family is the natural and fundamental group unit 
of society and is entitled to protection by society and the 
State. 
 
Article 17. 
(1) Everyone has the right to own property alone as well as 
in association with others. 
(2) No one shall be arbitrarily deprived of his property. 
 
Article 18. 
Everyone has the right to freedom of thought, conscience 
and religion; this right includes freedom to change his 
religion or belief, and freedom, either alone or in 
community with others and in public or private, to 
manifest his religion or belief in teaching, practice, 
worship and observance. 
 
Article 19. 
Everyone has the right to freedom of opinion and 
expression; this right includes freedom to hold opinions 
without interference and to seek, receive and impart 
information and ideas through any media and regardless of 
frontiers. 
 
Article 20. 
(1) Everyone has the right to freedom of peaceful assembly 
and association. 
(2) No one may be compelled to belong to an association 

 Article 21. 
(1) Everyone has the right to take part in the government 
of his country, directly or through freely chosen 
representatives. 
(2) Everyone has the right of equal access to public service 
in his country. 
(3) The will of the people shall be the basis of the authority 
of government; this will shall be expressed in periodic and 
genuine elections which shall be by universal and equal 
suffrage and shall be held by secret vote or by equivalent 
free voting procedures. 
 
Article 22. 
Everyone, as a member of society, has the right to social 
security and is entitled to realization, through national 
effort and international co-operation and in accordance 
with the organization and resources of each State, of the 
economic, social and cultural rights indispensable for his 
dignity and the free development of his personality. 
 
Article 23. 
(1) Everyone has the right to work, to free choice of 
employment, to just and favourable conditions of work and 
to protection against unemployment. 
(2) Everyone, without any discrimination, has the right to 
equal pay for equal work. 
(3) Everyone who works has the right to just and 
favourable remuneration ensuring for himself and his 
family an existence worthy of human dignity, and 
supplemented, if necessary, by other means of social 
protection. 
(4) Everyone has the right to form and to join trade unions 
for the protection of his interests. 
 
Article 24. 
Everyone has the right to rest and leisure, including 
reasonable limitation of working hours and periodic 
holidays with pay. 

 

 

 

 

 

 

 

 

 

 

 

Source: United Nations.  
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Article 25. 
(1) Everyone has the right to a standard of living 
adequate for the health and well-being of himself and of 
his family, including food, clothing, housing and 
medical care and necessary social services, and the right 
to security in the event of unemployment, sickness, 
disability, widowhood, old age or other lack of livelihood 
in circumstances beyond his control. 
(2) Motherhood and childhood are entitled to special 
care and assistance. All children, whether born in or out 
of wedlock, shall enjoy the same social protection. 
 
Article 26. 
(1) Everyone has the right to education. Education shall 
be free, at least in the elementary and fundamental 
stages. Elementary education shall be compulsory. 
Technical and professional education shall be made 
generally available and higher education shall be equally 
accessible to all on the basis of merit. 
(2) Education shall be directed to the full development 
of the human personality and to the strengthening of 
respect for human rights and fundamental freedoms. It 
shall promote understanding, tolerance and friendship 
among all nations, racial or religious groups, and shall 
further the activities of the United Nations for the 
maintenance of peace. 
(3) Parents have a prior right to choose the kind of 
education that shall be given to their children. 
 
Article 27. 
(1) Everyone has the right freely to participate in the 
cultural life of the community, to enjoy the arts and to 
share in scientific advancement and its benefits. 
(2) Everyone has the right to the protection of the moral 
and material interests resulting from any scientific, 
literary or artistic production of which he is the author. 

 Article 28. 
Everyone is entitled to a social and international order 
in which the rights and freedoms set forth in this 
Declaration can be fully realized. 
 
Article 29. 
(1) Everyone has duties to the community in which 
alone the free and full development of his personality is 
possible. 
(2) In the exercise of his rights and freedoms, everyone 
shall be subject only to such limitations as are 
determined by law solely for the purpose of securing due 
recognition and respect for the rights and freedoms of 
others and of meeting the just requirements of morality, 
public order and the general welfare in a democratic 
society. 
(3) These rights and freedoms may in no case be 
exercised contrary to the purposes and principles of the 
United Nations. 
 
Article 30. 
Nothing in this Declaration may be interpreted as 
implying for any State, group or person any right to 
engage in any activity or to perform any act aimed at the 
destruction of any of the rights and freedoms set forth 
herein. 
 

 
 
 
 
 
 
 
 

United Nations Department of Public Information 
For more information 

www.ohchr.org/english/issues/education/training/udhr.htm www.un.org/cyberschoolbus/ 
humanrights/index.asp 

 
 
Source: United Nations.  
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Article Paraphrase or Summary 

(in your own words) 
 

Sketch:  
An example of “keeping the 
promise” of this Article 
(Draw what it looks like.) 

Sketch: 
An example of “breaking the 
promise” of this Article 
(Draw what is does NOT look 
like.) 

Article 1 
All human beings are born 
free and equal in dignity and 
rights. They are endowed 
with reason and conscience 
and should act towards one 
another in a spirit of 
brotherhood.  
 

   

Article 2 
Everyone is entitled to all the 
rights and freedoms set forth 
in this Declaration, without 
distinction of any kind, such 
as race, colour, sex, language, 
religion, political or other 
opinion, national or social 
origin, property, birth, or 
other status.  
 

   

Article 3 
Everyone has the right to life, 
liberty, and security of 
person. 
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Article Paraphrase or Summary 

(in your own words) 
 

Sketch:  
An example of “keeping the 
promise” of this Article 
(Draw what it looks like.) 

Sketch: 
An example of “breaking the 
promise” of this Article 
(Draw what is does NOT look 
like.) 

Article 6 
Everyone has the right to 
recognition everywhere as a 
person before the law.  
 

   

Article 14 
(1) Everyone has the right to 
seek and to enjoy in other 
countries asylum from 
persecution. 
 
 

   

Article 16 
(1) Men and women of full 
age, without any limitation 
due to race, nationality, or 
religion, have the right to 
marry and to found a family. 
They are entitled to equal 
rights as to marriage, during 
marriage, and at its 
dissolution. 
(2) Marriage shall be entered 
into only with the free and full 
consent of the intending 
spouses. 
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Article Paraphrase or Summary 

(in your own words) 
 

Sketch:  
An example of “keeping the 
promise” of this Article 
(Draw what it looks like.) 

Sketch: 
An example of “breaking the 
promise” of this Article 
(Draw what is does NOT look 
like.) 

Article 17 
(1) Everyone has the right to 
own property alone as well as 
in association with others.  
(2) No one shall be 
arbitrarily deprived of his 
property. 

   

Article 20 
(1) Everyone has the right to 
freedom of peaceful assembly 
and association. 
  
 

   

Article 23 
(1) Everyone has the right to 
work, to free choice of 
employment, to just and 
favourable conditions of 
work, and to protection 
against unemployment. 
(2) Everyone, without any 
discrimination, has the right 
to equal pay for equal work. 
(3) Everyone who works has 
the right to just and 
favourable remuneration 
ensuring for himself and his 
family an existence worthy of 
human dignity. 
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Article Paraphrase or Summary 

(in your own words) 
 

Sketch:  
An example of “keeping the 
promise” of this Article 
(Draw what it looks like.) 

Sketch: 
An example of “breaking the 
promise” of this Article 
(Draw what is does NOT look 
like.) 

Article 25 
(1) Everyone has the right to 
a standard of living adequate 
for the health and well-being 
of himself and of his family, 
including food, clothing, 
housing, and medical care 
and necessary social services, 
and the right to security in 
the event of unemployment, 
sickness, disability, 
widowhood, old age, or other 
lack of livelihood in 
circumstances beyond his 
control. 

   

Article 26 
(1) Everyone has the right to 
an education. Education shall 
be free, at least in the 
elementary and fundamental 
stages. Elementary education 
shall be compulsory. 
Technical and professional 
education shall be made 
available, and higher 
education shall be equally 
accessible to all on the basis 
of merit. 

   

5-A-1035



 

 

GRADE 5: MODULE 1: UNIT 1: LESSON 1 
Examples of Nonlinguistic Representations of Learning Target 

Vocabulary in This Lesson 
 

 

© Copyright holders as indicated above. Used by permission and not subject 
to Creative Commons license. NYS Common Core ELA Curriculum  •  G5:M1:U1:L1  •  July 2013  •  20 
 

 

 
 

 

 
 

 

 

CLOSELY: Image Copyright Zurijeta, 2013. Used under license from Shutterstock.com. 

FOLLOW:  Image Copyright Ewa Studio, 2013. Used under license from Shutterstock.com. 

PARTICIPATE: Image Copyright Stefano Lunardi, 2013. Used under license from Shutterstock.com. 

READ: Image Copyright Thai Soriano, 2013. Used under license from Shutterstock.com. 

 

 
 
Read 

 
 
Participate 

 
 
Follow 

 
 
Closely 

5-A-1036



  

 
This work is licensed under a Creative Commons Attribution-NonCommercial-ShareAlike 3.0 Unported License. 
Exempt third-party content is indicated by the footer: © (name of copyright holder). Used by permission and not subject to Creative Commons license. 

 

 

Grade 5: Module 1: Unit 1: Lesson 2 
Building Background 
A Short History of Human Rights 

5-A-1037



 

 

GRADE 5: MODULE 1: UNIT 1: LESSON 2 
Building Background:  

A Short History of Human Rights 
 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. NYS Common Core ELA Curriculum  •  G5:M1:U1:L2  •  July 2013  •  1 
 

 

Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can effectively engage in a discussion with my peers. (SL.5.1) 
I can determine the main idea(s) of an informational text based on key details. (RI.5.2) 
I can explain important connections between people, events, or ideas in an informational text accurately. (RI.5.3) 

Supporting Learning Targets Ongoing Assessment 

• I can use text and visual images to help me understand human rights. 

• I can follow our class norms when I participate in a conversation.  

• I can explain some of the main events that relate to the history of the Universal Declaration of Human 
Rights (UDHR) by making a human timeline with my peers.  

• Group anchor charts 

• Annotated texts 

• Student journals 

• Exit tickets 

 

Agenda Teaching Notes 

1. Opening 
A. Engaging the Reader: Revisiting the Meaning of Human Rights (5 

minutes) 
2. Work Time  

A. Viewing and Discussing UNICEF Video “For Every Child” (10 
minutes)  

B. A Short History of Human Rights: Key Events (15 minutes) 
C. Constructing a Human Timeline (20 minutes) 

3. Closing and Assessment 
A. Routine Writing: What Did the Authors of the UDHR Believe? (10 

minutes) 
4. Homework 

• In advance: Display the learning targets on the board, chart paper, or a document 
camera. Cut one copy of the Short History of Human Rights handout into eight 
sentence strips; students will work in small groups during Part B of Work Time (one 
strip per small group). 

• Review: Write-Pair-Share and Gallery Walk protocols (see Appendix 1). 

• Post: Learning targets. 
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Lesson Vocabulary Materials 

visual, relate, timeline, chronological, 
excluded, conflict, constitution, 
throughout 

• Universal Declaration of Human Rights (from Lesson 1) 

• Close Readers Do These Things anchor chart (begun in Lesson 1) 

• A Short History of the UDHR: Complete Version (one per student) 

• A Short History of the UDHR Sentence Strips (one copy cut into eight strips) 

• Computer and projector (to show video) 

• UNICEF video “For Every Child”  
(2010; http://www.youtube.com/watch?v=Mmy9MpwyKnQ&noredirect=1)  

• Scrap paper 

• 2 pieces of paper; one titled “A Long Time Ago,” and the other titled “2012” (to post during Work Time)  

• Chart paper 

• Markers 

• What are Human Rights anchor charts (from Lesson 1; created by students in small groups) 
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Opening Meeting Students’ Needs 

A. Engaging the Reader: Revisiting the Meaning of Human Rights (5 minutes) 
• Say to students:  

* “Today we are going to continue our discussion of human rights that we started yesterday.”  

• Read the learning target aloud:  

* “I can follow our class norms when I participate in a conversation.”  

• Ask students to name something that helps conversations go well. Encourage them to pay attention to that as they work together 
today.  

• Read aloud the next two learning targets. Focus on the first target, and specifically the word visual. Ask:  

* “Does the word visual remind you of any other word you know?”  

• If students don’t bring up “vision,” offer it. Ask:  

* “Do you think vision and visual are similar in meaning? If so, what’s a visual image?”  

• Focus students on the third target. Have a similar conversation about the words relate and relationship.  

• Ask students to revisit the charts they wrote at the end of Lesson 1. Remind them that their understanding of this important 
concept will continue to grow the more they read, talk, and write about it over the course of the next several weeks. 

• Ask them to briefly consider:  

* “What additional human rights might the authors of the UDHR want all people to have?”  

• Invite them to talk with a partner, but do not discuss it as a class at this point.  

• Provide nonlinguistic symbols 
(e.g., a question mark for 
question, a pen for record, a 
magnifying glass for 
clarifying) to assist ELLs and 
other struggling readers in 
making connections with 
vocabulary. These symbols can 
be used in directions and 
learning targets throughout 
the year.  

• If groups are having trouble 
taking turns listening to each 
other, they can be provided a 
“sharing object” to pass that 
indicates whose turn it is, or 
they can be timed to give all 
students an equal opportunity. 
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Work Time Meeting Students’ Needs 

A. Viewing and Discussing UNICEF Video “For Every Child” (10 minutes)   

• For this portion of the lesson, students will need a piece of scrap paper and something to write with. They should be 
seated in eight small, heterogeneous groups. 

• Ask students to listen as you read the first sentence of the UDHR aloud: “All humans are born free in dignity and 
rights.” 

• Tell them that today, they will keep thinking about what this sentence means and also learn more about the history of 
the UDHR.  

• Tell students that they will now watch a 4-minute video made by UNICEF. Ask if anyone is familiar with this 
organization. If not, tell students briefly that UNICEF was created after World War II by the United Nations to take care 
of children who were sick or hungry. Today they will learn more about the United Nations (UN). 

• Set purpose for watching the video. Remind students that yesterday, they tried to visualize what it might look like for 
Article 1 to be true for all human beings. Ask students to pay attention to the images, thinking about one specific image 
that they think really conveys the meaning of Article 1 that the authors of the UDHR intended.  

• Point out that there are few words on this video, and they go by quickly. For the purpose of this activity, students should 
focus on the images and how they relate to Article 1 of the UDHR or the bigger idea of human rights.  

• Play the 4-minute UNICEF video “For Every Child” (2010).  

• When the video is finished, give students a minute to think silently about what image they thought represented the 
meaning of Article 1. Invite students to write their response, then share with a partner. 

• Provide ELLs bilingual word-for-word 
translation dictionaries or online 
translation sources such as Google 
Translate to assist with comprehension. 
ELLs should be familiar with how to use 
glossaries or dictionaries. These are an 
accommodation provided to ELLs on NY 
State assessments. 

• When playing videos, use the English 
subtitles if available. Providing a visual 
can assist ELLs and other struggling 
learners in understanding the content of 
the video. 
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Work Time  Meeting Students’ Needs 

B. A Short History of Human Rights: Key Events (15 minutes) 

• Tell students that they probably have many questions about the UDHR. Model a question if necessary. Ask students to 
Think-Pair-Share about some of their questions. Invite a few to share out. Chart their questions but do not give answers at 
this point. The goal is to build curiosity. 

• Listen for a question about the history of the UDHR and tell students that this is what they will focus on today:  

* “Where did this document come from?” 

* “Why was it written?” 

* “Who wrote it?” 

* “When?”  

• Revisit the third learning target:  

* “I can explain some of the main events that relate to the history of the UDHR by making a human timeline with my 
peers.”  

• Ask students to write down their understanding of the word timeline and then share their ideas with a partner. Define as 
necessary: “a visual to show the order in which things happened, which is also called chronological order.” To illustrate this 
concept, draw an image of a timeline on the board and give students an accessible example (such as a timeline about their 
lives: birth, starting school, to fifth grade).  

• Tell students that when readers study a historical document, it is often important to understand when it was written and 
what events led up to it. That is what they will do today with the UDHR. 

• Tell students that they will now work in their small group on one short piece of text. Their job will be to help each other 
understand each piece of text and figure out as a class how they all go together to help us understand the history of the 
UDHR. 

• Tell students that in their small groups, they should do things that close readers do. Reorient them to the Close Readers 
Do These Things anchor chart (from Lesson 1): 

1. Read the text slowly at least twice.  

2. Circle words you aren’t sure of and try to figure them out. 

3. Reread, annotate, and underline key vocabulary.  

4. Talk with each other about what you think it means. 

5. Read again to summarize or answer specific questions. 

• Consider partnering an ELL with a 
student who speaks the same home 
language when discussion of 
complex content is required. This 
can let students have more 
meaningful discussions and clarify 
points in their home language.  
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Work Time (continued) Meeting Students’ Needs 

• Give each group one of the “A Short History of the UDHR” sentence strips and ask them to read closely with their 
group and try to put the words on their strip in their own words. Each group should have their own words written down on 
scrap paper so they can share later. 

• Ask them to dive in. Give students 5 to 10 minutes to work with their group, being sure they are working to try to put the 
sections into their own words. As groups work, circulate to listen in and support as needed. As they are working, post two 
pieces of paper on opposite sides of the room, one labeled “A Long Time Ago” and the other labeled “2012.”  
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Work Time  Meeting Students’ Needs 

C. Constructing a Human Timeline (20 minutes) 

• When groups are finished, ask all students to stand. They should stay with their peers who read the same sentence strip. 

• Tell students that they are now going to create a human timeline to show the order of events that led up to the UDHR being 
written, and some events that happened after it was written. 

• Direct students’ attention to the two pieces of paper, “A Long Time Ago” and “2012.” Tell them that their job will be to figure 
out where to stand based on the information they read. 

• Invite one group to model:  

* “Who read information about events that happened a long time ago?”  

• Listen for the group that read about the Golden Rule or the U.S. Bill of Rights to volunteer. Ask them to read their sentence 
out loud to the class. Then ask them to bring their sentence strips and the version they wrote in their own words with them 
and go stand by the paper that says “A Long Time Ago.”  

• Check for understanding; be sure students are clear that they need to locate themselves physically into eight clumps based 
on the sequence of the eight events the class has information about. Tell students to proceed and remind them to be 
respectful as they move about the classroom, keeping their voices down and their bodies to themselves. But they will need to 
talk with each other to try to figure out the right order of events. 

• Allow 5 minutes for the groups to get into the correct spots on the timeline. 

• Distribute “A Short History of the UDHR” (the complete version, with all eight sections) to each student. Starting with 
the group that had the passage about the Golden Rule, invite someone from each group to read their sentence strip aloud 
and then say the version they wrote in their own words. Encourage the class to listen and follow along on the handout.  

• Let students know that in a minute, they will have time to talk in pairs about a few of these events. They are not expected to 
remember them all right now.  

• After each group has read, ask students to return to their seats. Ask:  

* “What words helped you figure out the order of events?”  

• Listen for students to point out key academic vocabulary, specifically transitional phrases such as throughout, in, during, 
and after.  

• Ask students to underline these words in their text. Emphasize how important it is for readers to pay attention to these 
signals, particularly when reading about history.  

• If necessary, have students first 
practice making a human timeline 
based on an easy topic: their 
birthdays. Ask students to get in 
order based on their birthdays: 
January birthdays go to one side of 
the room, and then students get in 
order next to them: February, 
March, April, etc.  
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Closing and Assessment Meeting Students’ Needs 

A. Routine Writing: What Did the Authors of the UDHR Believe? (10 minutes) 

• Post the following prompt:  

* “The authors of the Universal Declaration of Human Rights wanted to be sure that some events 
never happened again. Which events? Why? Use specific details from the text in your answer.” 

• Allow students about 5 minutes to write.  

• Then ask them to share their writing with a neighbor. 

• Consider providing sentence stems or starters or allowing 
students to draw their observations, ideas, or notes when 
appropriate. This allows ELLs to participate in a 
meaningful way. 

Homework Meeting Students’ Needs 

• Reread “A Short History of the UDHR.” Make some notes in the margins about what you now 
understand and any questions you still have. Tell someone at home about the history of the UDHR. 
See if you can figure out why people in New York feel a special connection to the UDHR and the 
United Nations. Bring your copy of “A Short History of the UDHR” to class tomorrow.  
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(Instructions to Teacher: Cut this page into eight strips, one for each short excerpt. Give one strip to each small group during 
Work Time, Part B. Later, give students each a full copy of this page.) 
 
 
Throughout history, most societies have had traditions such as the golden rule. This means “Do unto others as you would have 
them do unto you.” 
 
 
 
The U.S. Bill of Rights came into effect in 1791 but excluded (did not apply to) women, people of color, and members of certain 
social, religious, economic, and political groups.  
 
 
 
In 1919, the International Labor Organization (ILO) was formed to protect workers to be sure they stayed healthy and safe. But 
this organization didn’t last.  
 
 
 
During World War II (in the 1930s and 1940s), millions of people were killed by the Nazis. These included Jews, gypsies, and 
people with disabilities. 
 
 
 
President Franklin Delano Roosevelt gave a speech in 1941 about his vision, or dream, for the world. He said that everyone 
should have four freedoms: freedom of speech, freedom of religion, freedom from want (being hungry), and freedom from fear.  
 
 
 
In 1945, after World War II, governments decided to start the United Nations. The goal of the United Nations (UN) was to foster 
peace and stop conflict, or fighting between countries, around the world.  
 
 
 
In 1948, the Universal Declaration of Human Rights was written by people belonging to the United Nations. Fifty-six nations 
that belonged to the United Nations agreed to follow the ideas in this document.  

 
 
 
Today, more than 185 nations around the world have taken the ideas from the UDHR and put them in their own constitutions. 
(Constitutions are the rules and laws of a country.) 
 
 
1Written by Expeditionary Learning for instructional purposes (2012). Adapted from Web site: Human Rights Here and Now, edited by Nancy Flowers 
(University of Minnesota Human Rights Resource Center); web content was originally adapted from David Shiman, Teaching Human Rights (Denver: 
Center for Teaching International Relations Publications, University of Denver, 1993): 6–7; ISBN-13: 978-0-9438-0479-8. 
www1.umn.edu/humanrts/edumat/hreduseries/hereandnow/Part-1/short-history.htm  (last accessed August 6, 2012).

--------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------
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Throughout history, most societies have had traditions such as the Golden Rule. This means “Do unto others as you would have 
them do unto you.” 
 
The U.S. Bill of Rights came into effect in 1791 but excluded (did not apply to) women, people of color, and members of certain 
social, religious, economic, and political groups.  
 
In 1919, the International Labor Organization (ILO) was formed to protect workers to be sure they stayed healthy and safe. But 
this organization didn’t last.  
 
During World War II (in the 1930s and 1940s), millions of people were killed by the Nazis. These people included Jews, gypsies, 
and people with disabilities.  
 
President Franklin Delano Roosevelt gave a speech in 1941 about his vision, or dream, for the world. He said that everyone 
should have four freedoms: freedom of speech, freedom of religion, freedom from want (being hungry), and freedom from fear.  
 
In 1945, after World War II, governments decided to start the United Nations. The goal of the United Nations (UN) was to foster 
peace and stop conflict, or fighting between countries, around the world.  
 
In 1948, the Universal Declaration of Human Rights was written by people belonging to the United Nations. Fifty-six nations 
that belonged to the United Nations agreed to follow the ideas in this document.  
 
Today, more than 185 nations around the world have taken the ideas from the UDHR and put them in their own constitutions. 
(Constitutions are the rules and laws of a country.)  
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can determine the main idea(s) of an informational text based on key details. (RI.5.2)  
I can use a variety of strategies to read grade-appropriate words and phrases I don’t know. (RL.5.4)  
I can determine the meaning of academic words or phrases in an informational text. (RI.5.4)  
I can determine the meaning of content words or phrases in an informational text. (RI.5.4)  

Supporting Learning Targets Ongoing Assessment 

• I can use context clues to help me determine the meaning of words.  

• I can draw visuals to represent human rights vocabulary words. 

• I can write to help me deepen my understanding about human rights.  

• Students’ annotated copies of “A Short History of the 
UDHR” (homework from Lesson 2) 

• Students’ annotated texts “Background on the UDHR”  

• Vocabulary sketches (on flash cards)  

 

Agenda Teaching Notes 

1. Opening 
A. Reviewing Learning Targets (5 minutes) 
B. Engaging the Reader: Background on the UDHR  

(10 minutes) 
2. Work Time 

A. Rereading, Using Context Clues to Determine Word 
Meaning, and Making Vocabulary Flash Cards  
(35 minutes)  

3. Closing and Assessment 
A. Routine Writing (10 minutes) 

4. Homework 

• For Work Time, the focus is on how to make and use flash cards. Thus, dictionary work is omitted in the 
interest of time. The teacher asks students if they know definitions of a few key words that are hard to 
figure out in context, and then provides definitions. In other lessons, it is certainly appropriate to have 
students use a good juvenile dictionary or “Cobuild” an online student-friendly dictionary. 

• Some students may benefit from instruction or review of these words: use, experiment, draw. 

• The text “Background on the UDHR” is just one short paragraph taken from a Web site. See supporting 
materials for specific directions about how to locate this specific paragraph on the more comprehensive 
Web site. Students will need access to just the first paragraph from the section titled “The Universal 
Declaration of Human Rights” at this Web site.  

• Review: Think-Pair-Share protocol (see Appendix 1). 

• Post: Learning targets. 
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Lesson Vocabulary Materials 

draw, deepen, context, human rights, 
vocabulary, visual, meaningful, 
dignity, endowed, conscience, 
articulated, horrific, amid, grinding, 
sought, aspirations, entitled 

• A Short History of the UDHR: Complete Version (from Lesson 2) 

• “Background on the UDHR” (one per student) 

• Introduction to the UDHR (from Lesson 1) 

• Index cards 

• Markers or colored pencils 

• Plastic zip bags (quart size) 

• Document camera or interactive white board 

 

Opening Meeting Students’ Needs 

A. Reviewing the Learning Targets (5 minutes) 

• Remind students that they have begun to discuss the concept of human rights.  

• Say: “Human rights is a big idea. There are a lot of words and concepts we don’t know or understand associated with this 
concept. Today we will take a deeper look at words that will help us understand more about human rights. We will do this by 
practicing ways to figure out what new words mean.”  

• Ask a few students to read aloud the posted learning targets one at a time. Have the class think about which words are 
common to all three learning targets. Circle or underline their responses.  

• Say: “When words are repeated, that often indicates that they are important. Words about human rights are what today is all 
about.”  

• Using the Think-Pair-Share protocol, have students identify the verbs in each learning target: what they will be doing with 
the words. Choose a few partners to share out.  

• Underline or circle the words draw, use, deepen. Choose a student to pantomime drawing something. Repeat with use and 
deepen. (Since use and deepen are more abstract concepts, ask students for and write synonyms underneath or above these 
words.)  

• Consider providing 
nonlinguistic symbols (e.g., 
a stick figure person for 
human, a magnifying glass 
for clues, a pencil for write) 
to assist ELLs in making 
connections with 
vocabulary. These symbols 
can be used throughout the 
year.  

 

5-A-1051



 

 

GRADE 5: MODULE 1: UNIT 1: LESSON 3 
Vocabulary:  

Human Rights 
 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. NYS Common Core ELA Curriculum  •  G5:M1:U1:L3  •  July 2013  •  3 
 

 

Opening Meeting Students’ Needs 

B. Engaging the Reader: Background on the UDHR (10 minutes) 

• Remind students that during Lesson 2, they learned some basic information about when the UDHR was 
written and why. Ask them to refer to their copies of A Short History of the UDHR: Complete Version. 
Invite them to turn and talk with a partner about one thing they remember from what they read or talked 
about.  

• Explain that today they are going to look at another short text about the history of the UDHR. They will 
work hard to figure out what it means, focusing in on important words.  

• Distribute the new excerpt: “Background on the UDHR” (see supporting materials). 

• Read the text aloud slowly as students follow along. Then ask students to reread the text on their own, 
thinking about the main idea. Ask them to turn and talk with a partner about what they understand and 
what words or phrases still confuse them. Invite a few students to share out, focusing on the words and 
phrases they don’t understand.  

• Today, they will focus on some ways to learn and figure out hard vocabulary. This will help them not only 
as they are learning about human rights, but any time they read challenging text.  

• Provide ELLs bilingual word-for-word translation 
dictionaries or online translation sources such as 
Google Translate to assist with comprehension. 
ELLs should be familiar with how to use glossaries 
or dictionaries. These are an accommodation 
provided to ELLs on NY State assessments. 

• Consider partnering an ELL with a student who 
speaks the same home language when discussion of 
complex content is required. This can let students 
have more meaningful discussions and clarify points 
in their home language.  
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Work Time Meeting Students’ Needs 

A. Rereading, Using Context Clues to Determine Word Meaning, and Making Vocabulary Flash Cards (35  
minutes)  

• Distribute several index cards to each student. Have the UDHR note-catchers from Lesson 1 close at hand, since 
students will need them about halfway through Work Time. 

• Say: “There are a lot of really hard words in the very short piece of text I just read out loud. We are going to practice 
finding the meaning of new vocabulary words just from what’s around them or from the meaning of what you are 
reading about, or the ‘context.’ It’s important to be able to figure out words from context because it slows you down a lot 
as a reader if you have to stop and look up everything in a dictionary.” 

• Ask students to read the short excerpt “Background on the UDHR” for a third time, silently looking for new words that 
help them understand what human rights are or that might help them if they knew what they meant. Students should 
underline these words and share them with a partner.  

• Reread the first sentence aloud. Ask a student to share a word he or she underlined. Listen for words and phrases that 
will help students understand human rights, such as: human family and articulated.  

• Say: “Sometimes we are able to find the meaning of new words from the clues around the word. Sometimes you have to 
read the sentences before and after the one where the new word is.”  

• Using articulated, show students how to go back to the text and reread the sentence, looking for words around the new 
one that could help them to determine the meaning.  

• Say: “First you have to figure out what part of speech the word is, because it tells us what that word is referring to. 
Articulated is a verb, a doing word. What thing was articulated?”  

• Take suggestions from students. Listen for someone to suggest “rights” or “the UDHR.” Say:  

* “Yes, it has something to do with the rights and the UDHR. So, what could have happened with the rights in 
1948?”  

• Again, take suggestions from the students and look for answers such as: “they were thought of” or “someone wrote them 
down.” Say: “Good! You are using context clues to make logical inferences about what articulated means. It means 
‘clearly stated or said.’”  

• Model and have students write that synonym above or below the word articulated in the paragraph. 

• Use vocabulary learning strategies to 
support all learners: prefixes, root 
words, suffixes, cognates, and context. 

• Students who have an above-grade-level 
vocabulary can add a sentence with the 
new vocabulary word in context. 

• Allowing ELLs to use a bilingual 
dictionary or translator may assist them 
in understanding some words. 

• Working with two to three words at a 
time allows students who struggle with 
language to gradually increase their 
vocabulary.  
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Work Time (continued) Meeting Students’ Needs 

• Then have students write the word articulated on an index card and the synonym (“clearly stated”) on the back of the same 
index card. Tell them they have just started flash cards that they can use to study and learn new words. Tell them their 
brains remember words better when they have pictures to remind them of the meaning. 

• Now have students visualize the word articulated in their minds and draw a picture of their visualization on the same side as 
the synonym.  

• Ask:  

* “Which other words in this text would be most important to help us know more about human rights and the UDHR?”  

• Call on a few students to share their thoughts aloud. Students likely will mention the following; if not, probe. As they name 
these words, help them think aloud about the meaning of each one using context. As you and they arrive at a definition, list it 
on an interactive white board or document camera: 

* horrific = terrible  

* amid = with or in  

* grinding = really bad or intense 

* sought (past tense of the verb “to seek”) = looked, wanted to 

* aspirations = positive wishes for the future; positive goals (since it is in a list with hopes) 

* entitled = deserves 

• Then tell students that they are going to make flash cards for a few important words from Article 1 of the UDHR. 

• Ask students to look at their copy of the Introduction to the UDHR. 

• Focus first on the word dignity. Point out to students that some words are hard to figure out from context. Sometimes you 
just need to be told the definition, or look it up in a dictionary. 

• Have students write the word on one side of an index card. Ask students to think, then talk with a partner, about the word. 
Does one person in the pair remember or have written down what dignity means from Lesson 1? 

• Ask a volunteer to share out a synonym if some students are struggling. Listen for responses like: “respect” or “worth.” If no 
students can come up with a synonym, provide the class with the definition that you provided in Lesson 1: “the state of being 
valued and worthy of respect.” 

• Have students turn the card over and write the synonym. Next to their synonym, have students draw a picture to represent 
that word.  

• Increased interactions with 
vocabulary in context increase the 
rate of vocabulary acquisition for 
ELLs.  

• ELL language acquisition is 
facilitated by interacting with native 
speakers of English who provide 
models of language. 
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Work Time (continued) Meeting Students’ Needs 

• Place students in triads to do the same with their remaining words from Article 1, including:  

* endowed = given 

* conscience = an inner sense of right and wrong 

• If there is time, ask students to make flash cards for the rest of the words you have listed on the board. Circulate among the 
groups, noting if you need to call the class back together to help with any particularly difficult words.  

• For each word, choose a student who has done the task correctly to replicate her or his card on the board. Explain to 
students that they will be adding to their set almost daily as they study human rights. 

• Ask students to talk about words they figured out from context versus the words they needed you to help them define. Ask:  

* “How does a reader know when he is stuck and can’t get a word from context?” 

• Ask students to store their flash cards in a baggie. Ask them to finish (for homework) the drawings on any cards they did 
not complete during class.  

• Collect or ask students to put away their UDHR note-catchers and A Short History of the UDHR for further use. 
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Closing and Assessment Meeting Students’ Needs 

A. Routine Writing: (10 minutes) 

• Read aloud the learning targets. Ask students to rank themselves, using the Fist to Five protocol, on 
the first target:  

* “I can use context clues to help me determine the meaning of words.”  

• Ask students to write on their “Background on the UDHR” text:  

* “The first time I read this, I thought … But now I know …”  

• After about 6 minutes of writing, have students share what they wrote with a partner.  

• Collect students’ writing to check in on their growing understanding and to identify any 
misconceptions that may need to be addressed in future lessons.  

• Consider allowing struggling students to draw their 
observations, ideas, or notes when appropriate.  

• For students who need additional support, consider 
offering a sentence frame, sentence starter, or cloze 
sentence to assist with language production and provide 
the structure required. 

Homework Meeting Students’ Needs 

• Finish your vocabulary flash cards.  
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Rights for all members of the human family were first articulated in 1948 in the United Nations’ Universal Declaration of Human 
Rights (UDHR). Following the horrific experiences of the Holocaust and World War II, and amid the grinding poverty of much of 
the world’s population, many people sought to create a document that would capture the hopes, aspirations, and protections to 
which every person in the world was entitled and ensure that the future of humankind would be different.  
 
 
Excerpted from “Human Rights: Here & Now,” edited by Nancy Flowers. Courtesy of the Human Rights Resource Center. Copyright © 1998. 
http://www1.umn.edu/humanrts/edumat/hreduseries/hereandnow/Part-1/whatare.htm 
 
 
 
Directions to find the material online: 
 
1. Click on the link to “Part 1 – What Are Human Rights?” 

2. Scroll down that page to search for the heading “The Universal Declaration of Human Rights.”  

3. The excerpt that students need is Paragraph 1 of the section with the heading “The Universal Declaration of Human Rights.” 
Begin with the phrase “Rights for all members of the human family …” and end with “… ensure that the future of humankind 
would be different. 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can determine the main idea(s) of an informational text based on key details. (RI.5.2) 
I can explain important connections between people, events, or ideas in a historical, scientific, or technical text accurately. (RI.5.3) 
I can determine the meaning of academic words or phrases in an informational text. (RI.5.4) 
I can determine the meaning of content words or phrases in an informational text. (RI.5.4)  
I can use a variety of strategies to read grade-appropriate words and phrases I don’t know. (L.5.4) 

Supporting Learning Targets Ongoing Assessment 

• I can use context clues to help me determine the meaning of words.  

• I can use common Greek and Latin affixes (prefixes) and roots as clues to help me know what a word 
means.  

• I can determine the main ideas of the introduction to the Universal Declaration of Human Rights 
(UDHR) by reading closely.  

• Students’ annotated copies of the UDHR  

• Exit tickets 

 

Agenda Teaching Notes 

1. Opening 
A. Engaging the Reader: Revisiting Article 1 of the UDHR (10 minutes) 

2. Work Time   
A. Modeling and Practicing Closely Reading Paragraph 1 of the 

Introduction to the UDHR (10 minutes) 
B. Guided Practice Closely Reading Paragraph 2 of the Introduction to 

the UDHR  
(15 minutes) 

C. Independent Practice Closely Reading Paragraphs 3–5 of the 
Introduction to the UDHR (10 minutes) 

3. Closing and Assessment 
A. Adding to Our Human Rights Vocabulary Flash Cards (15 minutes) 

4. Homework 

• This lesson reinforces the vocabulary work from Lesson 3 and introduces a new 
vocabulary strategy: using morphology (word roots, prefixes, suffixes, etc.). 

• In advance: Post the anchor chart from Lesson 1: Close Readers Do These Things. 
Prepare an anchor chart titled Article 1. 

• Review: Helping Students Read Closely, Think-Pair-Share protocol (see Appendix 1).  

• Post: Learning targets. 
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Lesson Vocabulary Materials 

fundamental, inalienable, charter, 
reaffirms, dignity, upholding, 
promoting, and protecting.  

• Close Readers Do These Things anchor chart (begun in Lesson 1) 

• Universal Declaration of Human Rights (from Lesson 1) 

• Introduction to the UDHR note-catcher (one per student). See supporting materials. Note: this is a different note catcher 
from the “UDHR note-catcher” students have been using about specific articles from the UDHR) 

• Vocabulary flash cards (from Lesson 3; student-created on index cards) 

• Document camera or interactive white board 

• Chart paper 

• Markers 
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Opening Meeting Students’ Needs 

A. Engaging the Reader: Revisiting Article 1 of the UDHR (10 minutes) 

• Ask students to locate their formatted copy of the Universal Declaration of Human Rights (introduced in Lesson 1; likely 
you are having them store these in folders). Remind them briefly that in Lesson 1, they looked at this entire document for the 
way it was structured and then focused on Article 1 in their UDHR note-catcher. They also looked at Article 1 again briefly in 
Lesson 3 when they made their flash cards.  

• Read Article 1 aloud again, or invite a student to do so. Be sure all students are following along in their copy of the text.  

• Ask students to turn and talk with a partner about what words they have learned from this article. Invite a few students to 
share out the new words they have learned and why they are important. Comment on how good students are getting at noticing 
unfamiliar and important vocabulary as they read. 

• Read or have a student read aloud the first learning target:  

* “I can use context clues to help me determine the meaning of words.”  

• Say: “Yesterday, we focused on vocabulary related to human rights, particularly how to figure out important words from 
context. Today we will continue practicing that as we read the introduction to the UDHR.”  

• Have students give a thumbs-up or thumbs-down to show whether they understand the first target. 

• Read or have a student read aloud the second learning target:  

* “I can use common Greek and Latin affixes (prefixes) and roots as clues to help me know what a word means.”  

• Tell students that today they also will practice another strategy to figure out what words mean: looking at the parts of the word. 
Say: “For example, think about the word context, which we now know means ‘the text around the word.’ That word has two 
parts, con and text. We know what text means: ‘the words on the page.’ And con means ‘with’ or ‘together.’ So by thinking 
about those two parts, we can know that context means the stuff around the words we are trying to figure out.”  

• Tell students they will practice breaking down other words in this same way.  

• Have students give a thumbs-up or thumbs-down to show whether they understand the second target.  

• Review the Close Readers Do These Things anchor chart from Lessons 1 and 2, asking students to suggest when they 
might focus on vocabulary. Listen for responses such as: “After I have read the text and have a basic idea of what it is about.”  

• Use vocabulary learning 
strategies to support all 
learners: prefixes, root words, 
suffixes, cognates, and 
context. 
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Work Time Meeting Students’ Needs 

A. Modeling and Practicing Closely Reading Paragraph 1 of the Introduction to the UDHR (10 minutes) 

• Remind students that in Lesson 1, they spent time looking at the UDHR to notice how it is set up, or “structured.” Ask them 
to turn and talk with a partner about something they remember or notice. 

• Orient students to the introduction: the italicized text below the title and above the preamble. Tell them:  

* “This part is called the introduction. Intro means ‘the first part.’ These short paragraphs are at the very beginning of the 
document and set up many of the main ideas.”  

• Tell them they will practice together reading closely the first paragraph, which is just one sentence.  

• Distribute the Introduction to the UDHR note-catcher. Tell students that they will use this to take notes after they have read 
and annotated the introduction to the UDHR. 

• Read aloud the first paragraph of the introduction twice, with students following along (this promotes fluency). 

• Have students reread this first paragraph silently and independently. Ask them to focus on words or phrases that might help 
them determine the meaning of this first sentence. Encourage them to annotate their UDHR by circling unknown words or 
underlining words they think are important. Ask them to think, then share with a partner, what they suspect some of the 
words mean based on the context, or what the entire sentence means. Invite a few students to share out. 

• Then ask students to reread the first paragraph a third time, focusing on just two or three words they underlined or circled. 
Ask a few students to share a word they underlined; have classmates give a thumbs-up if they chose the same word(s).  

• Focus on the word fundamental. Invite a student who underlined or circled the word fundamental to explain why. Likely he 
or she will say: “I didn’t know what it meant” or “It came at the very end, so I thought it might be important.”  

• Ask if anyone was able to figure out that word from context. If so, have them explain. If not, model:  

* “I underlined that word, too. I know that word from math, like my ‘math fundamentals.’ But that didn’t make sense here. 
But I saw it next to the word freedom and know this whole thing is about being equal, so I think it’s about the kinds of 
freedom everyone deserves. Like the basic stuff.”  

• On an interactive white board or document camera, write: “fundamental = basic.” 

• Focus on the word inalienable. Invite a student who underlined the word inalienable to explain why. Likely he or she will 
say: “It was next to the word ‘rights,’ so I figured it mattered.”  

• Ask if anyone knows or could figure out what this word means. If so, have them explain. If not, introduce the idea of working 
with parts of a word.  

• When possible, provide text 
or materials in students’ 
home language. This can help 
them understand materials 
presented in English. 

• Consider partnering an ELL 
with a student who speaks the 
same home language when 
discussion of complex content 
is required. This can let 
students have more 
meaningful discussions and 
clarify points in their home 
language.  

• Provide ELLs bilingual word-
for-word translation 
dictionaries or online 
translation sources such as 
Google Translate to assist 
with comprehension. ELLs 
should be familiar with how 
to use glossaries or 
dictionaries.  

• Provide nonlinguistic symbols 
to assist ELLs and other 
struggling readers in making 
connections with vocabulary. 
These symbols can be used in 
directions and learning 
targets throughout the year. 
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Work Time (continued) Meeting Students’ Needs 

• Focus first on the word root alien: “That middle part of the word is called the root. It’s like the main meaning of the word.”  

• Ask if anyone knows the word alien. Students may refer to beings from outer space, or to things that are really strange. Tell 
them: 

* “If we looked up the word alien in a dictionary, we would find a lot of different meanings: ‘foreign,’ ‘strange,’ ‘separate.’ 
Some days we will use dictionaries. But for today, I am just going to tell you that it means ‘separate.’” 

• Focus on the prefix in. Tell students: “The word in also has a few meanings. By itself, it is the opposite of out. But here, it 
means ‘not.’ So inalienable means ‘not separate.’ Inalienable rights are rights that can’t be taken away from you.”  

• On the white board or document camera, write the word parts, “in = not” and “alien = separate,” along with the whole word: 
“inalienable = not separate; can’t be taken away.”  

• Tell students that they will get more practice figuring out words from context and using word roots and prefixes as they read 
the rest of the introduction. Encourage them; this is hard! 

• For ELLs, consider providing extra 
time for tasks and answering 
questions in class discussions. ELLs 
often need more time to process and 
translate information. They receive 
extended time as an 
accommodation on NY State 
assessments. 
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Work Time  Meeting Students’ Needs 

B. Guided Practice Closely Reading Paragraph 2 of the Introduction to the UDHR (15 minutes) 

• Repeat this process with Paragraph 2. 

• Read this longer paragraph aloud twice, with students following along. 

• Ask students to put a slash mark between the two sentences in this paragraph (after the word individual). Ask them to focus only 
on the first sentence for now. 

• Have students reread the first sentence of Paragraph 2 (“The United Nations … every individual”). Ask them to focus on words or 
phrases that might help them determine the meaning. Ask them to think, then share with a partner, what they suspect this 
sentence means. As before, encourage them to annotate the text on their UDHR copy. Invite a few students to share out. 

• Then ask students to reread this sentence a third time, focusing on just two or three words they underlined. Ask a few to share the 
words they chose.  

• Focus on three key words: upholding, promoting, and protecting.  

• Follow the same process as before:  

1. Invite a student who underlined the word to say why. 

2. Ask if anyone was able to figure out that word from context. If so, have them explain.  

3. If not, focus on the morphology, beginning with the word roots. For example, ask: “What words that you know do you see in the 
word upholding?”  

• Focus students on hold. Then focus on the prefix up: “to lift,” etc. Capture the meaning on the white board or document camera. 

• Repeat with promoting. Students may need to be told that the prefix pro means “to put forward” and the root mot relates to 
motion. They may know the word promote as “to move forward” as in “My mom got promoted at work.” In this context, it means 
“to move forward” as in “to move ideas forward to other people.”  

• Repeat with protecting. Likely students will know that protect means “to keep safe.” Consider telling them that tect means “to 
cover” and connect that with what they just learned about pro by saying “moving forward to cover or keep safe.” As before, post the 
meanings. 

• Ask students what they notice about all three of these words. Listen for someone to say: “ing—they are all verbs.” 

• Tell students that now that they have worked closely with the words in this sentence, they may have more thinking about the main 
idea. Ask students to turn and talk, and then add to their notes about the main idea and important words in Paragraph 1.  

• Ask students to repeat this process with the second sentence of Paragraph 2. Encourage them; this is hard text! 

• Read the sentence aloud twice, with students following along. 

• Use the Think-Pair-Share protocol for students to discuss the meaning. 

• For ELLs, consider providing 
extra time for tasks and 
answering questions in class 
discussions. ELLs often need 
more time to process and 
translate information. ELLs 
receive extended time as an 
accommodation on NY State 
assessments.  

• Increase interactions with 
vocabulary in context. This 
increases rate of vocabulary 
acquisition for ELLs. 
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Work Time  Meeting Students’ Needs 

• Focus on these words: charter, reaffirms, and dignity. See which ones students can figure out from context or from their 
background knowledge based on the reading they did in Lessons 1–3.  

• Ask:  

* “What is the United Nations committed to doing, and why?” 

• Tell students to add to their notes for Paragraph 2.  

 

C. Independent Practice Closely Reading Paragraphs 3–5 of the Introduction to the UDHR (10 minutes) 

Note: Be sure to allow 15 minutes for the Closing and Assessment. 
 

• Give students just 10 minutes to continue with Paragraphs 3–5. Tell them they are not expected to finish and will complete this 
note-catcher for homework.  

• For paragraphs 3–5:  

1. Read aloud twice, with students following along. 

2. Think-Pair-Share about the meaning. 

3. Focus on words or phrases they think are particularly important.  

4. Ask a few students to share the words they chose and why. 

• Focus on these words:  

* Paragraph 3: stated, terms (focus on specific meaning in this context) 

* Paragraph 4: none 

* Paragraph 5: familiarize, promote, defend (note that promote repeats from Paragraph 1)  

• Remind students that they should complete their Introduction to the UDHR note-catcher for homework.  
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Closing and Assessment Meeting Students’ Needs 

A. Adding to Our Human Rights Vocabulary Flash Cards (15 minutes)   

• Ask students to make flash cards based on the words you have posted on the board from this 
lesson: fundamental, inalienable, charter, reaffirms, dignity, upholding, promoting, and 
protecting.   

• This time, students should also capture prefixes and roots on their cards. So, for example, when 
they add the definition to the card for promoting, they should write  
“pro = to put forward” and “mot = motion.” 

• Revisit today’s learning targets. Use the Fist to Five protocol for students to show how well they 
did. Congratulate them on their stamina today working with hard text and figuring out words 
from context and word roots. 

 

Note: If there’s time, students may also create flash cards for words they selected while reading 
more independently. But those words will not be on the mid-unit assessment in Lesson 5. 

• For students who need additional supports producing 
language, consider offering a sentence frame, sentence 
starter, or cloze sentence to provide the structure required.  

Homework Meeting Students’ Needs 

• Finish your Introduction to the UDHR: Paragraphs 1 and 2 note-catcher. 

• Review your vocabulary flash cards for the Mid-Unit 1 Assessment.  

• Some students may need Paragraphs 3–5 read aloud to 
them again, or need to be told which words to focus on.  
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Name:  

Date:  

 

Paragraph 1: 
All human beings are born with equal and inalienable rights and fundamental freedoms. 

 

Main idea: Important words: 

  

 

 

Paragraph 2: 
The United Nations is committed to upholding, promoting, and protecting 

the human rights of every individual. This commitment stems from the 
United Nations Charter, which reaffirms the faith of the peoples of the world in 
fundamental human rights and in the dignity and worth of the human person. 

 

Main idea: Important words: 
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Paragraph 3: 

In the Universal Declaration of Human Rights, the United Nations has  
stated in clear and simple terms the rights which belong equally to every person. 

 

Main idea: Important words: 

  

 
 

Paragraph 4: 
These rights belong to you. 

 

Main idea: Important words: 
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Paragraph 5: 

They are your rights. Familiarize yourself with them. 
Help to promote and defend them for yourself 

as well as for your fellow human beings. 
 

Main idea: Important words: 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can use common Greek and Latin affixes (prefixes) and roots as clues to help me know what a word means. (L.5.4) 
I can accurately use academic vocabulary to express my ideas. (L.5.6) 
I can write for a variety of reasons. (W.5.10) 

Supporting Learning Targets Ongoing Assessment 

• I can use strategies to determine the correct meaning of vocabulary words related to human rights. 

• I can use common Greek and Latin affixes (prefixes) and roots as clues to help me know what a word 
means. 

• I can use human rights vocabulary words correctly in my writing. 

• Introduction to the UDHR note-catcher (from Lesson 4) 

• Mid-Unit 1 Assessment: Human Rights Vocabulary and 
Common Prefixes 

 

Agenda Teaching Notes 

1. Opening 
A. Engaging the Reader: Review of Introduction to the 

UDHR Note-catcher (10 minutes)  
2. Work Time  

A. Visualizing Word Meanings: Group Tableaus (20 
minutes) 

B. Mid-Unit 1 Assessment: Human Rights Vocabulary 
and Common Prefixes (20 minutes) 

3. Closing and Assessment 
A. Debrief (10 minutes) 

4. Homework 

• Your students should have at least the following words on flash cards (they may also have others): 
endowed, conscience, fundamental, inalienable, charter, reaffirms, dignity, upholding, promoting, 
protecting, articulated. 

• Plan ahead for the groups of students you want to work together for the homework review and for the 
tableaus. Heterogeneous groups are recommended for each activity. 

• Students may need instruction or review of these words: quiz, trade.  

• Review: Write-Pair-Share and Fist to Five protocols (see Appendix 1). 

• Post: Learning targets. 
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Lesson Vocabulary Materials 

human rights, endowed, conscience, 
fundamental, inalienable, charter, reaffirms, 
dignity, upholding, promoting, protecting, 
articulated 
 
Note: This lesson includes an assessment. 
During the Opening, it is fine and even 
desirable to review vocabulary words with 
students. During the quiz, students must do 
their independent best work.  

• Vocabulary flash cards (from Lesson 3; student-created on index cards) 

• Document camera or interactive white board 

• Introduction to the UDHR note-catcher (from Lesson 4; student copies and one for display) 

• Mid-Unit 1 Assessment: What Are Human Rights? Vocabulary Quiz and Explanation (one per student) 

• Mid-Unit 1 Assessment: What Are Human Rights? Vocabulary Quiz and Explanation (Answer Key for Teacher 
Reference) 

 

Opening Meeting Students’ Needs 

A. Engaging the Reader: Review of Introduction to the UDHR Note-catcher (10 minutes) 

• Read the learning targets aloud, underlining the phrase “use strategies.” Ask students to talk with each other about the 
strategies they have been learning to figure out the meanings of new words (use context, break words into parts, draw 
pictures, flash cards). Ask them to talk about which strategies work the best for them. 

• Ask students to take out their Introduction to the UDHR note-catchers that they completed for homework. 

• Strategically place students into pairs, with more-ready readers paired with less-ready readers. (You may also want to pull 
together a small group of students who you know would benefit from your specific support.)  

• Ask students to share the work they did on their Introduction to the UDHR note-catcher, comparing the main ideas and 
important words they found. They can change or add to their note-catchers as they wish based on these discussions. If pairs 
finish, they should review their flash cards.  

• After students have worked together for 5 minutes, post a copy of the Introduction to the UDHR note-catcher on an 
interactive white board or document camera. Ask students to share what they wrote on their papers and capture their 
thinking on your copy.  

• Clarify students’ understanding as needed. Ask:  

* “What strategies did you use to identify important words? To figure out the meaning of important words?” 

• Consider providing 
nonlinguistic symbols (e.g., a 
word list for vocabulary, an 
arrow from one dot to another 
for connect) to assist ELLs in 
making connections with 
vocabulary. 

• ELL language acquisition is 
facilitated by interacting with 
native speakers of English who 
provide models of language. 
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Work Time Meeting Students’ Needs 

A. Visualizing Word Meanings: Group Tableaus (20 minutes)  

• Post the words “human rights” on your interactive white board or document camera. Say:  

* “We have talked for the last several days about this phrase. What are human rights?”  

• Allow students to respond. Clarify as needed: “Human rights are the things that the authors of the UDHR believe should 
be true for all people.”  

• Ask students to name some rights they or the authors of the UDHR think all people should have. They will likely say 
some things from Article 1, such as: “to be free” and “to be equal.” They may say other things as well: “to have enough to 
eat,” “to have fun,” etc. Write their ideas on your display. 

• Circle the word “equal” and ask students to visualize what a small group of people could do to show what “equal” looks 
like. They may say things like: “people standing all in a line; no one is in front.” 

• Say: “We have just thought of a picture that you can make using people. This is sometimes called a tableau. I am going to 
ask you to work in groups of two or three to think about a picture of people, or tableau, that would represent one of the 
vocabulary words on our flash cards. Remember that tableaus are like a picture—no talking or acting out. Everyone is 
frozen in a scene.”  

• Ask a few students to repeat the directions and clarify any misunderstandings. You might need to show them an 
example; for instance, you and a couple of students may stand in a circle facing each other, bow slightly, and freeze to 
show “dignity.” 

• Place students in the groups you’ve predetermined and assign each group a vocabulary word. Allow about 5 minutes for 
the groups to create their tableaus. 

• Have each group present their tableau to the whole class, allowing the audience to attempt to guess which word each 
tableau represents. Have students who share guesses refer to their flash cards and give their reasoning. 

• As a class, discuss how visualizing and acting out difficult words can help them remember what the texts are about. Tell 
them they can visualize the vocabulary words in their minds as they take their assessment.  

• Consider allowing struggling students 
to draw their observations, ideas, or 
notes when appropriate.  

• For ELLs, consider providing extended 
time for tasks and answering questions 
in class discussions. They receive 
extended time as an accommodation on 
NY State assessments.  

• Students who struggle with language 
production can still demonstrate their 
understanding of a concept through 
their tableau.  

• You might prepare several “backup” 
sketches to show students possible 
tableaux for the vocabulary words. 
Have these available in case they get 
stuck. 

B. Mid-Unit 1 Assessment: Human Rights Vocabulary and Common Prefixes (20 minutes) 

• Say “Today you will meet the learning targets by showing what you know on a vocabulary quiz.”  

• Distribute the Mid-Unit 1 Assessment: Human Rights Vocabulary and Common Prefixes to each student. Circulate as 
they work, noting who is having difficulty and may need redirecting. 

• Students who finish early may continue annotating the introduction to the UDHR, make new flash cards, or add to their 
definition of human rights in their journals.  
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Closing and Assessment Meeting Students’ Needs 

A. Debrief (10 minutes) 

• Bring the students together as a whole class and, using the Fist to Five protocol, have them rate 
themselves on their success with the vocabulary quiz. Strategically call on students to share why they 
chose to rate themselves with that number. Note any who rated themselves 0–3 and make a note to 
check with them later about the quiz.  

• Give students think time for this prompt (which can be posted on the board):  

* “I used to think human rights were ________. Now I know human rights are __________.”  

• Then do a quick go-round of students, having each complete this sentence frame aloud.  

• For students who need additional supports producing 
language, consider offering a sentence frame, sentence 
starter, or cloze sentence to provide the structure required.  

Homework Meeting Students’ Needs 

• None  

5-A-1076



  

 
This work is licensed under a Creative Commons Attribution-NonCommercial-ShareAlike 3.0 Unported License. 
Exempt third-party content is indicated by the footer: © (name of copyright holder). Used by permission and not subject to Creative Commons license. 

 

 

Grade 5: Module 1: Unit 1: Lesson 5 
Supporting Materials 

5-A-1077



 

 

GRADE 5: MODULE 1: UNIT 1: LESSON 5 
Mid-Unit 1 Assessment: 

Human Rights Vocabulary and Common Prefixes 
 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. NYS Common Core ELA Curriculum  •  G5:M1:U1:L5  •  July 2013  •  6 
 

 

Name:  

Date:  

 

 

Use the words in the Word Bank to help you answer the following questions. 
 

Word Bank 

 

endowed 
conscience 
inalienable 

fundamental 
upholding 
promoting 

protecting 
reaffirms 
charter 
dignity 

articulated 

 

 

Read the following sentences. Then circle the answer that is the best match for the word in bold. 
 

 

1. Each person should be treated with dignity. 
 

a. pride 
b. respect 
c. kindness 
d. friendship 

 
2. All human beings are born with equal and inalienable rights and fundamental freedoms. 
 

a. complicated 
b. basic 
c. simple 
d. old 

 
3. They are endowed with reason and conscience and should act towards one another in a spirit of brotherhood. 
 

a. given 
b. taken away 
c. put on top of 
d. share
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4. The words “promote” and “protect” both start with the prefix “pro.” Read the following sentence and use context clues and 

your knowledge of the prefix “pro” to figure out what “proceeded” means. 
 
After getting out of the car, the older woman proceeded directly across the parking lot to the store. No one noticed her. 
 
a. ran quickly 
b. walked forward 
c. skipped lightly 
d. walked on a winding path 

 
5. Which of the following is the reason for the answer you gave to Question 4? 
 

a. The reason you chose “ran quickly” is because “pro” means “to move ahead.” It is likely she ran so fast that no one 
noticed her. 

b. The reason you chose “walked forward” is because “pro” means “to move ahead” and the word “directly” means she did 
not go on a winding path. 

c. The reason you chose “skipped lightly” is because “pro” means “to skip or dance.” 
d. The reason you chose “walked on a winding path” is because “pro” means “to move ahead” and she was older and 

probably took her time. 
 
6. The word “inalienable” starts with the prefix “in,” which means “not” or “no.” Read the sentence and use context clues and 

your knowledge of the prefix “in” to figure out what “inability” means. 
 
No matter how hard she practiced and how much she wanted to win, she seemed to have an inability to score a goal. 

 
a. no need 
b. no skill 
c. no interest 
d. no will 

 
7. Which of the following is the reason you chose your answer to Question 6? 

 
a. The reason you chose “no need” is because she was so good at soccer she didn’t need to try. 
b. The reason you chose “no skill” is because even though she worked hard and wanted to win, she didn’t have the talent to 

make a goal. 
c. The reason you chose “no interest” is because she practiced hard but did not care about soccer matches. 
d. The reason you chose “no will” is because a person without “will” easily gives up on scoring goals.
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8. Answer the following question. Use complete sentences and at least three words from the word bank: 

“What are human rights?” 
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1. B 
2. B 
3. A 
4. B 
5. B 
6. B 
7. B 
 
Note: Although a sample answer is provided, the answers for Question 8 will vary widely. The goal is to assess students’ 
knowledge of vocabulary, so attend closely to the criteria below. 
 
Criteria  
For full credit (2 points) 
• The answer is factually accurate. 

• The answer includes at least three words from the word bank, all used correctly. 

 
For partial credit (1 point) 
• The answer is factually accurate. 

• The answer includes at least two words from the word bank, both used correctly. 

 
8. All people are endowed with inalienable human rights. Even though human rights were articulated by people at the United 

Nations long ago, it is our responsibility to keep promoting human rights. When we pay attention to human rights, we are 
protecting people from harm and discrimination. 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can effectively engage in a discussion with my peers. (SL.5.1b) 
I can determine the main ideas of an informational text based on key details. (RI.5.2) 
I can make inferences using quotes from the text. (RI.5.1) 
I can determine the meaning of content words or phrases in an informational text. (RI.5.4) 
I can explain important connections between people, events, or ideas in a historical, scientific, or technical text accurately. (RI.5.3) 

Supporting Learning Targets Ongoing Assessment 

• I can follow our class norms when I participate in a discussion. 

• I can summarize Articles 2 and 3 of the UDHR.  

• I can use context clues to help me determine the meaning of words.  

• I can visualize what the authors of the UDHR wanted for all people (found in Articles 2 and 3). 

• UDHR note-catchers (for Articles 2 and 3) 

• Anchor charts (for Articles 2 and 3) 

 

Agenda Teaching Notes 

1. Opening 
A. Engaging the Reader: Give One, Get One (10 minutes)  

2. Work Time 
A. Text Structure: Reorienting to the UDHR (5 minutes) 
B. Close Reading: Articles 2 and 3 of the UDHR  

(30 minutes) 
3. Closing and Assessment  

A. Anchor Charts: Summarizing and Sketching: Articles 
2 and 3 (10 minutes) 

B. Debrief (5 minutes) 
4. Homework 

• From this lesson through the end of the unit, the focus is on students using their new close reading and 
word solving skills to more deeply understand the UDHR. You may want to have plain-language 
dictionaries, such as CoBuild, and a list of root words and prefixes, such as the one found at 
http://www.prefixsuffix.com/rootchart.php, readily accessible so that students can use them 
independently. 

• Create heterogeneous groups of four (each group should include some more-ready and less-ready 
readers).  

• In this lesson and Lesson 7, students will become “experts” on 11 specific articles from the UDHR. These 
articles were chosen specifically because they relate thematically to the novel Esperanza Rising, which 
students will read during Units 2 and 3.  

• ELLs may be unfamiliar with some words, such as comparing. 

• In advance: Create eleven charts, one for each of the eleven articles that are listed on the UDHR note-
catcher. Post these around the classroom. Ideally these charts would stay up in the classroom until the 
end of the module. Also, prepare a model of an anchor chart for Article 1 of the UDHR, which you will 
show students during the closing of this lesson. At the top of your chart, state the article in your own 
words. Beneath, draw pictures of what it looks like when this article is upheld and when it is not.  

• Post: Learning targets. 
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Lesson Vocabulary Materials 

primary source, United Nations, introduction, 
preamble, entitled, distinction, origin, liberty, 
security  

• Give One, Get One note-catcher  (see example in supporting materials; students can use this supporting material 
or they can create a page on scrap paper) 

• Chart paper for Our Recommended Rights anchor chart 

• Universal Declaration of Human Rights (from Lesson 1) 

• UDHR note catcher (from Lesson 1; students’ copies and one for display) 

• Close Readers Do These Things anchor chart (begun in Lesson 1) 

• Model Article 1 anchor chart (new; teacher-created) 

• Six charts, each labeled with a specific article number: three for Article 2 and three for Article 3 (add more if your 
class is larger than 24)  
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Opening Meeting Students’ Needs 

A. Engaging the Reader: Give One, Get One (10 minutes) 

• Tell students: “On our mid-unit assessment, you used all your new vocabulary words to explain human rights to someone else. I 
was very impressed with all you knew. Now we are going to dig back in to the UDHR to think about the specific rights that are 
included in this primary source document.” 

• Tell them that they probably already have lots of thoughts about which rights should be included. 

• Ask students to open their journals and divide a page into four boxes (for an example, see the Give One, Get One note-
catcher in the supporting materials; use this if preferred). Tell them: “In the top left box, list some of the rights that should be 
human rights. In the top right box, briefly explain why.”  

• Briefly model if needed. 

• Explain to students the process of Give One, Get One:  

• When instructed, stand and take your note-catcher with you.  

• Circulate, talking to at least three classmates.  

• With each classmate, tell one right that you put on your list, and why you included it.  

• Your classmate will then share with you.  

• If your lists are exactly the same, move on.  

• If your partner has something different on his or her list, write it down. 

• Tell students to begin. As they mill about and talk, circulate to listen in for patterns in their comments and to see whether they 
are able to give reasons to support their opinions.  

• Invite one or two students to share with the whole class. (Collect their Give One, Get Ones and use them to create a chart called 
Our Recommended Rights anchor chart to refer to throughout the module. This does not need to occur during this 
lesson.)  

• Point out the first learning target. Ask students how they did following the class norms during the Give One, Get One (or 
address any issues).  

• Briefly review the remaining learning targets. Tell students that today they will be focusing on specific articles of the UDHR. 
Check for understanding, asking for a thumbs-up or -down about whether students are clear on the targets. Address any 
confusion.  

• Providing an individual 
computer and headphones for 
students who have difficulty with 
a lot of sensory input lets them 
process at their own speed.  

• Consider allowing students to 
draw their observations, ideas, or 
notes when appropriate. This 
allows ELLs to participate in a 
meaningful way. 

• Consider partnering an ELL with 
a student who speaks the same 
home language when discussion 
of complex content is required. 
This can let them have more 
meaningful discussions and 
clarify points in their home 
language.  
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Work Time Meeting Students’ Needs 

A. Text Structure: Reorienting to the UDHR (5 minutes)  

• Ask students to locate their copy of the UDHR and their UDHR note-catcher from Lesson 1 (likely in their folders). 

• Remind them that during Lesson 1, they spent some time noticing how the document is structured. Ask students to 
quickly turn and talk with a partner about what they remember or what they notice now. Invite a few students to share 
out. Listen for the vocabulary they have learned, such as introduction, preamble, or primary source.  

• Tell them that for the next few days, they will focus on some of the specific numbered articles. Ask them to find that part 
of the document. 

• Remind students that each article, or section, identifies a right that the authors of the UDHR believed should be 
afforded all human beings. They’ve already read Article 1 several times (in Lessons 1 and 4).  

• Direct them to their UDHR note-catcher for their notes and sketches about Article 1 (done during Lesson 1). Ask 
students to turn and talk about what Article 1 is about and about the sketches they did. 

• Ask students to draw a box around Article 1. Then have them do the same (one box per article) around Articles 2, 3, 6, 
14, 16, 17, 20, 23, 25, and 26.  

• Tell them: “Readers often break long or hard text into smaller chunks. We are just going to focus on these 11 articles and 
get really smart about them. We will keep coming back to these articles in the coming weeks, as we think about how real 
and fictional characters respond when they face challenges.”  

• Tell them it will be interesting to see if any of these articles match the Recommended Rights list the class just created. 

• While students are working to become 
“experts” on certain articles of the 
UDHR, it is recommended that they 
work in heterogeneous groups 
containing more-ready and less-ready 
readers. 

• When possible, provide text or materials 
in students’ home language. This can 
help them understand materials 
presented in English. 

• Students needing additional supports 
may benefit from partially filled-in 
graphic organizers. 
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Work Time Meeting Students’ Needs 

B. Close Reading: Articles 2 and 3 of the UDHR (30 minutes) 

• Place students in groups of four. Students should remain in their group for the remainder of this class and the next class.  

• Read Article 2 aloud twice, with students following along (this promotes fluency). Do not explain the text. 

• Have students think silently, and then turn and tell a partner, which right(s) they think the article is referring to. Have 
students write their thought(s) next to Article 2 on their copy of the UDHR.  

• Display the UDHR note-catcher. Ask students to share what they remember about how they used this when reading 
Article 1. Listen for comments about reading multiple times, trying to figure out the main idea, asking clarifying 
questions, and sketching. Direct them to the Close Readers Do These Things anchor chart (begun in Lesson 1). 

• Ask students to reread just the first sentence of Article 2, focusing on words or phrases that might help them determine 
what right or promise it is referring to. Have students underline no more than two or three words and share them with a 
partner. Ask a few students to share whole group; have their classmates give a thumbs-up if they chose the same 
word(s).  

• Invite a student who underlined entitled or without distinction to explain why he or she chose those.  

• Probe, coaching students to explain how they used context clues or morphemes to figure out the word meaning. For 
example:  

* “How did you figure out entitled?”  

• Listen for students to point out that since the sentence said “everyone” and “rights,” they figured out that entitled 
probably meant “deserved.” 

• Tell students that for today, they will just focus on this first sentence of Article 2. Ask students to complete their UDHR 
note-catcher for Article 2. Ask them to reread the first sentence. Ask: 

* “What right is this article referring to?”  

* “What specific words help you know that?” 

• Listen for students to list words such as race, color, sex, etc. 

• Ask several text-dependent questions about Article 2, beginning with more basic questions and gradually increasing the 
difficulty:  

* “What features of human beings does Article 2 list?” 

* “What is ‘property’?” 

* “Based on the fact that there is a list of human qualities here, what do you think ‘without distinction of any kind’ 
means?” 

* “The word ‘origin’ here means ‘where someone comes from.’ What does national or social origin mean?” 

• For ELLs, consider providing extra time 
for tasks and answering questions in 
class discussions. They often need more 
time to process and translate 
information. ELLs receive extended time 
as an accommodation on NY State 
assessments.  
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Work Time (continued) Meeting Students’ Needs 

• Call on students to give a brief paraphrase or summary of Article 2. Have them write it in the second column of the 
UDHR note-catcher. 

• Remind students how they made pictures in their mind to help them understand Article 1 and when they completed the 
vocabulary tableaus. Ask students to do the same with Article 2: 

* “What does Article 2 look like?”  

• Give students time to think, talk, and draw. Remind them that it does not matter how good their sketch is; the drawing 
will help them remember the main meaning.  

• Repeat the process for the fourth column of the note-catcher: 

* “What does it look like when Article 2 is not being upheld?” 

• Tell students that for now, they will move on to Article 3. Say: “We just did another close read. Notice how much time we 
spent on just one sentence!”  

• Direct students’ attention to the Close Readers Do These Things anchor chart. Have them briefly turn and talk about 
how they are doing. Ask whether anyone wants to add things to the chart:  

* “What else do readers do when they are reading closely?”  

• Direct students to Article 3. Repeat the close reading process: 

1. Read Article 3 aloud twice, with students following along. Do not explain. 

2. Students think silently, then turn and talk. 

3. Students write their thought(s) next to Article 3 on their copy of the UDHR.  

4. Students reread Article 3, focusing on words or phrases that might help them determine what right or promise it is 
referring to.  

5. Have several students share out.  

• Invite a student who underlined liberty or security to explain why he or she chose those words.  

• Probe, coaching students to explain how they used context or morphemes:  

* “What root does the word security have in it?” 

• Ask:  

* “What right or promise is Article 3 referring to? What specific words help you know that?” 

• Chunking the text helps those who have 
difficulty processing and transferring a 
lot of language at once. If appropriate, 
have some students focus just on the 
first sentence of Article 2, since those 
ideas are most relevant in this module. 
More advanced students may work with 
both sentences.  
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Work Time (continued) Meeting Students’ Needs 

• Ask several text-dependent questions about Article 3, beginning with more basic questions and gradually increasing the 
difficulty:  

* “What does it mean to have the ‘right to life’?”  

* “What is the difference between liberty and security?”  

• Ask students to work with a partner to paraphrase or summarize Article 3. Ask them to sketch: 

• “What does Article 3 ‘look like’? What does it look like when this right is not upheld?”  

 

Note: Some students may connect this phrase to the pro-life political perspective; help students understand the more 
basic meaning of this term in the context of the UDHR. 

• The drawing of words and concepts 
helps students explore their own 
thinking and clarify meanings. 
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Closing and Assessment Meeting Students’ Needs 

A. Anchor Charts: Summarizing and Sketching: Articles 2 and 3 (10 minutes) 

• Show students the Model Article 1 anchor chart that you created. At the top, you have stated the 
article in your own words. Beneath, you have drawn pictures of what it looks like when this article is 
upheld and when it is not. Connect your model chart with what they have written on their UDHR 
note-catchers. 

• Direct students’ attention to the multiple anchor charts for Articles 2 and 3. Invite them to choose one 
article and go stand by that chart, making sure there are relatively even numbers of students at each 
chart. 

• Once students are clustered by charts, ask:  

* “How would you put this article in your own words?” Allow students to discuss and put their ideas 
on the chart. Then ask students to share their sketches and choose an example and non-example 
to put on the chart. 

• Providing the criteria list already written for students who 
have trouble copying from the board allows them to stay 
focused on the criteria. 

• Providing the learning targets written individually for 
students who have difficulty processing information on the 
board allows them to stay focused. 

B. Debrief (5 minutes) 

• Using the Fist to Five protocol, ask students to rate themselves on meeting each learning target. Take 
note of any students who rate themselves below a 4 to check in with them individually later. 

• Ask students to return to complete an exit ticket on a sticky note:  

* “One human right I learned more about today is …”  

• Collect this as an ongoing assessment.  

• Providing a sentence stem already written on the sticky 
note allows students who have difficulty writing to 
participate in a timely fashion. 

Homework Meeting Students’ Needs 

• If you did not finish your UDHR note-catcher for Articles 2 and 3 in class, finish these for homework.  

• Talk with someone at home about the human rights you learned about today. Which do you think is 
most important? Why?  
 

Note: Use students’ Give One, Get Ones to create an Our Recommended Rights anchor chart to refer to 
throughout the module. 
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RIGHTS REASONS 
My thinking . . . My thinking . . . 

My classmates’ thinking . . . My classmates’ thinking . . . 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can effectively engage in a discussion with my peers. (SL.5.1b)  
I can determine the main ideas of an informational text based on key details. (RI.5.2)  
I can determine the meaning of content words or phrases in an informational text. (RI.4)  
I can explain important connections between people, events, or ideas in a historical, scientific, or technical text accurately. (RI.5.3) 

Supporting Learning Targets Ongoing Assessment 

• I can follow our class norms when I participate in a discussion.   

• I can summarize articles of the UDHR (choices: 6, 14, 16, 17, 20, 23, 25, or 26).    

• I can use context clues to help me determine the meaning of words.  

• I can visualize what the authors of the UDHR wanted for all people. 

• UDHR articles anchor charts 

• Exit ticket  

 

Agenda Teaching Notes 

1. Opening 
A. Engaging the Reader and Reviewing Key Vocabulary 

(5 minutes)    
2. Work Time  

A. Jigsaw Protocol, Part 1: Expert Groups on Articles 6, 
14, 16, 17, 20, 23, 25, 26 of the UDHR (25 minutes)  

B. Jigsaw Protocol, Part 2: Mixed Article Groups Sharing 
Our Expertise (10 minutes)    

C. Anchor Charts (15 minutes)   
3. Closing and Assessment    

A. Debrief (5 minutes) 
4. Homework 

• This lesson builds directly on Lesson 6. Students continue to read closely, with increasing 
independence, to build and share expertise about additional articles from the UDHR. 

• In advance, think through the grouping of students for this lesson. Students will become an expert on 
two or three articles from the UDHR by working with others who have the same articles. These initial 
groups might be homogeneous, with readers of similar readiness grouped together, so that you can 
provide additional scaffolding to those who need it or enable students of like readiness to support each 
other. Once students have read their own assigned articles, they will transition to share their learning 
with another group consisting of students from each expert group. These should be heterogeneous 
groups, with readers of different readiness together. The first group should be called the “article experts 
group,” and the second group should be called the “mixed article group.” 

• Review: The Jigsaw, Helping Students Read Closely, and Fist to Five protocols (see Appendix 1). 

• Post: Learning targets; anchor charts for each of the new articles around the room, along with the ones 
from the day before. Ideally these charts would stay up in the classroom until the end of the module.  
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Lesson Vocabulary Materials 

primary source, United Nations, endowed, 
entitled, distinction, origin, liberty, 
security 

• Our Recommended Rights anchor chart (new; teacher-created) 

• Universal Declaration of Human Rights (from Lesson 1) 

• UDHR note-catcher (from Lesson 2; students’ copies) 

• Close Readers Do These Things anchor chart (begun in Lesson 1) 

• UDHR Article anchor charts (11 total; a separate chart for each of these Articles: 1, 2, 3, 6, 14, 16, 17, 20, 23, 
25, 26)  (11 total) (new; teacher-created) 

• Becoming Experts on the UDHR (Readers 1, 2, 3, and 4)  

 

Opening Meeting Students’ Needs 

A. Engaging the Reader and Reviewing Key Vocabulary (5 minutes)  

• Remind the class that when you left off yesterday, they had read closely and made charts about Articles 2 and 3 of the UDHR. 
Today they will continue this process in groups, becoming experts on more articles.  

• Briefly review the learning targets. Students should notice that the targets are nearly the same as yesterday. Check for 
understanding, asking for a thumbs-up or -down about whether students are clear on the targets. Address any confusion.  

• Orient students to the Our Recommended Rights anchor chart. Say:  

* “I made this after looking at the work you did at the start of the lesson yesterday when you were talking with partners 
about what we thought should be included in the UDHR. Which rights from our list did we find in the UDHR articles we read 
yesterday?”  

• Ask students to quickly Turn and Talk with a partner. Then invite a few to quickly share out. Ask:  

* “What words did we find that help us to understand those articles?”  

• Listen for students to list words like: “endowed,” “entitled,” and “distinction.” Review the definitions of these three terms 
quickly.  

• Modeling the protocol with your 
own fingers gives students a 
visual reference. Consider 
having a visual chart for the 
meaning of each level of Fist to 
Five.  

 

5-A-1095



 

 

GRADE 5: MODULE 1: UNIT 1: LESSON 7 
Close Reading:  

Becoming Experts on Specific Articles of the UDHR 
 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. NYS Common Core ELA Curriculum  •  G5:M1:U1:L7  •  July 2013  •  3 
 

 

Work Time Meeting Students’ Needs 

A. Jigsaw Protocol, Part 1: Expert Groups on Articles 6, 14, 16, 17, 20, 23, 25,    
 26 of the UDHR (25 minutes)  

• Gather students in their article expert groups to become experts on specific articles.   

• Ask students to locate their copies of the Universal Declaration of Human Rights and their UDHR 
note-catcher. Reorient them to the articles they drew boxes around during Lesson 6.  

• Show students where they can access plain-language dictionaries, like CoBuild, either in the classroom or 
online. 

• Distribute the appropriate worksheet to each group: Becoming Experts on the UDHR: Reader 1, 
etc. (The Reader 1 sheet is appropriate for your group of least-ready readers.) 

• Ask students to follow the Close Readers Do These Things anchor chart suggestions for their two 
articles. Tell them these instructions are on their worksheet:  

• Read their articles slowly at least twice.   

• Reread, annotate, and underline key vocabulary.  

• Read again to summarize: “What right is this article referring to?”  

• Read again to answer the specific questions.  

• Sketch the right kept and broken.  

• Give students about 20 minutes for independent reading and thinking. Unless you are working directly 
with a group (perhaps the Reader 1 group), circulate to support. Help students use the CoBuild dictionary 
if needed, but encourage the use of context clues.  

• After 20 minutes, ask students to compare answers with the members of their group. Give them about 5 
minutes for this sharing. 

• The Jigsaw protocol lets small groups engage in an 
effective, time-efficient comprehension of a longer 
text. In advance, think through the grouping of 
students for this lesson. Students will become an 
expert on two or three articles from the UDHR by 
working with others who have the same articles. 
These initial groups might be homogeneous, with 
readers of similar readiness grouped together, so 
that you can provide additional scaffolding to those 
who need it or enable students of like readiness to 
support each other. Once students have read their 
own assigned articles, they will transition to share 
their learning with another group consisting of 
students from each expert group. These should be 
heterogeneous groups, with readers of different 
readiness together. The first group should be called 
the “article experts group,” and the second group 
should be called the “mixed article group.”  

• Allow for variability in reading pace. Not all 
students need to complete Article 26. Students who 
finish early may self-select additional articles to 
read.  

• Some ELLs might benefit from reading the text in 
their native language or seeing some key details 
highlighted in the text. 

• Use thoughtful grouping by placing ELLs with 
native speakers of English who will provide models 
of language. 

• Peer collaboration helps students to become 
experts on their topic. Some students may be given 
prompts to orally address their task: “Three key 
words in my text were …” or “The main gist of my 
section was …”  
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Work Time Meeting Students’ Needs 

B. Jigsaw Protocol, Part 2: Mixed Article Groups Sharing Our Expertise (10 minutes)  

• Now arrange students in their mixed article groups, with groups consisting of one Reader 1, one 
Reader 2, etc. Use a timer to give the groups 10 minutes to share what they learned.  

• Tell students that, as their peers explain each article, they should fill in the UDHR note-catcher with 
a summary only (about 2 minutes each). They do not have to write out the answers to other groups’ 
questions or copy the other person’s sketches.   

 

C. Anchor Charts (10 minutes) 

• Point out the charts for the 11 articles around the room. Remind students that they have already 
summarized and sketched on the charts for Articles 1 (teacher model) and Articles 2 and 3 (in Lesson 
6). Now they will do the same for the articles they read today.  

• Ask students to go and stand by one of the articles they became an expert on today. Be sure that 
approximately the same number of students is at every blank chart.  

• Once students are clustered by charts, ask:  

* “How would you describe this article in a phrase?”  

* “What would it look like when the right described in this article is kept? Choose one image you all 
agree on and sketch it on the anchor chart.”  

* “List two or three words in this article that seem important.”  
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Closing and Assessment Meeting Students’ Needs 

A. Debrief (5 minutes) 

• Ask students to complete an exit ticket on a sticky note:  

* “I used to think that human rights … but now I know that …”  

• Model if necessary.  

• Collect this as an ongoing assessment.  

• Providing a sentence stem already written on the sticky 
note allows students who have difficulty writing to 
participate in a timely fashion.  

Homework Meeting Students’ Needs 

• Show someone at home your completed UDHR note-catcher and explain the human rights you have 
learned about. Ask which of these rights seem familiar to your listener and which surprise him or her.  

• Choose one article of the UDHR that has been most interesting to you. Read it out loud. Explain that 
right. Show the person your sketches about what it looks like when this right is kept and broken.  

• Teach this person three to five new words you have learned. Make flash cards and explain this 
process. How do flash cards help you as a reader? 
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Reader 1: UDHR Articles 6 and 26   
 
For each of your articles, use close reading as we have been practicing:  
1. Read the article slowly twice.  
2. Reread, annotate, and underline key vocabulary.  
3. Read the article again to summarize the right. 
4. Read the questions below, then reread the article to answer the questions.  
5. Fill in the UDHR note-catcher: summarize, then sketch the right kept and broken. 
 
1. What is “the law?” 

 
 
2. Why does everyone have the right to be “recognized before” or recognized by the law? 

 
 
3. What does the phrase “These rights may not be invoked in the case of …” mean?  
        Explain how you figured this out using context clues or the word root.  

 
 
4. What is Article 26 mostly about? What words are most important for understanding this article, and why?  
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Name:  

Date:  
 

Reader 2: Articles 14, 16, and 26    
 
For each of your articles, use close reading as we have been practicing:  
1. Read the article slowly twice.  
2. Reread, annotate, and underline key vocabulary.  
3. Read the article again to summarize the right. 
4. Read the questions below, then reread the article to answer the questions.  
5. Fill in the UDHR note-catcher: summarize, then sketch the right kept and broken. 
 

1. What is persecution? 

 

2. Who has the right to marry?  

 

3. What does it mean to “have the right to marry and to found a family”?  
Explain how you figured this out using context clues or the word root.  

 

4. Who gets to decide who gets married? Cite phrases from the text that helped answer this.   

 

5. What is Article 26 mostly about? What words are most important for understanding this article, and why? 
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Date:  

 
Reader 3: Articles 17, 25, and 26    
For each of your articles, use close reading as we have been practicing:  
1. Read the article slowly twice.  
2. Reread, annotate, and underline key vocabulary.  
3. Read the article again to summarize the right. 
4. Read the questions below, then reread the article to answer the questions.  
5. Fill in the UDHR note-catcher: summarize, then sketch the right kept and broken. 
 

 

1. What does the word deprived mean (in Article 17)? 

 
 
2. What does the word association mean (in the context of Article 17)? Explain how you figured this out using context clues or 

the word root.  

 
 
3. Article 25 mentions a standard of living. What does this mean, and what specific types or care are included? 

 
4. What is Article 26 mostly about? What words are most important for understanding this article, and why?  
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Name:  

Date:  

 
Reader 3: Articles 20, 23, and 26 
For each of your articles, use close reading as we have been practicing:  
1. Read the article slowly twice.  
2. Reread, annotate, and underline key vocabulary.  
3. Read the article again to summarize the right. 
4. Read the questions below, then reread the article to answer the questions.  
5. Fill in the UDHR note-catcher: summarize, then sketch the right kept and broken. 
 

 

1. What does peaceful assembly mean?  

 

 

2. What might the word association mean in Article 20? Explain how you figured this out using context clues or the word root.  

 

 

3. In Article 23, what does the word just mean? Explain how you figured this out using context clues or the word root.?  

 

 

4. What is Article 26 mostly about? What words are most important for understanding this article, and why?  
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can use quotes to explain the meaning of informational texts. (RI.5.1)  
I can compare and contrast multiple accounts of the same event or topic. (RI.5.6)  
I can use common Greek and Latin affixes (prefixes) and roots as clues to help me know what a word means. (L.5.4)  
I can write for a variety of reasons. (W.5.10) 

Supporting Learning Targets Ongoing Assessment 

• I can explain why certain words in the original UDHR are repeated.  

• I can compare the original UDHR, the Plain Language Version, and my own summaries of specific 
UDHR articles by focusing on specific word choice.  

• I can skim and scan the original UDHR looking for repeated words. 

• Vocabulary flash card baggies  

• UDHR rewrites  

• Opinion writing (journal entry) 

 

Agenda Teaching Notes 

1. Opening    
A. Engaging the Reader: (5 minutes)    
B. Interactive Words (10 minutes)  

2. Work Time  
A. Repeated Words and Phrases in the UDHR: Why Do 

They Matter? (15 minutes)  
B. Word Choice and Meaning: Comparing the Original 

UDHR to the Plain Language Version (20 minutes)  
3. Closing and Assessment  

A. Opinion Writing: What Is Lost and Gained in the 
Plain Language Version? (10 minutes)  

4. Homework 

• The Interactive Words activity helps students socially construct meaning. There is no “right” 
arrangement of the words/arrows, etc. It is being used in this lesson as quick review, but by adding a 
writing component in which students explain their reason, it could become deeper learning or even an 
assessment.  

• Interactive Words is transferable across the day; use it in any area in which students are learning new 
words. You might consider laminating the arrow/equals cards found in the supporting materials for this 
lesson and storing them for other activities.  

• Review: Write-Pair-Share protocol (see Appendix 1). 

• Post: Learning targets. 
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Lesson Vocabulary Materials 

analyze, versions, plain, proclaim, impart, 
promote, indispensable, aspiration, quote, 
universal 
 
Note: Do NOT define universal in advance, 
since students spend work time considering the 
morphology of this key term. 

• Universal Declaration of Human Rights (from Lesson 1) 

• UDHR note catchers (from Lessons 1, 6, and 7; student copies, completed) 

• Index cards (additional, for students’ vocabulary flash cards) 

• Interactive Words symbols (see supporting materials) 

• Vocabulary flash cards (begun in Lesson 3; student-created on index cards) 

• Universal Declaration of Human Rights—Plain Language Version (one per student) 

• Sticky notes (one small packet per pair) 

• Document camera 

 

Opening Meeting Students’ Needs 

A. Engaging the Reader (5 minutes) 

• Ask students to share with a partner how it went explaining the complex Universal Declaration of Human Rights to someone 
at home.  

• Ask a student to read aloud the first learning target: 

* “I can explain why certain words in the UDHR are repeated.”  

• Underline or circle the word repeated. Ask students to explain the meaning of the word, pointing out the prefix re- and that it 
means “again.”  

• Ask a student to read aloud the second learning target: “I can compare the original UDHR, the Universal Declaration of 
Human Rights—Plain Language Version, and my own summaries of specific UDHR articles.”  

• Remind students how challenging the original UDHR is, and how hard they have been working to really understand the 
words and ideas. Say:  

* “After reading closely, annotating some of the articles in the UDHR, and trying to explain an article at home, why might 
we want to rewrite it in simpler language?”  

• Invite a few students to share out, making sure their responses include the need for everyone to be able to understand the 
articles.  

• Use vocabulary learning 
strategies: prefixes, root words, 
suffixes, cognates, and context 

• ELL language acquisition can be 
facilitated by interacting with 
native speakers of English who 
provide models of language.  

5-A-1106



 

 

GRADE 5: MODULE 1: UNIT 1: LESSON 8 
Summarizing Complex Ideas:  

Comparing the Original UDHR and the “Plain Language” Version 
 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. NYS Common Core ELA Curriculum  •  G5:M1:U1:L8  •  July 2013  •  3 
 

 

Opening Meeting Students’ Needs 

B. Interactive Words (10 minutes)  

• Tell students that they are going to do a brief activity to continue to build their knowledge about vocabulary in the UDHR.  

• Ask students to partner up. One partner should get his or her voabulary flash cards and take out the flash cards. 

• Distribute the Interactive Words symbols (in supporting materials) and a small packet of sticky notes.  

• Ask students to use the symbols and arrange their flash cards on their desktops in an order that shows the relationships 
between the words. They can add words and symbols on sticky notes as needed. For example, they might arrange “fundamental 
+ right = dignity.” Students should use all of their flash cards but do not need to use all of their symbols. 

• Once completed, have students look at another pair’s work. Ask partners to explain their arrangement to the other set of 
partners. 

• Ask students to store the symbols in their flash card baggies. Use this activity whenever you have some free time. 

• This activity appeals to visual 
and spatial learners. 
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Work Time Meeting Students’ Needs 

A. Repeated Words and Phrases in the UDHR: Why Do They Matter? (15 minutes) 

• Make sure every student has a copy of the full original UDHR. Distribute clean copies if necessary. Also be sure they 
have their UDHR note-catchers from previous lessons 

• Place students in pairs. Set purpose. Tell students that readers approach text differently depending on their purpose. 
Say: “During most of this unit, we have been reading very slowly, closely, and deliberately, taking time to try to 
understand every single word. Today, I am going to ask you to do something else: ‘skim and scan.’”   

• Ask a student to remind the class what it means to “skim and scan”: to read very quickly looking for something specific. 
If necessary, place the original UDHR on the document camera and briefly model moving a finger quickly across the 
page to show “skimming.”   

• Give students 2 to 3 minutes to work individually to skim all 30 articles, looking for repeated words or phrases. Remind 
them that the purpose is not to understand everything, but to find words that show up over and over.  

• Ask students to talk with a partner about the repeated words they found.  

• Ask students to remain with their partner but to listen as a whole group. Project a copy of the UDHR and ask the class to 
notice which words are repeated often. Likely many students will notice repetitions such as everyone, no one, without 
limitation, or without discrimination.  

• Ask:  

* “What was the purpose of including these words and phrases and repeating them so often?”  

• Have students Write-Pair-Share in response to this question.  

• During the “share,” be sure to discuss that the authors crafted the document to emphasize the idea of universal.  

• Linger on this word, since it carries the central message of the UDHR. Ask:  

* “What does ‘universal’ mean?”  

• Use the concept of word roots and morphemes to further explore the word’s morphology:  

* “What other word that you know do you see in the word ‘universal’?”  

• Students likely will say “universe.” Ask: 

* “And what does universe mean?”  

• Students likely will refer to the physical universe, a vast space, “the entire universe.”  

• Probe, focusing on the fact that words often have various meanings:  

* “In the UDHR, when the authors use the word universal, what meaning do they intend? Are they referring to the 
physical universe, planets, galaxies, etc.?”  

• For ELLs, consider providing extended 
time for tasks and answering questions 
in class discussions. 

• Defining key verbs for learning actions 
(e.g., introduction and skim) helps 
ELLs and other struggling learners 
understand and engage more fully in 
the task. 

• Physically demonstrating key verbs 
(e.g., showing how to skim by running 
your finger across a page of text) 
reinforces definitions. 

• Some vocabulary is not academic or 
domain- specific, and students may 
benefit from instruction or review: 
original, simple, without, everyone, no 
one. 

• When possible, provide text or 
materials in students’ home language. 

• Provide ELLs bilingual word-for-word 
translation dictionaries or online 
translation sources such as Google 
Translate to assist with comprehension.  
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Work Time (continued) Meeting Students’ Needs 

• Invite students to turn and talk. Then have a few share out. Drawing on their thinking to the extent possible, guide the 
class to realize that the authors of the UDHR sought to emphasize that human rights have no exceptions.  

• Point out to students the al ending in universal: “The al at the end of this word is a common way to signal an adjective. 
So universal describes human rights.”  

• Invite them to add notes in the example/non-example boxes to clarify what is meant by universal human rights.  

• Point out to students how good they have gotten at building a full understanding of a word by considering it in depth 
across many days. 
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Work Time Meeting Students’ Needs 

B. Word Choice and Meaning: Comparing the Original UDHR to the Plain Language Version (20 minutes)  

• Share with students that the authors of the UDHR wanted everyone on the planet to know, understand, and honor the 
rights described in the document. Invite them to consider the importance of being able to explain the ideas embodied in 
this document in simple language that anyone could understand and embrace.  

• Tell students that many organizations have simplified the UDHR to make it easier to understand. Today, they will look 
at one of those simpler versions, called the Plain Language Version. Explain that plain in this context means “simple.”  

• Distribute the Universal Declaration of Human Rights—Plain Language Version to each student. Ask them to skim the 
document looking for repeated words or phrases, as they did with the original. Then, as before, invite them to turn and 
talk. (Likely they will notice similar phrases, such as “everyone” or “nobody.”)   

• Remind students how they “chunked” the UDHR by putting boxes around specific articles the class would focus on. Ask 
students to do the same with their Plain Language Version: Draw one box per article around the same 11 articles: 1, 2, 3, 
6, 14, 16, 17, 20, 23, 25, and 26.  

• Ask students to focus on one or two articles (likely the ones they became “experts” on in Lesson 7, but they may choose 
any). Invite them to talk with a partner about the comparisons:  

* “What words are the same?”  

* “What words are different?”  

• Ask:  

*    “Do you think this Plain Language Version is better or worse than the original? Why?”  

• Many students likely will say they think the Plain Language Version is easier. (They may even express frustration about 
why they didn’t get to read this easier document in the first place.) Some may comment that they liked the original 
because it was much more detailed.   

• Tell students that simplified versions serve a purpose, making harder things easier to understand. Authors must choose 
words carefully, because anything changed from one version to another runs the risk of losing some of the original 
meaning.   

• Ask pairs to choose one or two specific articles to focus on for the next task.  

• Ask them to consider:  

* “What is gained in the Plain Language Version? In other words, how is it better?”  

• Invite students to Think-Pair-Share. During the sharing, probe them to provide examples of words or phrases from 
specific articles.  

• Consider partnering an ELL with a 
student who speaks the same home 
language when discussion of complex 
content is required. This can allow 
them to have more meaningful 
discussions and clarify points in their 
home language. 

• Providing choice and extensions 
naturally differentiates based on 
students’ readiness and interest. 

• If appropriate, coach ELLs or 
struggling readers to choose shorter 
articles. To stretch stronger readers, 
encourage them to choose different 
articles than the 10 the class has been 
reading closely.  
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Work Time (continued) Meeting Students’ Needs 

• Then ask:  

* “What is lost in the Plain Language Version? In other words, how is it worse?”  

• Invite them again to Think-Pair-Share. During the sharing, probe them to provide examples of words or phrases from 
specific articles.  

• Ask students to get out their UDHR note-catcher, if they haven’t already. Invite them to either revise their 
paraphrase/ summary of an article or to add in key words from the original that they now think are particularly 
important for carrying the meaning of the article.  
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Closing and Assessment Meeting Students’ Needs 

A. Opinion Writing: What Is Lost and Gained in the Plain Language Version? (10 minutes) 
• Ask students to draw a line underneath their last journal entry and copy the question: 

* “What is gained in the Plain Language Version of the UDHR? What is lost?”  

• Tell them that they may focus just on one article or write about the document more broadly. Either 
way, they should use quotes from the original UDHR and the Plain Language Version as evidence for 
their answer.  

• If time permits, ask students to share their writing with a partner.  

• Consider allowing students to draw their observations, 
ideas, or notes when appropriate. 

• Be aware that vocabulary can be overwhelming for some 
ELLs. They may be working on basic word meaning, and 
that is appropriate. 

Homework Meeting Students’ Needs 

• Show someone at home both versions of the UDHR: the original and the Plain Language Version. Talk 
with that person about which version you prefer, and why. What is gained and lost when an original 
primary source (historical document) is simplified? What does the phrase “lost in translation” mean?  
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1  When children are born, they are free and each should be treated in the same way. They have reason and 
conscience and should act towards one another in a friendly manner. 

2  Everyone can claim the following rights, despite  

- a different sex 

- a different skin color 

- speaking a different language 

- thinking different things 

- believing in another religion 

- owning more or less 

- being born in another social group 

- coming from another country 

It also makes no difference whether the country you live in is independent or not. 

3  You have the right to live, and to live in freedom and safety. 

4  Nobody has the right to treat you as his or her slave and you should not make anyone your slave. 

5  Nobody has the right to torture you. 

6  You should be legally protected in the same way everywhere, and like everyone else. 

7  The law is the same for everyone; it should be applied in the same way to all. 

8 You should be able to ask for legal help when the rights your country grants you are not respected. 

9 Nobody has the right to put you in prison, to keep you there, or to send you away from your country unjustly, or 
without good reason. 

10 If you go on trial this should be done in public. The people who try you should not let themselves be influenced 
by others. 
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11  You should be considered innocent until it can be proved that you are guilty. If you are accused of a crime, you 
should always have the right to defend yourself. Nobody has the right to condemn you and punish you for 
something you have not done. 

12  You have the right to ask to be protected if someone tries to harm your good name, enter your house, open your 
letters, or bother you or your family without a good reason. 

13  You have the right to come and go as you wish within your country. You have the right to leave your country to go 
to another one; and you should be able to return to your country if you want. 

14  If someone hurts you, you have the right to go to another country and ask it to protect you. You lose this right if 
you have killed someone and if you, yourself, do not respect what is written here. 

15  You have the right to belong to a country and nobody can prevent you, without a good reason, from belonging to 
a country if you wish. 

16  As soon as a person is legally entitled, he or she has the right to marry and have a family. In doing this, neither 
the color of your skin, the country you come from nor your religion should be impediments. Men and women 
have the same rights when they are married and also when they are separated. Nobody should force a person to 
marry. The government of your country should protect you and the members of your family. 

17  You have the right to own things and nobody has the right to take these from you without a good reason. 

18 You have the right to profess your religion freely, to change it, and to practice it either on your own or with other 
people. 

19 You have the right to think what you want, to say what you like, and nobody should forbid you from doing so. You 
should be able to share your ideas also—with people from any other country. 

20 You have the right to think what you want, to say what you like, and nobody should forbid you from doing so. You 
should be able to share your ideas also—with people from any other country. 

5-A-1118



 

 

GRADE 5: MODULE 1: UNIT 1: LESSON 8 
Universal Declaration of Human Rights –  

Plain Language Version 
 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. NYS Common Core ELA Curriculum  •  G5:M1:U1:L8  •  July 2013  •  15 
 

 

21  You have the right to take part in your country’s political affairs either by belonging to the government yourself 
or by choosing politicians who have the same ideas as you. Governments should be voted for regularly and voting 
should be secret. You should get a vote and all votes should be equal. You also have the same right to join the 
public service as anyone else. 

22 The society in which you live should help you to develop and to make the most of all the advantages (culture, 
work, social welfare) which are offered to you and to all the men and women in your country. 

23 You have the right to work, to be free to choose your work, to get a salary which allows you to support your family. If 
a man and a woman do the same work, they should get the same pay. All people who work have the right to join 
together to defend their interests. 

24 Each work day should not be too long, since everyone has the right to rest and should be able to take regular paid 
holidays. 

25 You have the right to have whatever you need so that you and your family: do not fall ill or go hungry; have clothes 
and a house; and are helped if you are out of work, if you are ill, if you are old, if your wife or husband is dead, or if 
you do not earn a living for any other reason you cannot help. Mothers and their children are entitled to special 
care. All children have the same rights to be protected, whether or not their mother was married when they were 
born. 

26 You have the right to go to school, and everyone should go to school. Primary schooling should be free. You should 
be able to learn a profession or continue your studies as far as you wish. At school, you should be able to develop all 
your talents, and you should be taught to get on with others, whatever their race, religion, or country they come 
from. Your parents have the right to choose how and what you will be taught at school. 

27 You have the right to share in your community’s arts and sciences, and any good they do. Your works as an artist, 
writer, or a scientist should be protected, and you should be able to benefit from them. 

28 So that your rights will be respected, there must be an “order” which can protect them. This “order” should be local 
and worldwide. 

29 You have duties toward the community within which your personality can only fully develop. The law should 
guarantee human rights. It should allow everyone to respect others and to be respected. 

30 In all parts of the world, no society, no human being, should take it upon her or himself to act in such a way as to 
destroy the rights which you have just been reading about. 

 
 
This plain language version is given only as a guide. For an exact rendering of each principle, refer students to the original. 
This version is based in part on the translation of a text prepared in 1978 for the World Association for the School as an 
Instrument of Peace, by a research group of the University of Geneva, under the responsibility of Professor L. Massarenti. In 
preparing the translation, the group used a basic vocabulary of 2,500 words in use in the French-speaking part of Switzerland. 
Teachers may adopt this methodology by translating the text of the Universal Declaration in the language in use in their 
region. 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can determine the main idea(s) of an informational text based on key details. (RI.5.2) 
I can explain important connections between people, events, or ideas in an informational text accurately. (RI.5.3) 
I can determine the meaning of content words or phrases in an informational text. (RI.5.4) 

Supporting Learning Targets Ongoing Assessment 

• I can explain the connections between people and events in “Teaching Nepalis to Read, Plant, and Vote.”  

• I can use context clues to help me determine the meaning of new words.  

• Students’ annotated text of “Teaching Nepalis to Read, 
Plant, and Vote” 

 

Agenda Teaching Notes 

1. Opening 
A. Engaging the Reader (5 minutes) 

2. Work Time 
A. First Read of Paragraphs 1–5: What Is This 
Firsthand Account About? (15 minutes) 

B. Second Read of Paragraphs 1–5: Annotating for 
Vocabulary Related to Human Rights (10 minutes) 

C. First and Second Read of Remaining Three Chunks 
of Text (25 minutes) 

3. Closing and Assessment 
A. Debrief (5 minutes) 

4. Homework 

• This lesson helps students understand the “So what?” of the UDHR: People all over the world still face 
human rights challenges.  

• This is students’ first opportunity to apply the concept of human rights to people and events in a text. It 
lays the foundation for students’ ability to analyze similar issues throughout their study of the novel 
Esperanza Rising in Units 2 and 3.  

• Encourage them to make connections back to the UDHR throughout their analysis. (Students will study 
this text across two days; in Lesson 10, they will work directly with the UDHR and their note-catcher.) 

• Review: Vocabulary strategies and Write-Pair-Share and Fist to Five protocols (see Appendix 1). 

• Post: Learning targets. 

 

Lesson Vocabulary Materials 

evidence, cite, justify, human rights, 
firsthand accounts 

• “Teaching Nepalis to Read, Plant, and Vote” (one per student) 

• Close Readers Do These Things anchor chart (begun in Lesson 1) 
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Opening Meeting Students’ Needs 

A. Engaging the Reader (5 minutes) 

• Read the first learning target aloud to students, circling or underlining the word explain. Point out to students that today 
their will be reading a different type of informational text, and one of their first goals will be simply to understand and 
explain who is involved and what happened. 

• Read the second learning target aloud to students, circling or underlining the words cite and firsthand accounts. Discuss 
each word separately, inviting students to give synonyms for these words. Explain to students that they apply the 
concepts from the UDHR to firsthand accounts: real stories about real people.  

• Circle or underline the words upheld and challenged. Invite students to turn and talk about what they think these two 
words mean. (They might figure out upheld from “uphold,” which they learned earlier.) Ask a few students to share out 
and write the definition above or under the two words.  

• If students do not mention this on their own, help them see the connection between these two terms and their graphic 
organizer: Upheld means that the UDHR right is being honored, and challenged means that it is not.  

• Point out that as students do their close reading, their main purpose will be to think about how this firsthand account 
relates to the UDHR, specifically whether or not the people’s human rights were upheld or challenged, and how they 
responded.  

• Read the third learning target aloud. As they read, students will be looking for new words, as they did in the UDHR, to 
help them understand the meaning of text.  

• Ask students to briefly turn and talk to a partner: 

* “What are some of the human rights you remember from the UDHR?” 

• ELL language acquisition is 
facilitated by interaction with 
native speakers of English who 
provide models of language.  

• Consider posting nonlinguistic 
symbols (i.e., thumbs-up sign for 
upheld or an X for challenged) with 
key words in the learning targets to 
aid ELLs with comprehension.  
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Work Time Meeting Students’ Needs 

A. First Read of Paragraphs 1–5: What Is This Firsthand Account About? (15 minutes) 

• Distribute “Teaching Nepalis to Read, Plant, and Vote” to each student. Tell them that today they will “chunk” this longer 
text, reading it in shorter sections and thinking about each section. Point out that until now, they have been reading UDHR 
articles: short, difficult bits of text. Today they will read longer text. 

• Read the first five paragraphs aloud once, with students following along to support fluency.  

• Remind students of the close reading routine they have been practicing throughout this unit. Direct them to the Close 
Readers Do These Things anchor chart (begun in Lesson 1).  

• Tell them that they will do the same sort of process today with this text, although it is longer and may require some different 
approaches. Point out that the steps they listed are not a “formula”: The main goal of reading closely is to pay careful 
attention to text, rereading and continuing to think about it more precisely.  

• Encourage students to “have a go” with the first paragraph. Ask them to reread this paragraph on their own, annotating for 
gist and writing clarifying questions in the margins as they need to. You might prompt them by asking: 

* “What is this first paragraph mostly about?” 

• Have students turn and talk with a partner about their annotations and questions. As students talk in pairs, circulate to 
listen in and gauge students’ understanding. Prepare to address any misconceptions in a brief think-aloud.  

• Refer to strong comments made or questions that came up repeatedly during students’ partner talk (for example: “I heard 
Jasmine say … which made a lot of sense to me, since the text says …”).  

• Focus in on the hard names that appear in the first paragraph:  

* “I overheard several of you asking questions about the people’s names.”  

• Invite a student to think aloud about what he or she figured out about the names. If no students are prepared to do this, 
model briefly how to refer to the text to seek answers to clarifying questions. Think aloud:  

* “The names confused me, too. I had never seen names like this before. But I started by just asking myself: ‘What is this 
about? It says here that this boy wasn’t allowed to go to school. And when I look back at the title, I see the word ‘Nepali.’ 
That word is like a word of a country I know: Nepal, which is near India. So I figured out that they are from Nepal. I decided 
not to worry too much about the names, but just underline the three people: a man named Bishnu, his son Dinesh, and 
Dinesh’s wife. I get that they are a family. I think that’s all I really need to know about their names, so I’m going to read on.”  

• If needed and if possible, consider 
providing ELLs firsthand accounts 
in their home language and 
partnering them with another 
student who speaks their home 
language.  

• As a scaffold, this longer text has 
been broken into sections. This 
models for students (and teachers) 
how to chunk text.  

• Struggling readers benefit from a 
clear purpose and narrowed focus. 
Consider numbering the paragraphs 
and asking struggling readers to 
focus in on one paragraph in each 
section that carries a great deal of 
meaning related to human rights 
(Paragraphs 2 or 3, Paragraph 6, 
etc.). 

• If necessary, ask students to first 
focus on just one person in this 
story: Bishnu, Dinesh, or Ratna. 

• Provide ELLs bilingual word-for-
word translation dictionaries or 
online translation sources, such as 
Google Translate, to assist with 
comprehension. 
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Work Time (continued) Meeting Students’ Needs 

• Ask students to repeat the same process with Paragraphs 2–4:  

1. Reread. 

2. Annotate for gist and ask clarifying questions. 

3. Return to the text to find answers.  

• Remind them to annotate (their gist and their questions) in the margins to help them keep track of their own thinking and to 
help them prepare to share with their partner.  

• As before, invite students to turn and talk with a partner about what they understand from Paragraphs 2–4 and what 
questions remain. Circulate to listen in and gauge students’ understanding. Prepare to address any misconceptions in a brief 
think-aloud. 

• Again, after students have had an opportunity to grapple with the first section on their own and in pairs, think aloud as 
necessary. Seize on students’ strong comments or the patterns of their questions. 

• For example, if students got the gist of Paragraph 2—that Bishnu had to marry at age nine and then ran away to get 
educated—comment on that.  

• If many students were confused in Paragraph 4 about why Bishnu went to jail, address this. Invite a student who figured this 
out to think aloud for the group. Alternatively, model your own thinking: “I heard a lot of you asking about why Bishnu went 
to jail. I had that question too the first time I read this. He doesn’t seem like a criminal. But then I remembered that the 
author said something about ‘against the law’ earlier in the text. So I went back up to reread to find that phrase, since I know 
that’s why people usually go to jail. I skimmed and found it in Paragraph 2.” (Underline the phrase “against the law.”)  

• Continue: “Then I reread that sentence again to remind myself what that law was about. It states, ‘It was actually against the 
law to start schools in the villages of Nepal, because the government believed that it was easier to control people if they 
didn’t know how to read and write.’ Oh, I see now: He brought a teacher to India to start a school. That was illegal in that 
country. The government wanted people not to be literate. But why?” 

• Point out to students that they will return to some of the important ideas in the text—like why a government would want its 
people not to be able to read—during additional read-throughs. For now, remind them that they are simply reading for gist 
and asking clarifying questions.  

• Ask students to turn and talk about what they now understand about Paragraphs 1–4. 

• If students read a story in their 
home language, they can try to talk 
about it in English with a partner. 

• When ELLs are asked to produce 
language, consider providing a 
sentence frame, sentence starter, or 
cloze sentence to assist with the 
structure required.  

• If any students from Nepal or that 
region of the world are in this class, 
consider inviting them to share 
briefly about the country. Honor 
their expertise, but do not put them 
on the spot.  
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Work Time Meeting Students’ Needs 

B. Second Read of Paragraphs 1–5: Annotating for Vocabulary Related to Human Rights (10 minutes) 

• Remind students that annotating is reading and marking text for a specific purpose. On their first read, they annotated for 
the gist and to ask clarifying questions. Now they will reread to look for words or phrases in this firsthand account that relate 
to human rights, based on their knowledge of the UDHR. Tell them that in the next lesson, they will reread the UDHR and 
connect it to the article. Today, the goal is to work with just the vocabulary in the context of this firsthand account and think 
about which words connect to human rights.  

• Ask students to begin with Paragraph 1, circling or underlining words that relate to a specific human right. Then invite them 
to turn and talk about what they found. 

• Invite a student to share with the class. If necessary, model connections you are making between this section of text and the 
UDHR. For example: “It says here that Bishnu was not allowed to go to school. I think I remember in the UDHR that 
everyone has the right to an education. I don’t know what article it is exactly, but we did read that.”  

• Model being somewhat tentative but making direct links back to prior reading.  

• Check that all students understand the task, then release them to continue with Paragraphs 2–4. Remind them to focus on 
words or phrases that relate to human rights. As before, they should do this first individually, then talk with a partner about 
what they found.  

• Circulate to listen in, gauging students’ understanding and patterns of clarity or confusion. After a few minutes, ask a few of 
them to share out.  

 

C. First and Second Read of Remaining Three Chunks of Text (25 minutes) 

• Congratulate students on finishing the close reading routine for the first section of this longer text. Point out how their 
understanding of the text deepens upon each reading. 

• Repeat this cycle with the second section of text (Paragraphs 5–7):  

1. Read aloud as students follow along. 

2. Students read for gist, ask clarifying questions, annotate, and then talk with a partner. 

3. Students reread, underlining words related to human rights, then talk with a partner. 

• Repeat for Section 3 (Paragraphs 8–10) and Section 4 (Paragraphs 11–end). 

• Ask a few students to report out about the article: 

* “What is it mostly about?” 

* “What are you realizing about human rights around the world?” 

• Ask students to put their annotated texts into their folders for tomorrow’s lesson.  

• ELLs may need to be reminded that 
the word face has multiple 
meanings. In this context, it means 
“deal with.”  
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Closing and Assessment Meeting Students’ Needs 

A. Debrief (5 minutes) 

• Ask students to think on their own, and then share with a partner in response to this prompt:  

* “How did certain words in the text help you understand the human rights issues in this firsthand account? Be sure to give 
evidence from the text in your explanation.” 

• Using the Fist to Five protocol, have students show their mastery of the learning targets, noting any 0 to 3s. Make sure to 
touch base with those who did not seem to master the learning targets. 

• Consider allowing students to draw 
their observations, ideas, or notes 
when appropriate.  

Homework Meeting Students’ Needs 

• Go back through the text and make three to five flash cards from the new vocabulary you learned today. Put the word on one 
side and the meaning that you learned and a drawing to represent that meaning on the other.  

• Talk with someone at home about what you read. If possible, discuss with that person: 

* “How does something that happened 70 years ago in a country on the other side of the world relate to me? Why should I 
care?” 

• If there is no adult available to do this, answer the question on your own in writing. 
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Seventy years ago, a boy named Bishnu Prasad 

Dhungel was not allowed to go to school. As a result, 
thousands of Nepalis have learned to read and write. 
This is the remarkable story of Bishnu, his son Dinesh, 
and Dinesh’s wife Ratna. 

When Bishnu was a child, there was only one school 
in Nepal and it was far away in Kathmandu. It was 
actually against the law to start schools in the villages of 
Nepal, because the government believed that it was 
easier to control people if they didn’t know how to read 
and write. 

Back then, parents arranged to have their children 
married very young. Bishnu was married when he was 
just nine years old, and then married again to a second 
wife when he was 15. He helped on the family farm, but 
he longed to go to school. Finally, he was so determined 
to get an education that he ran away to Kathmandu, 
walking for three entire days. He completed one year of 
school, enough to get a government job. 

Bishnu’s wives had 25 children between them, 
though ten died from diseases such as smallpox and 
measles and malaria (a disease of tropical countries). 
As Bishnu’s children grew, he was determined that they 
would go to school, so he brought a teacher from India 
to teach them. For doing so, Bishnu was sent to jail for 
three months for breaking the law. However, he didn’t 
give up. He joined the Nepali Congress—a then-illegal 
political party fighting for democracy—to fight the 
government. In 1951, when a new government came to 
power, education was finally allowed. 

 Dinesh is Bishnu’s third son. He not only went to 
elementary school, he graduated from college. Because he 
had studied English, he was able to get a job teaching 
Nepali to U.S. Peace Corps volunteers. With the job came 
the opportunity to travel around Nepal. 

Dinesh soon noticed how few poor Nepalis, especially 
women and girls, knew how to read. They now had the 
right to go to school, but they didn’t have schools or 
teachers. This realization inspired Dinesh to follow in his 
father’s footsteps as a champion of education. As a result, 
thousands of lives were changed. 

Dinesh was fortunate to have married Ratna, a lively 
young woman who was also committed to helping the 
poor. They created an organization called the Non-Formal 
Education Services Center to educate poor Nepalis. 
Dinesh describes their first project: “We were working 
with a very poor tribal group that lived in caves on the 
sides of steep hills. When we first visited, they ran into the 
forest because they were scared of strangers. They had 
nothing. I couldn’t believe our brothers and sisters were 
living in this condition.” 

While they’d set out to teach reading and writing, they 
quickly realized that they needed to do something about 
the poverty they saw. After talking with the villagers, they 
decided to buy goats for the ten poorest families. Goats 
could scale the steep hillsides and eat the brush that grew 
there. When the goats gave birth, the kids were given to 
other poor families. Dinesh and Ratna also learned that 
orange trees would grow in the area, so they planted 
hundreds of trees. 
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The villagers were required to save one quarter of the 

money they earned from the goats and oranges. With 
their savings, they sent their children to the schools 
that the center helped build. They were eventually able 
to buy land and build better houses. 

 
Since then, the center has taught 20,000 adults and 

5,000 children to read as well as helped to lift them out 
of poverty. They have built 15 schools and 56 drinking 
water systems and planted thousands of trees. When 
democracy came to Nepal in 1990, the center also 
taught the meaning of democracy and the importance 
of voting and human rights. 

Ratna was eager to help the women and children in 
another village, so she started her own organization, 
called HANDS. To get to the village, she had to wade a 
river seven times. It was a three-and-a-half-hour walk 
to the nearest health clinic. When the river was flooded, 
the people couldn’t get to the clinic at all. Ratna’s 
organization built a health center. It also taught women 

 and girls to raise animals, to farm organically and make 
tofu, to sew, and to make pressed-flower cards (which 
Ratna sells in the United States). Of course, they also learn 
to read and write. 

“In the poor areas of Nepal,” Dinesh says, “there is no TV 
or computer or electricity. Most children don’t have 
enough pencils or paper. When the rainy season starts, it 
seems like all the rain is falling in the class because the 
roofs leak so much. The classrooms are tiny, dark, and 
cold. The children need to help their parents with 
housework, fetching firewood, and taking care of goats or 
their younger brothers and sisters. Because of this, only 
about one out of ten children complete grade 10.” 

Dinesh and Ratna have spent their lives trying to change 
this. Of this, Dinesh says, “We are proud.” 

 
~~~~~~~~ 
Lesley Reed, “Teaching Nepalis to Read, Plant, and 

Vote,” in Faces 21 (April 2005, Issue 8), 26–28. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
From Faces issue: Nepal: Life at the Top of the World, © 2005 Carus Publishing Company, published by Cobblestone Publishing, 
30 Grove Street, Suite C, Peterborough, NH 03458. All Rights Reserved. Used by permission of the publisher.  
 

5-A-1129



  

 
This work is licensed under a Creative Commons Attribution-NonCommercial-ShareAlike 3.0 Unported License. 
Exempt third-party content is indicated by the footer: © (name of copyright holder). Used by permission and not subject to Creative Commons license. 

 

 

Grade 5: Module 1: Unit 1: Lesson 10 
Main Ideas in Informational Text 
Analyzing a Firsthand Human Rights Account for 
Connections to Specific Articles of the UDHR 

5-A-1130



 

 

GRADE 5: MODULE 1: UNIT 1: LESSON 10 
Main Ideas in Informational Text: 

Analyzing a Firsthand Human Rights Account for  
Connections to Specific Articles of the UDHR 

 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. NYS Common Core ELA Curriculum  •  G5:M1:U1:L10  •  July 2013  •  1 
 

 

Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can determine the main idea(s) of an informational text based on key details. (RI.5.2)  
I can explain important connections between people, events, or ideas in an informational text accurately. (RI.5.3)  
I can choose evidence from informational texts to support analysis, reflection, and research. (RI.5.9) 

Supporting Learning Targets Ongoing Assessment 

• I can cite examples of where human rights were upheld or challenged in “Teaching Nepalis to Read, 
Plant, and Vote.”   

• I can explain how specific articles of the UDHR relate to this firsthand account.   

• Annotated text of “Teaching Nepalis to Read, Plant, and 
Vote” (begun in Lesson 9, completed in Lesson 10)  

 

Agenda Teaching Notes 

1. Opening    
A. Revisiting 11 Articles from the UDHR (5 minutes)  

2. Work Time  
A. Summarizing: “Nicknaming” 11 UDHR Articles (10 

minutes)   
B. Sorting Evidence: Relating Specific Passages in 

“Teaching Nepalis to Read, Plant, and Vote” to 
UDHR Articles (15 minutes)   

C. Discussion: Supporting a Point of View with Text-
Based Evidence (10 minutes)  

D.   Opinion Writing: What Human Right Was Upheld or 
Challenged? (15 minutes) 

3. Closing and Assessment   
A. Debrief (5 minutes) 

4. Homework 

• In this lesson, students continue to work with the firsthand account they read yesterday, “Teaching 
Nepalis to Read, Plant, and Vote.” The particular focus today is on finding evidence in the text that 
directly relates to specific articles of the UDHR. Students physically manipulate evidence in order to 
begin to understand how to cite specific passages to prove an argument.  

• This lesson continues to build students’ ability to cite specific evidence, which they will apply both in the 
End of Unit 1 Assessment and throughout Units 2 and 3 when they study Esperanza Rising.  

• In advance: Prepare two envelopes for each small group: evidence strips and UDHR article strips (see 
supporting materials, below). 

• Post: Learning targets. 
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Lesson Vocabulary Materials 

determine, clues, text, annotate, cite, 
justify, human rights, firsthand 
accounts  

• UDHR Article anchor charts (from Lesson 7; 11 total, created by students)  

• Colored markers and tape (by each of the 11 anchor charts)  

• UDHR note-catcher (from previous lessons)  

• “Teaching Nepalis to Read, Plant, and Vote” (from Lesson 9) 

• Envelopes (two per small group)  

• Evidence strips from “Teaching Nepalis to Read, Plant, and Vote” (one envelope of evidence strips per group)  

• UDHR article strips (for each group: one envelope of 10 articles, cut into strips, preferably on different color paper than the 
evidence strips)  

• Document camera  

 

Opening Meeting Students’ Needs 

A. Revisiting 11 Articles from the UDHR (5 minutes) 

• Post the UDHR Article anchor charts around the room. Place a colored marker and some tape by each chart.  

• Ask students to go stand in small groups by the 11 charts, so there are 2 or 3 students at any given chart. Invite them to 
talk with each other about this question:  

* “What is this article mostly about? If you had to give it a nickname, what would you call it?”  

• Give students 3 to 4 minutes to talk. Invite them to add their thinking to the chart for their article.  

• Invite a few groups to share out to check for understanding. Then ask students to return to their seats, where they will 
continue “nicknaming” the articles.  

• ELL language acquisition is 
facilitated by interaction with 
native speakers of English who 
provide models of language. 

• Consider posting nonlinguistic 
symbols (i.e., a thumbs-up sign for 
upheld, an X for challenged) with 
key words in the learning targets to 
aid ELLs with comprehension. 
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Work Time Meeting Students’ Needs 

A. Summarizing: “Nicknaming” 11 UDHR Articles (10 minutes)  

• Briefly review the learning targets. Tell students that today they will continue talking about and reading the same text they 
read yesterday: “Teaching Nepalis to Read, Plant, and Vote.” Today they will practice citing examples: finding specific 
passages in the text to prove a point.  

• The main focus of today is to find specific connections between this firsthand account and the UDHR students have been 
studying throughout Unit 1.  

• Ask students to briefly turn and talk to a partner about today’s learning target. How will they go deeper with this text today?  

• Ask students to locate their UDHR note-catcher (introduced in Lesson 1 and used throughout this unit). Students should be 
quite familiar with the 11 articles and the note-catcher at this point. Ask them to briefly reread their notes, and then to give 
each article a nickname. Students may do this independently or in pairs.   

• As students work, circulate to listen in and support as needed. This is also a good time to distribute to each group two 
envelopes: evidence strips from “Teaching Nepalis to Read, Plant, and Vote” and UDHR article strips.  

• If needed and if possible, consider 
providing ELLs firsthand accounts 
in their L1 partnered with another 
student who speaks their L1.  

• As a scaffold, this longer text has 
been broken into sections. This 
models for students (and teachers) 
how to chunk text.  

• Struggling readers benefit from a 
clear purpose and narrowed focus. 
Consider numbering the paragraphs 
and asking struggling readers to 
focus in on one paragraph in each 
section that carries a great deal of 
meaning related to human rights 
(Paragraphs 2 or 3, Paragraph 6, 
etc.). 
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Work Time Meeting Students’ Needs 

B. Sorting Evidence: Relating Specific Passages in “Teaching Nepalis to Read, Plant, and Vote” to   
  UDHR Articles (15 minutes)  

• Ask students to briefly turn and talk to a partner about what they remember from “Teaching Nepalis to Read, Plant, and 
Vote,” the firsthand account they read in Lesson 9.    

• Direct students’ attention to the two envelopes on their table. Explain: 

* “Yesterday, when we read this firsthand account twice, many of you were referring to specific passages in the text to 
explain your thinking. That is something good readers do. Today, we are going to continue practicing that skill. 
Specifically, we will be thinking about how particular passages in this firsthand account relate to the articles from the 
UDHR that we have been studying.”    

• Invite students to open both envelopes and orient themselves to the contents. Say: 

* “Your challenge is to sort the evidence I have given you. As a group, spread out the UDHR article strips. Then, read each 
evidence strip and discuss what article it goes with, and why.”   

• Write these questions where all students can see them:  

* “What human right was being challenged?” * “What human right was being upheld?”  

• Briefly model using the document camera, as students watch: 

* “For example, here is an evidence strip that says: ‘Back then, parents arranged to have their children married very young.’ 
I remember there is a UDHR article about marriage. I nicknamed it ‘right to marry.’ Here it is: Article 16. I’m going to put 
this strip there, because it sounds like he didn’t get to choose his own wife; his parents chose for him. I think his human 
rights were violated.”  

• Tell students that they should take turns reading the evidence strips out loud. Then as a group, they should discuss which 
UDHR article that evidence belongs with.  

• Emphasize that many of the evidence strips could be matched with more than one of the UDHR articles. There is not always 
a single right answer. Students need to provide reasons why they matched a piece of evidence with a given UDHR article.  

• If necessary, ask students to first 
focus on just one person in this 
story: Bishnu, Dinesh, or Ratna. 

• When ELLs are asked to produce 
language, consider providing a 
sentence frame, sentence starter, or 
cloze sentence to assist with the 
structure required. For example: 
“This piece of evidence is about 
_______. It relates to this article of 
the UDHR 
because____________.”  
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Work Time Meeting Students’ Needs 

• Check that students understand the process, then release them to work. Circulate to listen in and support as needed. Do not 
give answers; rather, probe students to support their reasons with evidence:  

* “Why did you match that piece of evidence with that article from the UDHR?”  

* “Explain your thinking.”  

* “Tell me more.”  

• When you hear students providing reasons or details, give them specific praise: 

* “I love how you’re not just putting those two strips together, but that you explained why that evidence relates to that 
UDHR article.”  

 

C. Discussion: Supporting a Point of View with Text-Based Evidence (10 minutes)  

• Tell students that now they should find a partner in their group and choose just one evidence strip they feel they really 
understand.  

• Invite them to take that sentence strip and go back to the anchor chart for the UDHR article they think it relates to. Ask 
students to tape their piece of evidence onto the anchor chart and then write in an explanation:  

* “This piece of evidence shows that this human right was upheld/challenged because …” 

•  

D. Opinion Writing: What Human Right Was Upheld or Challenged? (15 minutes)  

• Tell students that they will now have time on their own to practice supporting their point of view with reasons and 
information. Remind them how thinking and talking helps them deepen their understanding of a text. Encourage them to 
now capture that thinking on paper.   

• Circulate to support as needed.  

• Collect students’ completed Human Rights Challenged and Upheld recording form.  

• Consider providing a sentence 
frame, sentence starter, or cloze 
sentence to assist with language 
production and the structure 
required. For example: “One 
human right that was challenged is 
________, and I know this 
because_________________.” 
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Closing and Assessment Meeting Students’ Needs 

A. Debrief (5 minutes) 

• Ask students to think on their own, and then share with a partner, in response to this prompt:  

* “How did working with the evidence strips help you understand this firsthand account?”  

• Tell students that tomorrow in their end of unit assessment, they will have a chance to again practice closely reading a 
firsthand account and supporting their point of view with evidence. They will read a new firsthand account and relate it to an 
article from the UDHR.  

• Consider allowing students to draw 
their observations, ideas, or notes 
when appropriate.  

Homework Meeting Students’ Needs 

• Review what you know about close reading and what you have practiced. You will read closely on your own with a new 
firsthand human rights account during tomorrow’s assessment. 
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Instructions for teacher:  
Make 6 or 7 copies of these pages (enough for one copy per small group). Cut the pieces of evidence into separate strips (one 
piece of evidence per strip); cut on the line breaks below. Prepare one envelope of evidence strips for each group. 
 
Paragraph 1:  
Seventy years ago, a boy named Bishnu Prasad Dhungel was not allowed to go to school. As a result, thousands of Nepalis have 
learned to read and write. 
 
 
 
Paragraph 2:  
It was actually against the law to start schools in the villages of Nepal, because the government believed that it was easier to 
control people if they didn’t know how to read and write. 
 
 
 
Paragraph 3:  
Back then, parents arranged to have their children married very young. Bishnu was married when he was just nine years old, and 
then married again to a second wife when he was 15. 
 
 
 
Paragraph 3:  
Finally, he was so determined to get an education that he ran away to Kathmandu, walking for three entire days [to get there]. 
He completed one year of school, enough to get a government job. 
 
 
 
Paragraph 4:  
Bishnu’s wives had 25 children between them, though ten died from diseases such as smallpox and measles and malaria (a 
disease of tropical countries). 
 
 
 
Paragraph 4:  
As Bishnu’s children grew, he was determined that they would go to school, so he brought a teacher from India to teach them. 
For doing so, Bishnu was sent to jail for three months for breaking the law.

--------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------
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Paragraph 4:  
In 1951, when a new government came to power, education was finally allowed. 
 
 
 
Paragraph 5:  
Dinesh is Bishnu’s third son. He not only went to elementary school, he graduated from college. 
 
 
 
Paragraph 6: 
Dinesh soon noticed how few poor Nepalis, especially women and girls, knew how to read. They now had the right to go to school, 
but they didn’t have schools or teachers. 
 
 
 
Paragraph 6: 
They now had the right to go to school, but they didn’t have schools or teachers. This realization inspired Dinesh to follow in his 
father’s footsteps as a champion of education. As a result, thousands of lives were changed. 
 
 
 
Paragraph 8:  
Dinesh describes their first project: “We were working with a very poor tribal group that lived in caves on the sides of steep hills. 
When we first visited, they ran into the forest because they were scared of strangers. They had nothing. I couldn’t believe our 
brothers and sisters were living in this condition.” 
 
 
 
Paragraphs 9 and 10:  
After talking with the villagers, they decided to buy goats for the ten poorest families.… [The villagers] were eventually able to 
buy land and build better houses. 
 
 
 
Paragraph 11: 
Since then, the center has taught 20,000 adults and 5,000 children to read as well as helped to lift them out of poverty. 
 
 
 
Paragraph 11:  
When democracy came to Nepal in 1990, the center also taught the meaning of democracy and the importance of voting and 
human rights.

--------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------
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Paragraph 12: 
Ratna was eager to help the women and children in another village, so she started her own organization, called HANDS.… 
Ratna’s organization built a health center. 
 
 
 
 
Paragraph 12:  
Of course, they also learn to read and write. 
 
 
 
 
Paragraph 13: 
The classrooms are tiny, dark, and cold. The children need to help their parents with housework, fetching firewood, and taking 
care of goats or their younger brothers and sisters. Because of this, only about one out of ten children complete grade 10. 
 
 
 
 
Paragraph 14:  
Dinesh and Ratna have spent their lives trying to change this. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
From Faces issue: Nepal: Life at the Top of the World, © 2005 Carus Publishing Company, published by Cobblestone Publishing, 
30 Grove Street, Suite C, Peterborough, NH 03458. All Rights Reserved. Used by permission of the publisher.  
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Article 1 of the UDHR: 

All human beings are born free and equal in dignity and rights. They are endowed with reason and conscience and should 
act towards one another in a spirit of brotherhood.  

 

Article 2 of the UDHR: 

Everyone is entitled to all the rights and freedoms set forth in this Declaration, without distinction of any kind, such as race, 
colour, sex, language, religion, political or other opinion, national or social origin, property, birth, or other status.  

 

Article 16 of the UDHR: 

(1) Men and women of full age, without any limitation due to race, nationality, or religion, have the right to marry and to 
found a family. They are entitled to equal rights as to marriage, during marriage, and at its dissolution.  

 

Article 17 of the UDHR: 

(1) Everyone has the right to own property alone as well as in association with others.  
(2) No one shall be arbitrarily deprived of his property.  

 

Article 23 of the UDHR: 

(1) Everyone has the right to work, to free choice of employment, to just and favourable conditions of work, and to 
protection against unemployment.  
(2) Everyone, without any discrimination, has the right to equal pay for equal work.  

 

Article 25 of the UDHR: 

(1) Everyone has the right to a standard of living adequate for the health and well-being of himself and of his family, 
including food, clothing, housing, and medical care and necessary social services, and the right to security in the event of 
unemployment, sickness, disability, widowhood, old age, or other lack of livelihood in circumstances beyond his control.  

 

Article 26 of the UDHR: 

(1) Everyone has the right to an education. Education shall be free, at least in the elementary and fundamental stages. 
Elementary education shall be compulsory. Technical and professional education shall be made available, and higher 
education shall be equally accessible to all on the basis of merit.  

 

5-A-1141



  

 
This work is licensed under a Creative Commons Attribution-NonCommercial-ShareAlike 3.0 Unported License. 
Exempt third-party content is indicated by the footer: © (name of copyright holder). Used by permission and not subject to Creative Commons license. 

 

 

Grade 5: Module 1: Unit 1: Lesson 11 
End of Unit 1 Assessment 
On-Demand Analysis of a Human Rights Account 

5-A-1142



 

 

GRADE 5: MODULE 1: UNIT 1: LESSON 11 
End of Unit 1 Assessment: 

On-Demand Analysis of a Human Rights Account 
 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. NYS Common Core ELA Curriculum  •  G5:M1:U1:L11  •  July 2013  •  1 
 

 

Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can explain what a text says using quotes from the text. (RI.5.1) 
I can determine the main idea(s) of an informational text based on key details. (RI.5.2) 
I can explain important connections between people, events, or ideas in an informational text accurately. (RI.5.3) 
I can choose evidence from informational texts to support analysis, reflection, and research. (RI.5.9)  
I can choose evidence from literary or informational texts to support analysis, reflection and research. (W.5.9) 

Supporting Learning Targets Ongoing Assessment 

• I can cite examples of where human rights were upheld or challenged in “From Kosovo to the United 
States.” 

• I can explain how specific articles of the UDHR relate to this firsthand account.  

• End of Unit 1 Assessment: On-Demand Analysis of a 
Human Rights Account 

 

Agenda Teaching Notes 

1. Opening  
A. Engaging the Reader (5 minutes) 

2. Work Time 
A. End of Unit 1 Assessment: On-Demand Analysis of a 

Human Rights Account (45 minutes) 
3. Closing and Assessment 

A. Debrief (10 minutes) 
4. Homework 

• “From Kosovo to the United States” is a challenging text. Consider having ELLs or struggling readers 
read only through Section 1 (Paragraph 15), ending with “They gave us blankets and even diapers for my 
two little cousins.”  

• Post: Learning targets. 
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Lesson Vocabulary Materials 

support, provide, conclusions, 
implications, facts, human rights, 
evidence, violations, analysis, quotes 

• End of Unit Assessment Text: “From Kosovo to the United States” (one per student) 

• End of Unit 1 Assessment: On-Demand Analysis of a Human Rights Account (one per student) 

• End of Unit 1 Assessment: On-Demand Analysis of a Human Rights Account (Answers for Teacher Reference)  

• NY State Grade 4-5 Expository Writing Evaluation Rubric 

• Extended-Response (4-Point) Holistic Rubric (For Teacher Reference for scoring assessment) 

 

Opening Meeting Students’ Needs 

A. Engaging the Reader (5 minutes) 

• Tell students: “For the past two weeks, we have been studying human rights. We learned new vocabulary words and 
practiced close reading of the UDHR and firsthand accounts of human rights stories from around the world. Now we are 
going to put all of that new knowledge to use by writing an essay about human rights.”  

• Read the learning targets, circling or underlining the words cite, and explain. Review each word individually, making sure 
students understand what each one means. Write synonyms or draw symbols if necessary to help students recall the 
meaning of those words.  

• Reviewing academic vocabulary 
assists all students developing 
academic language.  

• ELL language acquisition is 
facilitated by interaction with native 
speakers of English who provide 
models of language.  
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Work Time Meeting Students’ Needs 

A. End of Unit 1 Assessment: On-Demand Analysis of a Human Rights Account (45 minutes) 

• Remind students that they have been building background knowledge about human rights and about how real people still 
face human rights challenges and work to uphold human rights for themselves and others. Remind them that they have also 
been practicing reading and analyzing text. Today is an opportunity for them to show what they know. Encourage them.  

• Distribute End of Unit Assessment Text: “From Kosovo to the United States” and the End of Unit 1 
Assessment: On-Demand Analysis of a Human Rights Account.  

• Read the instructions aloud and make sure students understand the criteria for success.  

• Do NOT preview the text with students. Point out that there is some basic background information about Kosovo at the top 
of the page. Encourage them to use their background knowledge to figure out other unfamiliar words from context and also 
not to worry too much about all the names of foreign places.  

• Remind them of the resources they may use: the UDHR, their UDHR note-catcher, their vocabulary flash cards, and their 
notes/journals.  

• ELLs may use bilingual dictionaries 
and translators.  

• ELLs may be provided extended 
time to complete the writing task. 
They are given extended time on NY 
state exams. 

 

Closing and Assessment Meeting Students’ Needs 

A. Debrief (10 minutes) 

• Ask students to form a circle as a class. Go around the circle, with each student filling in the blanks to this sentence when it 
is their turn:  

* “I used to think human rights were ________. Now I know human rights are __________.”  

• Allow every student to share out loud. 

 

Homework Meeting Students’ Needs 

• None  
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Basic background: 

 
• Kosovo is a region in southeastern Europe. 

• Ethnic Albanians are the largest group of people in Kosovo. The word ethnic means “of similar race and culture.” 

• NATO is the North Atlantic Treaty Organization. NATO soldiers are often sent to countries to help. 

 

Hello! My name is Isau Ajeti. I was born in Shtime, 
Kosovo, September 1988. I am an ethnic Albanian. 

When I was two years old, my family moved to 
Germany. My two sisters, Serxhane and Arjeta, were 
born here. Seven years later, we returned to Shtime and 
built a beautiful two-story house. 

My uncle and aunt lived in the house next to ours. 
They have three daughters—Remzie, Majlinda, and 
Nazlia—all younger than I am. 

I never went to school in Kosovo. I was too young at 
first, and then later, it was too dangerous. My country 
was at war. 

One day in April 1999, we looked outside and saw 
houses on fire. “Go! Go!” someone ran down the street 
shouting, “The enemy is coming!” 

Right away our two families fled from Shtime. For 
two hours, we journeyed toward Vojnovc, a country 
town. Like us, hundreds of people filled the roads, 
trying to escape. 

In Vojnovc, a family let us stay with them. More 
than 35 people crowded together in their small house. 
We shared whatever food there was. 

After two weeks, we headed toward Ferijaj, my 
mother’s hometown. War planes flew overhead. There 
was shooting on the ground. Six hours later, 

 we reached Ferijaj. All our relatives, except one, were gone. 
Ferijaj has a train station. We wanted to take a train to 

leave Kosovo. But with so many people, all the doors of the 
train were blocked. Someone opened a window. My father 
put me in first; then I pulled in the other five children, 
beginning with my five-month-old cousin. Finally, the four 
grown-ups crawled through the small space. 

It was very hot on the train. We were packed like 
sardines. We could hardly breathe. Hungry, tired, and 
dirty, children were crying. 

Riding for three hours, we got to the border of 
Macedonia, but the Serbian police stopped us. “You cannot 
get off the train,” they said. “Go back.” 

We did. 
The next day, we tried again. This time the border was 

opened to us. But the Serbian soldiers commanded, “Stay 
right on the railroad tracks. If you go to the right or left, we 
will kill you.” 

So, we walked, two by two inside the tracks, right into 
Macedonia. 

What a difference it was for us there! NATO soldiers 
welcomed us and fed us. They gave us blankets and even 
diapers for my two little cousins. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
Reprinted with permission from Skipping Stones magazine and the article’s authors, Isau Ajeti and Blanche Gosselin, all rights reserved. This article was originally 
published in Skipping Stones, Vol. 16, no.3. 
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Camp workers brought us to a small tent. It was very 

low—the grown-ups could not stand up straight in it. It 
rained outside. My father and my uncle took off their 
jackets and put them under us. We were cold because 
we didn’t have enough blankets, but at least we were 
together. 

Each morning we waited in line for food, sometimes 
until 1:00 p.m. The camp was dirty. We missed the 
bathrooms we had in our new homes in Shtime. 

My father was in charge of both families. In one of 
the tents was a big board. Every night we checked it for 
his name and our camp number. It would tell us when 
and where we would be sent. 

Finally, my mother’s mother and another uncle left 
for Germany. We wanted to go with them, but we were 
separated. After five weeks in Macedonia, the rest of us 
flew to New Jersey, in the United States. 

American soldiers brought us to Fort Dix, where our 
Christian sponsors were waiting. Soon, a lady 

 named Debbie and an Armenian man named Steve 
arrived. They brought flowers for my mother and my aunt. 
They were so nice. It didn’t matter to them that we were 
Muslims. 

Our sponsors found us two apartments next to each 
other. They helped us get groceries, clothes, furniture, 
medicine, and jobs. 

In June, a newspaper reported our story. A retired 
teacher read it and offered to teach English to me and my 
two older cousins, to prepare us for school. All summer we 
sat outdoors and learned the alphabet, numbers, colors, 
and telling time. We love our very first American teacher. 

In fall, we started school. At first everything was strange, 
but our teacher and classmates were wonderful, helping us 
learn English quickly. 

Now, America is our new home. 
~~~~~~~~ 

Blanche Gosselin, the retired English teacher in this 
story, transcribed Isau Ajeti’s account. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Reprinted with permission from Skipping Stones magazine and the article’s authors, Isau Ajeti and Blanche Gosselin, all rights reserved. This article was originally 
published in Skipping Stones, Vol. 16, no.3. 
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Name:  

Date:  

 
Read “From Kosovo to the United States,” the firsthand account of Isau Ajeti. Ask clarifying questions and annotate the text as 
needed. Then respond to a series of questions about the text, what human rights challenges Isau faced, how he responded, and 
what human rights were upheld.  
 
What are human rights, and how do real people respond when their rights are challenged?  
Read “From Kosovo to the United States,” the firsthand account of Isau Ajeti.  
 
Part 1: Read the questions below, and then return to the text to find specific evidence for your answers.  
 
1. Why did Isau Ajeti leave Kosovo in 1999? 

a. To get a better education in America 
b. To become Christian at Fort Dix 
c. Because Kosovo was at war 
d. Because his family liked living in Germany 

 
2. How did Isau Ajeti most likely feel while he was staying in Vojnovc? 

a. Hungry 
b. Happy 
c. Frightened 
d. Lonely 

 
3. Which evidence from the text supports the answer you gave to Question 2? 

a. Isau Ajeti was staying with 35 people. 
b. Isau Ajeti ate whatever food they had. 
c. Isau Ajeti traveled from Shtime. 
d. Isau Ajeti was with his family. 

 
4. According to the text, what happened when Isau and his family arrived in Macedonia? 

a. They walked on the train tracks. 
b. They were frightened by police. 
c. They were provided with necessities. 
d. They were sent to New Jersey. 

 
5. Which evidence from the text supports the answer you gave to Question 4? 

a. Serbian police threatened to shoot them. 
b. They were told “do not walk to the left or right.” 
c. They took a plane ride to New Jersey. 
d. They were given blankets and diapers. 
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Part 2: Essay: What specific human rights challenges did Isau and his family face? How did they respond to those challenges? 
Use specific details from both the article “From Kosovo to the United States” and the Universal Declaration of Human Rights in 
your answer.  
 
In your essay be sure to: 
 
• Name and describe specific examples of human rights challenges that Isau and his family faced.  
• Connect those challenges to specific article(s) of the UDHR. 
• Use evidence from the article to explain how Isau and his family responded to the human rights challenges they experienced.  
• Use complete sentences. 
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Read “From Kosovo to the United States,” the firsthand account of Isau Ajeti. Ask clarifying questions and annotate the text as 
needed. Then respond to a series of questions about the text, what human rights challenges Isau faced, how he responded, and 
what human rights were upheld.  
 
What are human rights, and how do real people respond when their rights are challenged?  
Read “From Kosovo to the United States,” the firsthand account of Isau Ajeti.  
 
Part 1: Read the questions below, and then return to the text to find specific evidence for your answers.  
 
6. Why did Isau Ajeti leave Kosovo in 1999? 

a. To get a better education in America 
b. To become Christian at Fort Dix 
c. Because Kosovo was at war 
d. Because his family liked living in Germany 

 
7. How did Isau Ajeti most likely feel while he was staying in Vojnovc? 

a. Hungry 
b. Happy 
c. Frightened 
d. Lonely 

 
8. Which evidence from the text supports the answer you gave to Question 2? 

a. Isau Ajeti was staying with 35 people. 
b. Isau Ajeti ate whatever food they had. 
c. Isau Ajeti traveled from Shtime. 
d. Isau Ajeti was with his family. 

 
9. According to the text, what happened when Isau and his family arrived in Macedonia? 

a. They walked on the train tracks. 
b. They were frightened by police. 
c. They were provided with necessities. 
d. They were sent to New Jersey. 

 
10. Which evidence from the text supports the answer you gave to Question 4? 

a. Serbian police threatened to shoot them. 
b. They were told “do not walk to the left or right.” 
c. They took a plane ride to New Jersey. 
d. They were given blankets and diapers. 
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Part 2: Essay: What specific human rights challenges did Isau and his family face? How did they respond to those challenges? 
Use specific details from both the article “From Kosovo to the United States” and the Universal Declaration of Human Rights in 
your answer.  
 
In your essay be sure to: 
 
• Name and describe specific examples of human rights challenges that Isau and his family faced.  
• Connect those challenges to specific article(s) of the UDHR. 
• Use evidence from the article to explain how Isau and his family responded to the human rights challenges they experienced.  
• Use complete sentences. 
 
 

Sample Student Response (Scoring a Level 4): 
 

Isau and his family faced many human rights challenges in their lives. They were brave, never gave up hope, and were grateful. 
Eventually their human rights were upheld like the authors of the Universal Declaration of Human Rights wanted. 

The first challenge that the family faced was the war in their country. Article 3 of the Universal Declaration of Human Rights 
says, “Everyone has the right to life, liberty, and security of person.” That means that all people have a right to be alive and be 
safe. The article says that Isau’s country was at war and that they had to run away when the enemy was coming. This meant they 
were not safe and that they could die. Isau and his family traveled a long time. Even though they saw soldiers, they were brave to 
walk on the railroad tracks. Then they were safe again in Macedonia. 

The second human rights challenge that happened to Isau was described in Article 26 of the UDHR, which says everyone has 
a right to an education. It is shown that this was a human rights challenge when Isau said it was “too dangerous” to go school in 
his country of Kosovo. Going to school was something Isau and his family really hoped for. The evidence for that is he says, “We 
love our first American teacher.” 

Finally, Isau’s family suffered from the human rights challenge of not having employment. This is a right described in Article 
23. They had to live in a dirty camp, and they were cold because they did not even have enough blankets. Then they left the camp 
and came to America. The article showed they responded to this challenge by being grateful when it said, “They were so nice. It 
didn’t matter to them that we were Muslims.” This quote shows that Isau thought people might not like them, but they did. 

The authors of the Universal Declaration of Human Rights would be both upset and glad about Isau’s story. They would be 
upset that their human rights were not upheld in Kosovo and Macedonia. The family stayed brave, never gave up hope, and was 
grateful. Eventually their human rights were upheld. 
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CRITERIA CCLS
SCORE

4
Essays at this level:

3
Essays at this level:

2
Essays at this level:

1
Essays at this level

0
Essays at this level:

CONTENT AND ANALYSIS:
the extent to which the
essay conveys ideas and
information clearly and
accurately in order to
support an analysis of
topics or texts

W.2
R.1–9

—clearly introduce a topic in a
manner that follows logically from
the task and purpose

—demonstrate insightful
comprehension and analysis of
the text(s)

—clearly introduce a topic in a
manner that follows fromthe task
and purpose

—demonstrate grade-appropriate
comprehension and analysis of
the text(s)

—introduce a topic in a manner
that follows generally fromthe
task and purpose

—demonstrate a literal
comprehension of the text(s)

—introduce a topic in a manner
that does not logically follow
fromthe task and purpose

—demonst rate little
understanding of the text(s)

—demonst rate a lack of
comprehension of the text(s) or
task

COMMAND OF EVIDENCE:
the extent to which the
essay presents evidence
fromthe provided texts to
support analysis and
reflection

W.2
W.9

R.1–9

—develop the topic with relevant,
well-chosen facts, definitions,
concrete details, quotations, or
other information and examples
fromthe text(s)

—sustain the use of varied,
relevant evidence

—develop the topic with relevant
facts, definitions, details,
quotations, or other information
and examples fromthe text(s)

—sustain the use of relevant
evidence, with some lack of
variety

—partially develop the topic of the
essay with the use of some
textual evidence, some of which
may be irrelevant

—use relevant evidence
inconsistently

—demonst rate an attempt to use
evidence, but only develop ideas
with minimal, occasional
evidence which is generally
invalid or irrelevant

—provide no evidence or provide
evidence that is completely
irrelevant

COHERENCE,
ORGANIZATION, AND
STYLE: the extent to which
the essay logically
organizes complex ideas,
concepts, and information
using formal style and
precise language W.2

L.3
L.6

—exhibit clear, purposeful
organization

—skillfully link ideas using grade-
appropriate words and phrases

—use grade-appropriate,
stylistically sophisticated
language and domain-specific
vocabulary

—provide a concluding statement
that follows clearly from the topic
and information presented

—exhibit clear organization

—link ideas using grade-
appropriate words and phrases

—use grade-appropriate precise
language and domain-specific
vocabulary

—provide a concluding statement
that follows fromthe topic and
information presented

—exhibit some attempt at
organization

—inconsistently link ideas using
words and phrases

—inconsistently use appropriate
language and domain-specific
vocabulary

—provide a concluding statement
that follows generally fromthe
topic and information presented

—exhibit little attempt at
organization, or attempts to
organize are irrelevant to the
task

—lack the use of linking words
and phrases

—use language that is imprecise
or inappropriate for the text(s)
and task

—provide a concluding
statement that is illogical or
unrelated to the topic and
information presented

—exhibit no evidence of
organization

—exhibit no use of linking words
and phrases

—use language that is
predominantly incoherent or
copied directly fromthe text(s)

—do not provide a concluding
statement

CONTROL OF
CONVENTIONS: the extent
to which the essay
demonstrates command of
the conventions of
standard English grammar,
usage, capitalization,
punctuation, and spelling

W.2
L.1
L.2

—demonstrate grade-appropriate
command of conventi ons, with
few errors

—demonstrate grade-appropriate
command of conventi ons, with
occasional errors that do not
hinder comprehens ion

—demonstrate emerging
command of conventi ons, with
some errors that may hinder
comprehension

—demonst rate a lack of
command of conventi ons, with
frequent errors that hinder
comprehension

—are minimal, making
assessment of conventions
unreliable

If the prompt requires two texts and the student only references one text, the response can be scored no higher than a 2.
If the student writes only a personal response and makes no reference to the text(s), the response can be scored no higher than a 1.
Responses totally unrelated to the topic, illegible, incoherent, or blank should be given a 0.
A response totally copied from the text(s) with no original student writing should be scored a 0.
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Within the Common Core, writing does not take place in a vacuum. To be college and career ready, one must be able to write for 
a purpose using information from textual sources. Extended- response questions on the 2013 Common Core English Language 
Arts Tests will ask students to analyze texts and address meaningful questions using strategic, textual details. Scores for 
extended responses will be based on four overarching criteria: 
 
• Content and Analysis—the extent to which the essay conveys complex ideas and information clearly and accurately in order 

to support claims in an analysis of topics or texts 

• Command of Evidence—the extent to which the essay presents evidence from the provided texts to support analysis and 
reflection 

• Coherence, Organization, and Style—the extent to which the essay logically organizes complex ideas, concepts, and 
information using formal style and precise language 

• Control of Conventions—the extent to which the essay demonstrates command of the conventions of standard English 
grammar, usage, capitalization, punctuation, and spelling 

 
These four characteristics combined make up the focus of the 4-point, extended-response tasks, Writing from Sources. 
Whether in response to an individual text or a paired selection, a student will be asked to synthesize, evaluate, and evidence their 
thinking in a coherent and legible manner. Please note the new holistic 4-point rubric for Expository Writing in Grade 4– 5 on 
page 10. 
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In this second unit, students will apply their new learning about human 

rights through a case study of how a fictional character responds to human 
rights challenges. This unit emphasizes the Reading Literature strand of the 
NYSP12 CCLS, with a study of the novel Esperanza Rising by Pam Muñoz Ryan 
(740L). Students also read informational texts related to the story’s historical 
context. They will trace the journey of Esperanza, a young girl born into a 
comfortable life of privilege in Mexico in the 1930s who is forced to flee to 
California and must rise above her difficult circumstances. This unit is 
designed to deliberately build students’ ability to write routinely to learn. 
Almost daily, they will write short informational pieces in their reading 
journals, in which they record their interpretations of concrete details and 
quotations from the book. They will analyze characters’ responses to challenges 

and will analyze how Esperanza changes over time. For the mid-unit 
assessment, students will independently read and analyze a new chapter in the 
novel, focusing on the challenges Esperanza faces, how she responds, and what 
that tells readers about her as a character. In the second half of the unit, 
students compare and contrast Esperanza to other characters in the novel, 
focusing specifically on how various characters respond to the challenges in 
their work camp and whether or not the migrant workers should strike. 
Students will create a two-voice poem contrasting the ways two different 
characters respond to a similar challenge. They will then write a formal essay in 
which they analyze how Esperanza changes throughout the novel.  
 

 
 
Note: This unit presumes that the teacher has carefully read Esperanza Rising in advance. This novel is at a 740 Lexile measure. However, it is quite complex on 
other qualitative measures of text complexity. See the Literary Text Qualitative Rubric (on EngageNY.org) for more on how to analyze text complexity.  
 

Guiding Questions And Big Ideas 

• What are human rights? 

• What lessons can we learn about human rights through literature and life? 

• We learn lessons about human rights from the experiences of real people and fictional characters. 

• Characters change over time in response to challenges (to their human rights). 

• People respond differently to similar events in their lives. 

• Authors conduct research and use specific language in order to impact their readers. 

 

Mid-Unit 1 Assessment Analyzing Sections of Esperanza Rising on My Own 
This on-demand assessment centers on standard NYS ELA CCLS RL.5.1, RL.5.2, RL.5.3, and RL.5.4. Students will have read a 
chapter of Esperanza Rising for homework, and will demonstrate their ability to analyze complex text independently. They will 
analyze the challenges Esperanza faces and how she responds, citing textual evidence. They will also respond to questions 
regarding academic vocabulary and figurative language. This is a reading assessment: the purpose is for students to demonstrate 
their ability to analyze literature in general, and Chapter 9 of Esperanza Rising specifically. This Mid-Unit 2 Assessment is not 
intended to formally assess students’ writing. Most students will write their responses, in which case it may also be appropriate to 
assess students on W.5.9. However, if necessary, students may dictate their answers to an adult.  
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End of Unit 2 Assessment On-Demand Analytical Essay about How Esperanza Changes Over Time 
This assessment centers on standards NYS ELA CCLS RL.5.1, RL.5.2, RL.5.3, W.5.2, W.5.4, W.5.5, and W.5.9. Students will write 
an essay in which they explain how Esperanza changes over time. Specifically, they will analyze Esperanza’s growth and 
development by comparing how she responds to events earlier and later in the novel. Each student will select the two or three key 
events that best support his/her analysis of Esperanza’s growth and development. 

 

Content Connections 

This module is designed to address English Language Arts standards. However, the module intentionally incorporates Social Studies content that many 
teachers may be teaching during other parts of the day. These intentional connections are described below. 

 

NYS Social Studies Core Curriculum 

• The rights of citizens in the United States are similar to and different from the rights of citizens in other nations of the Western Hemisphere.  

• Constitutions, rules, and laws are developed in democratic societies in order to maintain order, provide security, and protect individual rights.  

• Different people living in the Western Hemisphere may view the same event or issue from different perspectives.  

• The migration of groups of people in the United States, Canada, and Latin America has led to cultural diffusion because people carry their ideas and way of life with 
them when they move from place to place.  

• Connections and exchanges exist between and among the peoples of Europe, sub-Saharan Africa, Canada, Latin America, the Caribbean, and the United States. These 
connections and exchanges include social/cultural, migration/immigration, and scientific/technological.  

 

Central Texts 

1. Pam Muñoz Ryan, Esperanza Rising (New York: Scholastic, 2002), ISBN: 978-0439120425. 

 

Secondary Texts 

1. United Nations, Universal Declaration of Human Rights: Plain Language Version. www.un.org/cyberschoolbus/humanrights/resources/plain.asp (last accessed 
August 6, 2012). 
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General teaching note: Esperanza Rising is a long novel. In Unit 2, students typically read a chapter each day for homework and discuss key passages in class. Students may 
need additional time during other parts of the day to keep up with the reading. Note, however, that in Unit 3 (Readers Theater), students revisit, analyze, and discuss many 
key passages from Esperanza Rising. Thus, students’ understanding of the text will grow across the six weeks of Units 2 and 3 combined. 
 

Lesson Lesson Title Long-Term Targets Supporting Targets 
Ongoing 
Assessment 

Lesson 1 Building Background 
Knowledge: Learning about 
the Historical and 
Geographical Setting of 
Esperanza Rising (Chapter 
1: “Aguascalientes, Mexico, 
1924”) 

• I can summarize a literary text. (RL.5.2) 

• I can determine the meaning of literal 
and figurative language (metaphors and 
similes) in text. (RL.5.4) 

• I can determine the main idea(s) of an 
informational text based on key details. 
(RI.5.5) 

• I can summarize an informational text. 
(RI.5.5) 

• I can define historical fiction. 

• I can describe the geographical setting 
of Esperanza Rising.  

• I can describe the historical setting of 
Esperanza Rising. 

• Class discussion 

• Building Background 
Knowledge: I Notice and 
I Wonder sticky notes 

• Notes from Jigsaw note-
catcher 

Lesson 2 Getting to Know Esperanza 
(Chapter 2: “Las 
Uvas/Grapes”)  

• I can effectively engage in a discussion 
with my peers. (SL.5.1) 

• I can explain what a text says using 
quotes from the text. (RL.5.1) 

• I can make inferences using quotes from 
the text. (RL.5.1) 

• I can compare and contrast literary 
elements using details from the text (two 
or more characters’ points of view, 
settings, events). (RL.5.3) 

• I can determine the meaning of literal 
and figurative language (metaphors and 
similes) in text. (RL.5.4) 

• I can discuss answers to questions 
with my triad and provide evidence to 
explain my ideas. 

• I can answer questions about the 
setting of the novel Esperanza Rising 
based on evidence from the text.  

• I can answer questions about the main 
character, Esperanza, based on 
evidence from the text. 

• Observe where students 
place their evidence flags 

• Triad discussions 
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Lesson Lesson Title Long-Term Targets Supporting Targets 
Ongoing 
Assessment 

Lesson 3 Inferring about Characters 
Based on How They 
Respond to Challenges 
(Chapter 3: “Las 
Papayas/Papayas”) 

• I can explain what a text says using 
quotes from the text. (RL.5.1) 

• I can make inferences using quotes from 
the text. (RL.5.1) 

• I can determine the meaning of literal 
and figurative language (metaphors and 
similes). (RL.5.4) 

• I can write informative/explanatory texts. 
(W.5.2) 

• I can answer comprehension 
questions based on text from 
Esperanza Rising that I have read 
independently. 

• I can identify situations in Esperanza 
Rising where a character’s human 
rights are challenged. 

• I can make inferences from the text 
about Esperanza, Mama, and 
Abuelita. 

• I can use context clues to help me 
determine the meaning of words in 
Esperanza Rising.  

• I can write to explain my thinking 
about the characters in Esperanza 
Rising. 

• Comprehension Quiz, 
Chapter 3: “Las 
Papayas/Papayas” 
(entrance ticket)  

• Triad discussions 

• Exit Ticket: Independent 
answer to text-dependent 
question 

Lesson 4 Inferring about Characters 
Based on How They 
Respond to Challenges  
 (Chapter 4: “Los 
Higos/Figs”) 

• I can explain what a text says using 
quotes from the text. (RL.5.1) 

• I can make inferences using quotes from 
the text. (RL.5.1) 

• I can compare and contrast literary 
elements (two or more characters’ points 
of view, settings, events) using details 
from the text. (RL.5.3) 

• I can determine the meaning of literal 
and figurative language (metaphors and 
similes). (RL.5.4) 

• I can write informative/explanatory texts. 
(W.5.2) 

• I can answer comprehension 
questions based on text from 
Esperanza Rising that I have read 
independently. 

• I can identify situations in Esperanza 
Rising where a character’s human 
rights are challenged. 

• I can make inferences from the text 
about the characters in Esperanza 
Rising.  

• I can use context clues to help me 
determine the meaning of words in 
Esperanza Rising.  

• I can write to explain my thinking 
about the characters in Esperanza 
Rising. 

• Comprehension Quiz, 
Chapter 4: “Los 
Higos/Figs” (entrance 
ticket) 

• Anchor charts: Character 
T-charts: One (created by 
small groups) about 
Mama, Abuelita, Miguel, 
and a second (from 
individual notes) about 
Mama, Abuelita, Miguel, 
Esperanza 

• Triad discussions 

• Exit Ticket: Independent 
answer to text-dependent 
question 
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Lesson Lesson Title Long-Term Targets Supporting Targets 
Ongoing 
Assessment 

Lesson 5 Connecting Informational 
Text with Literature: Building 
Background Knowledge about 
Mexican Immigration, 
California, and the Great 
Depression 
(Chapter 5: “Las 
Guayabas/Guavas”) 

• I can use quotes to explain the meaning 
of a literary text. (RL.5.1) 

• I can determine the main idea(s) of an 
informational text based on key details. 
(RI.5.2) 

• I can summarize an informational text. 
(RI.5.2) 

• I can answer comprehension 
questions based on text from 
Esperanza Rising that I have read 
independently. 

• I can summarize the main ideas in an 
informational text about California in 
the 1930s. 

• Comprehension Quiz, 
Chapter 5: “Las 
Guayabas/Guavas” 
(entrance ticket) 

• Getting the Gist note-
catchers 

• Exit Ticket: Independent 
writing answer to text-
dependent question 

Lesson 6 Contrasting Two Settings 
(Chapter 6: “Los Melones/ 
Cantaloupes”) 

• I can explain what a text says using 
quotes from the text. (RL.5.1) 

• I can make inferences using quotes from 
the text. (RL.5.1) 

• I can compare and contrast literary 
elements (two or more characters’ points 
of view, settings, events) using details 
from the text. (RL.5.3) 

• I can determine the meaning of literal 
and figurative language (metaphors and 
similes) in text. (RL.5.4)  

• I can effectively engage in a discussion 
with my peers. (SL.5.1) 

• I can answer comprehension questions 
based on text from Esperanza Rising 
that I have read independently. 

• I can discuss answers to questions with 
my triad and provide evidence to 
explain my ideas. 

• I can answer questions about the 
setting of the novel Esperanza Rising 
based on evidence from the text.  

• I can answer questions about the main 
character, Esperanza, based on 
evidence from the text. 

• I can identify metaphors in Esperanza 
Rising. 

• I can interpret figurative language in 
Esperanza Rising. 

• Comprehension Quiz, 
Chapter 6: “Los 
Melones/Cantaloupes” 
(entrance ticket) 

• Observe where students 
place their evidence flags 

• Triad discussions 

• Exit Ticket: Independent 
answer to text-dependent 
question 
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Lesson Lesson Title Long-Term Targets Supporting Targets 
Ongoing 
Assessment 

Lesson 7 Point of View: Comparing 
Esperanza’s and Isabel’s 
Perspectives about Life in 
the Camp (Chapter 7: “Las 
Cebollas/Onions”)  

• I can compare and contrast literary 
elements (two or more characters’ points 
of view, settings, events) using details 
from the text. (RL.5.3) 

• I can determine the meaning of literal 
and figurative language in text. (RL.5.4) 

• I can use what the text says to help me 
understand the meaning of a word or 
phrase. (L.5.4) 

• I can answer comprehension 
questions based on text from 
Esperanza Rising that I have read 
independently. 

• I can use context clues to help me 
determine why the author chose 
specific words in Esperanza Rising.  

• I can determine what metaphors the 
symbols of the chapter titles represent 
in Esperanza Rising.  

• I can explain how Isabel responds to 
challenges in her life. 

• I can describe how the points of view 
of Esperanza and Isabel influence the 
description of events.  

• I can create a visual image of the 
setting of Esperanza Rising. 

• Comprehension Quiz, 
Chapter 7: “Las 
Cebollas/Onions” 
(entrance ticket) 

• Observation of placement 
of evidence flags 
(homework and 
classwork) 

• Character T-chart 
(Isabel) 

• Triad discussion 

• Exit Ticket: Independent 
answer to text-dependent 
question 

Lesson 8 Understanding Themes in 
Esperanza Rising (Chapter 
8: “Las 
Almendras/Almonds”) 

• I can determine the meaning of literal 
and figurative language (metaphors and 
similes) in text. (RL.5.4)  

• I can use quotes to explain the meaning 
of literary texts. (RL.5.1) 

• I can determine a theme based on details 
in the text. (RL.5.2) 

• I can use quotes to support my inferences 
in literary texts. (RL.5.1) 

• I can interpret two big metaphors in 
Chapter 8, “Las Almendras” in 
Esperanza Rising.  

• I can explain what it means to find the 
theme of a book or story.  

• I can identify themes in Esperanza 
Rising. 

• Comprehension Quiz, 
Chapter 8: “Las 
Almendras/Almonds” 
(entrance ticket)  

• Observation of placement 
of evidence flags 
(homework and 
classwork) 

• Triad discussion  

• Exit Ticket: Independent 
answer to text-dependent 
question 
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Lesson Lesson Title Long-Term Targets Supporting Targets 
Ongoing 
Assessment 

Lesson 9 Mid-Unit 2 Assessment and 
Discussing Themes in 
Esperanza Rising (Chapter 
9: “Las Ciruelas/Plums”) 

• I can use quotes to explain the meaning 
of literary texts. (RL.5.1) 

• I can use quotes to support my inferences 
in literary texts. (RL.5.1) 

• I can determine a theme based on details 
in the text. (RL.5.2) 

• I can compare and contrast literary 
elements using details from the text (two 
or more characters’ points of view, 
settings, events). (RL.5.3)  

• I can determine the meaning of literal 
and figurative language (metaphors and 
similes) in text. (RL.5.4) 

• I can use context clues to help me 
determine why the author chose 
specific words in Esperanza Rising.  

• I can explain how characters respond 
to challenges in their lives. 

• I can describe how the points of view 
of Esperanza and other characters 
influence the description of events.  

• I can interpret the “blanket” metaphor 
in Esperanza Rising. 

• I can identify the themes in Esperanza 
Rising. 

• Mid-Unit 2 Assessment: 
Analyzing Sections of 
Esperanza Rising on My 
Own (RL.5.1, RL.5.2, 
RL.5.3, and RL.5.4) 

• Triad/quad discussion 

Lesson 10 Characters Changing Over 
Time (Chapter 10: “Las 
Papas/ Potatoes”) 

• I can explain what a text says using 
quotes from the text. (RL.5.1) 

• I can make inferences using quotes from 
the text. (RL.5.1) 

• I can compare and contrast literary 
elements (two or more characters’ points 
of view, settings, events) using details 
from the text. (RL.5.3) 

• I can determine the meaning of literal 
and figurative language (metaphors and 
similes). (RL.5.4) 

• I can determine a theme based on details 
in the text. (RL.5.2) 

• I can answer comprehension 
questions based on text from 
Esperanza Rising that I have read 
independently. 

• I can make inferences from the text 
about Esperanza and Mama in 
Esperanza Rising.  

• I can begin to describe how Esperanza 
is changing.  

• I can interpret big metaphors in 
Esperanza Rising.  

• I can identify themes in Esperanza 
Rising. 

• Comprehension Quiz, 
Chapter 10: “Las 
Papas/Potatoes” 
(entrance ticket)  

• Observe where students 
place evidence flags 

• Triad discussions 

• Exit Ticket: Independent 
answer to text-dependent 
question 
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Lesson Lesson Title Long-Term Targets Supporting Targets 
Ongoing 
Assessment 

Lesson 11 Building Background 
Knowledge: Why Do 
Workers Strike? (Chapter 11: 
“Los Aguacates/Avocados”) 

• I can determine the main idea(s) of an 
informational text based on key details. 
(RI.5.2) 

• I can summarize an informational text. 
(RI.5.2) 

• I can answer comprehension 
questions based on text from 
Esperanza Rising that I have read 
independently. 

• I can identify examples of human 
rights that have not been protected in 
Esperanza Rising. 

• I can explain what a strike is.  

• I can explain why workers go on 
strike. 

• Comprehension Quiz, 
Chapter 11: “Los 
Aguacates/Avocados” 
(entrance ticket) 

• Triad discussion  

• Exit Ticket: On Strike! 
note-catcher  

Lesson 12 Contrasting Perspectives: 
Should the Farmworkers in 
Esperanza Rising Go on 
Strike? (Chapter 12: “Los 
Espárragos/ Asparagus”) 

• I can explain what a text says using 
quotes from the text. (RL.5.1) 

• I can make inferences using quotes from 
the text. (RL.5.1) 

• I can compare and contrast literary 
elements (two or more characters’ points 
of view, settings, events) using details 
from the text. (RL.5.3) 

• I can write informative/explanatory texts. 
(W.5.2) 

• I can explain why workers go on 
strike. 

• I can make arguments for and against 
striking. 

• I can make inferences from the text 
about the characters in Esperanza 
Rising.  

• I can write to explain my thinking 
about the characters’ perspectives in 
Esperanza Rising. 

• Comprehension Quiz, 
Chapter 12: “Los 
Espárragos/Asparagus” 
(entrance ticket) 

• Observe where students 
place evidence flags 

• Triad discussion  

• Character anchor charts 

• Exit Ticket: Independent 
answer to text-dependent 
question  
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Lesson Lesson Title Long-Term Targets Supporting Targets 
Ongoing 
Assessment 

Lesson 13 Gathering Evidence and 
Drafting a Two-Voice Poem 
(Chapter 13: “Los 
Duraznos/Peaches”) 

• I can use quotes to support my inferences 
in literary texts. (RL.5.1) 

• I can compare and contrast literary 
elements (two or more characters’ points 
of view, settings, events) using details 
from the text. (RL.5.3) 

• I can determine the meaning of literal 
and figurative language (metaphors and 
similes) in text. (RL.5.4) 

• I can describe how a narrator’s point of 
view influences the description of events. 
(RL.5.6) 

• I can effectively engage in a discussion 
with my peers. (SL.1) 

• I can answer comprehension 
questions based on text from 
Esperanza Rising that I have read 
independently. 

• I can explain the structure of a two-
voice poem. 

• I can compare and contrast 
Esperanza with another main 
character in Esperanza Rising.  

• I can use evidence from Esperanza 
Rising that supports my inferences 
about two different characters, 
particularly how the two characters 
respond to challenges. 

• I can collaborate with peers to plan 
and draft a two-voice Poem. 

• Comprehension Quiz, 
Chapter 13: “Los 
Duraznos/Peaches” 
(entrance ticket) 

• Two-Voice Poem graphic 
organizer (side A 
completed, side B 
begun) 
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Lesson Lesson Title Long-Term Targets Supporting Targets 
Ongoing 
Assessment 

Lesson 14 Writing, Critique, and 
Revising: Two-Voice 
Poems (Chapter 14: “Las 
Uvas/Grapes”) 

• I can use the writing process to 
produce clear and coherent writing 
(with support). (W.5.5) 

• I can answer comprehension questions based on 
text from Esperanza Rising that I have read 
independently. 

• I can contrast how two characters in Esperanza 
Rising respond to challenges, using a two-voice 
poem format. 

• I can use evidence from Esperanza Rising that 
supports my inferences about two different 
characters, particularly how the two characters 
respond to challenges. 

• I can collaborate with peers to plan and draft a 
two-voice poem. 

• I can give specific feedback that will help other 
students make their writing better. 

• I can use feedback that I receive from others 
and self-reflection to improve my writing. 

• Comprehension Quiz, 
Chapter 14: “Las 
Uvas/Grapes” (entrance 
ticket) 

• Two-voice poems (drafts) 

Lesson 15 Revisiting Big 
Metaphors and Themes; 
Revising and Beginning 
to Perform Two-Voice 
Poems 

• I can determine the meaning of literal 
and figurative language (metaphors 
and similes) in text. (RL.5.4)  

• I can determine a theme based on 
details in the text. (RL.5.2) 

• I can use quotes to support my 
inferences in literary texts. (RL.5.1) 

• I can adapt my speech for a variety of 
contexts and tasks, using formal 
English when appropriate. (SL.5.6) 

• I can interpret five big metaphors in 
Esperanza Rising.  

• I can explain the themes in Esperanza Rising. 

• I can perform my two-voice poem. 

• Observation of placement 
of evidence flags 
(homework and 
classwork) 

• Triad discussion/Chalk 
Talk 

• Two-voice poems 
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Lesson Lesson Title Long-Term Targets Supporting Targets 
Ongoing 
Assessment 

Lesson 16 Paragraph Writing, Part 
I: How Esperanza 
Responds on the Train 
(revisiting Chapter 5: 
“Las Guayabas/Guavas”) 

• I can use quotes to explain the meaning of literary 
texts. (RL.5.1) 

• I can use quotes to support my inferences in literary 
texts. (RL.5.1) 

• I can determine a theme based on details in the text. 
(RL.5.2) 

• I can summarize a literary text. (RL.5.2) 

• I can compare and contrast literary elements using 
details from the text. (RL.5.3) 

• I can write an informative/explanatory text. (W.5.2) 

• I can use the writing process to produce clear and 
coherent writing (with support). (W.5.5) 

• I can find evidence in 
Esperanza Rising that will 
support my inferences about 
how Esperanza changes 
throughout the novel.  

• I can analyze how Esperanza 
responds to a key event in the 
novel, and what this shows 
about her character. 

• I can write an essay in which 
each paragraph has a clear 
topic sentence, a body, and a 
conclusion. 

• Partner Accordion 
graphic organizer (for 
Paragraph 1) 

• Partner Draft Paragraph 
1 (partially completed) 

Lesson 17 Paragraph Writing, Part 
II 

• I can use quotes to explain the meaning of literary 
texts. (RL.5.1) 

• I can use quotes to support my inferences in literary 
texts. (RL.5.1) 

• I can determine a theme based on details in the text. 
(RL.5.2) 

• I can compare and contrast literary elements using 
details from the text. (RL.5.3) 

• I can write an informative/explanatory text. (W.5.2) 

• I can use the writing process to produce clear and 
coherent writing (with support). (W.5.5) 

• I can find evidence in 
Esperanza Rising that will 
support my inferences about 
characters from the book.  

• I can analyze how Esperanza 
responds to a key event in the 
novel, and what this shows 
about her character. 

• I can write an essay in which 
each paragraph has a clear 
topic sentence, a body, and a 
conclusion. 

• Accordion graphic 
organizer for Paragraph 2 
(homework) 

• Partner and individual 
paragraphs 
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Lesson Lesson Title Long-Term Targets Supporting Targets 
Ongoing 
Assessment 

Lesson 18 End of Unit 2 
Assessment: On-
Demand Analytical 
Essay about How 
Esperanza Changes 
over Time 

• I can use quotes to explain the meaning of literary texts. 
(RL.5.1) 

• I can use quotes to support my inferences in literary texts. 
(RL.5.1) 

• I can determine a theme based on details in the text. 
(RL.5.2) 

• I can summarize a literary text. (RL.5.2) 

• I can compare and contrast literary elements using details 
from the text. (RL.5.3) 

• I can write an informative/explanatory text. (W.5.2) 

• I can produce clear and coherent writing that is 
appropriate to task, purpose, and audience. (W.5.4) 

• With support from peers and adults, I can use a writing 
process to produce clear and coherent writing. (W.5.5) 

• I can choose evidence from literary or informational texts 
to support analysis, reflection and research. (W.5.9) 

• I can find evidence in Esperanza 
Rising that will support my 
inferences about characters from 
the book.  

• I can write an 
informative/explanatory three-
paragraph essay that analyzes how 
Esperanza responds to two key 
events, and compares and 
contrasts her response to events 
over time.  

• I can write an essay in which each 
paragraph has a clear topic 
sentence, a body, and a conclusion. 

• Accordion graphic 
organizers 

• Partner and 
individual 
paragraphs 

• End of Unit 2 
Assessment: On-
Demand Analytical 
Essay about How 
Esperanza Changes 
over Time (RL.5.1, 
RL.5.2, RL.5.3), 
W.5.2, W.5.4, W.5.5, 
W.5.9) 
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Optional: Experts, Fieldwork, And Service 

• Experts: Invite a local poet to visit the class and critique students’ two-voice poems.  

Optional: Extensions 

• Literature: Invite students to explore children’s picture books that address similar themes to Esperanza Rising. See Recommended Texts lists:  

• Gleam and Glow, written by Eve Bunting, illustrated by Peter Sylvada;  

• Erandi’s Braids, written by Antonio Hernández Madrigal, illustrated by Tomie dePaola;  

• Shin-chi’s Canoe, written by Nicola I. Campbell, illustrated by Kim LaFave;  

• Amelia’s Road/Camino de Amelia, written by Linda Jacobs Altman, illustrated by Enrique O. Sanchez, translated into Spanish by Enrique O. Sanchez 

Social Studies 

• Have students learn more about the Great Depression and the Dust Bowl. 

• Consider issues of immigration and migrant farm labor in more recent times.  

• Sarah E. Warren, Dolores Huerta: A Hero to Migrant Workers, illustrated by Robert Casilla (Tarrytown, NY: Marshall Cavendish, 2012), ISBN: 978-0-7614-6107-
4 

• S. Beth Atkin, Voices from the Fields: Children of Migrant Farmworkers Tell Their Stories (New York: Little, Brown, 2000), ISBN-13: 978-0316-056205, ISBN-
10: 0316056200. 

Music 

• With the music teacher, explore traditional music of Mexico; folk music from the 1930s 

World Languages 

• Study Spanish vocabulary; explore Mexican customs and traditions 
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In Unit 2, students explore how a fictional character responds to human rights 

challenges. The novel Esperanza Rising is set during the Depression and includes 
scenes in both the United States and Mexico. The list below includes a wide range of 
texts to read about fictional characters facing challenges, as well as informational 
texts about the Great Depression and the role of migrant farmworkers. It includes 
works with a range of Lexile text measures on this topic. This provides appropriate 
independent reading for each student to help build content knowledge.  

It is imperative that students read a high volume of texts at their reading level to 
continue to build the academic vocabulary and fluency that the CCLS demands. 

Where possible, materials in languages other than English are also provided. 
Texts are categorized into three Lexile levels that correspond to Common Core 
Bands: below-grade band, within band, and above-grade band. Note, however, that 
Lexile measures are just one indicator of text complexity, and teachers must use 
their professional judgment and consider qualitative factors as well. For more 
information, see Appendix 1 of the Common Core State Standards.  

 

 
 

Common Core Band Level Text Difficulty Ranges: 
(As provided in the NYSED Passage Selection Guidelines for Assessing CCSS ELA) 

• Grade 2–3: 420–820L 

• Grade 4–5: 740–1010L 

 

Title Author And Illustrator Text Type Lexile Measure 

Lexile text measures band level (below 740L) 

Meet Kit: An American Girl, 1934 Valerie Tripp (author) Literature 590 

Any Small Goodness: A Novel in the 
Barrio 

Tony Johnston (author) Literature 600 

Parvana’s Journey Deborah Ellis (author) Literature 640 

Angels in the Dust Margot Theis Raven (author), Roger 
Essley (illustrator) 

Literature 650 

Number the Stars Lois Lowry (author) Literature 670 
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Title Author And Illustrator Text Type Lexile Measure 

Lexile text measures within band level (740–1010L) 

Journey of Dreams Marge Pellegrino (author) Literature 740 

The Mighty Miss Malone Christopher Paul Curtis (author) Literature 750 

I Am a Taxi Deborah Ellis (author) Literature 760 

Sacred Leaf Deborah Ellis (author) Literature 770 

A Thousand Never Evers Shana Burg (author) Literature 830 

Homesick: My Own Story Jean Fritz (author), Margot 
Tomes (illustrator) 

Literature 860 

My Name Is Gabito: The Life of Gabriel García 
Márquez/Me llamo Gabito: la vida de Gabriel García 

Márquez 

Monica Brown (author), Raúl 
Colón (illustrator) Literature 910 

Bud, Not Buddy Christopher Paul Curtis (author) Literature 950 

Cat Running Zilpha Keatley Snyder (author) Literature 970 

Lexile text measures above band level (over 1010L) 

The Great Depression Elaine Landau (author) Informational text 1010 

Welcome to Kit’s World, 1934: Growing Up During 
America’s Great Depression Harriet Brown (author) Literature 1060 

Children of the Dust Bowl: The True Story of the School at 
Weedpatch Camp Jerry Stanley (author) Informational text 1120 

www.un.org/cyberschoolbus/humanrights/resources.asp  UNICEF Informational text (Web site) TK 
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Title Author And Illustrator Text Type Lexile Measure 

www.unicef.org/crc/index_30160.html  UNICEF Informational text (Web site) TK 

For Every Child: The Rights of the Child in 
Words and Pictures 

Caroline Castle (author) Literature 1050 

www.humaneeducation.org/sections/view/ 
childrens_human_rights 

Institute for Humane Education Informational text (Web site) TK 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can summarize a literary text. (RL.5.2) 
I can determine the meaning of literal and figurative language (metaphors and similes) in text. (RL.5.4) 
I can determine the main idea(s) of an informational text based on key details. (RI.5.5) 
I can summarize an informational text. (RI.5.5) 

Supporting Learning Targets Ongoing Assessment 

• I can define historical fiction. 

• I can describe the geographical setting of Esperanza Rising.  

• I can describe the historical setting of Esperanza Rising. 

• Class discussion 

• Building Background Knowledge: I Notice and I Wonder sticky notes 

• Notes from Jigsaw note-catcher 

 

Agenda Teaching Notes 

1. Opening  
A. Engaging the Reader: Read-aloud of Pages 1–3 of 

Esperanza Rising (10 minutes)  
2. Work Time  

A. Visualizing the Geographical Setting  
(15 minutes) 

B. Jigsaw Protocol: Understanding the Historical 
Setting (30 minutes) 

3. Closing and Assessment 
A. Go-Round Oral Debrief (5 minutes) 

4. Homework 

• Esperanza Rising is a long novel. In Unit 2, students typically read a chapter each day for homework 
and discuss key passages in class. Students may need additional time during other parts of the day to 
keep up with the reading. Note, however, that in Unit 3 (Readers Theater), students revisit, analyze, and 
discuss many key passages from Esperanza Rising. Thus, students’ understanding of the text will grow 
across the six weeks of Units 2 and 3 combined.  

• Be aware of students’ home countries or cultural backgrounds in your class. You may have students who 
have lived in Mexico and can contribute a wealth of knowledge. 

• In advance: Prepare folders for the Jigsaw protocol: one folder per group of three students. Each folder 
must include one copy of all three of the text excerpts as well as the accompanying picture references 
(see supporting materials for excerpts and links to access associated pictures).  

• Review Jigsaw protocol (Appendix 1). 
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Lesson Vocabulary Materials 

support, variety, describe, artifact, 
historical, geographical, setting; 
vineyard (1), slopes (1), winding (1), 
gazing (1), thumping (2), resounding 
(2) 

• Esperanza Rising (book; one per student)  

• Wall map that shows Mexico, California, and New York  

• Jigsaw folders (one per triad of students), each with a complete set of texts and pictures described below (see Teaching Note, 
above)  

• Background texts about Mexico in the 1920s (one per student; see list in supporting materials) 

• Web Sites for Accompanying Pictures about Mexico in the 1920s  

• Jigsaw note-catcher for Background Texts about Mexico (one per student) 

• Chart paper for anchor chart: The Geographical and Historical Setting of Esperanza Rising  

• Evidence flags (sticky notes: the smallest available or larger sizes cut into strips), two baggies per student (one each for home 
and school)  

• Homework: Purpose for Reading, Chapter 1 (one per student) 

• Reading Esperanza Rising anchor chart (new; teacher-created) 
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Opening Meeting Students’ Needs 

A. Engaging the Reader: Read-aloud of Pages 1–3 of Esperanza Rising (10 minutes) 

• Share the learning target: “I can describe the geographical setting of Esperanza Rising.” Make sure that students understand the 
words geographical and setting. Ask students to share what they know about Mexico. List their responses on chart paper or a 
white board. Tell students that today they will begin to read a new novel titled Esperanza Rising.  

• Explain to students that this novel is historical fiction. Ask students to try to define these terms. Coach as needed, explaining that 
the story is based on real events, real settings, and some real people, but also includes many imagined events and characters.  

• Distribute students’ texts: Esperanza Rising. Ask students to examine the image on the cover. Ask students to Think-Pair-Share: 
“What do you notice?” “What do you wonder?”  

• Focus students on the image of the land at the bottom of the cover. Tell them that today, they will begin to get a feel for the 
setting: the place and time where the events in this novel occur.  

• Read aloud pages 1 to 3, as students follow along in their own copy. Ask students to turn and talk with a partner: “What is this 
short chapter mostly about?”  

• Consider providing 
nonlinguistic symbols for key 
terms (e.g., a globe for 
geographical setting) to be 
referred back to throughout 
the module. These can be 
posted with learning targets.  

• Consider providing the 
Spanish-language edition of 
Esperanza Rising (Esperanza 
Renace) for students whose L1 
is Spanish. This can help 
students understand materials 
presented in English. 
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Work Time Meeting Students’ Needs 

A. Visualizing the Geographical Setting (15 minutes) 

• Ask students to reread the first paragraph on page 1 silently, trying to picture in their minds what it is like where Esperanza 
lives.  

• Ask: “What is it like where Esperanza lives?” Invite students to think, then talk with a partner. 

• Probe with a series of text-dependent questions: 

* “What is a vineyard?”  

* “What are gentle slopes?”  

* “What might Papa mean when he says, ‘Our land is alive’”? 

• Give each student two baggies of evidence flags: one each for home and school. Tell them that they will practice using these 
throughout the unit. Ask them to place an evidence flag titled “Geographical setting: Mexico” on page 1. Model as needed.  

• Direct students’ attention to the title of Chapter 1: “Aguascalientes, Mexico, 1924.” Ask students if anyone knows what 
“Aguascalientes” is. Listen for students to infer that it is a town or region in Mexico. Explain as needed: This is where 
Esperanza lives. Ask students if anyone knows what “Aguascalientes” means. See if they can infer, based on the word roots 
agua (water) and caliente (hot). Point out to students that there will be many Spanish words and phrases in this book; they 
should use their understanding of context clues to try to figure out what these words mean.  

• Orient students to the wall map: Where is Mexico relative to New York?  

• Tell students that they will reread Chapter 1 as one part of their homework and should continue to focus on details that 
help them understand what it is like where Esperanza lives.  

• When discussion of complex content is 
required, consider partnering an ELL 
with a student who speaks the same L1. 
This can let students have more 
meaningful discussions and clarify 
points in their L1. 
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Work Time  Meeting Students’ Needs 

B. Jigsaw Protocol: Understanding the Historical Setting (30 minutes) 

• Tell students that in order to understand the setting—both the geographical place and historical time period—of the novel, they 
will spend a little time today building background knowledge about Mexico. 

• To do this, they will be using a simple Jigsaw protocol. This protocol allows small groups to engage in an effective, time-efficient 
comprehension of a longer text. Students don’t always have to read every page or section of a reading. The Jigsaw structure lets 
students divide up the text, become an expert in one section, and hear oral summaries of the others and still gain an 
understanding of the material. 

• Divide students into groups of three and ask the triads to sit together. Give each triad a folder with all the materials for the 
Jigsaw protocol, including the Background Texts about Mexico in the 1920s. 

• Assign one topic to each member of the triad: 

1. Government and Revolution 

2. Neighbor to the North 

3. Rich versus Poor 

• Be sure that students also see the accompanying pictures. 

• Tell students that they will each read about one topic, and then will share with the other members of their triad. Reassure them 
that they are not expected to understand everything about their excerpt or pictures. The goal is simply to begin to build basic 
background knowledge about Mexico. They will keep learning more throughout this unit. 

• Jigsaw, Part 1: 
Give students 15 minutes to independently read their assigned topic, review the pictures, and take notes about their assigned 
topic on their Jigsaw note-catcher. (Be sure the class understands that during Part 1 of the Jigsaw, each student will be reading 
and taking notes on a DIFFERENT topic from the other two members in their triad.) Have students look for key points and new 
information as they read their section and examine accompanying pictures. Students should record their learning on the Jigsaw 
note-catcher.  

• Jigsaw, Part 2: 
Still in triads, ask students to now take 10 minutes to share with each other what they learned. Each member in turn shares the 
important points and summary from the pictures and text she/he read. As each group member shares, the other students in the 
group take notes.  

• Listen in for patterns during students’ comments, to bring up whole group during the debrief.  

• For students needing additional 
supports, consider providing a 
partially filled-in Jigsaw note-
catcher. 

• Consider providing smaller chunks 
of text (sometimes just a few 
sentences) for students who need 
additional support. Teachers can 
check in on students’ thinking as 
they write or speak about their text. 

• For students needing additional 
supports, check in to assure they 
have some key points to share in the 
summary.  

 

5-A-1179



 

 

GRADE 5: MODULE 1: UNIT 2: LESSON 1 
Building Background Knowledge:  

Learning About the Historical and Geographical Setting of Esperanza Rising  
(Chapter 1: “Aguascalientes, Mexico, 1924”) 

 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. NYS Common Core ELA Curriculum  •  G5:M1:U2:L1  •  July 2013  •  6 
 

 

Closing and Assessment Meeting Students’ Needs 

A. Go-Round Oral Debrief (5 minutes)  

• Ask students to consider what they know about Mexico and anything they might already know about the novel 
Esperanza Rising.  

• Reread aloud the learning targets: “I can describe the geographical setting of Esperanza Rising. I can describe the 
historical setting of Esperanza Rising.” Then ask students to share their ideas in a go-round. Go in a relatively fast-
paced and structured manner (e.g., down rows, around tables), allowing as many students as possible to share their idea 
in 15 seconds or less. Once students start to repeat ideas, have them point out similarities in responses using sentence 
frames such as: “My idea is similar to/related to . . .” Record these ideas on an anchor chart called The Geographical and 
Historical Setting of Esperanza Rising. Save this anchor chart to refer back to in future lessons.  

• Explain to students the homework routine for this novel. They will do a “first draft” reading of a new chapter each night. 
They will always be given a purpose for reading: a question to think about as they read. They should keep track of their 
thinking with evidence flags (sticky notes). They will practice this each day, but the basic idea is to mark passages that 
relate to the homework question. They do NOT need to write out answers to the homework question; they will often 
write about this question in class the next day, or discuss their evidence flags in small groups.  

• Tell students that they will practice using evidence flags throughout the unit, and they will get better at finding and citing 
evidence over time. For homework tonight, they should just “have a go” trying to mark evidence that relates to the 
homework questions.  

• When ELLs are asked to produce 
language, consider providing a 
sentence frame, sentence starter, or 
cloze sentence to provide the structure 
required. 

Homework Meeting Students’ Needs 

• This homework has two parts. 

• Reread Chapter 1: “Aguascalientes, Mexico, 1924.” Use the questions from the Purpose for Reading, Chapter 1 
homework to focus your reading. Use evidence flags to mark the specific areas in the book that support your answer.  

• Then do a “first draft” read of Chapter 2. What is this chapter mostly about?  
 

Teaching Note: If concerned about students completing the reading assignment at home, plan an additional reading period 
later in the day or first thing in the morning. All students should come to expect that they will use some of the “slushy time” 
during the day—right before or after lunch, during downtime between other tasks, as they enter the classroom in the 
morning or just before dismissal, as time for reading the novel or independent reading. In addition, students likely to need 
additional support should preread this novel with support during intervention or other support periods. Prereading with 
support will then allow students to spend class periods rereading and focusing on evidence. 

• Consider providing students who need 
additional support audio recordings of 
text, which can aid in comprehension. 
Students can pause and replay 
confusing portions while they follow 
along with the text. 
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Section Key Points Questions 

 
Mexico: 
Government 
and 
Revolution 

  

 
Mexico: 
Neighbor to 
the North 

  

 
Mexico: Rich 
versus Poor 
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1. Mexico: Government and Revolution 

From the years 1846 to 1911, Mexico was ruled by a dictator named Porfirio Díaz. In 1910, the poor and working-class people 
of Mexico rebelled against the wealthy landowners and Díaz. This was called the Mexican Revolution. Workers fought for 
many reasons. They wanted fair pay, equal rights, and to have better opportunities for their families. The Mexican Revolution 
was a long and deadly war for the Mexican people. But the outcome changed much in their society. For example, the Mexican 
Constitution was written during this period, in 1917. This constitution outlined the rules that the government must follow. It 
also gave all people of Mexico rights, regardless of whether they were workers or landowners. 
 

2. Mexico: Neighbor to the North 
During the Mexican-American War (1846–1848), Mexico lost nearly half its territory to the United States Within two years, 
the United States had captured Mexico City and won the war. Mexico was forced to sell its northern territories, including 
Texas and what are now the states of California, Arizona, and New Mexico, to the United States for only $18 million. This was 
a very low price to pay for the amount of rich land the United States was getting from Mexico. Because of this, the U.S. and 
Mexico had very bad relations for many years after the war.  
 

3. Mexico: Rich versus Poor 
Throughout Mexico’s history, there have been small villages in the countryside. For generations, families have lived and 
worked on the farms that surrounded these villages. The families who worked the land did not own any part of the farms. This 
meant that they did not make very much money, because they are paid low wages to work for the landowners. In fact, more 
than 70 percent of Mexico’s population in the 1920s was extremely poor.  
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Mexico: Government and Revolution Links 
• General links via Library of Congress: www.loc.gov/pictures/search/?q=Mexico%20revolution&st=gallery 

• Portrait of Porfirio Díaz: www.loc.gov/pictures/resource/cph.3a23261/ 

• Images of Mexico during the Carranza revolution against Huerta’s government (LOT 9563-16) 
http://www.loc.gov/pictures/search/?q=LOT%209563-
16&fi=number&op=PHRASE&va=exact&co!=coll&sg=true&st=gallery 

• El Presidente Álvaro Obregón: http://www.emersonkent.com/history/timelines/mexican_revolution_timeline_1920.htm   

• “Rebel Soldiers, Chihuahua, Mexico,” 1910–1920s: 
http://www.emersonkent.com/wars_and_battles_in_history/mexican_revolution.htm 

• Diego Rivera, The Uprising (El levantamiento, 1931)—mural depicting historical class struggles in Mexico:  
http://a-place-called-space.blogspot.com/2012/05/diego-rivera-murals-for-museum-of.html 

 
Mexico: Neighbor to the North Links 
• General images from Library of Congress: www.loc.gov/pictures/search/?q=Mexico%201846 

• U.S. Army soldiers and Mexican soldiers guarding the international border (International Street) at Nogales, Arizona, and 
Nogales, Sonora, during the Mexican Revolution (1910–1920):  
http://upload.wikimedia.org/wikipedia/en/c/c3/Nogales_Arizona_1910-1920.jpg  

• U.S. troops guarding the U.S./Mexico border in Naco, Arizona (1910–1929): 
http://www.nps.gov/seac/naco/report/fig-a4.jpg 

• U.S. and Mexico state line (1915) Getty Research Library:  
http://archives.getty.edu:30008/getty_images/digitalresources/mexico/jpegs/mex202.jpg 

 
Mexico: Rich versus Poor  
• Newsboys sleep in the street, Mexico City, 1923: 

http://harvestheart.tumblr.com/post/29796965131 

• Picture of working family in Mexico, 1913: 
http://runyon.lib.utexas.edu/r/RUN00000/RUN00000/RUN00048.JPG  
[Use with credit line] From the Robert Runyon Photograph Collection [image number 00048], courtesy of the Center for 
American History, the University of Texas at Austin. 

• Diego Rivera, Sugar Plantation (Plantacíon de cañas de azúcar, 1931)—mural depicting landowner and workers (1920s 
Mexico): http://www.abcgallery.com/R/rivera/rivera139.html 

• Diego Rivera, The Exploiters (Los explotadores, 1926)—depicts unequal relationship between Mexican field workers and 
wealthy landowners: http://www.diego-rivera-foundation.org/The-Exploiters-1926-large.html 

• “Typical Mexican Home and Family” pre-1920 (postcard):  
http://www.playle.com/listing.php?i=JOLIZ10503&PHPSESSID=a  

• “Mexican Family Cooking Food Outdoors on Ground by Train Tracks” circa 1920: http://theoldcollector.com/Mexican-
Family-Cooking-Food-Outdoors-on-Ground-by-Train-Tracks-ca.-1920-P2150761.aspx  
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• R. Conrad Stein, Mexico: Enchantment of the World (Danbury, CT: Children’s Press, 2007),  

ISBN: 978-0-516-24868-4. 

• Susan Milord, Mexico: 40 Activities to Experience Mexico Past & Present (Nashville, TN: Williamson Books, 1999), ISBN: 
978-1-885593-22-1.
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Name:  

Date:  

 
 
 

Reread Chapter 1 and do a “first draft” read of Chapter 2: “Las Uvas/Grapes.”  
 
As you read, think about these questions. Use your evidence flags to mark specific passages in the text to discuss with 
your triad. You do not need to write out answers as part of your homework; just keep track of your thinking with your 
evidence flags. 
 
1. Describe the geographical setting of Esperanza Rising. What is it like where Esperanza lives? Use details from the 
text to support your answer.  
 

2. What is Esperanza’s relationship with her papa like? How do you know?  
 

3. What is Esperanza’s life like in Mexico?  
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can effectively engage in a discussion with my peers. (SL.5.1) 
I can explain what a text says using quotes from the text. (RL.5.1) 
I can make inferences using quotes from the text. (RL.5.1) 
I can compare and contrast literary elements using details from the text (two or more characters’ points of view, settings, events). (RL.5.3) 
I can determine the meaning of literal and figurative language (metaphors and similes) in text. (RL.5.4) 

Supporting Learning Targets Ongoing Assessment 

• I can discuss answers to questions with my triad and provide evidence to explain my ideas. 

• I can answer questions about the setting of the novel Esperanza Rising based on evidence from the text.  

• I can answer questions about the main character, Esperanza, based on evidence from the text. 

• Observe where students place their evidence flags 

• Triad discussions 
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Agenda Teaching Notes 

1. Opening 
A. Introduction of Triad Structure 

(5 minutes) 
2. Work Time 

A. Triad Discussion: Setting and 
Character in Chapter 1  
(10 minutes) 

B. Read-aloud, Independent 
Reading, and Text-Dependent 
Questions: Pages 4–8 (20 
minutes)  

C. Guided Practice: Triad  
Work (10 minutes) 

D. Answering Questions in Triads 
(10 minutes) 

3. Closing and Assessment 
A. Debrief: Reading Esperanza 

Rising Anchor Chart  
(5 minutes) 

4. Homework 

• In advance: Create anchor chart: Norms for Triad Talk (see supporting materials). 

• Esperanza Rising is a long novel. In Unit 2, students typically read a chapter each day for homework and discuss 
key passages in class. Students may need additional time during other parts of the day to keep up with the reading. 
Note, however, that in Unit 3 (Readers Theater), students revisit, analyze, and discuss many key passages from 
Esperanza Rising. Thus, students’ understanding of the text will grow across the six weeks of Units 2 and 3 
combined.  

• The lessons in this unit follow a predictable pattern. Help students start noticing this pattern. They will do a “first 
draft” read of a new chapter for homework each night. They are not expected to fully understand everything at that 
point. In class, they will analyze key aspects of the chapter they read for homework (often by answering a series of 
text-dependent questions). They do this work with teacher support, either whole group, in triads, or on their own. 
Often, they will revisit key passages from a given chapter in future lessons as well. 

• Beginning in Lesson 3, each lesson opens with a brief quiz that holds them more individually accountable for their 
homework reading. In this lesson, students simply revisit their homework reading with their triads.  

• Throughout their study of the novel, students regularly answer  text-dependent questions. In advance: Read 
Chapter 2: “Las Uvas/Grapes” and review the text-dependent questions (see supporting materials). Students will 
work with a similar document in many lessons. Two copies of the questions are provided—a blank to distribute to 
students and display on a document camera, and one with answers for teacher reference. In this lesson, since it is 
the first time students will be working with this Text-Dependent Questions handout, you first just display the first 
question (as guided practice during work time C). Then you distribute the questions to students during Work Time 
D.   

• This lesson introduces a new small group structure: Triad Talk. These reading and discussion groups will be used 
throughout the study of Esperanza Rising. 

• Be strategic in your grouping. If you have a few struggling readers in your class, put them in a group together so 
that you can more directly support them while allowing other students to be more independent. If you have many 
struggling readers, place them in groups with stronger readers but carefully monitor that they are reading and 
contributing. Your ELLs may benefit from being in a group with others who speak their native language. 

• Note that for this lesson, students are told the page number where answers to the text-dependent questions can be 
found. This information is provided as a scaffold and a model, so students learn to reference page numbers when 
citing evidence.  

• Students may not have time to answer all 5 text-dependent questions; Question 5 is revisited in Lesson 3.  

• Throughout the novel, the author uses Spanish words to convey important aspects of Esperanza’s experience. If you 
have Spanish speakers in your class, tap their expertise. But emphasize to all students that they should be able to 
infer all the Spanish words from context. This is a useful opportunity to continue to practice and reinforce this 
important reading strategy.  
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Lesson Vocabulary Materials 

setting, character, historical fiction, 
triad, adored, vicious, premonition, 
cautiously, superstition, bandits, 
resentment, sympathetic, 
distinguished, capricious, propriety, 
crochet, lopsided, property, 
stubbornly, self-importance, beacon, 
tormented 

• Esperanza Rising (book; one per student) 

• Document projector or interactive white board 

• Colored markers (approx. 9) so every team of three has a unique color 

• Evidence flags (sticky notes: the smallest size available or larger sizes cut into strips). Give each student two baggies of 
evidence flags: one for home and one for school. 

• Norms for Triad Talk anchor chart (sample, for Teacher Reference; create one like this for your class) 

• Text Dependent Questions for Chapter 2: Las Uvas/Grapes (one per student; one to display) 

• Text Dependent Questions for Chapter 2: Las Uvas/Grapes (Answers for Teacher Reference) 

• Homework: Purpose for Reading, Chapter 3: “Las Papayas/Papayas” (one per student) 

• Anchor chart: Close Readers Do These Things (from Unit 1) 

• Reading Esperanza Rising anchor chart (from Lesson 1) 

 

Opening Meeting Students’ Needs 

A. Introduction of Triad Structure (5 minutes) 

• Review the learning target: “I can discuss answers to questions with my triad and provide evidence to explain my ideas,” and let 
students know they will be working on this novel in triads, or groups of three. Place students in their triads and review with them 
the anchor chart for Norms for Triad Talk. If there’s time, model some of the expected behaviors with a student helper. 

• Some students may be 
unfamiliar with academic 
vocabulary words (e.g., 
discuss, provide, explain, 
ideas, evidence). Clarify 
vocabulary with students as 
needed. 

 

5-A-1190



 

 

GRADE 5: MODULE 1: UNIT 2: LESSON 2 
Getting to Know Esperanza 

(Chapter 2: “Las Uvas/Grapes”) 
 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. NYS Common Core ELA Curriculum  •  G5:M1:U1:L2  •  July 2013  •  4 
 

 

Work Time Meeting Students’ Needs 

• A. Triad Discussion: Setting and Character in Chapter 1 (10 minutes) 

• Choose two students to read the learning targets aloud:  
“I can answer questions about the setting of the novel Esperanza Rising based on evidence from the text.”  
“I can answer questions about the main character, Esperanza, based on evidence from the text.”  
What do they notice? Briefly review the terms setting (from Lesson 1) and character to support students in 
understanding the targets. Remind the class that Esperanza Rising is historical fiction: The author draws upon real 
events, real settings, and some real people, but also made up many events and characters.  

• Remind the students of what they learned about yesterday (Mexico, the Mexican Revolution, social unrest), and ask 
them to turn and tell a neighbor where Esperanza Rising takes place (the setting: Aguascalientes, Mexico) and what 
characters have been introduced so far (Esperanza and her papa).  

• Ask students, in their triads, to discuss the two questions they were given to focus on for their homework rereading of 
Chapter 1: “Aguascalientes, Mexico, 1924.” 

* “Describe the geographical setting of Esperanza Rising. What is it like where Esperanza lives? Use details from the 
text to support your answer.”  

* “What is Esperanza’s relationship with her papa like? How do you know?”  

• Use this opportunity to circulate and listen in to gauge who did the homework reading, how well students understand 
the reading, and how students are beginning to collaborate in their triads.  
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Work Time  Meeting Students’ Needs 

B. Read-aloud, Independent Reading, and Text-Dependent Questions: Pages 4–8 (20 minutes) 

• Check to see that everyone in the class has their text: Esperanza Rising. Make sure each student has his/her baggie of evidence 
flags. Remind everybody that they will be using these sticky notes throughout the novel to help them keep track of important 
passages.  

• Tell students that they did a “first draft” read of Chapter 2: “Las Uvas/Grapes” for their homework. Point out that this novel is 
challenging, and that they will often need to read sections multiple times in order to understand the ideas in the text. Explain to 
students that the most important thing to do while reading is to think! Say: “As we read this book, we are going to be thinking a 
lot about the characters—what they are like, the challenges they face (including human rights), and how they change over time.”  

• Read aloud page 4 through the top of page 6 (“Harvest!”), as students follow along.  

• Invite students to think, then talk briefly with their triad, about what these first few pages of Chapter 2 are mostly about. Listen 
for students to notice the chapter title “Las Uvas/Grapes.” If necessary, point out how chapter titles in a novel provide a signal 
to a reader about the main ideas or events in a given chapter.  

• Using your document camera or placing the questions on the board, display just Question 1 from the Text-Dependent Questions 
for Chapter 2: “Las Uvas/Grapes” (see supporting materials).  

• Give students five minutes on their own to reread through the break on page 8. (Note that this is the third time they have read 
pages 4-6). Remind them that rereading is an important strategy to help them make sense of difficult text. Ask them to keep 
Question 1 in mind as they read.  

• Ask students to use the Triad Talk anchor chart to remind themselves about how to talk to each other while developing the 
answer to the question in their triad. Each person should mark the evidence in the book that supports the group’s answer by 
placing an evidence flag on the specific information.  

• Ask a few groups to report out their answer and their evidence. If necessary, model by adding additional evidence to clarify and 
further support what students are saying.  

• Praise groups using Triad Talk well. Tell students that they will be working in these groups each day, and remind them how 
discussing their thinking with others can help them understand hard text.  

• To assist with comprehension, 
provide ELLs with bilingual word-
for-word translation dictionaries or 
online translation sources such as 
Google Translate or Bing Translate.  
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Work Time  Meeting Students’ Needs 

C. Guided Practice: Triad Work (10 minutes) 
• Distribute the Text-Dependent Questions for Chapter 2: Las Uvas/”Grapes” to students. Focus them on the second question. 

Tell them to listen for and mark evidence that answers the question as you read aloud. Continue to read aloud from the 
middle of page 8, with students following along. Stop at the break in the middle of page 12, and ask students to discuss their 
answers to Question 2 with their triad, rereading the pages if necessary. Again, follow the process of having some triads 
report out their answers to the class, augmenting the students’ responses with evidence from the text if necessary.   

 

D. Answering Questions in Triads (10 minutes) 
• Note: Students may not have time to answer all three of the remaining text-dependent questions; Question 5 (about Papa’s 

death) is revisited in Lesson 3.  

• In triads, students should read aloud one text-dependent question at a time, and clarify any terms. They should then think 
on their own, then talk together to answer the question, marking their answers with evidence flags. They do not need to 
write answers to the questions at this point.  

• Students should then repeat this cycle for the next question. 

• As students work, monitor this discussion, making sure all students are participating. Reinforce students who are following 
the Triad Talk norms well. 
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Closing and Assessment Meeting Students’ Needs 

A. Debrief: Reading Esperanza Rising Anchor Chart (5 minutes) 
• Ask a student to reread out loud the learning targets (either in their triads or chorally). Remind the 

class members that this is what they worked on today. 

• Tell students that in order to really understand what the author is writing about, we must read the 
text carefully, such as when reading informational text closely. Remind the class about reading the 
UDHR closely, pointing out the list on the anchor chart from Unit 1, Close Readers Do These 
Things.  

• Begin a new anchor chart, Reading Esperanza Rising. Write underneath that heading: “Making 
inferences about Esperanza’s character,” which is what they did today. Tell them they will continue to 
add to this chart as they read this novel. 

• Remind students of the homework routine. They are expected to do a “first draft” read of a new 
chapter, using the Purpose for Reading question to focus their attention. They should use their 
evidence flags to mark passages that relate to the question. They are not expected to fully 
understand the chapter but should give it their best shot.  

• Debriefing about what they have learned and the protocols 
used will help students monitor their own reading 
comprehension and choose strategies that will help them 
succeed.  

Homework Meeting Students’ Needs 

• Read Chapter 3: “Las Papayas/Papayas” (pages 23–28). Use the question from the Homework: 
Purpose for Reading, Chapter 3: “Las Papayas/Papayas” to focus your reading. Use evidence 
flags to mark the specific areas in the book that support your answer.  
 

Note: If concerned about students completing the reading assignment at home, plan an additional 
reading period later in the day or first thing in the morning. All students should come to expect that 
they will use some of the “slushy time” during the day—right before or after lunch, during downtime 
between other tasks, as they enter the classroom in the morning or just before dismissal, as time for 
reading the novel or independent reading. In addition, students likely to need additional support 
should preread this novel with support during intervention or other support periods. Prereading with 
support will then allow students to spend class periods rereading and focusing on evidence. 

• Audio recordings of text can aid some students in 
comprehension. Students can pause and replay confusing 
portions while they follow along with the text. 
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Teacher Instructions: Write the following instructions on a chart paper so all students can see it for the 
remainder of the unit.  
 
Norms for Triad Talk:  
 
• Each person must contribute to the discussion, but take turns talking. Ask each other: “Would you like to 

add to my idea?” or “Can you tell us what you’re thinking? 
 

• Each person should show the others specific details from the text by pointing to specific page numbers, 
paragraphs, and lines. Say: “My evidence is here on page ___ in the ___ paragraph” and read the evidence 
aloud. 
 

• Ask questions so that you understand each other’s ideas. Say: “Can you tell me more about that?” or “Can 
you say that another way?”
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1. The first paragraph on page 8 says that Esperanza would like to live at El Rancho de las Rosas 

with her Mama and Papa forever. Why does she feel this way? Find details from the text to 
explain your answer. 

 
2. On pages 8–12, Esperanza and Mama seem to be worried about Papa. What specific words or 

phrases in this section of the novel help you know that they are worried? Why are they 
worried? Use evidence from the text in your answer. 

 
3. On pages 14 and 15, what two pieces of advice does Abuelita give Esperanza? How does 

Esperanza respond to the advice? Use evidence from the text in your answer. 
 
4. On page 18, Esperanza says that a “deep river” runs between her and Miguel. What does she 

mean? How does Miguel respond when she tells him this? Use details from the text in your 
answer. 

 
5. At the end of the chapter, why does Esperanza feel her heart drop and that she has sunk into a 

“dark hole of despair and disbelief”?  Use details from the text in your answer. 
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1. The first paragraph on page 8 says that Esperanza would like to live at El Rancho de las Rosas with 

her Mama and Papa forever. Why does she feel this way? Find details from the text to explain your 
answer. 

 
 Esperanza is the only child of a wealthy rancher, and her father’s “pride and glory” (p. 4). Her family employs many 

servants and farmworkers. She is very happy to live with her parents, and is mostly thinking about her upcoming 
birthday party and eventual quinceanera. She can’t imagine living “with any fewer servants. Or without being 
surrounded by the people who adored her” (p. 8). 

 
2. On pages 8–12, Esperanza and Mama seem to be worried about Papa. What specific words or 

phrases in this section of the novel help you know that they are worried? Why are they worried? 
Use evidence from the text in your answer. 

 
 How do you know: Esperanza shows she is worried when she says that Papa had promised to meet her and never 

disappointed her, but he isn’t there (p.8). Then she worries that pricking her finger is bad luck and asks, “where was 
Papa?” (p. 9). On page 10, she “strained her eyes” looking for him. Mama bites the corner of her lip in worry (p. 11). 
Why they are worried: On page 11, it says they have been warned about bandits. And even though the revolution has 
been over for 10 years, “there is still resentment against large landowners” (p. 12).  

 
3. On pages 14-15, what two pieces of advice does Abuelita give Esperanza? How does Esperanza 

respond to the advice? Use evidence from the text in your answer. 
 

1. “There is no rose without thorns” – Esperanza seems to understand and accept this advice, because she smiles 
and says that “Abuelita wasn’t talking about flowers at all but that there was no life without difficulties” (p.14).  

2. “Do not be afraid to start over.” – Esperanza accepts this advice, because she does start her stitches over again, 
but she sighs, which implies she is impatient with it. (p. 15). She also complains on page 13 that she doesn’t like 
to always crochet to take her mind off worry. 

 
4. On page 18, Esperanza says that a “deep river” runs between her and Miguel. What does she mean? 

How does Miguel respond when she tells him this? Use details from the text in your answer.  
 

She is talking about the class issues that divide them, because she is a ranch owner’s daughter and he is a 
housekeeper’s son. Also, they are Indians and she is of Spanish descent. Miguel seems to be angry or hurt, since he 
doesn’t speak to her anymore (p. 18). 

 
5. At the end of the chapter, why does Esperanza feel her heart drop and that she has sunk into a 

“dark hole of despair and disbelief”?  Use details from the text in your answer. 
 
 She has just learned that her Papa is dead. This isn’t said, but she sees his body in the back of the wagon covered 

with a blanket, and Alfonso is crying, which “confirms the worst” (p. 22). 
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Name:  

Date:  

 
 

What challenges do the main characters in this chapter face?  
 
As you read, think about this question. Use your evidence flags to mark specific passages in the text to discuss 
with your triad. You do not need to write out answers as part of your homework; just keep track of your thinking 
with your evidence flags. 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can explain what a text says using quotes from the text. (RL.5.1) 
I can make inferences using quotes from the text. (RL.5.1) 
I can determine the meaning of literal and figurative language (metaphors and similes). (RL.5.4) 
I can write informative/explanatory texts. (W.5.2) 

Supporting Learning Targets Ongoing Assessment 

• I can answer comprehension questions based on text from Esperanza Rising that I have read 
independently. 

• I can identify situations in Esperanza Rising where a character’s human rights are challenged. 

• I can make inferences from the text about Esperanza, Mama, and Abuelita.  

• I can use context clues to help me determine the meaning of words in Esperanza Rising.  

• I can write to explain my thinking about the characters in Esperanza Rising.  

• Comprehension Quiz, Chapter 3: “Las Papayas/Papayas” 
(entrance ticket)  

• Triad discussions 

• Exit Ticket: Independent answer to text-dependent 
question 
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Agenda Teaching Notes 

1. Opening  
A. Entrance Ticket: Comprehension Quiz,  Chapter 3: 

“Las Papayas/Papayas”  
(5 minutes) 

B. Engaging the Reader: Oral Chapter Review (5 
minutes) 

2. Work Time 
A. Revisiting Papa’s Death: Close Reading of Pages 

22–23 (15 minutes)  
B. Challenges to Human Rights in Chapters 2 and 3 

(10 minutes)  
C. How Characters Respond to Challenges: Answering 

Questions in Triads  
(15 minutes) 

3. Closing and Assessment 
A. Independent Answer (5 minutes) 
B. Debrief (5 minutes) 

4. Homework 

• In advance: Read Chapter 3 and review the text-dependent questions (see supporting materials). Two 
copies of the questions are provided: a blank to display for students, and one with answers for teacher 
reference.  

• This lesson draws directly on the knowledge students built during Unit 1 about human rights. Students 
revisit this topic in future lessons, so the discussion in Part B of Work Time is intentionally brief. Be 
sure to have the Unit 1 anchor charts on specific articles of the UDHR available where students can see 
them, to jog their memory. Also be sure students have their UDHR note-catchers. 

• This lesson introduces a new routine: an entrance ticket comprehension quiz, intended to check 
whether students have done their reading.  

• Note that for the text-dependent questions, students are told some of the page numbers where the 
answers can be found. This scaffolding will gradually be removed as students progress through the 
novel.  

• As in Lesson 2, students work in groups to answer text-dependent questions. Continue guided practice 
as needed, but be sure during Work Time C, all students have their own copy of these questions to 
reference as they work in their triads. Students may not have time to answer all text-dependent 
questions; remind them that it is most important for them to discuss each question thoroughly and cite 
evidence. Students will revisit the character analysis (begun in Lesson 3) during Lesson 4 as well.  

• Based on how groups functioned on the first day of reading the novel, you might modify groups at this 
time.  

• This lesson reintroduces a pattern of analysis that students were first exposed to in Unit 1, when they 
analyzed the firsthand accounts of human rights violations. Throughout their study of Esperanza, 
students will consider the challenges characters face (including but not limited to human rights 
challenges), how the characters respond, and how a character’s response helps us understand that 
character and the themes of the novel.  

• Review Think-Pair-Share, Write-Pair-Share, and Cold-Call protocols (Appendix 1) 
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Lesson Vocabulary Materials 

independently, identify, 
comprehension, challenge, infer, 
inference, quotes, inferential, denial 
of property, human rights, 
discriminatory, anguish, smothered 
(23), composure, indignation 

• Comprehension Quiz Entrance Ticket (Chapter 3: “Las Papayas/Papayas”) (one per student) 

• Esperanza Rising (book; one per student) 

• UDHR note catcher (from Unit 1; students’ completed copies) 

• UDHR articles anchor charts (from Unit 1)—ideal, but not essential  

• Evidence flags (sticky notes: the smallest size available or larger sizes cut into strips)—two baggies per student (one each for 
home and school) 

• Text-dependent questions for Chapter 3: “Las Papayas/Papayas” (one per student and one to display) 

• Text-dependent questions for Chapter 3: “Las Papayas/Papayas” (Answers for Teacher Reference) 

• Norms for Triad Talk anchor chart (from Lesson 2) 

• Homework: Purpose for Reading, Chapter 4: “Los Higos/Figs” (one per student) 

• Human Rights Challenges in Esperanza Rising anchor chart (new; teacher-created; see Work Time B) 

• Inferring by Using Text Clues anchor chart (new; teacher-created; see Work Time A) 

• Student journals 

• Reading Esperanza Rising anchor chart 

• Index cards or half-sheets of paper 

 

Opening Meeting Students’ Needs 

A. Entrance Ticket: Comprehension Quiz, Chapter 3: “Las Papayas/Papayas” (5 minutes) 

• Remind students to sit with their triads throughout their study of the novel. 

• Introduce the new routine of the comprehension quiz entrance ticket by reviewing the first learning target. Clarify the meaning of 
the words comprehension and independently. Explain that this quiz will be a daily practice as we move through Esperanza Rising, 
designed to assess whether students read and understood the text assigned for homework.  

• Remind students that their homework reading is a “first draft” read; they are not expected to understand everything. But it is 
important that they feel accountable for the reading, practice reading on their own, and try their best. 

• Distribute the quiz and give students five minutes to complete it. Collect students’ work to review and/or assess.  

• Consider posting nonlinguistic 
symbols to assist ELLs in 
comprehension and making 
connections. 

• Some students may be 
unfamiliar with academic 
vocabulary words (e.g., 
comprehension, situation, 
challenged, identify, explain). 
Clarify vocabulary with 
students as needed. 
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Opening Meeting Students’ Needs 

B. Engaging the Reader: Oral Chapter Review (5 minutes) 
Note: Keep this review short. Students analyze the chapter in more detail throughout the lesson. 

 
• After the quiz, lead the class in a brief whole class review session, cold calling students to elicit a summary 

of the chapter that was read for homework. Start with an open-ended question, such as: “What was this 
chapter mostly about?” or “What happened in this chapter?” Encourage students to cite evidence or point 
to specific passages. Note which students are able to answer the questions, and the quality of the answers. 

• Then ask the last question from the quiz again:  

* “At the start of Chapter 3, what does Esperanza dream about?” 
Be sure students understand that she dreams Papa is still alive. This will serve as the transition to the 
next section of the lesson.  

• Posting points of class discussions assists ELLs in 
comprehension. 
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Work Time Meeting Students’ Needs 

A. Revisiting Papa’s Death: Close Reading of Pages 22–23 (15 minutes)  

• Remind students of the text-dependent questions they discussed about Chapter 2: “Las Uvas/Grapes.” Point out that many 
of them may not have had time to fully discuss the fifth question: 

* “At the end of the chapter, why does Esperanza feel her heart drop and that she has sunk into a ‘dark hole of despair 
and disbelief’?”  

• Ask students to talk in their triads briefly to remind each other what happened at the end of Chapter 2. 

• Probe with a series of text-dependent questions:  

* “Did Esperanza really sink into a hole?” 

* “What does the word despair mean? Why does Esperanza feel despair?”  

• If students do not mention the word grief, offer this vocabulary term as a precise way to describe Esperanza’s experience: 
deep, deep sadness. 

• Direct students to Chapter 3, the final two sentences on page 23, and ask: 

* “What are ‘the events of last night’?” 

* “Based on context clues, what might the word wrenched mean?” 

* “The author says: ‘Her smile faded, her chest tightened, and a heavy blanket of anguish smothered her smallest joy.’ 
What might anguish mean? Is she really wearing a blanket?” 

• Point out to students that the author is using language in very interesting ways to help readers understand what Esperanza 
is feeling. They will explore this in more depth in future lessons.  

• Point out that the author never directly tells readers that Papa died. Ask:  

* “How were you able to figure out what happened?”  

• Begin the Inferring by Using Text Clues anchor chart with a drawing of a stick figure with a thought bubble that says: “The 
text says … so I infer that …” On this chart, add several of students’ examples about how they inferred that Papa died.  

• Ask students to add an evidence flag to the opening of Chapter 3: “Las Papayas,” with the phrase “Esperanza grieving.” 
(This early modeling of how to summarize a chapter in a phrase will help students begin to keep track of the main events. 
In future lessons, students will begin to write their own evidence flags to summarize the chapter.) 

• Increase interactions with vocabulary in 
context. This increases the rate of ELL 
vocabulary acquisition.  

• ELL language acquisition is facilitated by 
interacting with native speakers of 
English who provide models of language.  

 
 
 
 
 

5-A-1205



 

 

GRADE 5: MODULE 1: UNIT 2: LESSON 3 
Inferring About Characters Based on How They Respond to Challenges:  

(Chapter 3: “Las Papyayas/Papayas”) 
 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. NYS Common Core ELA Curriculum  •  G5:M1:U2:L3  •  July 2013  •  6 
 

 
 

Work Time Meeting Students’ Needs 

B. Challenges to Human Rights in Chapters 2 and 3 (15 minutes) 
• Read aloud the learning target: “I can identify situations in Esperanza Rising where a character’s human rights are 

challenged.” Review the meaning of the word challenged in this context (tested or violated), which students should recall 
from their study of the UDHR during Unit 1.  

• Ask students to talk in their triads about the human rights they remember from their study of the UDHR. Direct them to 
their completed UDHR note-catcher and UDHR anchor charts (from Unit 1). Give students a few minutes to skim 
these documents, with which they should be quite familiar. Invite a few triads to share out some of the human rights named 
in the UDHR and the nicknames students gave those rights during Unit 1. 

• Ask students to share where they placed their evidence flags as they read Chapter 3: “Las Papayas” (for homework):  

* “What challenges did the characters in this chapter face?” 

* “Where are there examples specifically of human rights challenges?”  

• If necessary, scaffold the students’ learning by asking them if they can find some of the following examples: 

* A challenge to the right to life, liberty, and personal security (the murder of Esperanza’s father, p. 24) 

* The discriminatory treatment of Indians compared to people of Spanish descent (pp. 12, 15–18) 

* The denial of property rights to women (p. 30) 

• Start a Human Rights Challenges in Esperanza Rising anchor chart to use throughout the novel as students find 
more examples. 
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Work Time Meeting Students’ Needs 

C. How Characters Respond to Challenges: Answering Questions in Triads (15 minutes) 
• Review the anchor chart Norms for Triad Talk (from Lesson 2). Have students remain in triads, but gather students’ 

attention whole group. Read aloud the learning target: “I can make inferences from the text about the characters in 
Esperanza Rising.” Remind them that earlier in this lesson, they began an anchor chart and talked about how they were able 
to make an inference that Papa died even though the author didn’t say it directly. 

• Tell students that they will learn more about inference and keep practicing drawing inferences based on clues from the text. 
Remind students of their work yesterday, using evidence flags to track their thinking as they read.  

• Point out to students that the way people respond to challenges tells us a lot about who they are. Ask students to talk in their 
groups about an example. Model as needed with something from your own life. 

• Read out loud the learning target: “I can write to explain my thinking about the characters in Esperanza Rising.” Tell 
students that throughout their study of Esperanza Rising, they will be thinking about the challenges Esperanza and other 
characters face, how those characters respond, and what that tells us about those characters. Remind them that they did 
something similar when they read the firsthand human rights accounts at the end of Unit 1. 

• Ask students to begin four new pages in their reading journal (one per character), and on each page quickly jot a response 
to the following question:  
“What do you already know about this character?” 

* Esperanza 
* Mama 
* Abuelita 
* Miguel 

• Tell students that in the next lesson, they will focus more on Miguel; today they will just focus on Esperanza’s family. 

• Distribute and display the Text-dependent Questions for Chapter 3: “Las Papayas/Papayas.” 

• In triads, students should read aloud one text-dependent question at a time, and clarify any terms. They should then think 
on their own, then talk together to answer the question, marking their answers with evidence flags. They do not need to 
write complete answers to the questions at this point.  

• Students should then repeat this cycle for the next question. 

• As students work, monitor this discussion. Emphasize that the author is not telling the reader what the characters are like, 
she is showing the reader how the characters behave, so that the reader can infer what the character is like.  

• While circulating, make sure all students are participating. Reinforce students who are following the Triad Talk norms well. 

• Consider writing and displaying 
steps for multistep directions. ELLs 
can return to steps to make sure 
they are on track. 

• When ELLs are asked to produce 
language, consider providing a 
sentence frame, sentence starter, or 
cloze sentence to provide the 
structure required. 

• Consider allowing students to draw 
their observations, ideas, or notes 
when appropriate. This allows ELLs 
to participate in a meaningful way. 
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Closing and Assessment Meeting Students’ Needs 

A. Independent Answer (5 minutes) 

• Remind students of what they did today by asking students to reread out loud the learning targets. 
Have students give suggestions to add to the anchor chart Reading Esperanza Rising anchor chart. 
Make sure to add: “using context clues to figure out vocabulary” and “thinking about how characters 
respond to challenges” to the chart. 

• Distribute index cards or half-sheets of paper. Ask students to select one question (i.e., about just one 
of the characters) from their Triad Talk discussion for which they feel that they have a complete 
answer. Ask students to write the number of the question and their answer, using specific details from 
the text.  

• For students who struggle, consider providing extra time 
for tasks and answering questions in class discussions. 
ELLs often need more time to process and translate 
information.  

B. Debrief (5 minutes) 

• Ask students to write a definition of inferring in their reading journal. Then ask students to share 
their definition with their triad. Cold call a few students to share an inference they made about 
Esperanza, Mama, or Abuelita during class today.  

• Consider allowing students to draw their observations, 
ideas, or notes when appropriate. This allows ELLs to 
participate in a meaningful way. 

Homework Meeting Students’ Needs 

• Read Chapter 4: “Los Higos/Figs” (pages 30–57) in Esperanza Rising. Use the Homework: 
Purpose for Reading, Chapter 4: “Los Higos/Figs” question to focus your reading. Use 
evidence flags to mark the specific areas in the book that support your answer. 
 

Note: If concerned about students completing the reading assignment at home, plan an additional 
reading period later in the day or first thing in the morning. All students should come to expect that 
they will use some of the “slushy time” during the day—right before or after lunch, during downtime 
between other tasks, as they enter the classroom in the morning or just before dismissal, as time for 
reading the novel or independent reading. In addition, students likely to need additional support 
should preread this novel with support during intervention or other support periods. Prereading with 
support will then allow students to spend class periods rereading and focusing on evidence. 

• Audio recordings of text can aid students in 
comprehension. Students can pause and replay confusing 
portions while they follow along with the text. 
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Name:  

Date:  
 

 

1. At the start of Chapter 3: “Las Papayas,” what does Esperanza dream about? 

 

 

2. What does Tío Luis ask Mama to do? 

 

 

3. What is Mama’s answer? 
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4. What is Miguel planning to do now? 

 

 

5. What did Señor Rodriguez bring for Esperanza’s birthday? 
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1. Esperanza: How is Esperanza responding to her father’s death?  
Reread the following passages and discuss with your triad: 
- Page 25, the paragraph that begins “She took a quivery breath …” 
- Pages 27–28 
What other evidence can you find in Chapter 3 that shows how Esperanza is responding? 
 

2. Mama: How is Mama responding to her husband’s death?  
Reread the following passages and discuss with your triad: 
- Page 27, the paragraph that begins “Esperanza avoided opening her birthday gifts …” 
- Pages 30–31 
 

3. Abuelita: How does Abuelita respond to Esperanza’s uncles?  
Reread the following passages and discuss with your triad: 
- Page 32, near the bottom on the page. Why does Abuelita call the uncles “vultures”? 
 

4. Vocabulary: On page 29, it says, “Mama did not answer but maintained her composure.”  
Based on the context, and on what you know about Mama, what do you think the word “composure” means? 
Explain your thinking. 
 

5. Vocabulary: On page 30, it says, “A look of indignation passed between Mama and Abuelita.” Based on the 
context, and on what you know about Abuelita, what do you think the word “indignation” means? Explain 
your thinking.

5-A-1212



 

 

GRADE 5: MODULE 1: UNIT 2: LESSON 3 
Text-Dependent Questions for Chapter 3: 

“Las Papayas/Papayas” 
(Answers for Teacher Reference) 

 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. NYS Common Core ELA Curriculum  •  G5:M1:U2:L3  •  July 2013  •  4 
 

 
1. Esperanza: How is Esperanza responding to her father’s death?  

Reread the following passages and discuss with your triad: 
- Page 25, the paragraph that begins “She took a quivery breath ...”  
- Pages 27–28 
What other evidence can you find in Chapter 3 that shows how Esperanza is responding? 
 
Esperanza is very, very sad that her father died. She is missing him, particularly because it is her birthday. She almost can’t 
believe this is happening to her. “She felt like she was in someone else’s body, watching a sad scene but unable to help”(p. 25). 
She cries almost every night—”Esperanza often woke to Mama’s soft crying. Or Mama woke to hers”—and doesn’t even want 
to open her birthday gifts. “Esperanza avoided opening her birthday gifts” (p. 27). She was so sad she couldn’t even speak. 
“Esperanza couldn’t talk. Her heart felt so big and hurt so much that it crowded out her voice” (p. 28). 
 

2. Mama: How is Mama responding to her husband’s death?  
Reread the following passages and discuss with your triad: 
- Page 27, the paragraph that begins “Esperanza avoided opening her birthday gifts …” 
- Pages 30–31 
 

Mama is trying to stay strong for Esperanza, encouraging her to go on with her life by opening her birthday gifts. “Mama 
insisted, saying, ‘Papa would have wanted it’” (p. 27). Although Mama did not like what Tio was doing trying to buy their 
house, she was strong and stood up to him. “So, no, I will not sell” (p. 31). 
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3. Abuelita: How does Abuelita respond to Esperanza’s uncles?  

Reread the following passages and discuss with your triad: 
- Page 32, near the bottom on the page. Why does Abuelita call the uncles “vultures”? 
 

 Abuelita knows that the uncles are not doing the right thing. Right before she calls them “vultures,” the uncle said, “You 
will regret the decision, Ramona. You must keep in mind that this house and those grapes are my property. I can make 
things difficult for you. Very difficult.” She thinks they are taking things that do not belong to them (p. 32). 

 
4. Vocabulary: On page 29, it says, “Mama did not answer but maintained her composure.”  

Based on the context, and on what you know about Mama, what do you think the word “composure” 
means? Explain your thinking. 
 

 “Composure” means that Mama stayed calm and did nothing, because the paragraph that follows the sentence that has 
“composure” in it goes on to say, “They nodded to Abuelita but, as usual, said nothing to Esperanza” (p. 29). It does not 
say anything about Mama. 

 
5. Vocabulary: On page 30, it says, “A look of indignation passed between Mama and Abuelita.” Based on 

the context, and on what you know about Abuelita, what do you think the word “indignation” means? 
Explain your thinking.  

 
 “Indignation” means angry, because in the sentence right before the one with “indignation,” Esperanza “wipes away angry 

tears” (p. 30). The next sentence, referring to Mama and Abuelita, says, “Were they feeling the same way?” 
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Name:  

Date:  
 
 

What challenges do the characters in this chapter face? How does each character respond?  
 
As you read, think about these questions. Use your evidence flags to mark specific passages in the text to discuss with 
your triad. You do not need to write out answers as part of your homework; just keep track of your thinking with your 
evidence flags. 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can explain what a text says using quotes from the text. (RL.5.1) 
I can make inferences using quotes from the text. (RL.5.1) 
I can compare and contrast literary elements using details from the text (two or more characters’ points of view, settings, events). (RL.5.3) 
I can determine the meaning of literal and figurative language (metaphors and similes). (RL.5.4) 
I can write informative/explanatory texts. (W.5.2) 

Supporting Learning Targets Ongoing Assessment 

• I can answer comprehension questions based on text from Esperanza Rising that I have read 
independently. 

• I can identify situations in Esperanza Rising where a character’s human rights are challenged. 

• I can make inferences from the text about the characters in Esperanza Rising.  

• I can use context clues to help me determine the meaning of words in Esperanza Rising.  

• I can write to explain my thinking about the characters in Esperanza Rising. 

• Comprehension Quiz, Chapter 4: “Los Higos/Figs” 
(entrance ticket) 

• Anchor charts: Character T-charts: one (created by small 
groups) about Mama, Abuelita, Miguel, and a second 
(from individual notes) about Mama, Abuelita, Miguel, 
Esperanza 

• Triad discussions 

• Exit Ticket: Independent answer to text-dependent 
question 
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Agenda Teaching Notes 

1. Opening  
A. Entrance Ticket: Comprehension Quiz, 

Chapter 4: “Los Higos/Figs” (5 minutes) 
B. Engaging the Reader: Oral Chapter Review 

(5 minutes) 
2. Work Time 

A. Jigsaw, Part 1: How Mama, Abuelita, and 
Miguel Respond to Challenges (20 minutes) 

B. Jigsaw, Part 2: Comparing Esperanza’s 
Response to the Response of These Other 
Characters (15 minutes) 

3. Closing and Assessment  
A. Exit Ticket: Independent Writing (10 

minutes) 
B. Debrief (5 minutes) 

4. Homework  

• This lesson builds directly on Lesson 3 and reinforces a pattern of analysis that students will use throughout 
their study of the novel. They will consider the challenges characters face (including but not limited to human 
rights challenges), how the characters respond, and how a character’s response helps us understand that 
character and the themes of the novel. Today students specifically begin to compare and contrast Esperanza’s 
responses to those of other main characters.  

• Note that in this lesson, students again work with text-dependent questions, but in a different format (the 
Jigsaw protocol). Students are given “Jigsaw Task Cards” that have text-dependent questions on them. In 
advance: Review the Jigsaw Task Cards (see supporting materials). Two copies of the task cards are provided: 
a blank to distribute and display, and one with answers for teacher reference.  

• Review Jigsaw protocol (Appendix 1). It was used in Lesson 1, so students should be familiar with it. 

• The comprehension quiz is intended to check students’ basic recall and hold students accountable. It is less 
important that the quiz be formally graded; decide whether or not to formally assess the quizzes based on your 
class routines and students’ needs.  

• Be sure to create a system for students to hold on to their entrance and exit tickets from each lesson. They will 
need these as notes for their writing later in the unit.  
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Lesson Vocabulary Materials 

smothering, enveloped, 
scurried, silhouetted, 
penetrate, salvage, 
influence, discreetly, 
indebted, valise, sprawling 

• Comprehension Quiz Entrance Ticket (Chapter 4: “Los Higos/Figs”) (one per student) 

• Esperanza Rising (book; one per student) 

• Human Rights Challenges in Esperanza Rising (new; teacher-created) 

• Inferring by Using Text Clues anchor chart (from Lesson 3) 

• Jigsaw protocol (Appendix 1) 

• Jigsaw Task Cards for Chapter 4: “Los Higos/Figs” (one per student; see Supporting Materials) 

• Jigsaw Task Cards for Chapter 4: “Los Higos/Figs” (Answers for Teacher Reference) 

• Evidence flags (sticky notes: the smallest size available or larger sizes cut into strips)—2 baggies per student (one each for home and 
school) 

• Chart paper for Character T-Charts (one per every three students; new; student-created during Work Time A) 

• Markers 

• Student journals 

• Index cards or half-sheets of paper (one per student) 

• Homework: Purpose for Reading, Chapter 5: “Las Guayabas/Gauvas” (one per student) 

 

Opening Meeting Students’ Needs 

A. Entrance Ticket: Comprehension Quiz, Chapter 4: “Los Higos/Figs” (5 minutes) 

• Remind students to sit with their triads throughout their study of the novel. 

• Remind students of the purpose of the comprehension quiz entrance ticket routine. Explain that this quiz will be a 
daily practice as we move through Esperanza Rising, designed to assess whether students read and understood the 
text assigned for homework.  

• Remind students that their homework reading is a “first draft” read; they are not expected to understand 
everything. But it is important that they feel accountable for the reading, practice reading on their own, and try their 
best. 

• Distribute the quiz and give students five minutes to complete it. Collect students’ work to review and/or assess.  

• Consider positing nonlinguistic symbols to 
assist ELLs in comprehension and making 
connections.  

• For students who struggle, consider 
providing extra time for tasks and answering 
questions in class discussions. ELLs often 
need more time to process and translate 
information.  

• For ELLs, posting points of class discussions 
assists in comprehension. 
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Opening Meeting Students’ Needs 

B. Engaging the Reader: Oral Chapter Review (5 minutes) 
• After the quiz, lead the class in a brief whole class review session, coldcalling students to elicit a summary of 

Chapter 4. Start with an open-ended question, such as: “What was this chapter mostly about?” or “What happened 
in this chapter?” Encourage students to cite evidence or point to specific passages. Note which students are able to 
answer the questions, and the quality of the answers. 

• Ask students what they might write on their evidence flag on the first page of Chapter 4 to help them remember 
what this chapter was mostly about. If needed, model by saying: “The main thing that happened in this chapter is 
that their house burned, so I think I am going to write ‘fire.’” (If students make some reference to the chapter title 
“Los Higos/Figs,” seize on this smart thinking and congratulate them. Tell them that they will think more about the 
chapter titles in the next lesson.)  

• Then ask the last question from the quiz again:  

* “Where do Mama, Abuelita, and Esperanza decide to go?”  

• Be sure students understand that they decided to go to the United States with Miguel and his family. This is a 
crucial plot point.  

• Return students’ entrance and exit tickets and from Lesson 3. Address any major misconceptions. Ask students to 
hold on to these entrance and exit tickets; they will want to refer to them for their writing later in the unit. 
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Work Time Meeting Students’ Needs 

A. Jigsaw, Part 1: How Mama, Abuelita, and Miguel Respond to Challenges (20 minutes)  

• Revisit the learning targets by asking a student to read out loud each learning target. Remind students that these are the same 
learning targets from the previous lesson. Explain that they will pay particular attention to: “I can identify situations in Esperanza 
Rising where a character’s human rights are challenged,” and “I can make inferences from the text about the characters in 
Esperanza Rising.” Remind them about the discussion they had about inferring during the last lesson and direct students to the 
Inferring Using Text Clues anchor chart. 

• Direct students to get into the same triads from the previous lesson. Remind students that they will be working in these groups of 
three almost every day throughout this unit. Have students turn to the pages in their journal where they began to record some 
information about the characters in the book. Have them reread what they wrote and share that with their triads, adding any new 
information that may have surfaced.  

• Remind students of the Jigsaw protocol that they have done previously, in which each person becomes an expert on something and 
then teaches that to the rest of the group. 

• Assign one student in each triad Mama, Abuelita, or Miguel and distribute the corresponding Jigsaw task card. 

• Give students approximately 10 minutes to work on their own to complete their Jigsaw task card, making sure to mark evidence 
with evidence flags in the text. Use this time to circulate and support students who are still trying to figure out how to use the 
evidence flags effectively.  

• After approximately 10 minutes, ask students to leave their triad and gather in new groups, with peers from other triads who read 
about the same character. (Note: It probably will be necessary to divide students into small groups; for example, there may be 8 or 
9 students who became experts about Mama; this large group should be broken into two smaller groups of 4 or 5 each.) 

• Ask students to discuss the evidence they flagged. Direct them to create an anchor chart, a Character T-chart with CHALLENGES 
listed on one side and RESPONSES on the other. Have students record their groups’ thinking on the page that corresponds to that 
character. Hang the anchor charts up in the classroom so that all students can see the information. 

• Consider providing a smaller 
chunk of text for the Jigsaw task 
cards to read for ELLs. 

• Consider writing and displaying 
steps for multistep directions. 
ELLs can return to steps to make 
sure they are on track. 

• Some ELLs may benefit from 
partially filled-in Jigsaw task 
cards. 
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Work Time  Meeting Students’ Needs 

B. Jigsaw, Part 2: Comparing Esperanza’s Response to the Response of These Other Characters  
 (15 minutes) 

• Have students return to their original triads. Let them know that each student has 4 minutes to share about his or her character. The 
other two students should take notes on the corresponding page in their reading journal about that character. Students may want to 
refer to the hanging Character anchor charts as they share with their triads. 

• After each student has shared about his or her character, ask triads to spend 3 to 4 minutes discussing the following: 

* “How is Esperanza’s response to challenges like the response of the other characters? How is her response different?”  

• As students work, monitor this discussion. Emphasize that the author is not telling the reader what the characters are like, she is 
showing the reader how the characters behave, so that the reader can infer what the character is like. The way people respond to 
challenges tells us a lot about who they are.  

• While circulating, make sure all students are participating. Reinforce students who are following the Triad Talk norms well. 

• Consider providing a sentence 
frame, sentence starter, or 
cloze sentence to assist ELLs 
with language production and 
the structure required. 
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Closing and Assessment Meeting Students’ Needs 

A. Exit Ticket: Independent Writing (10 minutes) 

• Distribute index cards or half-sheets of paper. Ask students to respond to the following prompt: 
“Compare/contrast Esperanza to the character you became an expert on today. How is Esperanza’s 
response to challenges like the response of the other character? How is her response different? Use 
specific details from the text to support your answer.”  

• Consider allowing students to draw their observations, 
ideas, or notes when appropriate.  

B. Debrief (5 minutes) 

• Remind students of what they focused on today by rereading the learning targets out loud. Have 
students refer to the Reading Esperanza Rising anchor chart.  

• Orient students to the Human Rights Challenges in Esperanza Rising anchor chart created in Lesson 
3. Ask students to talk with their triads, then share out challenges that the class should add to this list. 
Add the suggestions to the chart.  

• Collect students’ independent writing on their index cards to check for individual understanding. 

• ELL language acquisition is facilitated by interacting with 
native speakers of English who provide models of 
language.  

Homework Meeting Students’ Needs 

• Read Chapter 5: “Las Guayabas/Guavas” (pages 58–80) in Esperanza Rising. Use the Homework: 
Purpose for Reading, Chapter 5: “Las Guayabas/Gauvas question to focus your reading. Use 
evidence flags to mark the specific areas in the book that support your answer.  
 

Note: If concerned about students completing the reading assignment at home, plan an additional 
reading period later in the day or first thing in the morning. All students should come to expect that 
they will use some of the “slushy time” during the day—right before or after lunch, during downtime 
between other tasks, as they enter the classroom in the morning or just before dismissal, as time for 
reading the novel or independent reading. In addition, students likely to need additional support 
should preread this novel with support during intervention or other support periods. Prereading with 
support will then allow students to spend class periods rereading and focusing on evidence. 
In Lesson 5, students read a variety of resources in order to build background knowledge about 
California, immigration, and the 1930s. Prepare these folders in advance; see Lesson 5 Teaching Notes 
for details. 

• Audio recordings of text can aid some students in 
comprehension. Students can pause and replay confusing 
portions while they follow along with the text. 
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Name:  

Date:  

 
1. Why did Mama wake Esperanza up? 
 
 
 

 

 

 

 

 
2. Who does everyone think is to blame for what happened? 
 

 

 
 

 
 

 
 

 
3. What does Mama change her mind about? 
 

 

 

 

 

 

 

 

 

 
4. Where do Mama, Abuelita, and Esperanza decide to go? 
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Name:  

Date:  

 
 
Mama: 
1. Reread pages 44–45. How does Mama respond to Tio’s marriage proposal after the fire? What does that tell you about Mama 

as a person? What does she see as her role in the family? 
 

2. Reread page 48 and the first half of page 49. How does Mama feel about marrying Tio? How does this continue to show 
Mama’s strength as a person? What is Mama willing to do besides let Tio think she will marry him? 
 

3. Reread the bottom of page 56–57. How does Mama continue to demonstrate her strength as a person as they are leaving the 
rancho? How is she a good example for Esperanza? How does Esperanza react to leaving the rancho? 

 
 
Abuelita: 
1. Reread the middle of page 42. How does Abuelita respond to the fire? What might that tell us about Abuelita as a person? 

What does she care about or believe in?  
 

2. Reread from the bottom of page 47–50. How does Abuelita let Mama know she approves of her decisions? How does Abuelita 
attempt to comfort Esperanza? What role does Abuelita play in the family? 
 

3. Reread page 51. Why does Abuelita give the crocheting to Esperanza? How does Esperanza show she still is not ready to face 
the situation? 

 

 

Miguel:  

4. Reread the very bottom of page 41 through the first paragraph on page 42. What challenge does Miguel face? How does he 
respond? What might this tell us about Miguel as a person? Be sure to give examples from the text.  
 

5. Reread pages 55–56. How does Miguel demonstrate that he is ready for this challenge? What characteristic does he show 
during this time? How is this different from Esperanza? 
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Mama: 
1. Reread pages 44–45. How does Mama respond to Tio’s marriage proposal after the fire? What does that tell you about Mama 

as a person? What does she see as her role in the family? 
 
Mama is still trying to be strong, “looking like a fierce statue.” Mama knows that she must protect Esperanza and the servants, 
and her only way of doing that is by accepting the uncle’s proposal. “Mama looked at Esperanza with eyes that said ‘forgive 
me.’” This tells you that Mama is willing to sacrifice for her family. 
 

2. Reread page 48 and the first half of page 49. How does Mama feel about marrying Tio? How does this continue to show 
Mama’s strength as a person? What is Mama willing to do besides let Tio think she will marry him? 
 
Mama does not want to marry Tio and feels like Papa would not have wanted her to do that either. “Do you think that Papa 
would have wanted me to marry Tio Luis?” It shows that she is very strong because she is willing to insult him by moving to 
the United States instead of marrying him. “A tiny smile appeared on Mama’s tired face. ‘Yes, it would be a great insult to him, 
wouldn’t it?’” She is willing to work hard in California doing fieldwork. “I am stronger than you think,” said Mama. 
 

3. Reread the bottom of page 56–57. How does Mama continue to demonstrate her strength as a person as they are leaving the 
rancho? How is she a good example for Esperanza? How does Esperanza react to leaving the rancho? 
 
Mama is determined to do what is right and not complain about it. “Then Mama took a determined breath.” Esperanza is 
having a hard time not showing her anger. “She could see nothing behind her but a trail of splattered figs she had resentfully 
smashed beneath her feet.” 
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Abuelita: 

1. Reread the middle of page 42. How does Abuelita respond to the fire? What might that tell us about Abuelita as a person? 
What does she care about or believe in?  
 
Abuelita also faces the challenge of the fire. But she was determined to save her crocheting bag. “Her grandmother held up 
her cloth bag with her crocheting.” She says: We must have something to do while we wait.” This shows that she values some 
things, like having something to occupy her mind, even more than being safe. 
 

2. Reread from the bottom of page 47–50. How does Abuelita let Mama know she approves of her decisions? How does Abuelita 
attempt to comfort Esperanza? What role does Abuelita play in the family? 
 
Abuelita does not need to talk very much to show her approval. She listens and shows her approval by nodding and agreeing 
to help get the right papers together (pp. 48–49). She comforts Esperanza by reminding her of a story of when she moved to 
Mexico from Spain (pp. 49–50) and by explaining that she will join them when she is better. (p. 47) Abuelita seems to be the 
leader of the family now because every time Mama wants to make a decision she must talk it over with her too. 
 

3. Reread page 51. Why does Abuelita give the crocheting to Esperanza? How does Esperanza show she still is not ready to face 
the situation? 
 
Abuelita gives the crocheting to Esperanza to help her pass the time while they are apart. “While you are waiting, finish this 
for me.” She also wants Esperanza to learn a lesson about life, that you are sometimes going through hard times but there will 
be good times too. “Right now you are in the bottom of a valley and your problems loom big around you. But soon you will be 
at the top of a mountain again.” Esperanza wants to avoid saying goodbye while Abuelita faced the situation even though it 
was sad. “She buried her head …” 
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Miguel:  

1. Reread the very bottom of page 41 through the first paragraph on page 42. What challenge does Miguel face? How does he 
respond? What might this tell us about Miguel as a person? Be sure to give examples from the text.  
 
Miguel faces the challenge of the fire. He saves Abuelita. He “lays her down.” This shows that he cares a lot about Esperanza’s 
family and is willing to put his own life at risk to help them. His shirt is burning, but he seems calm: “Miguel stood up and 
slowly took off his blackened shirt.” This shows that he is calm under pressure. 
 

2. Reread pages 55–56. How does Miguel demonstrate that he is ready for this challenge? What characteristic does he show 
during this time? How is this different from Esperanza? 
 
Miguel is showing great strength while they are leaving the rancho by helping his father lead them out of the situation. 
“Miguel and Alfonzo lead them through the grape rows.…Miguel walked ahead.” Miguel could be considered brave and 
mature because he is not thinking about the past, but instead heading toward the future. On the other hand, Esperanza is 
thinking of only the past. “Sadness and anger tangled in Esperanza’s stomach as she thought of all that she was leaving.” 
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Name:  

Date:  

 

 

What is Esperanza’s journey to the United States like?  

 

As you read, think about this question. Use your evidence flags to mark specific passages in the text to discuss with your 
triad. You do not need to write out answers as part of your homework; just keep track of your thinking with your 
evidence flags. 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can use quotes to explain the meaning of a literary text. (RL.5.1) 
I can determine the main idea(s) of an informational text based on key details. (RI.5.2) 
I can summarize an informational text. (RI.5.2) 

Supporting Learning Targets Ongoing Assessment 

• I can answer comprehension questions based on text from Esperanza Rising that I have read 
independently. 

• I can summarize the main ideas in an informational text about California in the 1930s. 

• Comprehension Quiz, Chapter 5: “Las 
Guayabas/Guavas” (entrance ticket) 

• Getting the Gist note-catchers 

• Exit Ticket: Independent answer to text-dependent 
question 

 

Agenda Teaching Notes 

1. Opening  
A. Entrance Ticket: Comprehension 

Quiz and Chapter Title: Chapter 5 
“Las Guayabas/Guavas”  
(10 minutes) 

2. Work Time 
A. Engaging the Reader: What Do We 

Already Know about California in 
the 1930s? (10 minutes) 

B. Building Background Knowledge: 
Hosted Gallery Walk (30 minutes) 

3. Closing and Assessment  
A. Independent Writing (5 minutes) 
B. Debrief (5 minutes) 

4. Homework 

• In advance: Prepare two to three copies of all three Suggested Resources (see list in supporting materials).  

• Review Hosted Gallery Walk protocol (Appendix 1) 

• In advance: Read Chapter 5, “Las Guayabas/Guavas,” which students read for homework. Note, however, that this 
lesson does not go into depth on Chapter 5. Rather, students touch on the chapter but spend more time building 
background knowledge about California in the 1930s. Students are held more individually accountable for their 
analysis of Chapter 5 in their independent writing in the closing of this lesson.  

• There are many hints given in the Hint cards. Use as many or as few as necessary for students to succeed after 
reading the texts suggested for expert groups. 

• During Lesson 6, students also revisit a few key passages from Chapter 5. In the lessons leading up to the end of 
unit assessment, students again return to Chapter 5, working in triads to write about Esperanza’s response to the 
events on the train. Also remember that in Unit 3 (Readers Theater), students revisit, analyze, and discuss many 
key passages from Esperanza Rising, including passages from Chapter 5. Students’ understanding of the text will 
grow across the six weeks of Units 2 and 3. 

• Some vocabulary is not academic or domain-specific, and students may benefit from instruction or review: aha.  

• Consider showing students Voices from the Fields: Children of Migrant Farmworkers Tell Their Stories, by S. 
Beth Atkin. This beautiful informational text gives the reader a look at the modern migrant farmworkers’ 
experiences.  
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Lesson Vocabulary Materials 

setting, informational text, summarize, answer, 
cite evidence, immigration, depression 

• Esperanza Rising (book; one per student) 

• Hint cards (see supporting materials)  

• Comprehension Quiz Entrance Ticket (Chapter 5: “Las Guayabas/Guavas”) (one per student) 

• Human Rights Challenges in Esperanza Rising anchor chart (begun in Lessons 3 and 4) 

• Wall map that shows Mexico, California, and New York (originally displayed in Lesson 1) 

• 3 pieces of chart paper, titled “California,” “Immigrating from Mexico,” and “The Great Depression of the 1930s” (if 
necessary, use more than one piece per topic, so all students have room to write) 

• Markers (two colors, enough for students to have one of each) 

• Folders of resources: informational texts regarding California, immigration, and the Great Depression. See 
Suggested Resources (in supporting materials). Two to three folders on each of the three topics.2  

• Chart paper for student groups 

• Index cards or half-sheets of paper (one per student) 

• Getting the Gist note-catcher (one per student) 

• Homework: Purpose for Reading, Chapter 6: “Los Melones/Melons” (one per student) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
2Note: This list of resources is provided as a suggestion only. Teachers may choose to supplement with other resources. 
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Opening Meeting Students’ Needs 

A. Entrance Ticket: Comprehension Quiz and Chapter Title: Chapter 5 “Las Guayabas/Guavas” 
 (10 minutes) 

• Remind students to sit with their triads throughout their study of the novel Esperanza Rising. 

• Begin the lesson with the Comprehension Quiz, Chapter 5 entrance ticket. Collect students’ work to review and/or assess. 

• Invite students who found an example of a challenge to human rights in their homework reading to record their discovery on 
the Human Rights Challenges in Esperanza Rising anchor chart (begun in Lesson 3).  

• After the quiz, lead the class in a whole group session, cold calling students to elicit a summary of the chapter that was read for 
homework. Start with an open-ended question, such as: “What was this chapter mostly about?” or “What happened in this 
chapter?” and then ask more detailed text-dependent questions as necessary. Encourage students to cite evidence or point to 
specific passages. Note which students are able to answer the questions and the quality of the answers. 

• Direct students’ attention to the title of the chapter: “Las Guayabas/Guavas.” Ask students what pattern they have noticed in the 
chapter titles. (Students should quickly recognize that, with the exception of Chapter 1, which names the setting, all the chapter 
titles are a fruit or vegetable.) Tell students that authors choose titles for very important reasons, to help readers understand 
some key idea about the chapter. Ask: “Why do you think Pam Muñoz Ryan titled this chapter ‘Guayabas’?” Listen for students 
to make the connection to the answer to the first question on the comprehension quiz: Esperanza travels to the train station in a 
wagon full of guavas.  

• Encourage students to pay attention to the chapter titles in their future reading of the novel. (This point will be revisited 
regularly in future lessons.) 

• Return students’ entrance and exit tickets (independent writing) from Lesson 4. Address any misconceptions briefly. Ask 
students to file this independent writing in their folders; they will want to refer to this thinking when they do their more formal 
writing later in the unit.  

• Consider providing extra time 
for tasks and answering 
questions in class discussions. 
ELLs often need more time to 
process and translate 
information.  

• Consider providing nonlinguistic 
symbols for key words in 
learning targets (e.g., a lightbulb 
for main idea, a question mark 
for questions). These can be 
posted and referred back to 
throughout the module. 

• Visuals can help some students 
comprehend questions and 
discussions. Chart main points in 
answers and post all questions 
asked to students. 
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Work Time Meeting Students’ Needs 

A. Engaging the Reader: What Do We Already Know about California in the 1930s? (10 minutes)  

• Point out to students that Chapter 5 marks a transition in the setting of the novel: Esperanza has left Mexico and is 
traveling to the United States, specifically California. 

• Remind students about how they built background knowledge about Mexico in the first lesson of this unit. Today they will 
build background knowledge about California.  

• Introduce the learning target: “I can summarize the main ideas in an informational text about California in the 1930s.” 
Clarify what is meant by informational text (refer back to the texts they read about Mexico in Lesson 1). Be sure students 
can mentally place the 1930s in their mind (perhaps when their great-grandparents were born, before World War II, etc.). 
Direct students’ attention to the wall map (originally displayed in Lesson 1). Point out where California is in relation to 
Mexico and New York.  

• Display for the class three large pieces of chart paper (if necessary, use more than one piece per topic, so all students have 
room to write). 

• Label the charts:  

* California 

* Immigrating from Mexico 

* The Great Depression of the 1930s 

• Give every student a marker of the same color. Ask students to come up to the charts and silently write down anything they 
know about these topics.  

• As students are working, circulate, giving students hint cards (see supporting materials)—a sentence that tells them 
something about one of these topics (e.g., Tuesday, October 29, 1929, is known as “Black Tuesday.” On this day the stock 
market crashed, losing a total of $14 billion). Students add their hints to the correct chart. 

• Consider allowing students to draw their 
observations, ideas, or notes when 
appropriate. This allows ELLs to 
participate in a meaningful way. 
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Work Time Meeting Students’ Needs 

B. Building Background Knowledge: Hosted Gallery Walk (30 minutes) 

• Use the Hosted Gallery Walk protocol (Appendix 1). 

• Tell students that they will not start this activity with their triad but will end with them. Ask triads to assign each person a 
topic: California, immigration, or the Great Depression. 

• Ask students to leave their triad and form new groups with two other students who were assigned the same topic. Students 
should now be in new groups of three. 

• Give each of these new groups a Getting the Gist note-catcher and a folder of resources on their assigned topic. 

• Ask students to stay with this new group but work silently and independently for 15 minutes to read some of the resource 
materials and record the main ideas on their Getting the Gist note-catchers.  

• Then give each of these groups a piece of chart paper for their poster. Have the groups work together for 10 minutes to 
create a poster that captures the main ideas from their note-catchers in words and a visual.  

• Display the posters in three different areas of the room, grouped by topic. Regroup students so that there are three new 
groups, each of which has some experts on each topic. Groups rotate to each display area. At each display, those who 
helped create the poster on the given topic speak, explaining the topic to the group. Peers listen and ask questions.  

• Gather whole group and focus students on the three original charts they created as a class during today’s Opening. 

• Hand each student a new color of marker. Ask the students to record (again, silently), their new learning on the charts in 
this new color. They may also cross out statements on the chart that they now know are inaccurate.  

• If needed and possible, provide text or 
materials found in students’ L1.  

• For students needing additional support 
in reading, consider providing a below-
grade-level reading text, or text with 
more illustrations, diagrams, or smaller 
pieces of text in the folder. 

• Use thoughtful grouping: Partnering an 
ELL with a native speaker of English can 
facilitate language acquisition by using 
the language in context. 

• For students who need additional 
supports with language production, guide 
them in practicing what they will say 
about their poster. They can have a few 
key points written on a card. 
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Closing and Assessment Meeting Students’ Needs 

A. Independent Writing (5 minutes) 
• Distribute index cards or half-sheets of paper. Ask students to respond to the following prompt: 

“How do you think Esperanza’s life will be different in California? Support your thinking with at least 
one piece of information you learned today and one detail from Esperanza’s train journey described in  
Chapter 5.”  

• Collect students’ independent writing to check for understanding.  

• For students needing additional supports, consider 
offering a sentence frame, sentence starter, or cloze 
sentence to assist with language production and provide 
the structure required.  

B. Debrief (5 minutes) 
• Gather the students in a whole group. Review the learning targets with students. Using the Fist to Five 

protocol, have students rate themselves from a 0 (a fist) to a 5 (five fingers) on where they think they 
are in meeting each learning target, with the 0 being low and a 5 being high. 

• Ask students to share with a partner, and then discuss as a class the following questions: 

• * “What was your biggest ‘aha’ or new learning during the gallery walk?” 

• * “How did working with others help you be successful?” 

• Debriefing about what they have learned and the protocols 
used will help students monitor their own learning.  

Homework Meeting Students’ Needs 

• Read Chapter 6: “Los Melones/Melons” (pages 81–99) in Esperanza Rising. Use the Purpose for 
Reading, Chapter 6 homework question to focus your reading. Use evidence flags to mark the 
specific areas in the book that support your answer. 

• Remember: Esperanza Rising is a long novel. In Unit 3 (Readers Theater), students revisit, analyze, 
and discuss many key passages from Esperanza Rising. Do not worry if students have not yet fully 
analyzed the text. 
 

Note: If concerned about students completing the reading assignment at home, plan an additional 
reading period later in the day or first thing in the morning. All students should come to expect that 
they will use some of the “slushy time” during the day—right before or after lunch, during downtime 
between other tasks, as they enter the classroom in the morning or just before dismissal, as time for 
reading the novel or independent reading. In addition, students likely to need additional support 
should preread this novel with support during intervention or other support periods. Prereading with 
support will then allow students to spend class periods rereading and focusing on evidence. 

• Audio recordings of text can aid in comprehension. 
Students can pause and replay confusing portions while 
they follow along with the text. 
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California: 

http://www.museumca.org/picturethis/timeline/depression-era-1930s/migrant-farm-workers/info 
http://migration.ucdavis.edu/rmn/more.php?id=788_0_6_0 
http://www.calisphere.universityofcalifornia.edu/calcultures/ethnic_groups/subtopic3b.html 
http://www.ehow.com/info_8284654_california-1930s.html 

Alternative or additional resources: 

S. Beth Atkin, Voices from the Fields: Children of Migrant Farmworkers Tell Their Stories (New York: Little, Brown, 2000), 
ISBN-13: 978-0316-056205, ISBN-10: 0316056200. 
Scenes from movie The Grapes of Wrath, based on the book by John Steinbeck  

 
 

Immigration from Mexico: 

www.loc.gov/teachers/classroommaterials/presentationsandactivities/presentations/immigration/mexican.html 
www.geographia.com/mexico/mexicohistory.htm 
www.pbs.org/kpbs/theborder/history/index.html 
www.pbs.org/kpbs/theborder/history/timeline/17.html 

 
 

The Great Depression: 

newdeal.feri.org/eleanor/er2a.htm 
newdeal.feri.org/eleanor/cvb0335.htm 
www.michigan.gov/dnr/0,4570,7-153-54463_18670_18793-53511--,00.html 
www.americaslibrary.gov/jb/wwii/jb_wwii_subj.html 
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Name:  

Date:  
 
 

1. How does Esperanza travel to the train station? 

 
 

2. How did Papa reward Miguel when he scared away the bandits? 

 
 
3. What does the little girl on the train want Esperanza to show her? 

 
 
4. What does Carmen, the woman on the train, give Mama? 
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The Great Depression of the 1930s 
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Teacher Note: Print out and cut apart to give to groups during Work Time. 

 
 

 
California: 

 
• Fruit production and cattle ranches increased in California in the late 1800s. 

• Three-quarters of California’s 200,000 farmworkers were Mexican or Mexican American. 

• Farmworkers from Texas, Oklahoma, Arkansas, and Missouri (“Okies”) arrived in California in the mid-1930s, looking for 
work.  

• “Repatriation” plans were made to send Mexican immigrants back to Mexico. 

• In fall 1931, 1,200 to 1,500 migrants arrived per day. 

• The 1933 cotton strike lasted four weeks and involved between 12,000 and 18,000 farmworkers.  

• The vagrancy laws of 1933 and 1937 allowed many migrants to be arrested. 

• In 1934, the Dust Bowl in the Midwest began sending migrants to California. 

• Mexicans in California were seen as competition for much-needed jobs. 

• Labor camps were built in the summer of 1935. 

 

 

 
 

 

Immigrating to the United States from Mexico: 

•  

• The U.S.-Mexico border covers 2,000 miles. 

• The Mexican Revolution and Mexican civil wars caused many Mexicans to move to the United States. 

• In the late 1880s, 55,000 Mexican workers immigrated to the United States. 

• The Immigration Act of 1924 was established. 

• More than 89,000 Mexicans came into the United States in 1924. 

• In 1924, the U.S. Border Patrol was created. 

• By the late 1930s, the crop fields in Mexico were not producing many crops. 

• Mexican immigrants and their descendants now make up a significant portion of the U.S. population. 

• The Mexican workers were seen as strong and fast.  

• Mexican immigrants were willing to work for low wages in tough conditions.  

• During the Depression, it was harder for all Mexicans to get jobs legally in the United States because of new immigration laws.  

• Many Mexicans were deported back to Mexico during the Great Depression.
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Teacher Note: Print out and cut apart to give to groups during Work Time. 

 
 

 
The Great Depression of the 1930s: 

 
 
• During the Depression, one out of four people were unemployed.  

• Without money, people could not pay for housing or buy food and clothes for the family. 

• About 250,000 young people were homeless.  

• Many people traveled the highways and railways to find work. 

• Some people traded for food, clothes, shelter, and services.  

• October 29, 1929, is known as “Black Tuesday,” the day that the stock market crashed, officially setting off the Great 
Depression. 

• Congress created the Works Progress Administration (WPA), which offered work to thousands of people. 

• The end to the Great Depression came in 1941, when the United States entered World War II. 
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You can get the gist of the texts by summarizing your understanding of them, using 10 important words. Select the 10 most 

important words from the texts. Then, use them to write a summary statement. 
 
 

Important Words: 

1. 
 
2. 
 
3. 
 
4. 
 
5. 
 
 

6. 
 
7. 
 
8. 
 
9. 
 
10. 

 
 
 
 

Summary Statement: 
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Purpose for Reading, Chapter 6:  
“Los Melones/Melons” (Pages 81–99) 
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Name:  

Date:  

 
 
 

“Describe the geographical setting of Esperanza Rising. What is it like in California? Use details from the text to 
support your answer.”   
 
As you read, think about this question. Use your evidence flags to mark specific passages in the text to discuss with 
your triad. You do not need to write out answers as part of your homework; just keep track of your thinking with your 
evidence flags. 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can explain what a text says using quotes from the text. (RL.5.1) 
I can make inferences using quotes from the text. (RL.5.1) 
I can compare and contrast literary elements using details from the text (two or more characters’ points of view, settings, events). (RL.5.3) 
I can determine the meaning of literal and figurative language (metaphors and similes) in text. (RL.5.4)  
I can effectively engage in a discussion with my peers. (SL.5.1) 

Supporting Learning Targets Ongoing Assessment 

• I can answer comprehension questions based on text from Esperanza Rising that I have read 
independently. 

• I can discuss answers to questions with my triad and provide evidence to explain my ideas. 

• I can answer questions about the setting of the novel Esperanza Rising based on evidence from the text.  

• I can answer questions about the main character, Esperanza, based on evidence from the text. 

• I can identify metaphors in Esperanza Rising. 

• I can interpret figurative language in Esperanza Rising.  

• Comprehension Quiz, Chapter 6: “Los 
Melones/Cantaloupes” (entrance ticket) 

• Observe where students place their evidence flags 

• Triad discussions 

• Exit Ticket: Independent answer to text-dependent 
question 

 

Agenda Teaching Notes 

1. Opening  
A. Entrance Ticket: Comprehension Quiz, Chapter 6: 

“Los Melones/Cantaloupes” (5 minutes) 
B. Engaging the Reader: Oral Chapter Review (5 

minutes) 
2. Work Time 

A. Answering Questions in Triads: Comparing 
California to Mexico (15 minutes) 

B. Guided Practice: Setting and Metaphor (20 
minutes)   

3. Closing and Assessment 
A. Exit Ticket: Independent Writing (10 minutes) 
B. Debrief (5 minutes) 

4. Homework 

• In advance: Read Chapter 6: “Los Melones/Cantaloupes” and review the text-dependent questions (see 
supporting materials). Two copies of the questions are provided: a blank to display for students, and one 
with answers for teacher reference.  

• This lesson begins to introduce students to the idea of central metaphors (or symbols) in the novel. This 
purpose links directly to RL.4.4. For simplicity’s sake, there is just one anchor chart about “big 
metaphors” and themes. If appropriate for your students, feel free to introduce the more complex 
literary term “symbol” as well; this goes beyond the level of the fifth-grade standards.  

• In advance: Think of a few examples of metaphors that most of your students will already know. 
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Lesson Vocabulary Materials 

setting, character, historical fiction, harvest, 
disembarked, grime, perspiration, slumped, 
wilted, valise, demeanor, groggily, campesino, 
barren, sculpted, plunged, reassuring, 
careening, staccato, bulging, waiting on (as in 
“serving”)  

• Esperanza Rising (book; one per student) 

• Document camera 

• Text-Dependent Questions for Chapter 6: “Los Melones: Cantaloupes” (one per student and one to display) 

• Text-Dependent Questions for Chapter 6: “Los Melones: Cantaloupes” (Answers for Teacher Reference) 

• Big Metaphors and Themes in Esperanza Rising anchor chart (new; teacher-created) 

• Reading Esperanza Rising anchor chart (begun in Lesson 2)  

• Comprehension Quiz Entrance Ticket, Chapter 6: “Los Melones/Cantaloupes” (one per student) 

• Students’ Exit Tickets (from Lesson 5): Independent answer to text-dependent question 

• Evidence flags  

• Index cards or half-sheets of paper (one per student) 

• Students’ journals 

• Homework: Purpose for Reading, Chapter 7: “Las Cebollas/Onions” (one per student) 

 

Opening Meeting Students’ Needs 

A. Entrance Ticket: Comprehension Quiz, Chapter 6: “Los Melones/Cantaloupes”  
 (5 minutes) 

• Remind students to sit with their triads throughout their study of the novel. 

• Begin the lesson with the Comprehension Quiz, Chapter 6 entrance ticket. Collect students’ work to review and/or assess.  

• Consider providing extra time 
for tasks and answering 
questions in class discussions. 
ELLs often need more time to 
process and translate 
information.  

5-A-1247



 

 

GRADE 5: MODULE 1: UNIT 2: LESSON 6 
Contrasting Two Settings 

(Chapter 6: “Los Melones/Cantaloupes) 
 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. NYS Common Core ELA Curriculum  •  G5:M1:U2:L6  •  July 2013  •  3 
 

 

Opening Meeting Students’ Needs 

B. Engaging the Reader: Oral Chapter Review (5 minutes) 

• After the quiz, lead the class in a whole group session, cold calling students to elicit a summary of the chapter that was read for 
homework. Start with an open-ended question, such as: “What was this chapter mostly about?” or “What happened in this chapter?” 
and then ask more detailed text-dependent questions as necessary. Encourage students to cite evidence or point to specific passages. 
Note which students are able to answer the questions and the quality of the responses. 

• Be sure students understand the term campesino, which they should be able to figure out in context and based on the background 
knowledge they built in Lesson 5 about California in the 1930s. Campesino is one of the Spanish words for farmer.  

• Direct the class’s attention to the title of the chapter: “Los Melones/Cantaloupes.” Ask students again what pattern they have noticed 
in the chapter titles. Remind the class that authors choose titles for very important reasons, to help readers understand some key 
idea or event in the chapter. Ask: “Why do you think Pam Muñoz Ryan titled this chapter “Los Melones?” Listen for students to make 
the connection to the answer to the third question in the comprehension quiz: Esperanza sees melons (as well as grapes and cotton) 
in the fields on her drive to the camp. Melons are one of the crops being grown and harvested. Review this key vocabulary word if 
needed. Ask students to place an evidence flag on the first page of Chapter 6, with the phrase “melon crop in California” or a similar 
summary.  

• Encourage students to pay attention to the chapter titles in their future reading of the novel. (This point will be revisited regularly in 
future lessons.) 

• Return students’ entrance and exit tickets from Lesson 5. Address any major misconceptions. Ask students to hold on to these 
entrance and exit tickets; they will want to refer to them for their writing later in the unit. 

• Increase interactions with 
vocabulary in context. This 
increases rate of vocabulary 
acquisition for ELLs.  

• Visuals can help some 
students comprehend 
questions and discussions. 
Chart main points in 
answers and post all 
questions asked to 
students. 
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Work Time Meeting Students’ Needs 

A. Answering Questions in Triads: Comparing California to Mexico (15 minutes)  

• Choose two members of the class to read the learning targets aloud: “I can answer questions about the setting of the novel 
Esperanza Rising based on evidence from the text,” and “I can answer questions about the main character, Esperanza, based on 
evidence from the text.” Point out to students that they already worked with these targets in the very first chapter of the novel. 
Briefly review the term setting, emphasizing that it is about both the place and the time period of a story.  

• Remind students that Esperanza Rising is historical fiction: The author draws upon real events, real settings, and some real 
people, but also made up many events and characters. In Lesson 5, they read informational text to learn about what it was like in 
California in the 1930s. In Chapter 6: “Los Melones/Cantaloupes,” they get to see the new setting through Esperanza’s eyes.  

• Be sure all students have their text: Esperanza Rising. Return students’ Exit Tickets (from Lesson 5): Independent 
answer to text-dependent question that the students turned in during the closing of Lesson 5. Ask students, in their triads, 
to discuss that question: 

* “How do you think Esperanza’s life will be different in California? Support your thinking with at least one piece of information 
you learned today and one detail from Esperanza’s train journey described in Chapter 5.”  

• Circulate among triads, listening to their discussions, redirecting, and providing support if necessary.  

• Next, ask students to discuss the Purpose for Reading homework question they were given when reading Chapter 6: “Los 
Melones/Cantaloupes” for homework: 

* “Describe the geographical setting of Esperanza Rising. What is it like in California? Use details from the text to support your 
answer.” 

• Use this opportunity to circulate and listen in to gauge who did the homework reading, how well students understand the 
material, and which students are consistently using evidence flags to help them cite specific examples from the text.  

• Remind students that when reading difficult text, it is very important to reread sections multiple times in order to understand.  

• Distribute a small pile of evidence flags to each triad. 

• Read aloud from the very top of page 90 to the phrase “there was only the prickly sound of dry grass” on page 91, as students 
follow along.  

• Using your document camera or placing the questions on the board, display just Question 1 from the Text-Dependent 
Questions for Chapter 6: “Los Melones/Cantaloupes” (see supporting materials).  

• Give students five minutes to reread pages 90–91 on their own, with Question 1 in mind, and then talk with their triad. 
Encourage them to use their evidence flags to mark evidence that supports their answer.  

• Some students may be 
unfamiliar with Tier 2 
vocabulary words (e.g., 
based, text, evidence). Clarify 
vocabulary with students as 
needed. 

• Some students may benefit 
from having the teacher 
create this note-catcher for 
them.  

• Visual learners may need to 
follow along with the read-
aloud in their own copies of 
the novel. 

• Writing and displaying the 
guidelines for all students to 
see will help students who 
struggle with multistep 
directions. 

• Some students whose first 
language is not Spanish may 
have questions about Spanish 
words. Consider defining 
these words for students. 
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Work Time (continued) Meeting Students’ Needs 

• Ask a few groups to report out their answer and their evidence. If necessary, model by adding additional evidence to clarify 
and further support what students are saying.  

• Praise groups using Triad Talk well. Remind them how discussing their thinking with others can help them understand hard 
text.  

• Show the students the second text-dependent question. Tell them to listen for and mark evidence that answers the question as 
you read aloud.  

• Reread the very first paragraph of the novel (page 1) aloud, with students following along.  

• Ask students to discuss their answers to Question 2 with their triad, rereading if necessary.  

• Circulate to listen in and support as needed. Probe students to cite specific words and phrases describing the setting in 
California, reminding them to use context clues to help them figure out the meaning of unknown words.  

• Ask students to continue with the third text-dependent question—reading it aloud, clarifying any terms, thinking on their 
own, then talking and marking their answers with evidence flags. As in previous days, students do not need to write complete 
answers to the questions at this point.  

• As students work, monitor this discussion, making sure all students are participating. Reinforce students who are following the 
Triad Talk norms well. 
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Work Time Meeting Students’ Needs 

B. Guided Practice: Setting and Metaphor (20 minutes)  

• Say to students: “We are now going to look a bit deeper at how Esperanza is responding to her new setting of California by 
analyzing the language that Pam Muñoz Ryan uses in her writing.”  

• Share the two learning targets with students: “I can identify metaphors in Esperanza Rising” and “I can interpret figurative 
language in Esperanza Rising.” Show the students that the word figure is inside the word figurative, and tell them that 
figure is another word for picture. Explain that authors use figurative language to paint a picture that allows them to show, 
not tell, their ideas.  

• Focus on metaphors. Say: “One form of figurative language that authors use is the metaphor. Metaphors make a direct 
comparison between two or more things. Pam Muñoz Ryan uses many of these in her writing. You may be familiar with 
some metaphors already.” On the board, write a few examples of metaphors with which most of your students will be 
familiar. (Examples might include: “I am a rock,” or “The baby is an angel.” Have students discuss in their triads what these 
metaphors mean and why authors would choose to use language such as this instead of literal language in their writing. 
(Listen for students to realize the person who is a rock is strong, solid, and reliable; and that the baby is very sweet, good, 
and kind.) Students should make comments such as: “Figurative language paints a better picture in the reader’s mind 
because the words are more descriptive.” 

• Have students reread pages 1–3 and pages 90–93 in the book. 

• Ask students to share with their triads what they think one of metaphors is that the author has used in these two sections of 
the book. Call on a few triads to share out. Look for answers that have to do with the heartbeat of the land. Ask students to 
point you to evidence in the text that would support this suggestion. Listen for students to suggest: the second paragraph 
on page 1, the second-to-last paragraph on page 2 through page 3, and the second paragraph on page 91 through the top of 
page 92. Reread these passages out loud with students and ask students if the author means there is actually a real heart 
inside the earth.  

• Have students turn and talk with their triads about what they think the author is trying to get the reader to understand by 
using this metaphor. Call on a few partners to share. Look for answers such as: “The author wants the reader to know that 
the earth is ‘alive’ just like humans. This shows that Esperanza and her papa feel like they are friends with the earth.”  

• Begin a Big Metaphors and Themes in Esperanza Rising anchor chart, adding “the heartbeat of the land and 
Esperanza” under the heading. Make sure students understand that this idea is a central theme of the book. 

• Tell students that they will use this chart to keep track of other metaphors as they keep reading the novel. And they will talk 
more about theme in future lessons.  

• For students needing additional 
supports, consider providing a sentence 
starter or frame to assist protocols. 

• For students who struggle with this task, 
provide a partially filled-in graphic 
organizer.  

• Consider allowing students to draw their 
observations, ideas, or notes when 
appropriate.  

• Provide ELLs bilingual word-for-word 
translation dictionaries or online 
translation sources such as Google 
Translate or Bing Translate to assist with 
comprehension.  
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Work Time (continued) Meeting Students’ Needs 

• Now tell students that they will explore another “big metaphor” in the novel. Have students reread the first 
paragraph on page 18, the second paragraph on page 87, and all of page 93. Ask students to identify the big 
metaphor in the excerpt. Look for students to share about the river and Esperanza and Miguel’s relationship. Have 
students cite specific passages in the text as they give their examples.  

• Remind students that they have discussed this before in a previous lesson, and it was a question they answered in 
Lesson 2. 

• Ask students to discuss with their triads what they think the author means by this metaphor and why she chose to 
write it this way. Monitor discussions, listening for the literal meaning that there really is a river and they can’t get 
to each other and the abstract meaning that Esperanza and Miguel are from two different worlds and classes, thus 
separated (and probably not able to marry).  

• Add “the river and Esperanza and Miguel’s relationship” to the anchor chart: Big Metaphors and Themes in 
Esperanza Rising. 

• Ask students to discuss how Esperanza responds differently in the different settings. Cold call some triads to share. 
Listen for students to begin to understand that Esperanza is changing, and her relationship with Miguel is changing. 
This will be revisited in future lessons. 
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Closing and Assessment Meeting Students’ Needs 

A. Exit Ticket: Independent Writing (10 minutes) 
• Distribute index cards or half-sheets of paper. Ask students to respond to the following prompt: 

* “On page 99, Marta tells Esperanza, ‘Just so you know, this isn’t Mexico. No one will be waiting on 
you here.’ What does she mean? How is Esperanza’s life different in California? Cite details from 
the text to support your answer.” 

• Have students begin a page in their journal to take notes on the character Marta. Have students 
record what they know about her so far. 

• Collect students’ independent writing to check for individual understanding. 

• Consider allowing students to draw their observations, 
ideas, or notes when appropriate. This allows ELLs to 
participate in a meaningful way. 

B. Debrief (5 minutes) 
• Gather the students in a whole group. Review the learning targets with students. Ask students to share 

with a partner their progress toward meeting the learning targets. Cold call a few students to share 
their, or their partner’s, discussion of the learning targets with the whole class. Have students suggest 
additions to the anchor chart Reading Esperanza Rising. Make sure to add to the chart: “reading 
for gist” and “interpreting ‘big metaphors’/figurative language”. 

• Debriefing about what they have learned and the protocols 
used will help students monitor their own reading 
comprehension and choose strategies that will help them 
succeed.  

Homework Meeting Students’ Needs 

• Read Chapter 7: “Las Cebollas/Onions” (pages 100–120). Use the Purpose for Reading, Chapter 
7 homework question to focus your reading. Use evidence flags to mark the specific areas in the book 
that support your answer. 
 

Note: If concerned about students completing the reading assignment at home, plan an additional 
reading period later in the day or first thing in the morning. In addition, students likely to need 
additional support should preread this novel with support during intervention or other support 
periods. Prereading with support will then allow students to spend class periods rereading and 
focusing on evidence. 

• Audio recordings of text can aid some students in 
comprehension. Students can pause and replay confusing 
portions while they follow along with the text. 
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Name:  

Date:  
 
 
1. Who meets Esperanza at the train station in Los Angeles? 

 
 
2. How many babies are in Isabel’s family? 

 
 
3. Esperanza rides in a truck on the highway to the camp. What does she see during the drive?  

 
 
4. How does Marta treat Esperanza when they first meet? 
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1. On page 90, Esperanza is in California, driving to the camp. What specifically does she see? How does 

she react to this new setting? Find details from the text to explain your answer. 
 
 

2. On page 81, the text says: “Esperanza and Mama, their faces shiny with grime and perspiration, looked 
tired and wilted as they slumped with even the slight weight of their valises.” Valise means “suitcase.” 
Based on context, what do you think the other italicized words in this sentence might mean? Why might 
the author have chosen specifically to use the word “wilted” to describe Esperanza and her mother?  
 
 

3. At the very start of the novel, we meet Esperanza in Mexico as a little girl, with her father. How is 
Mexico different from California? What specific words or phrases in this section of the novel help you 
understand the contrast between the two settings? In other words, what specific language does the 
author use to help us understand how different California is from Mexico? Use evidence from the text 
in your answer. 
 
 

4. Esperanza meets two new girls in this new setting: Isabel and Marta. Compare and contrast how the 
two girls treat Esperanza, citing evidence from the text. What do you predict will happen between 
Esperanza and these two girls?
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1. On page 90, Esperanza is in California, driving to the camp. What specifically does she see? How does 
she react to this new setting? Find details from the text to explain your answer. 
 
Esperanza saw: “The brown barren mountains …, the golden hills …, canyons …” She tries to find her own connection to 
the land by listening for the heartbeat (p. 91). “She stretched out on her stomach.” She doesn’t hear it, and it makes her so 
upset that she passes out (p. 92). “She tried to find the place in her life where her heart was anchored…. She felt as if she 
was falling…. Suddenly the world went black.” 
 

2. On page 81, the text says: “Esperanza and Mama, their faces shiny with grime and perspiration, looked 
tired and wilted as they slumped with even the slight weight of their valises.” Valise means “suitcase.” 
Based on context, what do you think the other italicized words in this sentence might mean? Why might 
the author have chosen specifically to use the word “wilted” to describe Esperanza and her mother?  
 
Perspiration might mean sweat, because the text says they are shiny and sweat makes you shiny. Wilted and slumped 
might mean they are leaning over because the text says something about the weight of the valise so it might be heavy and 
if they are sweating because it is hot and they are working hard. Also, the sentence before talks about body odor, and 
people may smell when it is hot. The author may have used the word “wilted” because it makes you think of a flower or 
plant that is dying or needs water. It makes the reader picture that in their minds. 
 

3. At the very start of the novel, we meet Esperanza in Mexico as a little girl, with her father. How is Mexico 
different from California? What specific words or phrases in this section of the novel help you 
understand the contrast between the two settings? In other words, what specific language does the 
author use to help us understand how different California is from Mexico? Use evidence from the text in 
your answer. 
 
The beginning of the chapter states that the land is “dry and the panorama was barren,” which is different from the way 
the land on the rancho was. On page 87, it says: “She looked around and was relieved to see that compared to the desert, 
Los Angeles had lush palms and green grass …, roses were still blooming … was reassuring and familiar. Maybe it 
wouldn’t be so different here.” So it seems that this part of California is not that different from the rancho. However, the 
land changes again as indicated on page 90: “the brown barren mountains ... dried grasses ... golden hills.”
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4. Esperanza meets two new girls in this new setting: Isabel and Marta. Begin a new page in your reading 
journal about each girl. Compare and contrast how the two girls treat Esperanza, citing evidence from 
the text. What do you predict will happen between Esperanza and these two girls? 
 
Isabel is curious and wants to know about Esperanza and tell Esperanza about herself.. On page 89, she asks questions 
and tells her about where she used to live. Marta is not as nice. On page 96, she says: “So you’re a princess who’s come to 
be a peasant? ... What’s a matter silver spoon stuck in your mouth?” She is insulting her. Esperanza thinks so too. “What 
had she done to deserve this girl’s insults?” (p. 97). Isabel even tries to defend her by saying, “Esperanza’s nice.” On page 
99, Marta says to Esperanza: “No one will be waiting on you here” and gives her a “phony smile.” 

5-A-1258



 

 

GRADE 5: MODULE 1: UNIT 2: LESSON 6 
Homework: Purpose for Reading, Chapter 7:  

“Las Cebollas/Onions” (Pages 100–120) 
 

 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. NYS Common Core ELA Curriculum  •  G5:M1:U2:L6  •  July 2013  •  5 
 

 

Name:  

Date:  

 
 
What new challenges does Esperanza face in the camp? How does she respond?  
 
As you read, think about this question. Use your evidence flags to mark specific passages in the text to discuss with your 
triad. You do not need to write out answers as part of your homework; just keep track of your thinking with your evidence 
flags. 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can compare and contrast literary elements using details from the text (two or more characters’ points of view, settings, events). (RL.5.3) 
I can determine the meaning of literal and figurative language in text. (RL.5.4) 
I can use what the text says to help me understand the meaning of a word or phrase. (L.5.4) 

Supporting Learning Targets Ongoing Assessment 

• I can answer comprehension questions based on text from Esperanza Rising that I have read 
independently. 

• I can use context clues to help me determine why the author chose specific words in Esperanza Rising.  

• I can determine what metaphors the symbols of the chapter titles represent in Esperanza Rising.  

• I can explain how Isabel responds to challenges in her life. 

• I can describe how the points of view of Esperanza and Isabel influence the description of events.  

• I can create a visual image of the setting of Esperanza Rising. 

• Comprehension Quiz, Chapter 7: “Las Cebollas/Onions” 
(entrance ticket) 

• Observation of placement of evidence flags (homework 
and classwork) 

• Character T-chart (Isabel) 

• Triad discussion 

• Exit ticket: Independent answer to text-dependent 
question 

 

Agenda Teaching Notes 

1. Opening  
A. Entrance Ticket: Comprehension Quiz, Chapter 7: 

“Las Cebollas/Onions” (5 minutes) 
B. Engaging the Reader: Oral Chapter Review (5 

minutes) 
2. Work Time 

A. The Onion: Close Reading of Pages 116–117 (20 
minutes) 

B. Isabel: Answering Questions in Triads (8 minutes) 
C. Understanding Point of View by Visualizing (15 

minutes) 
3. Closing and Assessment 

A. Exit Ticket: Independent Writing (5 minutes) 
B. Debrief (2 minutes) 

4. Homework 

• This lesson includes a close reading of pages 116–117, which is done as a full class. Be sure to give 
students time to think, then talk as triads, during this sequence. The purpose of this guided practice is to 
simultaneously reinforce four aspects of this novel study: the importance of chapter titles, the author’s 
use of metaphor, working with vocabulary (the author’s careful word choice, and students’ growing 
ability to figure out words in context), and how Esperanza is responding to challenges. 

• In advance: Read and review the text-dependent questions for Chapter 7: “Las Cebollas/Onions” (see 
supporting materials). Two copies of the questions are provided: a blank to display for students, and one 
with answers for teacher reference.  

• Students may benefit from instruction or review: camp (as in migrant farm camp) 
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Lesson Vocabulary Materials 

describe, influence, create, passage, cite, 
literary elements, point of view, perspective, 
visualize, willing (as in “will”), tittered, 
humiliation, ridicule 

• Esperanza Rising (book; one per student) 

• Comprehension Quiz Entrance Ticket, Chapter 7: “Las Cebollas/Onions” (one per student) 

• Big Metaphors and Themes in Esperanza Rising anchor chart (begun in Lesson 6) 

• Inferring by Using Text Clues anchor chart (begun in Lesson 3) 

• Reading Esperanza Rising anchor chart (begun in Lesson 2) 

• Evidence flags 

• Character T-chart (sample) 

• Text-Dependent Questions for Chapter 7: “Las Cebollas/Onions” (one per student; one to display) 

• Text-Dependent Questions for Chapter 7: “Las Cebollas/Onions” (Answers for Teacher Reference) 

• Index cards or half-sheets of paper 

• Students’ reading journals 

• Homework: Purpose for Reading, Chapter 8: “Las Almendras/Almonds” (one per student) 

 

Opening Meeting Students’ Needs 

A. Entrance Ticket: Comprehension Quiz, Chapter 7: “Las Cebollas/Onions” (5 minutes) 

• Students should be seated with their triad. 

• Begin the lesson with the comprehension quiz entrance ticket. Collect students’ quizzes to review/assess. 

• Consider providing extra time 
for tasks and answering 
questions in class discussions. 
ELLs often need more time to 
process and translate 
information.  

B. Engaging the Reader: Oral Chapter Review (5 minutes) 

• After the quiz, lead the class in a whole group session, cold calling students to elicit a summary of the chapter that was read for 
homework. Start with an open-ended question, such as: “What was this chapter mostly about? What happened in this chapter?” 
and then ask more detailed text-dependent questions as necessary. Encourage students to cite evidence or point to specific 
passages. Note which students are able to answer the questions, and the quality of the responses.  

• Tell students they will think more about why Pam Muñoz Ryan titled this chapter “Onions” during the Work Time today.  

• Return students’ entrance and exit tickets from Lesson 6. Address any major misconceptions. Ask students to hold on to these 

• Visuals can help students 
comprehend questions and 
discussions. Chart main points in 
answers and post all questions 
asked to students. 
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entrance and exit tickets; they will want to refer to them for their writing later in the unit. 

 

Work Time Meeting Students’ Needs 

A. The Onion: Close Reading of Pages 116–117 (20 minutes)  
• Direct students’ attention to the title of the chapter: “Las Cebollas/Onions.” By now students should be 

familiar with the pattern for chapter titles: They are all about a fruit or vegetable in the harvest, and relate 
to a main event or idea in the chapter. Ask students to talk briefly with their triad about why Pam Muñoz 
Ryan might have titled Chapter 7 “Onions.” 

• Invite a few students to share out something one of their triad members said. Listen for students to notice 
that there are onion peels all over the camp, and it is Esperanza’s job to sweep them; she struggles with this 
task, which clearly shows the contrast between her life as a rich girl in Mexico and her life as a new 
campesino in California. Students may also notice that people in the camp eat beans and onions for dinner 
(page 111). 

• Introduce today’s focus by reading out loud the learning targets: “I can use context clues to help me 
determine why the author chose specific words in Esperanza Rising,” and “I can determine what 
metaphors the symbols of the chapter titles represent in Esperanza Rising.” Ask students to focus on the 
words context clues and have them share what they know about those words. Look for responses that 
explain that they will be looking for hints about what the words might mean in the text around the 
unknown words. Have students share with a partner what they know about metaphors. Refer them to the 
Big Metaphors and Themes in Esperanza Rising anchor chart that they began creating together in 
the previous lesson (Lesson 6). Explain that symbols are another form of figurative language that authors 
use to help paint pictures in readers’ minds, like metaphors. 

• Tell students that they have been doing good work discussing the text in triads, and that today they are 
going to discuss one key passage as a group.  

• Read aloud pages 116–117 as students follow along in their text. 

• Ask a series of text-dependent questions to the whole class. 
Note: be sure to give students time to think, reread, and turn and talk with their triads as needed. 

* “What is Esperanza’s job in the camp?” 

* “What does visualize the memory mean?” 

* “What is Esperanza doing with her mind in order to help her figure out how to sweep?”  

• Ask students to think, then talk as triads, about this last question. Invite a few groups to share out.  

• All students developing academic language will 
benefit from direct instruction of academic 
vocabulary. 

• ELL language acquisition is facilitated by interacting 
with native English speakers who provide models of 
language.  

• ELLs may have an overwhelming amount of new 
vocabulary words. Consider targeting a few words for 
them to focus on or ask them to make cards for a 
certain amount. 

• When students are using dictionaries, encourage 
ELLs to use a bilingual dictionary if they are literate 
in their L1. 
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Work Time Meeting Students’ Needs 

• Direct students to page 117 and ask more text-dependent questions:  

* “What does tittering mean? How can we figure out based on the context?”  
* “How does Esperanza feel after Marta calls her Cinderella? What does she do?” 
* “What specific words in the text help you know what Esperanza is feeling?” (Help students notice the 

words humiliation and ridicule, which they should be able to define in context.)  
• Ask students to think, then talk as triads, about these questions. Invite a few new groups to share out.  

• Point out to students that the author is making very careful choices about what words to use, in order to 
help readers understand what Esperanza is feeling. They should continue to pay attention to this as they 
read.  

• Remind students of the work they have been doing, drawing inferences about characters based on how they 
respond to challenges. Direct students’ attention to the Inferring by Using Text Clues anchor chart 
(begun in Lesson 3). On this chart, add several student examples of what they inferred about Esperanza.  

• Ask students to add an evidence flag on the first page of Chapter 7, summarizing why it is titled “Onions.”  

 

B. Isabel: Answering Questions in Triads (8 minutes) 
• Have students begin a new page in their reading journal about Isabel. Ask students to write at the top of 

the page any basic descriptions of Isabel. Either distribute or have students create a Character T-chart: 
left-hand column for the challenges Isabel faces, and right-hand column for how she responds. (See the 
example in supporting materials.) 

• Display and distribute the Text-Dependent Questions for Chapter 7: “Las Cebollas/Onions” to 
guide students’ work. 

• Students needing additional supports may benefit 
from partially filled-in graphic organizers. 
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Work Time Meeting Students’ Needs 

C. Understanding Point of View by Visualizing (15 minutes) 

• Introduce the learning target: “I can describe how the points of view of Esperanza and other characters influence the 
description of events.” Ask the students how the school would look to an ant, and to someone flying overhead in an airplane. 
Then ask how a child who really didn’t want to go to school might describe school. Explain how a person’s point of view or 
perspective affects how they see and how they describe things.  

• Read aloud the first two paragraphs of the chapter “Las Cebollas” (page 100). Tell students to close their eyes and listen as 
you read the description of the camp. Give students a blank piece of paper, and ask them to quickly sketch what they saw in 
their mind’s eye.  

• Ask whether the description in the book sounds like it is through Esperanza’s eyes or Isabel’s eyes. Ask:  

* “How would it be different if Isabel were describing it?”  

• Assign half the triads to pretend that they are Esperanza, and the other half to pretend they are Isabel. Give students five 
minutes to think, reread, and use their evidence flags to mark important passages. 

• Pair one “Esperanza” student with one “Isabel” student and have them to talk to each other about what the camp looks like 
from each other’s point of view. Remind students to justify their thinking with evidence from the text. 

• When discussion of complex 
content is required, consider 
partnering an ELL with a student 
who speaks the same L1. This can 
let students have more meaningful 
discussions and clarify points in 
their L1.  
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Closing and Assessment Meeting Students’ Needs 

A. Exit Ticket: Independent Writing (5 minutes) 
• Distribute index cards or half-sheets of paper. Ask students to respond to the prompt: 

• “How does Esperanza respond differently to the challenges of life in the camp than Isabel does? Based 
on these differences, what do you think the author wants us to infer about Esperanza’s character? Use 
specific details from the text in your answer.”  

• Collect students’ independent writing to check for individual understanding. 

• When ELLs are asked to produce language, consider 
providing a sentence frame, sentence starter, or cloze 
sentence to provide the structure required.  

B. Debrief (2 minutes) 
• Review the learning targets with students by having a few students read them out loud one at a time. 

Ask students to choose one that they feel they really accomplished during this lesson and why. Have 
them share with a partner. Then ask them to think about one of the targets that they may have had a 
more difficult time with and why. Ask them to then share their thoughts with the same partner. If 
there is time, have a few students share out. Have students give suggestions to add to the anchor chart 
Reading Esperanza Rising. Make sure to add: “Creating visual images.” 

• Debriefing about what they have learned and the protocols 
used will help students monitor their own learning. 

Homework Meeting Students’ Needs 

• Read Chapter 8, “Las Almendras/Almonds” (pages 121–138), in Esperanza Rising. Use the 
Homework: Purpose for Reading, Chapter 8: “Las Almendras/Almonds” question to focus 
your reading. Use evidence flags to mark the specific areas in the book that support your answer.  
 

Note: If concerned about students completing the reading assignment at home, plan an additional 
reading period later in the day or first thing in the morning. In addition, students likely to need 
additional support should preread this novel with support during intervention or other support 
periods. Prereading with support will then allow students to spend class periods rereading and 
focusing on evidence. 

• Audio recordings of text can aid in comprehension. 
Students can pause and replay confusing portions while 
they follow along with the text. 
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Name:  

Date:  

 
 
1. What does Esperanza think of their cabin when she first sees it? 

 
 

2. What work will Esperanza be doing? 

 
 

3. What does Mama do to her hair? 
 
 

4. What happens when Esperanza tries to sweep the platform?  
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1. Reread pages 110–113. How does Isabel respond to having to stay home and not work while 

everyone else works? Cite specific details from the text that would show how Isabel handles the 
situation. 
 

2. During this chapter, Isabel must teach Esperanza many things even though she is younger and 
has had a less privileged life. How does she feel toward Esperanza? Cite specific examples from 
the text.  
 

3. On page 105, Isabel responds to Esperanza, “De veras?” after Esperanza tells her that they are 
still rich and they will not be staying there long. What does that phrase mean? How do you know? 
How does Isabel react to Esperanza? Be sure to cite evidence from the text.
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1. Reread pages 110–113. How does Isabel respond to having to stay home and not work while 
everyone else works? Cite specific details from the text that would show how Isabel handles the 
situation. 
 
Isabel takes on a lot of responsibility and seems to be mature for her age. She takes care of the babies by feeding 
them and keeping them clean (p. 110). Isabel was friends with women who were older than her. “Isabel 
introduced Esperanza to Irene and Melina, two women who were hanging clothes to dry … already had a baby of 
her own.” (p.112) 
 

2. During this chapter, Isabel must teach Esperanza many things even though she is younger and 
has had a less privileged life. How does Isabel react toward having to teach Esperanza so many 
things? Cite specific examples from the text.  
 
Isabel is worried that Esperanza doesn’t know all of the things to do. “Isabel’s eyes got bigger and she looked 
worried” (p. 115). She thinks Esperanza can do all the things that she does. She teaches her how to change 
diapers, feed the babies, where everything is in the camp, and how to wash clothes. Isabel is still curious about 
Esperanza’s life in Mexico. “Will you tell me about your life as a queen?” (p. 120) 
 

3. On page 105, Isabel responds to Esperanza, “De veras?” after Esperanza tells her that they are 
still rich and they will not be staying there long. What does that phrase mean? How do you know? 
How does Isabel react to Esperanza? Be sure to cite evidence from the text. 
 
“De vera” means that “is that true?” because Esperanza responds to her, “Yes, it is the truth.” Isabel just “tiptoes 
out of the room and shuts the door,” which means she knows that Esperanza is having a hard time and does not 
want to bother her. 
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Challenges: Response: 
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Name:  

Date:  

 
 
What new challenges does Esperanza face in the camp? How does she respond?  
 
As you read, think about this question. Use your evidence flags to mark specific passages in the text to discuss 
with your triad. You do not need to write complete answers.  
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can determine the meaning of literal and figurative language (metaphors and similes) in text. (RL.5.4)  
I can use quotes to explain the meaning of literary texts. (RL.5.1) 
I can determine a theme based on details in the text. (RL.5.2) 
I can use quotes to support my inferences in literary texts. (RL.5.1) 

Supporting Learning Targets Ongoing Assessment 

• I can interpret two big metaphors in Chapter 8, “Las Almendras,” in Esperanza 
Rising.  

• I can explain what it means to find the theme of a book or story.  

• I can identify themes in Esperanza Rising. 

• Comprehension Quiz, Chapter 8: “Las Almendras/Almonds” (entrance ticket)  

• Observation of placement of evidence flags (homework and classwork) 

• Triad discussion  

• Exit ticket: Independent answer to text-dependent question 

 

Agenda Teaching Notes 

1. Opening  
A. Entrance Ticket: Comprehension Quiz, Chapter 8: 

“Las Almendras/Almonds” (5 minutes 
B. Engaging the Reader: Oral Chapter Review  

(5 minutes) 
C. Adding to Anchor Chart: Reading Esperanza 

Rising (5 minutes) 
2. Work Time 

A. Big Metaphors: Answering Questions in Triads (15 
minutes) 

B. Inferring Themes in Esperanza Rising (25 minutes)  
3. Closing and Assessment  

A. Exit Ticket: Independent Writing (5 minutes) 
4. Homework 

• In advance: Review Esperanza Rising (including but not limited to Chapter 8: “Las Almendras”), noting 
examples of “big metaphors” (symbols) and themes. 

• Read and review the text-dependent questions for Chapter 8: “Las Almendras/Almonds” (see 
supporting materials). Two copies of the questions are provided: a blank to display for students, and one 
with answers for teacher reference.  

• This lesson goes into more depth on the concept of theme, which was briefly touched on in Lesson 6. 
Students may not have time in Part B of Work Time to address all four central “big metaphors” 
(symbols) and their thematic significance. This is fine; students will return to this idea in future lessons. 
Be sure to save 10 minutes for students to prepare for the Mid-Unit 2 Assessment, which will occur in 
Lesson 9.  

• This lesson uses the “big metaphors” as a more student-friendly way to begin to think about the central 
symbols in the novel. Feel free to introduce the concept of a “symbol” if appropriate for your students. 
(See Teaching Note in Lesson 6.) 

• Students may benefit from instruction or review of these terms: perseverance, careless, rosebush, 
crochet. 
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Lesson Vocabulary Materials 

interpret, identify, figurative language, 
metaphor, symbol; flan, bloom, meek, wages 

• Esperanza Rising (book; one per student) 

• Evidence flags 

• Comprehension Quiz Entrance Ticket, Chapter 8: “Las Almendras/Almonds” (one per student) 

• Text Dependent Questions: Chapter 8: “Las Almendras/Almonds” (one per student; one to display) 

• Text Dependent Questions: Chapter 8: “Las Almendras/Almonds” (Answers for Teacher Reference) 

• Big Metaphors and Themes in Esperanza Rising anchor chart (begun in Lesson 6) 

• Reading Esperanza Rising anchor chart (begun in Lesson 2)  

• Human Rights Challenges in Esperanza Rising anchor chart (begun in Lesson 3) 

• Inferring by Using Text Clues anchor chart (begun in Lesson 3) 

• Character T-charts (from Lessons 4 and 7)  

• Index cards or half-sheets of paper 

• Document camera  

• Homework: Purpose for Reading, Chapter 9: “Las Ciruelas/Plums” (one per student) 
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Opening Meeting Students’ Needs 

A. Entrance Ticket: Comprehension Quiz, Chapter 8: “Las Almendras/Almonds” (5 minutes) 

• Students should sit with their triad. Begin the lesson with the comprehension quiz entrance ticket. As usual, collect this quiz to 
assess whether students are reading and understanding the text.  

• Consider providing extra time 
for tasks and answering 
questions in class discussions. 
ELLs often need more time to 
process and translate 
information. 

B. Engaging the Reader: Oral Chapter Review (5 minutes) 

• Using a cold-call strategy, invite some students to give a summary of the chapter that was read for homework. You may start with 
an open-ended question, such as: “What happened in this chapter?” and then ask more detailed text-dependent questions as 
necessary. Commend students who refer directly to the text when they provide their summaries. Remind students that they have 
had lots of practice thinking about what each chapter is mostly about. They will get to demonstrate how well they can do this on 
their own during the Mid-Unit 2 Assessment tomorrow (Lesson 9).  

• Ask students if they can predict what question you will ask them next. Listen for students to say something about thinking about 
the title of the chapter. Commend them, and ask someone to explain why Chapter 8 is titled “Las Almendras.” Listen for students 
to point out that they shell almonds (page 127), which Isabel’s mother then uses to bake a flan or custard, a sweet dessert. Ask 
students to add an evidence flag on the first page of Chapter 9, on which they write a phrase that will help them summarize the 
main events in this chapter and remember why it was titled “Almonds.”  

• Return students’ entrance and exit tickets from Lesson 7. Address major misconceptions. Ask students to hold on to these 
entrance and exit tickets to use for future writing. 

• Consider charting the main 
events of the chapter. 
Providing a visual will assist 
students needing additional 
supports in following the 
discussion. 
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Opening Meeting Students’ Needs 

C. Adding to Anchor Chart: Reading Esperanza Rising (5 minutes) 

• Remind students that they have been building a strong routine during their study of the first half of the novel. Direct their 
attention to the Reading Esperanza Rising anchor chart from the previous lessons. Ask students to talk briefly with 
their triad about some of the things they have been doing as readers to make sense of this novel. 

• Ask students to share out; add strong comments to the anchor chart that are not already listed. Listen for students to 
comment on the following: 

* Rereading 

* Thinking about what a chapter is mostly about 

* Paying attention to chapter titles 

* Using context clues to figure out new words 

* Inferring using text clues 

* Inferring about characters 

* Thinking about the challenges characters are facing, and how they overcome them 

* Thinking about metaphors 

* Making connections to the UDHR 

• Point out to students that some of these strategies are things they would use when reading any novel; others are specific to 
Esperanza Rising.  

• Congratulate students on all they are learning about reading challenging text. Remind them that tomorrow they will get to 
“show what they know” on their own, on the Mid-Unit 2 Assessment. 
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Work Time Meeting Students’ Needs 

A. Big Metaphors: Answering Questions in Triads (15 minutes)  
• Choose a student to read the learning target aloud: “I can interpret two big metaphors in Chapter 8: ‘Las Almendras,’ in 

Esperanza Rising.” Point out to students that they already identified some metaphors in the novel in previous lessons. 
Briefly review the term metaphor, emphasizing that it is figurative language authors use to make a direct comparison 
between two things, in order to show something important. 

• Distribute a small stack of evidence flags to each triad.  

• Read aloud pages 122–124, as students follow along.  

• Using your document camera or placing the questions on the board, display just Question 1 from the Text-
Dependent Questions for Chapter 8: “Las Almendras/Almonds” (see supporting materials).  

• Refer students to pages 72–73 to help them with Question 1. Have them reread these pages on their own, with Question 
1 in mind, and then talk with their triad. Encourage them to use their evidence flags to mark evidence that supports their 
answer.  

• Ask a few groups to report out their answer and their evidence. If necessary, model by adding additional evidence to 
clarify and further support what students are saying.  

• Praise groups using Triad Talk well. Remind them how discussing their thinking with others can help them understand 
difficult text.  

• Show the students the second text-dependent question. Tell them to listen for and mark evidence that answers the 
question as you read aloud.  

• Reread the long paragraph on page 128 that begins, “‘I know,’ said Esperanza …” aloud, with students following along. 
Have them think about Question 2. 

• Ask students to discuss their answers to Question 2 with their triad, rereading if necessary.  

• Circulate to listen in and support as needed. Probe students to cite specific words and phrases describing how Esperanza 
is like an almond, reminding them to use context clues to help them figure out the meaning of unknown words.  

• Ask students to continue with the third text-dependent question. Make sure they are reading it aloud, clarifying any 
terms, thinking on their own, then talking and marking their answers with evidence flags. As in previous days, students 
do not need to write complete answers to the questions at this point.  

• As students work, monitor this discussion, making sure all students are participating. Reinforce students who are 
following the Triad Talk norms well. 

• Visuals can help ELLs comprehend 
questions and discussions. Chart main 
points in answers and post all questions 
asked to students. Consider drawing 
small pictures to illustrate your 
examples. 
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Work Time Meeting Students’ Needs 

B. Inferring Themes in Esperanza Rising (25 minutes)  
• To close students’ analysis of the excerpts in Chapter 8 about the rose and the kitten, ask students to go “vote with their 

feet.”  

* They should move to the back left corner of the room if they think life is like a rose. 
* They should move to the back right corner if they agree with Marta that the poor workers are like kittens. 
* They should stay in the center of the room if they are not sure.  

• Once students get to the corner of their choice, they should discuss their reasons with another who voted the same way. 
Students should be encouraged to use specific details from the text to support their opinions.  

• Transition from the topic of figurative language to that of inferring theme by explaining that literature contains both 
“little metaphors,” which might show up in a sentence, and “big metaphors” (often symbols), such as the metaphors 
about the rose and the kitten they just talked about. The big metaphors can point the way toward a book’s big ideas, or 
themes.  

• To illustrate, use the example of a fable that the students are likely to know, such as “The Tortoise and the Hare,” 
explaining that the story is a big metaphor, in which the animals represent a slow and steady person and a fast but 
careless person. The big idea, or theme, of the fable is that perseverance pays off. Give further examples of what the 
word theme means, as necessary. 

• Tell the students that today they will briefly begin to think about themes in Esperanza Rising, using the big metaphors 
to help find them. Read the learning target aloud: “I can identify the themes in Esperanza Rising.” Explain that one 
metaphor that runs through the book is that life is a rosebush. Tell the students that they should be thinking about what 
theme the passages suggest.  

• Ask students to list some of the big metaphors/symbols they have examined so far. Listen for the following: 

* The earth’s heartbeat (page 2) (Lesson 6) 
* The river between Esperanza and Miguel (page 18) (Lesson 6) 
* The rosebush (bottom of page 8 to top of page 9) 
* The kitten (page 132) 

• Read aloud the first excerpt, briefly, as students follow along. Review the first passage briefly (students worked with this 
during Lesson 6 as well). Review briefly:  

* “What is the author trying to show when she writes that Esperanza can no longer hear the earth’s heartbeat?” 
* “What might be the main message or theme that this passage suggests?”  

• Invite students to share out, and chart their comments on the anchor chart Big Metaphors and Themes in 
Esperanza Rising (begun in Lesson 6).  

• Be aware of students’ cultural 
backgrounds and that they may not be 
familiar with the fable you are 
explaining. Some students may know a 
similar fable from their culture. 

• Consider partnering an ELL with a 
student who speaks the same L1 when 
discussion of complex content is 
required. This can allow students to 
have more meaningful discussions and 
clarify points in their L1. 
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Work Time (continued) Meeting Students’ Needs 

• Repeat as time permits for each of the other three central metaphors. Note that students will return to this Big 
Metaphors and Themes in Esperanza Rising anchor chart in future lessons, so it is fine if their work today is just 
beginning. Tell students that as they keep reading, they should keep watching for the “big metaphors” and how those 
might help us understand some of the themes of the novel.  

 

 

Closing and Assessment Meeting Students’ Needs 

A. Exit Ticket: Independent Writing (5 minutes) 

• Remind students of the learning targets for today’s lesson by reading them out loud or having a 
student do so. 

• Distribute index cards or half-sheets of paper. Ask students to respond to the following prompt: 

* “Choose to write about either the rosebush or the kitten. Why is this ‘big metaphor’ so important in 
the story? What message is the author trying to give us as readers?” 

• Collect students’ independent writing to check for individual understanding. 

• Remind students that tomorrow they will do their Mid-Unit 2 Assessment. See Meeting Students’ 
Needs note, below right.  

• When ELLs are asked to produce language, consider 
providing a sentence frame, sentence starter, or cloze 
sentence to assist with the structure required.  

Homework Meeting Students’ Needs 

• Read Chapter 9: Las Ciruelas/Plums (pages 139–157) in Esperanza Rising. Use the Homework: 
Purpose for Reading, Chapter 9: “Las Ciruelas/Plums” question to focus your reading. Use 
evidence flags to mark the specific areas in the book that support your answer. Remember that 
tomorrow is your Mid-Unit 2 Assessment on this chapter.  
 

Note: If concerned about students completing the reading assignment at home, plan an additional 
reading period later in the day or first thing in the morning. In addition, students likely to need 
additional support should preread this novel with support during intervention or other support 
periods. Prereading with support will then allow students to spend class periods rereading and 
focusing on evidence. 

• Students are told to read all of Chapter 9 to prepare for the 
Mid-Unit 2 Assessment. However, the assessment directly 
addresses only pages 139–143 and 154–157. If necessary 
and appropriate, tell some struggling readers to focus their 
homework reading on these discrete sections of the 
chapter.  

• Audio recordings of text can aid some students in 
comprehension. Students can pause and replay confusing 
portions while they follow along with the text. 
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Name:  

Date:  
 
 
 
1. What is the surprise that Alfonso and Miguel have for Isabel and Mama? 

 

 
2. What does Esperanza learn to do by herself for the first time in this chapter? 

 
 
3. What does Isabel want to bring home from the fiesta? 
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1. In this chapter, Miguel has a surprise for Esperanza and Mama: Papa’s roses. What clues were in the text 

in a previous chapter that might have indicated that Miguel was taking care of the rose plants? What does 
the author mean by the sentence: “Now if they bloomed she could drink the memories of the roses that 
had known Papa”? How is life like a rose? Be sure to give details from the text in your answer. 
 

2. On page 128, Esperanza is helping to shell almonds. The author describes an almond as “like two hands 
pressed together, protecting something inside.” Then as Esperanza cracks one open, the text says: “… 
then pulled the meat from its defenses.” How is the almond a metaphor for Esperanza? Be sure to use 
details from the text in your answer.  
 

3. On pages 131–133, Marta is using kittens as a metaphor for the farmers. How are the farmers like the 
kittens? How does Marta suggest they fight being “like kittens”? Use specific evidence from the text in 
your answer. 
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1. In this chapter, Miguel has a surprise for Esperanza and Mama: Papa’s roses. What clues were in the text in 

a previous chapter that might have indicated that Miguel was taking care of the rose plants? What does the 
author mean by the sentence: “Now if they bloomed she could drink the memories of the roses that had 
known Papa”? How is life like a rose? Be sure to give details from the text in your answer. 
 
On pages 72 and 73, when they were traveling by train to the United States, the text says: “At every stop, Miguel and Alfonso 
hurried off the train with a package. From the window, Esperanza watched them go to a water trough, unwrap an oilcloth, and 
dampen the bundle inside.” They needed to keep the rose plants wet so they would not die. When Esperanza asked about it, 
he said she would find out when they got there. The rose plants were the same ones that Papa planted, so when they bloomed 
into flowers they would be the same roses that Papa would have seen. Life is like a rose because it can go through some hard 
times, like having to move and not having enough water, but it can still come back and still grow, like Miguel says to 
Esperanza about her rose on page 124. “So you can climb.” 
 

2. On page 128, Esperanza is helping to shell almonds. The author describes an almond as “like two hands 
pressed together, protecting something inside.” Then as Esperanza cracks one open, the text says: “… then 
pulled the meat from its defenses.” How is the almond a metaphor for Esperanza? Be sure to use details 
from the text in your answer.  
 
Isabel asks Esperanza if she is going to the party, and Esperanza is not sure because she is still embarrassed by what 
happened on the platform. Isabel tells her that her mother says it is best to get over it and “just laugh.” Esperanza is like an 
almond because her feelings got hurt on the inside when she felt embarrassed. Her defenses are like laughing when someone 
makes fun of her because then they can’t hurt her as much. Esperanza is also like an almond because she is having to get 
stronger every day, just like the outside shell. 
 

3. On pages 131–133, Marta is using kittens as a metaphor for the farmers. How are the farmers like the kittens? 
How does Marta suggest they fight being “like kittens”? Use specific evidence from the text in your answer. 
 
The text says on page 132: “Small, meek animals. And that is how they treat us because we don’t speak up,” referring to the 
farmers as kittens. Marta then goes on to say: “We are going to strike in two weeks … for higher wages and better housing.” 
Some farmers are afraid to strike and don’t think it has anything to do with them. “Maybe all the cat wants to do is feed his 
family.… We don’t pick cotton on this farm!” Marta feels all of the farmers should stick together: “Then maybe it will help us 
all!” 
 

5-A-1284



 

 

GRADE 5: MODULE 1: UNIT 2: LESSON 8 
Homework:  

Purpose for Reading, Chapter 9: 
“Las Ciruelas/Plums” (Pages 139–157) 

 
 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. NYS Common Core ELA Curriculum  •  G5:M1:U2:L8  •  July 2013  •  4 
 

 

Name:  

Date:  
 
 
 
How is Esperanza changing?  

 

As you read, think about this question. Use your evidence flags to mark specific passages in the text to use on your Mid-
Unit 2 Assessment. You do not need to write out answers as part of your homework; just keep track of your thinking 
with your evidence flags.  
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can use quotes to explain the meaning of literary texts. (RL.5.1) 
I can use quotes to support my inferences in literary texts. (RL.5.1) 
I can determine a theme based on details in the text. (RL.5.2) 
I can compare and contrast literary elements using details from the text (two or more characters’ points of view, settings, events). (RL.5.3)  
I can determine the meaning of literal and figurative language (metaphors and similes) in text. (RL.5.4) 

Supporting Learning Targets Ongoing Assessment 

• I can use context clues to help me determine why the author chose specific words in Esperanza Rising.  

• I can explain how characters respond to challenges in their lives. 

• I can describe how the points of view of Esperanza and other characters influence the description of 
events.  

• I can interpret the “blanket” metaphor in Esperanza Rising. 

• I can identify themes in Esperanza Rising. 

• Mid-Unit 2 Assessment: Analyzing Sections of 
Esperanza Rising on My Own  

• Triad/quad discussion 

 

Agenda Teaching Notes 

1. Opening  
A. Engaging the Reader: Revisiting the Reading 

Esperanza Rising Anchor Chart (5 minutes) 
2. Work Time 

A. Mid-Unit 2 Assessment: Analyzing Sections of 
Esperanza Rising on My Own (30 minutes) 

B. Final Word Seminar on Metaphors and Themes (20 
minutes) 

C. Optional Review of Using Context Clues (If Time 
Permits) (5 minutes) 

3. Closing and Assessment 
A. Debrief (5 minutes) 

4. Homework 

• Review Chapter 9: “Las Papas/Plums” from Esperanza Rising, and the answers to Mid-Unit 2 
Assessment. 

• There is no comprehension quiz entrance ticket today, since students complete the Mid-Unit 2 
Assessment. 

• Review Final Word protocol (Appendix 1).  

• The Final Word protocol was chosen intentionally to provide less scaffolding to students than the 
specific text-dependent questions students have used in previous lessons to guide their triad discussion. 
The expectation is that students become increasingly independent with finding relevant evidence to 
support their analysis.  

• Students may be familiar with some of the vocabulary terms identified for this lesson; many of these 
words were chosen specifically to help students focus on the blanket metaphor more carefully.  

 
 
 
 

5-A-1287



 

 

GRADE 5: MODULE 1: UNIT 2: LESSON 9 
Mid-Unit 2 Assessment and Discussing Themes in Esperanza Rising 

(Chapter 9: “Las Ciruelas/Plums”) 
 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. NYS Common Core ELA Curriculum  •  G5:M1:U2:L9  •  July 2013  •  2 
 

 

Lesson Vocabulary Materials 

crochet, lopsided, bunched up, 
protectively, unpredictable, 
correspondence, zigzag 

• Esperanza Rising (book; one per student) 

• Evidence flags  

• Reading Esperanza Rising anchor chart (begun in Lesson 2)  

• Big Metaphors and Themes in Esperanza Rising anchor chart (begun in Lesson 6) 

• Mid-Unit 2 Assessment: Analyzing Sections of Esperanza Rising on My Own (one per student)  

• Mid-Unit 2 Assessment: Analyzing Sections of Esperanza Rising on My Own (Answers for Teacher Reference) 

• Index cards or half sheets of paper (one per student) 

• Homework: Purpose for Reading, Chapter 10: “Las Papas/Potatoes” (one per student) 

 

Opening Meeting Students’ Needs 

A. Engaging the Reader: Revisiting the Reading Esperanza Rising Anchor Chart (5 minutes) 

• Let students know that they will be taking the Mid-Unit 2 Assessment today and it will check their progress on the learning 
targets they have been using during this unit. Briefly read out loud or have students read the learning targets. Ask students 
to turn and talk to remind themselves of some of the activities they have done to address each learning target. 

• Make sure students understand that they are ready for this assessment because they have been practicing all the skills that 
they will need to show success. Point out the Reading Esperanza Rising anchor chart, briefly reading out loud the list that 
they created as a class. Tell students that this assessment will have questions that look very similar to questions they have 
thought about during previous lessons. 
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Work Time Meeting Students’ Needs 

A. Mid-Unit 2 Assessment: Analyzing Sections of Esperanza Rising on My Own (30 minutes)  

• Remind students that today they get to “show what they know” about how to read Esperanza Rising.  

• Distribute the Mid-Unit 2 Assessment: Analyzing Sections of Esperanza Rising on My Own (see supporting materials) 
and read instructions to students out loud. Address any clarifying questions. 

• Tell students they have approximately 25 minutes to complete the assessment. They may use their novel, notes, and 
evidence flags. They may also refer to the anchor charts in the room if that is helpful.  

• Circulate among students as they take the assessment, providing encouragement and reminders about using the novel 
to find evidence to support their answers. 

• Collect students’ Mid-Unit 2 Assessment to formally evaluate.  

• Some students may be provided extended 
time to complete tasks. ELLs are allowed 
extended time on New York State tests. 

• Since this assessment is to gauge students’ 
reading, not writing, students may dictate 
their answers if appropriate. (See Unit 
Overview, Mid-Unit 2 Assessment for 
elaboration on this point.)  

• ELLs may use bilingual translation 
dictionaries. 

5-A-1289



 

 

GRADE 5: MODULE 1: UNIT 2: LESSON 9 
Mid-Unit 2 Assessment and Discussing Themes in Esperanza Rising 

(Chapter 9: “Las Ciruelas/Plums”) 
 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. NYS Common Core ELA Curriculum  •  G5:M1:U2:L9  •  July 2013  •  4 
 

 

Work Time Meeting Students’ Needs 

B. Final Word Seminar on Metaphors and Themes (20 minutes) 

• Return students’ entrance and exit tickets from Lesson 8. Address any major misconceptions. Ask students to hold on to 
these entrance and exit tickets; they will want to refer to them for their writing later in the unit. 

• Ask students to sit with their triads. 

• Explain to students that today they are going to continue to work on the learning target of finding the big metaphors that 
help them understand the themes in Esperanza Rising. Remind them that yesterday they studied two examples of figurative 
language in the book: the metaphors that life is a rosebush and that the poor workers are kittens. They also briefly revisited 
the metaphors about the earth’s heartbeat and the river separating Esperanza and Miguel. 

• Today they will practice working with another “big metaphor” that runs through the book: Abuelita’s blanket.  

• Assign students the following sections of text to read independently: 

* From the break on page 12 to the second paragraph on page 15 

* From the middle of page 51 to the end of the page  

• Ask students to consider these questions as they read:  

* “Is Abuelita’s blanket a metaphor? For what?”  

* “What big idea (theme) of the book is related to the blanket?”  

• Instruct them to use their evidence flags to mark key passages, and to take notes on an index card to prepare for a 
discussion.  

• After 10 minutes of silent reading, have students begin a discussion of the text. Remind students that in any discussion of a 
text, they need to support their statements with evidence. Suggest sentence starters such as: “One reason I think this is . . .” 
or “The evidence is . . .” and “I believe this because the book says . . .”  

• Briefly review the Final Word protocol.  

1. Someone shares one of the pieces of evidence he or she identified. 

2. Each person in the group comments on the evidence in one sentence. 

3. The person who shares gets to give the last comment about his/her evidence. 

4. Repeat the process until all members of the group get to share at least one of their pieces of evidence. 

• Ask students to use this protocol in small groups to discuss their ideas about the reading. Take only about 4 minutes per 
round, so that the discussion lasts no more than 12 minutes.  

• ELL language acquisition is 
facilitated by interacting with native 
speakers of English who provide 
models of language.  

• Consider providing smaller chunks 
of text (sometimes just a few 
sentences) for students who struggle 
with reading large portions of text. 
Teachers can check in on students’ 
thinking as they write or speak about 
their text.  

• For students needing additional 
supports, consider providing a 
partially filled-in note-catcher. 

• Provide a visual of the sentence 
starter on a card or posted in the 
room. 

• Provide anchor charts for processes 
and protocols. This allows students 
who struggle with multistep 
directions to fully participate. 
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Work Time Meeting Students’ Needs 

C. Optional: Review of Using Context Clues (If Time Permits) (5 minutes) 
Note: Depending on how quickly students completed their Mid-Unit 2 Assessment, there may be time to reinforce students’ work 
with context clues. 
 
• If time permits, briefly review key vocabulary from the passage students just read. Ask students what the following words 

mean, and how they figured them out: crochet (13), lopsided (15), bunched up (15), zigzag (51) 

• Discuss the morphology of protectively and unpredictable, focusing students on the word roots and  as well as the  
prefix un-.  

• Help students see how these words are important: 

* “How does the word protectively help us understand the relationship between Hortensia and Esperanza’s family? (Listen for 
students to notice Hortensia’s devotion to the family. Guide students toward noticing that Hortensia is of Indian heritage, 
which in this era often meant of a lower social class.)  

* “Why does Abuelita tell Esperanza that the mail is unpredictable?” (Listen for students to recognize that Esperanza has not 
been able to get letters from Abuelita. This has been one of the challenges she has faced throughout the novel: missing her 
grandmother.) 

• Increasing interactions with 
vocabulary in context increases the 
rate of vocabulary acquisition for 
ELLs. 
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Closing and Assessment Meeting Students’ Needs 

A. Debrief (5 minutes) 

• Remind students that they are continuing to work on the learning targets: “I can interpret big metaphors in Esperanza 
Rising” and “I can identify the themes in Esperanza Rising.” 

• Revisit the Big Metaphors and Themes in Esperanza Rising anchor chart, adding any new metaphors or marking the 
metaphors as themes. 

• Ask students to talk in their triads about any new themes they can articulate. Invite representatives from triads to share out, 
charting students’ comments.  

• When ELLs are asked to produce 
language, consider providing a 
sentence frame, sentence starter, or 
cloze sentence to assist with the 
structure required.  

Homework Meeting Students’ Needs 

• Read Chapter 10, “Las Papas/Potatoes” (pages 158–179), in Esperanza Rising. While reading, note examples of where a 
character’s human rights might be challenged and their responses. Use the Homework: Purpose for Reading, Chapter 
10: “Las Papas/Potatoes” question to focus your reading. Use evidence flags to mark the specific areas in the book that 
support your answer.  
 

Note: If concerned about students completing the reading assignment at home, plan an additional reading period later in the 
day or first thing in the morning. In addition, students likely to need additional support should preread this novel with 
support during intervention or other support periods. Prereading with support will then allow students to spend class 
periods rereading and focusing on evidence. 
Be sure to have formally assessed students’ Mid-Unit Assessments by Lesson 13. In that lesson, there is time for students to 
review their work.  
If the triad conversations are growing “stale,” consider forming new groups for the second half of the novel. If you do form 
new triads, be sure to review the Norms for Triad Talk, etc.  

• When possible, provide text or 
materials found in students’ L1, 
while still exposing the student to 
English text. 

• Audio recordings of text can aid 
some students in comprehension. 
Students can pause and replay 
confusing portions while they follow 
along with the text. 
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Name:  

Date:  

 
 
For homework last night, you read Chapter 9: “Las Ciruelas/Plums.” On this assessment, you get a chance to show what you 
know about how to analyze this novel on your own. You may use your novel, your evidence flags, and any notes in your journals 
from our work together for this assessment.  
 
 
1. What happens in this chapter? Write a one- or two-sentence summary: What is this chapter mostly about?  

 
 
 
 
2. This chapter is titled “Las Ciruelas/Plums.” Why do you think Pam Muñoz Ryan chose this title for the chapter? How does this 
title relate to the main events or ideas in this chapter? 
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3. Reread pages 139–143 and think about the challenge Esperanza is facing at this point in the novel. Complete the T-chart below, 
citing evidence from the text.  
 

Challenge Responses 

  

 
4. Make an inference: What does Esperanza’s response to the challenge on pages 139–143 tell us about her as a person? Cite 
evidence from the text to support your answer. 
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Read the following excerpt from page 157, and then answer the questions below: 

“Esperanza felt Alfonso behind her, putting his hands on her shoulder. She felt the blood drain from her face. 
She wanted to tell the doctor that she could not lose Mama, too. That she had already lost Papa and that Abuelita 
was too far away. Her voice strangled with fear. All she could do was whisper the doctor’s uncertain words ‘If she 

survives.’” 
 
 
5. In one sentence, summarize the challenge Esperanza and Mama are facing at this point in the novel. 

 
 
There are two examples of figurative language in this excerpt. 
 
 
6. What does it mean to have blood drain from your face? 

 
7. What does it mean to say Esperanza’s voice was strangled with fear? 

 
8. How does the author’s use of the words drain and strangled help us understand how Esperanza is feeling?  
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For homework last night, you read Chapter 9: “Las Ciruelas/Plums.” On this assessment, you get a chance to 
show what you know about how to analyze this novel on your own. You may use your novel, your evidence 
flags, and any notes in your journals from our work together for this assessment.  

 
 
1. What happens in this chapter? Write a one- to two-sentence summary: What is this chapter mostly about?  
 
• Esperanza had to watch the babies by herself; it did not go very well, but she figured out what to do. There was a dust storm 

that covered everything in dust and made Mama sick. Esperanza is worried Mama might die. 

 
 
2. This chapter is titled “Las Ciruelas/Plums.” Why do you think Pam Muñoz Ryan chose this title for the chapter? How does this 
title relate to the main events or ideas in this chapter? 
 
• Pam Muñoz Ryan chose Las Ciruelas/Plums as the title because plums are delicious, but if your body is not used to them raw, 

they will make you sick like the babies. That is just like what happened to Mama because of the dust. She was not used to it, so 
when the dust storm happened it made her sick, like the plums made the babies sick. 

 
 
3. Reread pages 139–143 and think about the challenge Esperanza is facing at this point in the novel. Complete the T-chart below, 
citing evidence from the text.  
 

Challenge Responses 

Esperanza did not know what to do when the babies got sick. Esperanza kept changing the babies’ diapers to try to keep 
them clean. 
 
Esperanza made rice water to feed the babies, hoping it would 
make them feel better. 
 
Esperanza forgot about the beans, and they burned because 
she was so busy trying to take care of the babies. 

 
 
4. Make an inference: What does Esperanza’s response to the challenge on pages 139–143 tell us about her as a person? Cite 
evidence from the text to support your answer. 
 
• Esperanza is a problem solver, trying to figure out what to do in hard situations based on things that she knows from her own 

experiences. “What did Hortensia give her when she was a child and was sick? ... Rice water!”  
(p. 142)
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Read the following excerpt from page 157, and then answer the questions below: 
“Esperanza felt Alfonso behind her, putting his hands on her shoulder. She felt the blood drain from her face. She 
wanted to tell the doctor that she could not lose Mama, too. That she had already lost Papa and that Abuelita was 
too far away. Her voice strangled with fear. All she could do was whisper the doctor’s uncertain words ‘If she 
survives.’” 

 

 

5. In one sentence, summarize the challenge Esperanza and Mama are facing at this point in the novel. 

 

• Mama is very sick and might not get better. Esperanza was scared that Mama would die and that she was all alone in the 
United States. 

 

 

There are two examples of figurative language in this excerpt. 

 

 

6. What does it mean to have blood drain from your face? 

 

• Like when water goes out of a sink in the drain, the blood can go out of your face and look very white. 

 

 

7. What does it mean to say Esperanza’s voice was strangled with fear? 

 

• When something is strangled, it is choked. Esperanza could not speak because her voice could not get out. 

 

 

8. How does the author’s use of the words drain and strangled help us understand how Esperanza is feeling?  

 

• The words drain and strangled paint a detailed picture for readers, helping them see it as if they were there. 
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Name:  

Date:  

 

 

How is Esperanza changing?  

 

As you read, think about this question. Use your evidence flags to mark specific passages in the text to discuss with your triad. 
You do not need to write out answers as part of your homework; just keep track of your thinking with your evidence flags. 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can explain what a text says using quotes from the text. (RL.5.1) 
I can make inferences using quotes from the text. (RL.5.1) 
I can compare and contrast literary elements using details from the text (two or more characters’ points of view, settings, events). (RL.5.3) 
I can determine the meaning of literal and figurative language (metaphors and similes). (RL.5.4) 
I can determine a theme based on details in the text. (RL.5.2) 

Supporting Learning Targets Ongoing Assessment 

• I can answer comprehension questions based on text from Esperanza Rising that I have read 
independently. 

• I can make inferences from the text about Esperanza and Mama in Esperanza Rising.  
• I can begin to describe how Esperanza is changing.  
• I can interpret big metaphors in Esperanza Rising.  
• I can identify themes in Esperanza Rising. 

• Comprehension Quiz, Chapter 10: “Las Papas/Potatoes” 
(entrance ticket)  

• Observe where students place evidence flags 
• Triad discussions 
• Exit Ticket: Independent answer to text-dependent 

question 

 

Agenda Teaching Notes 

1. Opening  
A. Entrance Ticket: Comprehension Quiz, 

Chapter 10: “Las Papas/Potatoes”  
(5 minutes) 

B. Engaging the Reader: Oral Chapter 
Review (5 minutes) 

2. Work Time 
A. Esperanza and Mama: Answering 
Questions in Triads (15 minutes) 

B. How Much Is Esperanza Changing?  
(10 minutes) 

C. Revisiting the Metaphor of Abuelita’s 
Blanket: Close Reading of Pages 159–161 (15 
minutes) 

3. Closing and Assessment 
A. Independent Writing (5 minutes) 
B. Debrief (5 minutes) 

4. Homework 

• In advance: Read Chapter 10 and review the text-dependent questions (see supporting materials). Two copies of the 
questions are provided: a blank to display for students, and one with answers for teacher reference. Students may not 
have time to complete all five text-dependent questions; Question 5 is intended as an extension for groups that are 
working more quickly.  

• In advance: Locate, review, and post the Character anchor charts students began in Lesson 4. In this lesson, students 
are reminded of their work on the anchor charts for Esperanza and Mama.  

• This lesson begins to lay the foundation for students’ End of Unit 2 Assessment, in which they write an essay about 
how Esperanza changes over time. During this lesson, do not worry if students’ understanding of Esperanza’s 
development is just beginning to form. They will revisit this idea repeatedly in future lessons.  

• If you have evaluated students’ Mid-Unit 2 Assessments, return them at this time. There also is time built in to 
Lesson 13 for students to review their assessment.  

• Review the protocol Give One, Get One (see Appendix). Review the anchor chart Big Metaphors and Themes in 
Esperanza Rising, paying particular attention to any notes you added about Abuelita’s blanket during the debrief of 
Lesson 9 and the anchor chart “Inferring by Using Text Clues”.  

• In advance: Post the Big Metaphors and Themes in Esperanza Rising anchor chart.  
 
Note: In this lesson, students will not use a note-catcher, but rather the evidence they marked with their evidence 
flags for the previous night’s homework. 
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Lesson Vocabulary Materials 

confronted, compare, contrast, 
physically, emotionally, fitful, uneasily, 
valise, hands wide (i.e. measurement), 
scent, uneasily, clutched, intent, 
listless, depressed, patrona 

• Comprehension Quiz Entrance Ticket (Chapter 10: “Las Papas/Potatoes”) (one per student) 

• Esperanza Rising (book; one per student) 

• Evidence flags 

• Text-Dependent Questions for Chapter 10: “Las Papas/Potatoes” (one per student; one for display) 

• Text-Dependent Questions for Chapter 10: “Las Papas/Potatoes” (Answers for Teacher Reference) 

• Character T-charts for Mama and Esperanza (begun in Lesson 4) 

• Students’ reading journals 

• Venn diagram (see sample in Appendix 1; students create these in their reading journals) 

• Big Metaphors and Themes in Esperanza Rising anchor chart (begun in Lesson 6) 

• Inferring by Using Text Clues anchor chart (begun in Lesson 3) 

• Document camera 

• Index cards or half-sheets of paper (one per student) 

• Homework: Purpose for Reading, Chapter 11: “Los Aguacates/Avocados” (one per student) 
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Opening Meeting Students’ Needs 

A. Entrance Ticket: Comprehension Quiz, Chapter 10: “Las Papas/Potatoes” (5 minutes) 

• Students should sit with their triad. 

• Begin the lesson with the comprehension quiz entrance ticket. Collect students’ work to review and/or assess. 

• Consider providing extended time 
for tasks and answering questions in 
class discussions. ELLs often need 
more time to process and translate 
information. 

B. Engaging the Reader: Oral Chapter Review (5 minutes) 

• Note: If you have evaluated students’ Mid-Unit 2 Assessments, return them at this time and let students briefly review. 
Allow more time later in the day to address any concerns. (Lesson 13 also includes time to return students’ Mid-Unit 2 
Assessments). If students’ work is not ready to be handed back, simply tell them that they did a great job on the assessment 
and will continue doing similar work with a new chapter today.  

• Lead the class in a whole group session, cold calling students to elicit a summary of the chapter that was read for homework. 
Start with an open-ended question, such as: “What happened in this chapter?” and then ask more detailed text-dependent 
questions as necessary. Encourage students to cite evidence or point to specific passages. Give students the opportunity to 
ask clarifying questions about plot points they didn’t understand.  

• Ask students if they can predict what question you will ask them next. Listen for students to say something about thinking 
about the title of the chapter. Commend them, and ask someone to explain why Chapter 10 is titled “Las Papas/Potatoes.” 
Listen for students to point out that Esperanza takes a job that requires her to get the “eyes” out of the potatoes. (Use this 
opportunity to briefly reinforce what students have been learning about metaphors: Potatoes don’t really have eyes.) Ask 
students to add an evidence flag on the first page of Chapter 10, on which they write a phrase that will help them summarize 
this chapter and remember why it was titled “Potatoes.”  

• Briefly review the learning targets with students by reading them out loud, specifically focusing on: “I can begin to describe 
how Esperanza is changing.” This is a new target and is the focus for their writing later in the unit. Point out to students the 
Inferring by Using Text Clues anchor chart that they created together as a class in previous lessons. Remind them that they 
may use this as a reference as they work during this lesson. 

• Visuals can help some students 
comprehend questions and 
discussions. Chart main points in 
answers and post all questions 
asked to students. 
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Work Time Meeting Students’ Needs 

A. Esperanza and Mama: Answering Questions in Triads (15 minutes) 

• Be sure to allow time for students to add to their character notes during these 15 minutes.  

• Remind students also that it is less important to rush through all the questions. The purpose is to have a rich discussion 
based on evidence. It is fine if they only have time for a few questions; they will revisit many of these ideas again in later 
lessons.  

• Distribute a small pile of evidence flags to each triad. Also display and distribute the Text-Dependent Questions for Chapter 
10: “Las Papas/Potatoes” (see supporting materials). 

• Using your document camera or placing the questions on the board, display just Question 1 from the Text-Dependent 
Questions for Chapter 10: “Las Papas/Potatoes.” 

• Focus students just one Question 1. Give students a few minutes to reread pages 158–161 on their own, with Question 1 in 
mind, and then talk with their triad. Encourage them to use their evidence flags to mark evidence that supports their answer.  

• Ask a few groups to report out their answer and their evidence. If necessary, model by adding additional evidence to clarify 
and further support what students are saying.  

• Praise groups using Triad Talk well. Remind them how discussing their thinking with others can help them understand 
difficult text.  

• Focus students on Question 2.  Tell them to listen for and mark evidence that answers the question as you read aloud. 

• Ask students to discuss their answers to Question 2 with their triad, rereading if necessary.  

• Circulate to listen in and support as needed. Probe students to cite specific words and phrases that describe how Mama is 
feeling emotionally, reminding them to use context clues to help them figure out the meaning of unknown words.  

• As students continue with the rest of the text-dependent questions, make sure they are reading them aloud, clarifying any 
terms, thinking on their own, then talking and marking their answers with evidence flags. As in previous days, students do 
not need to write complete answers to the questions at this point.  

• As students work, monitor this discussion, making sure all students are participating. Reinforce students who are following 
the Triad Talk norms well. 

• After about 10 minutes, ask students to take 3 or 4 minutes to add new thinking to their Character T-chart in their reading 
journals about Esperanza and Mama.  

• Students needing additional 
supports may benefit from partially 
filled-in graphic organizers. 
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Work Time Meeting Students’ Needs 

B. How Much Is Esperanza Changing? (10 minutes) 

• Point out to students how much more they understand about Esperanza and Mama than when they did their original anchor 
charts (in Lesson 4). Also note that in their triad discussions today, they were noticing how both Esperanza and Mama are 
changing. They will keep thinking about how characters change, particularly Esperanza, in upcoming lessons. Redirect 
students to the following learning target: “I can begin to describe how Esperanza is changing.” 

• Briefly review the Give One, Get One protocol (see Appendix 1). Explain that instead of using a note-catcher this time, they 
will be taking with them their text marked with evidence and they will just be discussing orally. They will not be writing 
anything down this time. Ask students to stand, find a partner, and discuss the following prompt (which was their homework 
purpose for reading for Chapter 10): 

* “How is Esperanza changing? Be sure to share the evidence from your text with your partners.” 

• Circulate to listen in. Encourage students to cite text to support their opinions.  

• Have students repeat the process until they have received and given a different piece of evidence with at least 3 other 
students.  

• Have students return to their triads when they are done. 

• Provide anchor charts for processes 
and protocols for students who may 
struggle with multistep directions. 

• Visuals can help some students 
comprehend questions and 
discussions. Chart main points in 
answers and post all questions asked 
to students. 
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Work Time Meeting Students’ Needs 

C. Revisiting the Metaphor of Abuelita’s Blanket: Close Reading of Pages 159–161 (15 minutes) 

• Ask students to remain in their triads, but focus whole group.  

• Point out the learning target: “I can determine the metaphors and themes in Esperanza Rising.” Ask students to turn and 
talk about how they worked with metaphor and theme during Lesson 9. Ask students if they noticed any of these metaphors 
appear again in their reading of Chapter 10: “Las Papas/Potatoes.” Listen for students to mention the reference to Abuelita’s 
blanket. 

• Refer students to the Big Metaphors and Themes in Esperanza Rising anchor chart. Invite a student to read out loud any 
notes that you charted about the metaphor of Abuelita’s blanket (during Lesson 9). 

• Read aloud page 159 from “Abuelita’s blanket” through the end of the text, as students follow along in their text.  

• Ask a series of text-dependent questions. Give students time to think, talk in triads, and share out whole group after each 
question. 

• At the bottom of page 159, the text says: “Esperanza looked at Mama, breathing uneasily, her eyes closed. It was clear Mama 
needed Abuelita.” 

* “What does the word uneasily mean? How did you figure that out?” (Listen for students to refer to context clues and/or 
the word root “easy” and the prefix “un”) 

* “How is it clear that Mama needs Abuelita?” 

• Read aloud page 160, from “They both needed her” through “This valley of Mama being sick.”Ask:  

* “What metaphor does the author use to describe Mama being sick? Why do you think the author chose this metaphor?” 
(Listen for students to notice the “valley.”) 

• Again give students time to think, talk in triads, and share out. 

• Direct students to the phrase in the middle of page 160: “Esperanza picked up the needlework and began where Abuelita had 
left off.”  

• Say: “Think about what you read yesterday about the blanket, on page 15. What seems important about Esperanza 
“beginning” the blanket “where Abuelita left off”? (Listen for students to begin to understand that it’s not just the crocheting 
Esperanza is beginning again, but her new life, as a more mature person. Guide students to this understanding as needed.) 

• Visuals can help some students 
comprehend questions and 
discussions. Chart main points in 
answers and post all questions asked 
to students. 
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Closing and Assessment Meeting Students’ Needs 

A. Independent Writing (10 minutes) 

• Review the learning targets with students by reading them out loud or calling on students to do so. 

• Distribute index cards or half-sheets of paper. Ask students to respond to the following prompt: 

* “How is Esperanza changing? Cite evidence from Chapter 10: ‘Las Papas/Potatoes’ to support your opinion.” 

• Collect students’ independent writing to check for individual understanding. 

• For students needing additional 
supports producing language, 
consider offering a sentence frame, 
sentence starter, or cloze sentence 
to provide the structure required.  

• Consider allowing students to draw 
their observations, ideas, or notes 
when appropriate. This allows ELLs 
to participate in a meaningful way. 

B. Debrief (5 minutes) 

• Gather students as a whole group and draw their attention to the Big Metaphors and Themes in Esperanza Rising anchor 
chart. Ask students for suggestions of any new ones to add. Be sure to listen for additional acknowledgments about the rose, 
Abuelita’s blanket, and the potatoes’ eyes, which are all metaphors for life. 

Homework Meeting Students’ Needs 

• Read Chapter 11: “Los Aguacates/Avocados” (pages 179–199) in Esperanza Rising. Use the Homework: Purpose for 
Reading, Chapter 11: “Los Aguacates/Avocados” question to focus your reading. Use evidence flags to mark the 
specific areas in the book that support your answer.  
 

Note: Be sure to have formally assessed students’ Mid-Unit 2 Assessments by Lesson 13. In that lesson, there is time for 
students to review their work.  

• Audio recordings of text can aid 
some students in comprehension. 
Students can pause and replay 
confusing portions while they follow 
along with the text. 
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Name:  

Date:  

 
 
1. Why did Esperanza start working in the sheds?  

 
 
2. What did Esperanza promise Abuelita she would do after she left her? 

 
 
3. Why did Hortensia tell Esperanza not to send a letter to Abuelita? 
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1. How is Mama feeling physically? Be sure to give detailed evidence from the text. 

 

2. Reread the last paragraph on page 161. What inferences can you make about how Mama is feeling 
emotionally? The author uses the word listless to describe Mama. What does that word mean in the 
sentence? Use context clues to help.  
 

3. On page 163, what did the doctor mean when he said that Mama was depressed? Cite evidence from the text 
to support your answer. 
 

4. The chapter starts: “Esperanza almost never left Mama’s side,” and it ends with Esperanza saying: “Don’t 
worry. I will take care of everything. I will be la patrona for the family now.” How has Esperanza changed in 
this chapter, and what does it mean to be la patrona? Cite specific evidence from the text to support your 
answer. 
 

5. What did the author mean when she wrote on page 176, “Isabel had nothing, but she also had everything. 
Esperanza wanted what she had”? How is this different from the way Esperanza acted when they first 
moved to California? Be sure to provide details from the text in your answer. 
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1. How is Mama feeling physically? Be sure to give detailed evidence from the text. 

 
The doctor says on page 158: “She is not getting worse … But she is not getting better, either.” She can’t sleep well, drifting “in 
and out of fitful sleep” (p. 158). She is still having trouble breathing: “breathing uneasily” (p. 159). 
 

2. Reread the last paragraph on page 161. What inferences can you make about how Mama is feeling 
emotionally? The author uses the word listless to describe Mama. What does that word mean in the 
sentence? Use context clues to help.  
 
Mama is very sad because she is “weeping” and she has “given up.” She does not want to try anymore to be “strong and 
determined.” The word listless has to do with being sad and not wanting to do anything, because in the paragraph before it 
says that “it seemed Esperanza could not interest Mama in anything.” 
 

3. On page 163, what did the doctor mean when he said that Mama was depressed? Cite evidence from the text 
to support your answer. 
 
Mama is not just sick from the dust. She is sick from worrying so much as well. Hortensia says: “Sometimes sadness and 
worry can make a person sicker.... Everything became too much for her.” 
 

4. The chapter starts: “Esperanza almost never left Mama’s side,” and it ends with Esperanza saying: “Don’t 
worry. I will take care of everything. I will be la patrona for the family now.” How has Esperanza changed in 
this chapter, and what does it mean to be la patrona? Cite specific evidence from the text to support your 
answer. 
 
Esperanza went from being a scared little girl who did not know what to do, to taking charge of the situation to make things 
better. “If Esperanza could somehow get money to Abuelita, then maybe she could come sooner” (p. 165). “I could work in the 
fields or in the sheds” (p. 166). “How much depended on her being able to work” (p. 172). 
Being la patrona means to be in charge, to make sure everything is OK. 
 

5. What did the author mean when she wrote on page 176, “Isabel had nothing, but she also had everything. 
Esperanza wanted what she had”? How is this different from the way Esperanza acted when they first 
moved to California? Be sure to provide details from the text in your answer. 
 
Isabel is always happy and does not seem to worry about things. “She wanted so few worries that something as simple as a 
yarn doll would make her happy” (p. 176). When they first arrived, Esperanza thought the place they were living was only 
good enough for animals and that she was still rich, expecting people to do things for her. She was sad all the time because 
they had to move and life was different. She didn’t know how to do many things. Now, Esperanza just wanted Mama to get 
better, and she had become more responsible.
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Name:  

Date:  

 

 

What challenges to human rights do characters face in Chapter 11? How do they respond? 

 

As you read, think about this question. Use your evidence flags to mark specific passages in the text to discuss with 
your triad. You do not need to write out answers as part of your homework; just keep track of your thinking with 
your evidence flags. 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can determine the main idea(s) of an informational text based on key details. (RI.5.2) 
I can summarize an informational text. (RI.5.2) 
I can determine a theme based on details in the text. (RL.5.2) 

Supporting Learning Targets Ongoing Assessment 

• I can answer comprehension questions based on text from Esperanza Rising that I have read 
independently. 

• I can identify examples of human rights that have not been protected in Esperanza Rising. 

• I can explain what a strike is.  

• I can explain why workers go on strike. 

• Comprehension Quiz, Chapter 11: “Los 
Aguacates/Avocados” (entrance ticket) 

• Triad discussion  

• Exit ticket: On Strike! note-catcher 

 

Agenda Teaching Notes 

1. Opening  
A. Entrance Ticket: Comprehension Quiz, Chapter 11: 

“Los Aguacates/Avocados” (5 minutes) 
B. Engaging the Reader: Oral Chapter Review (5 

minutes) 
2. Work Time 

A. Challenges to Human Rights in Esperanza Rising (10 
minutes) 

B. What Is a Strike? (15 minutes) 
C. Reviewing the UDHR: Read-aloud of Articles 1 and 2 

(5 minutes) 
D. Why Do Workers Strike? Answering Questions in 

Triads (10 minutes) 
3. Closing and Assessment 

A. Exit Ticket: Independent Writing (5 minutes) 
B. Debrief (5 minutes) 

4. Homework 

• In advance: Read Chapter 11 and review the text-dependent questions (see supporting materials). Two 
copies of the questions are provided: a blank to display for students, and one with answers for teacher 
reference.  

• This lesson refocuses students on the direct connections between the themes in Esperanza Rising and the 
UDHR that they studied during Unit 1. Be sure students have their UDHR note-catchers (from Unit 1, 
Lesson 1) or provide fresh copies as needed. Do not worry if students are still struggling to analyze all of 
the connections. Students revisit Article 23 in Lesson 12. And in Unit 3, “Readers Theater,” students 
have 12 more lessons in which they revisit key excerpts from the novel through the lens of the UDHR.  

• In advance: Cut up Esperanza Rising quotes and UDHR articles into strips (see instructions in supporting 
materials). 
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Lesson Vocabulary Materials 

explain, argue, record, strike, striking, 
arguments, migrant (camp), company 
(camp); stocks, manual labor, Negroes, 
tossed out, makings, spigots, jumble, 
humanity 

• Comprehension Quiz Entrance Ticket (Chapter 11: “Los Aguacates/Avocados”) (one per student) 
• Esperanza Rising quote strips and UDHR Articles (see Teaching Note, above) 
• Completed UDHR note-catchers (students’ copies from Unit 1, Lessons 1-7) 
• Human Rights Challenges in Esperanza Rising anchor chart (begun in Lesson 3) 
• Strike anchor chart (new; teacher-created) 
• On Strike! Note-catcher (one per student) 
• Esperanza Rising (book; one per student) 
• Evidence flags 
• Text-Dependent Questions for Chapter 11: “Los Aguacates/Avocados” (one per student and one for display) 
• Text-Dependent Questions for Chapter 11: “Los Aguacates/Avocados” (Answers for Teacher Reference) 
• Document camera 
• Homework: Purpose for Reading, Chapter 12: “Los Espárragos/Asparagus” (one per student) 

 

Opening Meeting Students’ Needs 

A. Entrance Ticket: Comprehension Quiz, Chapter 11: “Los Aguacates/Avocados” (5 minutes) 

• Begin the lesson with the comprehension quiz entrance ticket. Collect students’ work to review and/or assess. 

• Consider providing extra time for 
tasks and answering questions in 
class discussions. ELLs often need 
more time to process and translate 
information.  

• Visuals can help students 
comprehend questions and 
discussions. Chart main points in 
answers and post all questions 
asked to students. 

B. Engaging the Reader: Oral Chapter Review (5 minutes) 

• After the quiz, lead the class in a whole group session, cold calling students to elicit a summary of the chapter that was read 
for homework. Start with an open-ended question, such as: “What was this chapter mostly about?” or “What happened in 
this chapter?” and then ask more detailed text-dependent questions as necessary. Encourage students to cite evidence or 
point to specific passages. Note which students are able to answer the questions and the quality of the answers. 

• Ask students to explain why Chapter 11 is titled “Los Aguacates/Avocados.” Listen for students to point out that Esperanza 
uses avocados to help soften her hands because they are so rough from packing fruits and vegetables in the past few months. 
Ask students to add an evidence flag on page 180, on which they write a phrase that will help them summarize this chapter 
and remember why it was titled “Avocados.”  

• Briefly review the learning targets with students by reading them out loud, specifically focusing on: “I can explain what a 
strike is.” Point out that in the past few chapters, Marta has been mentioning a strike; today students will learn more.  

• Return students’ entrance and exit tickets from Lesson 10. Address any major misconceptions. Ask students to hold on to 
these entrance and exit tickets; they will want to refer to them for their writing later in the unit. 
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Work Time Meeting Students’ Needs 

A. Challenges to Human Rights in Esperanza Rising (10 minutes) 

• Focus students on the learning target: “I can identify examples of human rights that have not been protected in Esperanza 
Rising” by reading it out loud. Remind students of the summarizing of articles of the UDHR that students did in Unit 1, and 
how they read the document very closely in order to understand what promises the articles were making. Have students take 
out their completed UDHR note-catcher from Unit 1 to refer to during this activity. 

• Distribute the cut-up strips from the Esperanza Rising quote strips and UDHR articles that describe human rights 
challenges, and strips that summarize the matching articles from the UDHR. (Each student gets either a strip with a quote or 
a strip with one of the articles.)  

• Have students circulate, sharing their quotes, trying to find a partner whose quote describes a situation in the novel that 
would be an example of their article, or vice versa.  

• Return to the whole group to share the human rights issues students noted in their reading; add these to the Human Rights 
Challenges in Esperanza Rising anchor chart. 

• Consider providing nonlinguistic 
symbols (a student talking for 
explain) with key terms in the 
targets to aid ELLs in 
comprehension and making 
connections. 

B. What Is a Strike? (15 minutes) 

• Students should be sitting with their triads. 

• Introduce the learning target: “I can explain what a strike is.”  

• Ask: “What is a strike?” Chart responses in the form of an idea on a new anchor chart: Strike (with the word strike in the 
middle of the page). Record students’ ideas on the chart around this key term.. Ask students how the ideas should connect 
(for example, a definition might be written next to the word strike connected by an equal sign, while examples might be 
clustered and connected by arrows and associated emotions might be clustered in a different spot). If appropriate, point out 
to students that what they just did was create a concept web for a key vocabulary term; this is a strategy they will use more 
later in the year.  

• Give students 5 minutes to work in triads to complete just the left-hand column of the On Strike! note-catcher. (They may do 
this in their reading journal, or distribute the note-catcher as a student handout.) Tell students that at the end of today’s 
lesson, they will work to add more detailed notes to the right-hand column after discussing some specific text-dependent 
questions (in the next part of the lesson).  

• Call on a few triads to share out their ideas about the questions. Be sure not to confirm or deny their ideas at this point, as 
they will return to finish the right-hand column later on in the lesson. 

• When discussion of complex 
content is required, consider 
partnering an ELL with a student 
who speaks the same L1. This can let 
students have more meaningful 
discussions and clarify points in 
their L1.  
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Work Time Meeting Students’ Needs 

C. Reviewing the UDHR: Read-aloud of Articles 1 and 2 (5 minutes) 

• Remind students of Articles 1 and 2 of the UDHR by reading them out loud while students follow along on a projected copy 
or on their note-catchers. 

• When possible, provide text or 
materials found in students’ L1. This 
can help students understand 
materials presented in English. 

D. Why Do Workers Strike? Answering Questions in Triads (10 minutes) 

• Be sure all students have their text: Esperanza Rising. Remind students that when reading difficult text, it is very important 
to reread sections multiple times in order to understand it well.  

• Distribute a small stack of evidence flags to each triad. Display and distribute the Text-Dependent Questions for Chapter 11: 
“Los Aguacates/Avocados” (see supporting materials). 

• Focus students on Question 1 from the Text-Dependent Questions. Give students a few minutes to reread pages 186–187 on 
their own, with Question 1 in mind, and then talk with their triad. Encourage them to use their evidence flags to mark 
evidence that supports their answer.  

• Ask a few groups to report out their answer and their evidence. If necessary, model by adding additional evidence to clarify 
and further support what students are saying.  

• Praise groups using Triad Talk well. Remind them how discussing their thinking with others can help them understand hard 
text.  

• Focus students on Question 2 from the Text-Dependent Questions.  Tell them to listen for and mark evidence that answers 
the question as you read aloud. 

• Ask students to discuss their answers to Question 2 with their triad, rereading if necessary.  

• Circulate to listen in and support as needed. Probe students to cite specific words and phrases from page 195, reminding 
them to use context clues to help them figure out the meaning of unknown words.  

• As students continue with the rest of the text-dependent questions, make sure they are reading them aloud, clarifying any 
terms, thinking on their own, then talking and marking their answers with evidence flags. As in previous days, students do 
not need to write complete answers to the questions at this point.  

• As students work, monitor this discussion, making sure all students are participating. Reinforce students who are following 
the Triad Talk norms well. 

• Have students share out their thoughts on the quote “We all do what we have to do.” Encourage them to use specific 
evidence from the text when sharing their thoughts. 

• Visuals can help students 
comprehend questions and 
discussions. Chart main points in 
answers and post all questions 
asked to students. 
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Closing and Assessment Meeting Students’ Needs 

A. Exit Ticket: Independent Writing (5 minutes) 

• Ask students to complete the right-hand column of the On Strike! note-catcher. 

• Collect this writing to assess students’ understanding of strikes, and why workers in the book might or might not choose to 
strike as a response to the challenges they are facing. 

• Students needing additional 
supports may benefit from partially 
filled-in graphic organizers. 

B. Debrief (5 minutes) 

• Revisit the learning target: “I can explain why workers go on strike.” 

• Have students turn and explain their understanding of this learning target to a partner. Invite students to add any new 
learning to the Strike anchor chart and/or correct anything they now realize is misinformation. Tell students that next they 
will read Chapter 12 and continue thinking about whether or not the workers in Esperanza Rising should strike.  

Homework Meeting Students’ Needs 

• Read Chapter 12, “Los Espárragos/Asparagus” (pages 199–213), in Esperanza Rising. Use the Homework: Purpose for 
Reading, Chapter 12: “Los Espárragos/Asparagus” question to focus your reading. Use evidence flags to mark the 
specific areas in the book that support your answer.  
 

Note: If concerned about students completing the reading assignment at home, plan an additional reading period later in the 
day or first thing in the morning. In addition, students likely to need additional support should preread this novel with 
support during intervention or other support periods. Prereading with support will then allow students to spend class 
periods rereading and focusing on evidence. 

• Audio recordings of text can aid 
some students in comprehension. 
Students can pause and replay 
confusing portions while they follow 
along with the text. 

• Struggling readers may benefit from 
reading picture books that explain 
more about strikes. See Unit 2 
Recommended Reading List, in 
particular Dolores Huerta: A Hero 
to Migrant Workers, Sarah E. 
Warren. 
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1. What does Esperanza put on her hands to make them feel better? 

 

 

2. What does Esperanza buy for Mama? 

 

 

3. What is the good news Miguel shares at the end of the chapter? 
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Teacher Instructions: Make multiple copies of these pages as needed, so each student can have an individual quote/article. Cut 
the copied pages into strips, so each student has one individual quote/article on his or her own small piece of paper.  
 
 

“Change has not come fast enough, Esperanza. The wealthy still own most of the land while some of the poor have not even a 
garden plot. There are cattle grazing on the big ranches yet some peasants are forced to eat cats.” (page 12) 

Article 25, Right to adequate living standard 
A. You have the right to the things you and your family need to have a healthy and comfortable life, including food, 

clothing, housing, medical care, and other social services. You have a right to help if you are out of work or unable to 
work. 

B. Mothers and children should receive special care and help. 

 
 
 

“But now that she was a young woman, she understood that Miguel was a housekeeper’s son and she was a ranch owner’s 
daughter and between them ran a deep river. Esperanza stood on one side and Miguel stood on the other and the river could 
never be crossed.” (page 18) 

Article 1, Right to equality 
You are born free and equal in rights to every other human being. You have the ability to think and to tell right from wrong. 
You should treat others with friendship. 

 
 
 

“As you know, it is not customary to leave land to women.” (page 30) 

Article 17, Right to own property 
A. You have the right to own things. 
B. Nobody has the right to take these things away from you without a good reason. 
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“My father and I have lost faith in our country. We were born servants here and no matter how hard we work we will always 
be servants.” (page 36) 

Article 1, Right to equality 
You are born free and equal in rights to every other human being. You have the ability to think and to tell right from wrong. 
You should treat others with friendship. 

 
 
 

“There is a Mexican saying: ‘Full bellies and Spanish blood go hand in hand.’ . . . “Have you not noticed?” he said, sounding 
surprised. “Those with Spanish blood, who have the fairest complexions in the land, are the wealthiest.” (page 79) 

Article 2, Freedom from discrimination 
You have all these human rights no matter what your race, skin color, sex, language, religion, opinions, family background, 
social or economic status, birth, or nationality 

 
 
 

“The conductors herded everyone into a building where they stood in long lines waiting to pass through immigration. 
Esperanza noticed that the people in the first cars were escorted to the shortest lines and passed through quickly.” (page 81) 

Article 1, Right to equality 
You are born free and equal in rights to every other human being. You have the ability to think and to tell right from wrong. 
You should treat others with friendship. 
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“Well, when I go to school, I will learn in English,” said Isabel. Esperanza nodded and tried to smile back. Isabel was so 
happy, she thought, about such little things.” (pages 89–90) 

Article 26, Right to education 
A. You have the right to go to school. Primary schooling should be free and required. You should be able to learn a 

profession or continue your studies as far as you can. 
B. At school, you should be able to develop all your talents and learn to respect others, whatever their race, religion, or 

nationality. 
C.    Your parents should have a say in the kind of education you receive. 

 
 
 

“They don’t want us banding together for higher wages or better housing,” said Marta. “The owners think if the Mexicans 
have no hot water, that we won’t mind as long as we think no one has any.” (page 98) 

Article 23, Right to desirable work and to join trade unions 
A. You have the right to work, to choose your work, and to work in good conditions. 
B. People who do the same work should get the same pay. 
C. You should be able to earn a salary that allows you to live and support your family. 
D. All people who work have the right to join together in unions to defend their interests. 

 
 
 

“We are going to strike in two weeks. At the peak of the cotton. For higher wages and better housing.” (page 132) 

Article 20, Right to assemble  
A. Everyone has the right to freedom of peaceful assembly and association. 
B. No one may be compelled to belong to an association. 
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Name:  

Date:  

 
 

 
My Original Thinking 

My New Thinking, Based on Evidence from 
the Text 

1. What does it 
mean to go on 
strike? 

  

2. Why do 
workers go on 
strike? 

  

3. Why do 
workers decide 
not to go on 
strike? 
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1. Miguel tells Esperanza why they shop at Mr. Yakota’s store. Explain how Miguel’s comments about Mr. 

Yakota connect to the ideas in Article 1 of the UDHR. Be sure to cite specific evidence from the text. 
 
Article 1 of the UDHR states: “All human beings are born free and equal in dignity and rights. They are 
endowed with reason and conscience and should act towards one another in a spirit of brotherhood.”  
 

2. Look at pages 187 and 188. Summarize Miguel’s explanation of how the farmworkers are treated. Then 
explain how Miguel’s comments and Esperanza’s thinking connect to the ideas of Article 2 of the UDHR. Be 
sure to cite evidence from the text.  
 
Article 2 of the UDHR states: “Everyone is entitled to all the rights and freedoms set forth in this 
Declaration, without distinction of any kind, such as race, colour, sex, language, religion, political or other 
opinion, national or social origin, property, birth, or other status. Furthermore, no distinction shall be 
made on the basis of the political, jurisdictional or international status of the country or territory to which a 
person belongs, whether it be independent, trust, non-self-governing, or under any other limitation of 
sovereignty.” 
 

3. The farm laborers live in two different types of camps. Reread pages 192 and 193. Why are Marta and Ada 
living in a different camp now? What is that camp like? What does the author mean when she writes that 
Marta’s new camp was a “great jumble of humanity and confusion”? Be sure to cite evidence from the text.
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1. Miguel tells Esperanza why they shop at Mr. Yakota’s store. Explain how Miguel’s comments about Mr. 

Yakota connect to the ideas in Article 1 of the UDHR. Be sure to cite specific evidence from the text. 
 
Article 1 of the UDHR states: “All human beings are born free and equal in dignity and rights. They are 
endowed with reason and conscience and should act towards one another in a spirit of brotherhood.”  
 
Everyone should feel like they are being treated like a human being. Miguel says, “Some of the other market owners aren’t as 
kind to Mexicans as Mr. Yakota.… He stocks many of the things we need and he treats us like people” (p. 186). 
 

2. Look at pages 187 and 188. Summarize Miguel’s explanation of how the farmworkers are treated. Then 
explain how Miguel’s comments and Esperanza’s thinking connect to the ideas of Article 2 of the UDHR. Be 
sure to cite evidence from the text.  
 
Article 2 of the UDHR states: “Everyone is entitled to all the rights and freedoms set forth in this 
Declaration, without distinction of any kind, such as race, colour, sex, language, religion, political or other 
opinion, national or social origin, property, birth, or other status. Furthermore, no distinction shall be 
made on the basis of the political, jurisdictional or international status of the country or territory to which a 
person belongs, whether it be independent, trust, non-self-governing, or under any other limitation of 
sovereignty.” 
 
Miguel says, “Americans see us as one big, brown group who are good for only manual labor … treats us like outsiders or calls 
us ‘dirty greasers.’” He is explaining how most people in the United States do not take the time to get to know them as people. 
They just want them to work. Esperanza had heard, “There were special sections at the movie theater for Negroes and 
Mexicans. In town, parents did not want their children going to the same schools with Mexicans.” 
 

3. The farm laborers live in two different types of camps. Reread pages 192 and 193. Why are Marta and Ada 
living in a different camp now? What is that camp like? What does the author mean when she writes that 
Marta’s new camp was a “great jumble of humanity and confusion”? Be sure to cite evidence from the text.  
 
Miguel and Esperanza pick up Marta and her mother, Ada, on the way back to camp (p. 192). They were living in a strikers’ 
camp now because they were “tossed out” of the migrant workers’ camp because they were going to strike. There were a lot of 
people and a lot of mess. There were guards “for protection,” “only ten wooden toilets for hundreds of people,” and it smelled 
(p. 193). “Some people lived in tents” or under “burlap bags” or in “old cars or trucks.” Esperanza saw “the makings of 
outdoor kitchens.”
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Name:  

Date:  

 
 
 

On page 195, near the end of Chapter 11, Marta’s mother tells Esperanza: “We all do what we have to do.” Think 
about this comment as you read Chapter 12. Should the workers strike? 
 
As you read, think about this question. Use your evidence flags to mark specific passages in the text to discuss 
with your triad. You do not need to write out answers as part of your homework; just keep track of your thinking 
with your evidence flags. 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can explain what a text says using quotes from the material. (RL.5.1) 
I can make inferences using quotes from the text. (RL.5.1) 
I can compare and contrast literary elements using details from the text (two or more characters’ points of view, settings, events). (RL.5.3) 
I can write informative/explanatory texts. (W.5.2) 

Supporting Learning Targets Ongoing Assessment 

• I can explain why workers go on strike. 

• I can make arguments for and against striking. 

• I can make inferences from the text about the characters in Esperanza Rising.  

• I can write to explain my thinking about the characters’ perspectives in Esperanza Rising.  

• Comprehension Quiz, Chapter 12: “Los 
Espárragos/Asparagus” (entrance ticket) 

• Observe where students place evidence flags 

• Triad discussion  

• Character anchor charts 

• Exit Ticket: independent answer to text-dependent 
question 

 

Agenda Teaching Notes 

1. Opening  
A. Entrance Ticket: Comprehension Quiz, Chapter 12: “Los Espárragos/Asparagus” (5 

minutes) 
B. Engaging the Reader: Oral Chapter Review (5 minutes) 

2. Work Time  
A. Reviewing the UDHR: Read-aloud of UDHR Article 23 (5 minutes) 
B. Jigsaw, Part 1: How Esperanza, Miguel, and Marta Respond to Challenges (20 

minutes) 
C. Jigsaw, Part 2: Which Character’s Response Do You Agree With? (15 minutes) 

3. Closing and Assessment 
A. Exit Ticket: Independent Writing (5 minutes) 
B. Debrief: Adding to Human Rights Challenges in Esperanza Rising Anchor Chart (5 

minutes) 
4. Homework 

• This lesson repeats the Jigsaw structure students have used 
several times, most recently in Lesson 4 when they were getting 
to know several main characters. In this lesson, students become 
experts on Esperanza, Miguel, or Marta specifically to consider 
the characters’ different experiences with and perspectives about 
the strike.  

• Note that as in Lesson 4, students work with text-dependent 
questions using the Jigsaw protocol (Appendix 1). Review the 
Jigsaw Task Cards for Chapter 12, including the answers for 
teacher reference.   

• Review the anchor chart Inferring by Using Text Clues. 

• Students may benefit from instruction or review of the following 
terms: involvement, organizing. 
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Lesson Vocabulary Materials 

strike, striking, explain, argue, arguments; 
favorable, remuneration, worthy, interests (from 
Article 23 of the UDHR), strikers’ (camp), 
company (camp), menacing, conflicted, 
sympathetic, cause, misjudged 

• Comprehension Quiz: Entrance Ticket (Chapter 12: “Los Espárragos/Asparagus”) (one per student) 

• Esperanza Rising (book; one per student) 

• Evidence flags 

• On Strike! note-catcher (from Lesson 11) 

• Jigsaw Task Cards for Chapter 12: “Los Espárragos/Asparagus” (one per student; one to display) 

• Jigsaw Task Cards for Chapter 12: “Los Espárragos/Asparagus” (Answers for Teacher Reference) 

• Inferring by Using Text Clues anchor chart (from Lesson 3) 

• Completed UDHR note-catchers (students’ copies from Unit 1, Lessons 1-7) 

• Character T-chart (created by students during Work Time B) 

• Students’ reading journals 

• Human Rights Challenges in Esperanza Rising anchor chart (begun in Lesson 3) 

• Index cards or half sheets of paper 

• Homework: Purpose for Reading, Chapter 13: “Los Duraznos/Peaches” (one per student) 

 

Opening Meeting Students’ Needs 

A. Entrance Ticket: Comprehension Quiz, Chapter 12: “Los Espárragos/Asparagus” (5 minutes) 

• Begin the lesson with the comprehension quiz entrance ticket.  

• Collect students’ quizzes to review/assess. 

• Consider providing extra time for tasks and 
answering questions in class discussions. ELLs 
often need more time to process and translate 
information.  
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Opening Meeting Students’ Needs 

B. Engaging the Reader: Oral Chapter Review (5 minutes) 

• After the quiz, lead the class in a whole group session, cold calling students to elicit a summary of the chapter 
that was read for homework. Start with an open-ended question, such as: “What was this chapter mostly 
about?” or “What happened in this chapter?” and then ask more detailed text-dependent questions as 
necessary. Encourage students to cite evidence or point to specific passages. Note which students are able to 
answer the questions, and the quality of the answers.  

• Ask someone to explain why Chapter 12 is titled “Los Espárragos/Asparagus.” Listen for students to point out 
that the farm laborers harvest and package asparagus during this chapter. (Use this opportunity to briefly 
reinforce what students have been learning about metaphors: Asparagus are fragile and must be handled with 
care, just like human beings/) Ask students to add an evidence flag on the first page of Chapter 12, on which 
they write a phrase that will help them summarize this chapter and remember why it was titled “Asparagus.”  

• Briefly review the learning targets with students by reading them out loud, specifically focusing on: “I can 
make arguments for and against striking.” Make sure to point out that students will be forming opinions about 
what happened in this chapter based on evidence in the chapter and on their background knowledge. This is 
inferring. Remind students that they should refer to, and use if necessary, the Inferring by Using Text Clues 
anchor chart. 

• As usual, return students’ entrance ticket from Lesson 11, and their exit tickets (the On Strike! Note-catcher). 
Address any major misconceptions. Encourage students to refer to their note-catchers during today’s lesson. 

• Ask students to hold on to these entrance and exit tickets; they will want to refer to them for their writing later 
in the unit. 

• Visuals can help ELLs and other students 
comprehend questions and discussions. Chart 
main points in answers and post all questions 
asked to students. 
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Work Time Meeting Students’ Needs 

A. Reviewing the UDHR: Read-aloud of Article 23 (5 minutes)  

• Orient students to their completed UDHR Note-catchers (from Unit 1). Read Article 23 aloud, slowly, as students follow along.  

• Ask students to turn and talk about connections they see between this article and their homework reading (Chapter 12). Direct 
students’ to the first learning targets: “I can explain why workers go on strike” and “I can make arguments for and against 
striking.” Tell them that today they will consider in more detail whether it was a good idea for the workers in the migrant camp to 
strike. (If necessary, review the distinction between the strikers’ camp and the company camp, from Lesson 11.)  

 

Note: Students have already studied Article 23 during Unit 1. They also will revisit it in detail during Unit 3. And later in today’s 
lesson, they will reread key phrases during their Jigsaw discussion. For now, simply read aloud. 

• When possible, provide text or 
materials in students’ L1. This can 
help students understand 
materials presented in English. 

• Consider providing nonlinguistic 
symbols (a student talking for 
explain) with key terms in the 
targets to aid ELLs in 
comprehension and making 
connections. 
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Work Time Meeting Students’ Needs 

B. Jigsaw, Part 1: How Esperanza, Miguel, and Marta Respond to Challenges (20 minutes) 

• Revisit the rest of the learning targets by asking a student to read out loud: “I can make inferences from the 
text about the characters in Esperanza Rising” and “I can write to explain my thinking about the characters’ 
perspectives in Esperanza Rising.” Remind students that these are learning targets they have seen in previous 
lessons. Remind them about the discussion they had about inferring and direct them to the Inferring by Using 
Text Clues anchor chart. 

• Direct students to get into their triads.  

• Have students turn to the pages in their reading journals where they began to record some information about 
the characters in the book. Give students 2 to 3 minutes to reread what they wrote and share that with their 
triads, adding any new information that may have surfaced.  

• Remind students of the Jigsaw protocol that they have done previously, in which each person becomes an 
expert on something and then teaches that to the rest of the people in the group. 

• Assign one student in each triad Esperanza, Marta, or Miguel and distribute the corresponding Jigsaw task 
card. 

• Give students 10 minutes to work on their own to complete their Jigsaw task card, making sure to mark 
evidence with evidence flags in the text. Use this time to circulate and support students who are still trying to 
figure out how to use the evidence flags effectively.  

• Then ask students to leave their triad and gather in new groups, with peers from other triads who read about 
the same character. (Note: It probably will be necessary to divide students into small groups; for example, 
there may be eight or nine students who became experts about Esperanza. This large group should be broken 
into two smaller groups of four to five.)  

• Direct students to locate the page in their reading journal about this character and add a Character T-chart 
with Challenges listed on one side of the T and Responses listed on the other side.  

• Give students 10 minutes to discuss with their character group the evidence they flagged. Have students 
record their groups’ thinking on the T-chart in their individual reading journals. Remind students that they 
will need these notes to be able to share with their triad during Part 2 of the Jigsaw.  

• For students needing additional supports, consider 
providing a partially filled-in T-chart. 

• Consider partnering an ELL with a student who speaks 
the same L1 when discussion of complex content is 
required. This can allow students to have more 
meaningful discussions and clarify points in their L1. 
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Work Time Meeting Students’ Needs 

C. Jigsaw, Part 2: Which Character’s Response Do You Agree With? (15 minutes)  

• Have students return to their original triads.  

• Tell triads that each student has 4 minutes to share about their character. Encourage students to refer to the T-charts they 
created during Part 1 of the Jigsaw as they share with their triad members. The other two students should take notes on the 
appropriate page of character notes in their reading journals, adding a T-chart for each of the three characters. 

• After each student has shared about his or her character, ask triads to spend 3 to 4 minutes discussing the following: 

* “What was each character’s involvement in the strike?” 

* “Which character’s response to the strike do you agree with? Why?”  

• As students work, monitor this discussion. Emphasize that the author is not telling the reader what the characters are like; she is 
showing the reader how the characters behave, so that the reader can infer what the character is like. The way people respond to 
challenges tells us a lot about who they are.  

• While circulating, make sure all students are participating. Reinforce students who are following the Triad Talk norms well. 

• Visuals can help ELLs comprehend 
questions and discussions. Chart 
main points in answers and post all 
questions asked to students. 
Consider drawing small pictures to 
illustrate your examples. 
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Closing and Assessment Meeting Students’ Needs 

A. Exit Ticket: Independent Writing (5 minutes) 

• Distribute index cards or half sheets of paper. Ask students to respond to the following prompt: 

* “Was it a good or bad idea for the workers to strike? Why or why not? Cite specific evidence to 
support your answer.”  

• Collect students’ independent writing to check for individual understanding. 

• When ELLs are asked to produce language, consider 
providing a sentence frame, sentence starter, or cloze 
sentence to assist with the structure required. (e.g. “I agree 
with the workers who chose to strike because . . . or I 
disagree with the workers . . .”) 

B. Debrief: Adding to Human Rights Challenges in Esperanza Rising Anchor Chart (5 
minutes) 

• Remind students of what they focused on today by rereading out loud the learning targets.  

• Orient students to the Human Rights Challenges in Esperanza Rising anchor chart from previous 
lessons. Ask students to talk with their triads, then share out challenges that the class should add to 
this list. Add the triad’s suggestions to the chart.  

• Debriefing about what they have learned and the protocols 
used will help students monitor their own learning. 

Homework Meeting Students’ Needs 

• Read Chapter 13: “Los Duraznos/Peaches” (pages 214–233) in Esperanza Rising. Use the Purpose 
for Reading, Chapter 13: “Los Duraznos/Peaches” question to focus your reading. Use 
evidence flags to mark the specific areas in the book that support your answer.  
 

Note: If concerned about students completing the reading assignment at home, plan an additional 
reading period later in the day or first thing in the morning. In addition, students likely to need 
additional support should preread this novel with support during intervention or other support 
periods. Prereading with support will then allow students to spend class periods rereading and 
focusing on evidence.  

• Audio recordings of text can aid some students in 
comprehension. Students can pause and replay confusing 
portions while they follow along with the text. 
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Name:  

Date:  

 
 
1. What do the strikers do to the workers who refuse to strike? 
 

 

2. What does Esperanza do to help Marta? 
 

 
3. What are the immigration officers doing to the strikers? 
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Esperanza: 

1. Reread pages 184 and 200. At first, how does Esperanza respond to seeing the strikers? What is most important to 
her right now? How is she conflicted (confused) about what to do? Cite evidence from the text to support your 
answer. 
 

2. Reread pages 208–212. How does Esperanza help the strikers? Why does she help them? Cite evidence from the text 
to support your answer. 
 

3. Article 23 of the UDHR states: “Everyone has the right to work, to free choice of employment, to just and favorable 
conditions of work, and to protection against unemployment.” What does the word favorable mean? How did you 
figure out? Would Esperanza agree with Article 23? Why or why not? Use evidence from the text to support your 
answer. 
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Miguel: 

1. Article 23 of the UDHR states: “Everyone who works has the right to just and favorable remuneration ensuring for 
himself and his family an existence worthy of human dignity, and supplemented, if necessary, by other means of 
social protection.” What does the word remuneration mean? How did you figure it out? Would Miguel agree with 
Article 23? Why or why not? Cite evidence from the text to support your answer. 
 

2. Reread pages 196 and 197. How does Miguel feel about the strike? What is most important to him right now? Cite 
evidence from the text to support your answer. 
 

3. Reread the last paragraph on page 210. What can you infer about Miguel’s hope about what will change for 
farmworkers in the United States? Support your answer with evidence from the text. 
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Marta: 

 

1. Reread page 192. How does Marta respond to everything that has happened to her? How does Marta feel about the 
strike? What does Marta explain to Esperanza? Cite evidence from the text in your answer. 
 

2. Article 23 of the UDHR states: “Everyone has the right to form and to join trade unions for the protection of his 
interests.” What does the word interests mean in the context of this article? How do you know? Reread pages 97, 132, 
146, and 200. What “interests” does Marta want to protect for the farm laborers? Cite evidence from the text in your 
answer. 
 

3. Reread pages 208 and 209. How are Marta and Esperanza alike? What does Marta mean when she says that she misjudged 
Esperanza? Explain your answer by citing details from the text.
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Esperanza: 

1. Reread pages 184 and 200. At first, how does Esperanza respond to seeing the strikers? What is most important to her right 
now? How is she conflicted (confused) about what to do? Cite evidence from the text to support your answer. 
 
Esperanza is scared and wants to run away. “She wanted to run back to the safety of the camp … anything but this” (p. 200). 
Esperanza only wants to take care of her mother. “Remember, Mama, I will take care of everything” (p. 184). “Her mother 
was sick. That she had to pay bills” (p. 200). Esperanza supports why the strikers are doing what they are doing but does not 
want to strike herself. “She did not want anyone’s children to starve” (p. 200). 
 

2. Reread pages 208-211 and page 212. How does Esperanza help the strikers? Why does she help them? Cite evidence from the 
text to support your answer. 
 
Esperanza helps Marta escape by keeping her hidden in the asparagus crates and giving her an apron so she could trick the 
guards. “When you leave, put on the apron and carry the asparagus so you’ll look like a worker…” (p. 209). Esperanza 
believes that the farm workers have a right to work like everyone else. “They have a right to be here.” (p. 209) “More than 
anything, Esperanza hoped that Marta and her mother were together…” (p. 212) 
 

3. Article 23 of the UDHR states: “Everyone has the right to work, to free choice of employment, to just and favorable 
conditions of work, and to protection against unemployment.” What does the word favorable mean? How did you figure out? 
Would Esperanza agree with Article 23? Why or why not? Use evidence from the text to support your answer. 
 
Favorable means “good,” because the same sentence talks about working conditions and that is what people want: good 
working conditions. Also, the root word of favorable is “favor,” and that makes me think of doing something for someone 
else so that their work is protected. Esperanza would agree with this article because she wants to help the strikers. She helps 
Marta and the family from the strikers’ camp.

5-A-1341



 

 

GRADE 5: MODULE 1: UNIT 2: LESSON 12 
Jigsaw Task Cards for Chapter 12: 

“Los Espárragos/Asparagus” 
(Answers for Teacher Reference) 

 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. NYS Common Core ELA Curriculum  •  G5:M1:U2:L12 •  July 2013  •  6 
 

 

Miguel: 

1. Article 23 of the UDHR states: “Everyone who works has the right to just and favorable remuneration ensuring for himself 
and his family an existence worthy of human dignity, and supplemented, if necessary, by other means of social protection.” 
What does the word remuneration mean? How did you figure it out? Would Miguel agree with Article 23? Why or why not? 
Cite evidence from the text to support your answer. 
 
Remuneration sounds like it has something to do with money because of the root word “munerate.” Also, the sentence is 
talking about work and family and being worthy. Miguel is concerned about the workers coming in that are willing to work 
for very low wages. He says, “People cannot survive on such low wages” (p. 203). Yet, he feels that the strikers have the right 
to voice their opinion. He says, “It’s a free country” (p. 203). 
 

2. Reread pages 196 and 197. How does Miguel feel about the strike? What is most important to him right now? Cite evidence 
from the text to support your answer. 
 
Miguel basically agrees with the cause of the strike but is more worried about his own future and sees this as an opportunity 
for him to do what he wants to do. Miguel says, “What the man says is true … but … I might be able to get a job at the 
railroad.” Esperanza thinks, “For him, the strike was an opportunity to work at the job he loved and to make it in this 
country.” 
 

3. Reread the last paragraph on page 210. What can you infer about Miguel’s hope about what will change for farmworkers in 
the United States? Support your answer with evidence from the text. 
 
Miguel thinks that farm laborers’ conditions will not get better and that there will be another strike eventually. “It is not 
over.... In time, they will be back.... They will reorganize and they will be stronger. There will come a time when we will all 
have to decide all over again.”
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Marta: 

 
1. Reread page 192. How does Marta respond to everything that has happened to her? How does Marta feel about the strike? 

What does Marta explain to Esperanza? Cite evidence from the text in your answer. 
 
Marta is angry about having to move again because they were going to strike, but she is determined to fight for their rights. 
“I’m not welcome here. We aren’t going to work under those disgusting conditions and for those pitiful wages.” She is feeling 
hopeful because there are many others who support the strike. “There are hundreds of us, … but thousands around the 
country and more people join our cause every day.” She feels that Esperanza does not understand. “You are new here, but in 
time you will understand what we are trying to change.” 
 

2. Article 23 of the UDHR states: “Everyone has the right to form and to join trade unions for the protection of his interests.” 
What does the word interests mean in the context of this article? How do you know? Reread pages 97, 132, 146, and 200. 
What “interests” does Marta want to protect for the farm laborers? Cite evidence from the text in your answer. 
 
Interests are things that are important for people. The article talks about protecting interests, and people protect things that 
are important to them. Marta and the farm laborers who are striking are fighting for “higher wages and better housing … hot 
water” (p. 97, 132). “To eat and feed our children” (p. 146). “Help us feed our children!” (p. 200). 
 

3. Reread pages 208 and 209. How are Marta and Esperanza alike? What does Marta mean when she says that she misjudged 
Esperanza? Explain your answer by citing details from the text. 
 
Marta and Esperanza are alike because they both want to protect and help their mothers. “I must take care of my mother” (p. 
208). At first, Marta thought Esperanza did not care about the workers and did not support the strike, but after she helps her 
escape the immigration officers, she changes her mind.
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Name:  

Date:  

 
 
How is Esperanza similar to the other characters in the novel? How is she different from the other characters?  
 
As you read, think about this question. Use your evidence flags to mark specific passages in the text to discuss with your 
triad. You do not need to write out answers as part of your homework; just keep track of your thinking with your evidence 
flags. 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can use quotes to support my inferences in literary texts. (RL.5.1) 
I can compare and contrast literary elements using details from the text (two or more characters’ points of view, settings, events). (RL.5.3) I can determine the meaning 
of literal and figurative language (metaphors and similes) in text. (RL.5.4) 
I can describe how a narrator’s point of view influences the description of events. (RL.5.6) 
I can effectively engage in a discussion with my peers. (SL.1) 

Supporting Learning Targets Ongoing Assessment 

• I can answer comprehension questions based on text from Esperanza Rising that I have read independently. * I can 
explain the structure of a two-voice poem. 

• I can compare and contrast Esperanza to another main character in Esperanza Rising. 
• I can use evidence from Esperanza Rising that supports my inferences about two different characters, particularly how 

the two characters respond to challenges. 
• I can collaborate with peers to plan and draft a two-Voice Poem. 

• Comprehension Quiz, Chapter 
13: “Los Duraznos/Peaches” 
(entrance ticket) 

• Two-Voice Poem graphic 
organizer (side A completed, side 
B begun) 

 

Agenda Teaching Notes 

1. Opening  
A. Entrance Ticket: 

Comprehension Quiz, Chapter 
13: “Los Duraznos/Peaches” (5 
minutes) 

B. Engaging the Reader: Oral 
Chapter Review (5 minutes) 

2. Work Time 
A. Mini Lesson: Two-Voice Poem 

(15 minutes) 
B. Reviewing Character Notes/T-

Charts (15 minutes) 
C. Collaborative Work: Planning 

a Two-Voice Poem (15 
minutes) 

3. Closing and Assessment 
A. Sharing (5 minutes) 

4. Homework 

• In advance: Read Chapter 13. 
• In advance: Preview YouTube video (see materials, below). 
• During Lessons 13 and 14, students work with the last two chapters of the novel, but with less teacher support. This is 

intentional; by this point in the study, students should be becoming increasingly independent. These chapters are also formally 
revisited in Lesson 15, before students begin their formal analytical essay about how Esperanza has grown and changed.  

• Lessons 13 and 14 engage students in working with a partner or their triad to write a two-voice poem, in which they compare 
and contrast Esperanza to one of the other main characters in the novel. Note that this poem is an assignment, not a formal 
assessment. Students are not given time in these two lessons to create a final polished piece. Rather, the purpose is for 
students to continue working with reviewing textual evidence and planning writing in an engaging, creative way (more 
interesting, for example, than a Venn diagram). This planning serves as a scaffold to students’ more formal writing in Lessons 
16–18.  

• Feel free to allocate additional time in other parts of the school day for students to polish and perform their poems to a wider 
audience. 

• To learn more about two-voice poems, read Joyful Noise by Paul Fleischman or see 
www.writingfix.com/PDFs/Comparison_Contrast/Poem_Two_Voices.pdf. 

• In advance: Prepare an anchor chart: Gathering Evidence for My Writing. 
• Students may benefit from instruction and review: wonder, feel, pretend, dream, believe, worry, hear. 
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Lesson Vocabulary Materials 

inference, explain, perform, character, 
poem, structure, evidence, dialogue 
 
Note: Key vocabulary from Chapter 
13 is addressed in Lesson 14 
homework and Lesson 15 classwork.  

• Esperanza Rising (book; one per student) 

• Comprehension Quiz Entrance Ticket (Chapter 13: “Los Duraznos/Peaches”) (one per student) 

• Students’ Character T-charts (begun in Lessons 4 and 7) 

• Reading journals 

• Evidence flags 

• Sticky notes 

• Sample Two-Voice Poem: “I Am an Immigrant” (YouTube video) 

• LCD projector (to show YouTube immigration poem) 

• Sample Two-Voice Poem: “I Am an Immigrant” (transcription of poem from YouTube video) 

• Two-Voice Poem Graphic Organizer (two-sided) (one per student) 

• Planning My Writing anchor chart (new; teacher-created) 

• Two-Voice Poems anchor chart (new; teacher-created) 

• Document camera 

• Homework: Purpose for Reading, Chapter 14: “Las Uvas/Grapes” (one per student) 

 

Opening Meeting Students’ Needs 

A. Entrance Ticket: Comprehension Quiz, Chapter 13: “Los Duraznos/Peaches” (5 minutes) 

• Begin the lesson with the comprehension quiz entrance ticket. Collect students’ quizzes to review/assess. 

• Consider providing extra time for 
tasks and answering questions in 
class discussions. ELLs often need 
more time to process and translate 
information.  
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Opening Meeting Students’ Needs 

B. Engaging the Reader: Oral Chapter Review (5 minutes) 

• After the quiz, lead the class in a brief whole class review session, cold calling students to elicit a summary of Chapter 13. 
Start with an open-ended question, such as: “What was this chapter mostly about?” or “What happened in this chapter?” 
Encourage students to cite evidence or point to specific passages. Note which students are able to answer the questions, and 
the quality of the answers. 

• Ask: “Why do you think Miguel left the camp?” Listen for students to make the connection to the answer to the second 
question in the comprehension quiz: He is upset about being replaced as a mechanic by people who do not know as much as 
he does. Ask students to cite examples of how else the Okies are treated differently than the Mexican immigrants. Look for 
students to share about Isabel not being chosen as the queen, the new camp that is being built for them, and the Mexicans 
being able to swim in the pool only once a week just before it is cleaned. Ask students what they might write on their 
evidence flag on these pages to help them remember what this chapter was mostly about. If needed, model writing: “This 
chapter is mostly about Miguel leaving and Mama coming home.”  

• Then ask the last question from the quiz again:  

* “At the end of the chapter, Esperanza experiences two surprises. What are they?” Focus the students’ discussion on the 
missing money. 

• Do not confirm or deny any of their suspicions at this time.  

• Return students’ entrance and exit tickets from Lesson 12, as well as the Mid-Unit 2 Assessment, if you did not already 
return it in previous lessons. Address any major misconceptions. Ask students to hold on to these entrance and exit tickets; 
they will want to refer to them for their writing later in the unit. 

• Visuals can help ELLs and other 
students comprehend questions and 
discussions. Chart main points in 
answers and post all questions 
asked to students. 
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Work Time Meeting Students’ Needs 

A. Mini Lesson: Two-Voice Poem (15 minutes) 

• Review the learning target: “I can compare and contrast Esperanza to another main character in Esperanza Rising.” 
Ask students to turn and talk about the meaning of the words compare and contrast. Clarify as needed. Remind 
students of all the ways they have been comparing Esperanza to other characters throughout the novel; one specific 
example is how different Esperanza’s perspective on the camp was from Isabel’s (Lesson/Chapter 7). 

• Tell students that they will get to be creative as they compare and contrast their two characters. Specifically, they will 
be working with a partner or their triad to write a two-voice poem.  

• Review the learning target: “I can explain the structure of a two-voice poem.” Circle the word structure and ask 
students to explain what it means.  

• Explain a two-voice poem: “A two-voice poem is written for two people to perform. The poetry usually has two 
columns—one for each person who is reading the poem. Each person reading the poem reads the text in one of the 
columns. Sometimes, the poet wants the two readers to say something at the same time, so the poet writes the words 
on the same line in each column. These poems often sound like a dialogue for two people.” 

• Share the YouTube video Immigration Two-Voice Poems with the students so they can see a two-voice poem 
performed: www.youtube.com/watch?v=owb-B0h7iXw. 

• After students have heard examples of two-voice poems, have them share out what they learned about two-voice 
poems. Create a Two-Voice Poems anchor chart with criteria for success. Be sure students have included the 
following: 

* The two voices speak together for things that are similar. 

* Each voice is clear, distinct, and consistent. 

* The writer balances the lines said separately and those read together.  

* The writer uses figurative language to make the writing engaging. 

• On the document camera, show students the Sample Two-Voice Poem: “I Am an Immigrant” 
(transcription of poem from YouTube video). 
Ask students to turn and talk, then share out, about what they notice about the structure of the poem.  

• All students developing academic language 
will benefit from direct instruction of 
academic vocabulary. 

• Consider posting nonlinguistic symbols with 
key vocabulary terms (e.g., a building for 
structure) to assist ELLs with 
comprehension and making connections. 

• When playing videos, use the English 
subtitles (or transcripts of the video) if 
available (see supporting materials). 
Providing a visual can assist ELLs and other 
struggling learners in understanding the 
content of the video. 
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Work Time Meeting Students’ Needs 

B. Reviewing Character Notes/T-Charts (15 minutes) 

• Review the learning target: “I can use evidence from Esperanza Rising that supports my inferences about two 
different characters, particularly how the two characters respond to challenges.” 

• Review the words evidence and inferences. Ask students to turn and talk about the various ways they have been 
gathering evidence about the main characters through their study of the novel. Invite a few students to share out. 
Listen for students to mention the Character T-charts, their triad discussions, their exit tickets, and all their 
discussion and close reading about the challenges characters in the novel face and how various characters have 
responded. 

• Tell students that today they need to choose which character they want to compare and contrast to Esperanza in their 
two-voice poem. Tell them that they probably will not have time to create a perfect polished poem, and that is all 
right. The purpose is to have a creative way to think more carefully about Esperanza and the other characters, in 
order to understand important events and ideas in the novel. 

• Post the Planning My Writing anchor chart, which should list the following instructions:  

* Review your notes in your reading journal. 

* Review your exit tickets. 

* Review your evidence flags. 

* Add new evidence flags if you find new evidence. 

• Direct students specifically to their notes and T-charts regarding the following characters: 

* Esperanza (ongoing) 

* Mama (Lessons/Chapters 3, 4, 10) 

* Abuelita (Lessons/Chapter 3, 4, 9, 10) 

* Miguel (Lessons/Chapters 3, 9, 11, 12) 

* Isabel (Lesson/Chapter 7) 

* Marta (Lesson/Chapter 12)—students did not do a T-chart 

* All (Chapter 13: today’s reading) 

• Tell students that they are welcome to review other chapters as well; they have marked key passages with their 
evidence flags.  

• Give students 10 minutes to work either on their own or as a triad. Be clear with students that all triad members do 
not need to choose the same character for their poem. 

• Students needing additional supports may 
benefit from partially filled-in graphic 
organizers. 

• Consider allowing students to draw their 
observations, ideas, or notes when 
appropriate. This allows ELLs to participate 
in a meaningful way. 
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Work Time Meeting Students’ Needs 

• After 10 minutes, ask students to choose the character they want to compare/contrast with Esperanza. Give each student two 
sticky notes.  

• On one sticky note, students should write how their character is similar to Esperanza, citing a page number that has 
evidence. 

• On the second sticky note, students should write how their character is different from Esperanza, citing a page number that 
has evidence. 

 

C. Collaborative Work: Planning a Two-Voice Poem (15 minutes) 

• If all students in a triad chose the same character, they may stay in a triad to create their two-voice poem. Or if they prefer, 
they may work with a new partner. Ask students to regroup in twos or threes, based on the character they want to 
compare/contrast with Esperanza. 

• In their triads or new groups, ask students to share their sticky notes:  

* “How is this character similar to Esperanza? What is your evidence?”  

* “How is this character different from Esperanza? What is your evidence?”  

• Encourage them to focus in particular on how the two characters respond to challenges. (Refer back to the learning target as 
needed.)  

• Distribute the Two-Voice Poem graphic organizer (two-sided). Remind students of the modeling they saw after 
watching the YouTube video. 

• Ask students to complete Side A of the graphic organizer, including reference to specific excerpts from the text or page 
numbers. Tell them you need to sign off on Side A before they proceed. 

• After the students have collected a rich set of evidence about both characters, they may begin creating their rough drafts 
(Side B of the graphic organizer). Tell students that their poems should include direct quotes from the novel, as well as 
paraphrases and their own inferences (give examples to define paraphrase and inference). Model as needed. 

• Circulate to listen in and support as needed. Identify a few groups who have some strong draft lines on Side B, so you can 
call on these students during the sharing at the end of this lesson.  

• Tell them they will have a bit more time in the next lesson to work on their draft poem before they get some feedback from 
peers. Remind them that the poem does not have to be perfect or polished: the purpose is to think more carefully about 
Esperanza and the other characters, in order to understand important events and ideas in the novel.  

• ELLs may need to clarify vocabulary 
words on the “I Am an Immigrant” 
poem handout. Check for 
comprehension and encourage use 
of bilingual dictionaries. If students 
struggle, consider allowing them to 
write the poem in their L1 first and 
then try to translate it into English. 

• Consider partnering an ELL with a 
student who speaks the same L1, 
when discussion of complex content 
is required. This can let students 
have more meaningful discussions 
and clarify points in their L1.  
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Closing and Assessment Meeting Students’ Needs 

A. Sharing (5 minutes) 

Note: There is no new exit ticket/independent writing for the closing of this lesson. Choose whether to collect students’ Two-
Voice Poem graphic organizers or to have students continue working on them as a part of their homework. 

 

• Gather the students in a whole group. Review the learning targets with students. Ask students to share with a partner their 
progress toward meeting the learning targets. Cold call a few students to share their, or their partner’s, discussion of the 
learning targets with the whole class. 

• Invite a few students to share out lines from their draft poem. 

• Ask peers to offer one piece of specific praise. “I like how you_______________________________” 

• Consider partnering an ELL with a 
student who speaks the same L1 
when discussion of complex content 
is required. This can allow students 
to have more meaningful 
discussions and clarify points in 
their L1. 

Homework Meeting Students’ Needs 

• Read Chapter 14: “Las Uvas/Grapes” (pages 234–253) in Esperanza Rising. Use the Homework: Purpose for Reading, 
Chapter 14: “Las Uvas/Grapes” question to focus your reading. Use evidence flags to mark the specific areas in the book 
that support your answer.  

• Optional Part 2 homework: Continue filling in your Two-Voice Poem graphic organizer. 
 

Note: If concerned about students completing the reading assignment at home, plan an additional reading period later in the 
day or first thing in the morning. In addition, students likely to need additional support should preread this novel with 
support during intervention or other support periods. Prereading with support will then allow students to spend class 
periods rereading and focusing on evidence. 

• Audio recordings of text can aid 
some students in comprehension. 
Students can pause and replay 
confusing portions while they follow 
along with the text. 
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Name:  

Date:  

 
 
1. What is Isabel praying so hard for? 

 
 
2. Why is Miguel upset, and how does Esperanza react? 

 
 
3. What does Esperanza give Isabel? Why? 

 
 
4. At the end of the chapter, Esperanza is surprised by something. What happened? 
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Miriam Both Lupita 

My name is Miriam. I’m from Peru.   

  My name is Lupita. I’m from Mexico. 

 I am an immigrant.  

  My father died, leaving us in poverty. We 
needed money. 

The father of my children went to 
America in search of money. 

  

 I crossed the border to America.  

  My journey was long and hard. 

My journey was short and 
luxurious. 

  

 I have family here.  

  But I left the corpses behind. 

I took my family with me.   

 I have a better-paying job.  

I am a teacher at the school, 
molding minds like clay. 

  

  I work in the fields, pulling vegetables 
from the earth. 

I try to keep an atmosphere that 
honors my family’s heritage. 

  

  I still wear braids to represent my Mexican 
culture. 

 I still practice my own religion. But I am 
learning English. 

 

I will stay here because I am a 
citizen. 

  

  I will soon go back to Mexico. 

 I live in America.  
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Character 1 
(Esperanza) 

Both Characters 
How are they alike?  

Character 2 
 ________________ 

(General notes) (General notes) (General notes) 
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• Esperanza says this alone:  • Both voices say together: • Other character says this alone: 

• I am ___________________.   

  • I am ___________________. 
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“Las Uvas/Grapes” (Pages 234–253)  
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Name:  

Date:  

 

 

How is Esperanza changing? Pay particular attention to rich quotes to include in the two-voice poem. 

 

As you read, think about this question. Use your evidence flags to mark specific passages in the text to discuss with your 
triad.  

You do not need to write out answers as part of your homework; just keep track of your thinking with your evidence flags. 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can use the writing process to produce clear and coherent writing (with support). (W.5.5) 

Supporting Learning Targets Ongoing Assessment 

• I can answer comprehension questions based on text from Esperanza Rising that I have read 
independently. 

• I can contrast how two characters in Esperanza Rising respond to challenges, using a two-voice poem 
format. 

• I can use evidence from Esperanza Rising that supports my inferences about two different characters, 
particularly how the two characters respond to challenges. 

• I can collaborate with peers to plan and draft a two-voice poem. 

• I can give specific feedback that will help other students make their writing better. 

• I can use feedback that I receive from others and self-reflection to improve my writing. 

• Comprehension Quiz, Chapter 14: “Las Uvas/Grapes” 
(entrance ticket) 

• Two-voice poems (drafts) 

 

Agenda Teaching Notes 

1. Opening  
A. Entrance Ticket: Comprehension Quiz, Chapter 14: 

“Las Uvas/Grapes” (5 minutes) 
B. Engaging the Reader: Oral Chapter Review (5 

minutes) 
2. Work Time 

A. Collaborative Work: Drafting a Two-Voice Poem (10 
minutes) 

B. Peer Critique: Praise-Question-Suggest Protocol (20 
minutes) 

C. Revising Two-Voice Poem (15 minutes) 
3. Closing and Assessment 

A. Debrief (5 minutes) 
4. Homework 

• In advance: Review Chapter 14 in order to lead the oral chapter review. 

• Review the Praise-Question-Suggest protocol (See Appendix 1).  

• Some vocabulary is not academic or domain-specific, and students may benefit from instruction and 
review: praise, suggestion. 
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Lesson Vocabulary Materials 

contrasts, specific, feedback, self-
reflection, two-voice, paraphrase, 
inference 

• Esperanza Rising (one per student) 

• Comprehension Quiz, Chapter 14: “Las Uvas/Grapes” (entrance ticket) 

• Anchor chart: Two-Voice Poems (from Lesson 13) 

• Two-Voice Poem graphic organizer (begun in Lesson 13) 

• Evidence flags 

• Homework: Purpose for Reading, Rereading excerpts from Chapters 13 and 14 

 

Opening Meeting Students’ Needs 

A. Entrance Ticket: Comprehension Quiz, Chapter 14: “Las Uvas/Grapes” (5 minutes) 

• Students should be sitting with their two-voice poem group (which may or may not be their triad). 

• Begin the lesson with the Comprehension Quiz, Chapter 14 entrance ticket. Collect students’ quizzes to review/assess. 

• Consider providing extra time for 
tasks and answering questions in 
class discussions. ELLs often need 
more time to process and translate 
information.  

B. Engaging the Reader: Oral Chapter Review (5 minutes) 

• After the quiz, lead the class in a brief whole class review session, cold calling students to elicit a summary of Chapter 13. 
Start with an open-ended question, such as: “What was this chapter mostly about?” or “What happened in this chapter?” 
Encourage students to cite evidence or point to specific passages. Note which students are able to answer the questions, and 
the quality of the answers. 

• Return students’ entrance and exit tickets from Lesson 13. Address any major misconceptions. Ask students to hold on to 
these entrance and exit tickets; they will want to refer to them for their writing later in the unit. 

• Tell students that they will return to the last two chapters of the novel in the next lesson. Today, their main purpose is to 
keep working on their two-voice poems.  

• Then ask the students the focus question from the previous lesson’s homework: “How is Esperanza changing?” Call on a few 
students to share any specific quotes they found that they might include in their two-voice poems. 

• Visuals can help ELLs and other 
students comprehend questions and 
discussions. Chart main points in 
answers and post all questions 
asked to students. 
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Work Time Meeting Students’ Needs 

A. Collaborative Work: Drafting a Two-Voice Poem (10 minutes)  

• Review the learning targets: “I can contrast how two characters in Esperanza Rising respond to challenges, using a two-voice 
poem format,” “I can use evidence from Esperanza Rising that supports my inferences about two different characters, 
particularly how the two characters respond to challenges,” and “I can collaborate with peers to plan and draft a two-voice 
poem.” Ask students to turn and talk about the meaning of the word contrast and how they have been using evidence in their 
poem to show that. Clarify as needed. Have students give specific examples of ways that they have been collaborating with 
peers that have been successful. 

• Make sure that they remember what a two-voice poem is by reviewing the prior day’s lesson and checking their 
understanding.  

• Review the anchor chart: Two-Voice Poems from Lesson 13. Ask students to quickly turn and talk about the criteria.  

• Give students just 5 to 6 minutes with their triad or new writing group to continue to draft their poem.  

• Circulate to support as needed. Remind students that the purpose is not to write a perfect poem, but to think about how the 
characters are similar and different, and what that tells us about themes in the novel. 

• Consider providing nonlinguistic 
symbols with key vocabulary terms 
to aid ELLs in comprehension and 
help students with making 
connections. 

• Visuals can help ELLs and other 
students comprehend questions 
and discussions. Chart main points 
in answers and post all questions 
asked to students. 

B. Peer Critique: Praise-Question-Suggest Protocol (20 minutes) 

• Bring the class back together for a brief model of how to conduct a critique session using the Praise-Question-Suggest 
protocol.  

• Read the learning targets: “I can give specific feedback that will help other students make their writing better,” and “I can use 
feedback that I receive from others and self-reflection to improve my writing” with the class. Remind students of the norms 
for giving feedback—be kind, be helpful, and be specific.  

• Do a very quick 5-minute model: Have one group share a few lines from their draft poem and move through the three steps of 
the protocol, giving a praise, then a question, then a suggestion, making sure that the feedback is specific enough to the 
learning targets so that the student would be able to know exactly what to do to revise. Coach as needed to ensure students 
understand the process and the type of feedback that is expected.  

• Tell students that they have time now to briefly critique their partner’s work. Give each writing team 5 minutes to read their 
poem and receive feedback. Once they each have had the opportunity to go through the protocol, have each person go through 
the protocol one more time with someone else in the class. 

• Circulate as needed, offering support and redirection. Make sure students are giving feedback that is specific enough. 

• Consider partnering an ELL with a 
student who speaks the same L1 
when discussion of complex 
content is required. This can allow 
students to have more meaningful 
discussions and clarify points in 
their L1. 
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Work Time Meeting Students’ Needs 

C. Revising Two-Voice Poem (15 minutes) 

• Give students time to revise their work based on the feedback they just received. Circulate to support as needed. 

• Tell students that tomorrow, they will have a bit more time to finish their poems, and then will get to perform them in front of 
the class. Remind students that the goal is not a perfect poem; they are simply showing what they understand about the 
characters in the novel in a creative way.  

• For ELLs, consider providing extra 
time for tasks and answering 
questions in class discussions. ELLs 
often need more time to process and 
translate information. 
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Closing and Assessment Meeting Students’ Needs 

A. Debrief (5 minutes)  

• Gather the whole group. Tell students they will get to finalize and perform their poems during the next lesson. Review the 
learning targets with students by having a few students read them out loud. Ask students to share their reflections on how 
the process is going and any questions relevant to everyone. If time permits, ask a few students to share strong segments 
from their poems.  

• For students needing additional 
supports producing language, 
consider offering a sentence frame, 
sentence starter, or cloze sentence 
to provide the structure required. 

Homework Meeting Students’ Needs 

• Reread excerpts from Chapter 13: “Los Duraznos/Peaches” and Chapter 14: “Las Uvas/Grapes” in Esperanza Rising. Use the 
Homework: Purpose for Reading, Rereading excerpts from Chapters 13 and 14 to focus your reading. Use 
evidence flags to mark the specific areas in the book that support your answer. 
 

Note: If concerned about students completing the reading assignment at home, plan an additional reading period later in the 
day or first thing in the morning. In addition, students likely to need additional support should preread this novel with 
support during intervention or other support periods. Prereading with support will then allow students to spend class 
periods rereading and focusing on evidence. 
 
Optional: Share draft poem with an adult. Coach the adult on how to give specific, kind, and helpful feedback. Ask adults for 
praise, questions, and suggestions.  

• Audio recordings of text can aid 
some students in comprehension. 
Students can pause and replay 
confusing portions while they follow 
along with the text. 
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Name:  

Date:  

 

 

1. What surprise did Miguel bring to Esperanza? 

 

 

2. What special event happens in the last scene of the book? 

 

 

3. What does Esperanza teach Isabel to do? 
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Purpose for Reading, Rereading Excerpts from  
Chapter 13: “Los Duraznos/Peaches” and  

Chapter 14: “Las Uvas/Grapes” in Esperanza Rising 
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Name:  

Date:  

 
 
How do the “big metaphors” in this novel show up again in these last two chapters? Why do you think Pam Muñoz Ryan 
did this?  
 
 
As you read, think about this question. Use your evidence flags to mark specific passages in the text to discuss with your 
triad. You do not need to write out answers as part of your homework; just keep track of your thinking with your 
evidence flags. Also use your evidence flags to mark any phrases you might want to add to your two-voice poem. 
 
 
Focus specifically on the following sections of Chapters 13 and 14: 
Chapter 13: Los Duraznos/Peaches, pages 220–225 
Chapter 14: Las Uvas/Grapes, pages 243–247 
Chapter 14: Las Uvas/Grapes, pages 248–251 
Chapter 14: Las Uvas/Grapes, pages 252–253 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can determine the meaning of literal and figurative language (metaphors and similes) in text. (RL.5.4)  
I can determine a theme based on details in the text. (RL.5.2) 
I can use quotes to support my inferences in literary texts. (RL.5.1) 
I can adapt my speech for a variety of contexts and tasks, using formal English when appropriate. (SL.5.6) 

Supporting Learning Targets Ongoing Assessment 

• I can interpret five big metaphors in Esperanza Rising.  

• I can explain themes in Esperanza Rising. 

• I can perform my two voice poem. 

• Observation of placement of evidence flags (homework 
and classwork) 

• Triad discussion/Chalk Talk 

• Two-voice poems 

 

Agenda Teaching Notes 

1. Opening  
A. Reviewing the Anchor Chart: Big 

Metaphors and Themes in Esperanza 
Rising (2 minutes) 

B. Engaging the Reader: Preparing for 
Chalk  
Talk (8 minutes) 

2. Work Time 
A. Chalk Talk: Big Metaphors and Themes 

in Esperanza Rising (15 minutes) 
B. The Grapes Metaphor: Whole Class 

Discussion (15 Minutes) 
C. Finalizing and Performing Two-Voice 

Poems (15 minutes) 
3. Closing and Assessment  

A. Celebration (5 minutes) 
4. Homework 

• In advance: Review Esperanza Rising (including but not limited to Chapter 13, “Los Duraznos/Peaches,” and 
Chapter 14, “Las Uvas/Grapes”), noting examples of big metaphors (symbols) and themes. 

• In advance: Review Text-Dependent Questions for Excerpts from Chapter 13, “Los Duraznos/Peaches,” and 
Chapter 14, “Las Uvas/Grapes.” 

• Review Chalk Talk protocol (see Appendix 1). 

• In advance: Prepare the big metaphors charts for the Chalk Talk. Create five charts, for these five big metaphors: 
The River, The Heartbeat, The Blanket, The Rose, and The Grapes/Harvest (consider having two charts of each 
metaphor). Post these charts around the room.  

• For the sake of time, the phoenix metaphor on page 250 is not dealt with in detail in this lesson. Students will 
think about the phoenix in Lesson 16. Pages 249–250 also are revisited in Lesson 16.  

• This lesson includes time for a few groups to perform their two-voice poems. There is more time in Lessons 16–18 
for a few more groups to perform each day. 

• Remember that the two-voice poem is an activity, not a formal assessment. If students are highly invested in their 
poems, consider giving more time during other parts of the day for them to polish their poems and perform for an 
audience beyond their peers.  
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Lesson Vocabulary Materials 

interpret, identify, figurative language, 
metaphor; second-class citizen, 
confront, prophecy, stitch  

• Esperanza Rising (book; one per student) 

• Evidence flags  

• Text-Dependent Questions for Excerpts from Chapter 13, “Los Duraznos/Peaches,” and Chapter 14, “Las Uvas/Grapes” (one 
per student; one to display) 

• Text-Dependent Questions for Excerpts from Chapter 13, “Los Duraznos/Peaches,” and Chapter 14, “Las Uvas/Grapes” 
(Answers for Teacher Reference) 

• Big Metaphors and Themes in Esperanza Rising anchor chart (begun in Lesson 6) 

• Five charts for five big metaphors (new; teacher-created; see Teaching Note above) 

• Markers (different colors for each triad) 

 

Opening Meeting Students’ Needs 

A. Reviewing the Anchor Chart: Big Metaphors and Themes in Esperanza Rising (2 minutes) 

• Keep this short. Students will talk much more with their triads during the Chalk Talk. 

• Students should sit with their triad.  

• Review today’s learning targets by reading them out loud to students. Call on a few students to explain what metaphors and 
themes are. Tell students that today they get to discuss the last few chapters in the novel and some of them may be able to 
share their poems with the class. 

• Briefly orient the class to the Big Metaphors and Themes in Esperanza Rising anchor chart. Invite students to talk with their 
triads about what they noticed in the last two chapters.  

 

Note: There is no comprehension quiz in this lesson, since students took the quiz on the final chapter during Lesson 14. 

• Consider charting the main events 
of the chapter. Providing a visual 
will assist ELLs and students 
needing additional supports in 
following the discussion. 

• Provide nonlinguistic symbols for 
key words in the target to be 
referred back to throughout the 
module. Choose a symbol that 
makes sense to you and your class. 

 

5-A-1370



 

 

GRADE 5: MODULE 1: UNIT 2: LESSON 15 
Revisiting Big Metaphors and Themes; 

Revising and Beginning to Perform Two-Voice Poems 
 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. NYS Common Core ELA Curriculum  •  G5:M1:U2:L15  •  July 2013  •  3 
 

 

Opening Meeting Students’ Needs 

B. Engaging the Reader: Preparing for Chalk Talk (8 minutes) 

• Return students’ entrance and exit tickets from Lesson 14. Address any major misconceptions. Ask students to hold on to 
these entrance and exit tickets; they will want to refer to them for their writing later in the unit. 

• Remind students that throughout their study of the novel, they have had time to reread key passages, think on their own, 
and then talk with triads. Today, they will do the same. 

• Choose a student to reread the learning target aloud: “I can interpret five big metaphors in Esperanza Rising.” Point out to 
them that four of these metaphors are ones they have discussed previously; one is new, but some students may have already 
figured it out.  

• Distribute and display Text-Dependent Questions for Excerpts from Chapter 13, “Los Duraznos/Peaches,” and 
Chapter 14, “Las Uvas/Grapes.” 

• Ask students to think and mark evidence on their own, to prepare for the Chalk Talk. Tell students that it is fine if they do 
not have time to think through every single question; they will continue to discuss with their triads.  

• For ELLs or struggling readers, 
consider asking them to focus one 
just one big metaphor or on a single 
question regarding each of the five 
big metaphors.  

• Consider providing sentence stems 
or a partially completed text-
dependent worksheet questions to 
help them organize their thinking. 
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Work Time Meeting Students’ Needs 

A. Chalk Talk: Big Metaphors and Themes in Esperanza Rising (15 minutes)  

• Ask the Purpose for Reading homework question from Lesson 14: “How do the ‘big metaphors’ in this novel show up again in 
these last two chapters? Why do you think Pam Muñoz Ryan did this?” 

• Ask students to review their evidence flags from their homework and the independent work they just did to prepare for the 
Chalk Talk.  

• Explain the Chalk Talk protocol briefly to students. Point out the five big metaphors charts around the room:  

* The River 

* The Heartbeat 

* The Blanket 

* The Rose 

* The Grapes/Harvest 

• Today, they are going to go with their triad to each of the five Chalk Talk charts and discuss the following two questions: 

* “How does this big metaphor show up again in the last two chapters?” 

* “Why did the author do this? How does this ‘big metaphor’ help us understand an important message or theme in the 
novel?” 

• Tell students that each group will have a different color marker, so it’s clear which group has gone to which chart. Before 
students begin, remind them to please start their writing way up at the top of the chart, since other groups will be adding to the 
chart.  

• Ask students to begin. Give them about 3 minutes to work on each chart, then rotate. (Note that students will need less time for 
the later rounds, since peers from other groups will have already written many key comments. It is also fine if not all groups 
make it to all five charts.)  

• Circulate to support and probe as necessary, pushing students to cite evidence and consider the “so what” of the thematic 
purpose of these big metaphors.  

• Consider partnering an ELL with 
a student who speaks the same L1, 
when discussion of complex 
content is required. This can allow 
students to have more meaningful 
discussions and clarify points in 
their L1. 

• Consider allowing students to 
draw their observations, ideas, or 
notes when appropriate. This 
allows ELLs to participate in a 
meaningful way. 
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Work Time Meeting Students’ Needs 

B. The Grapes Metaphor: Whole Class Discussion (15 Minutes) 

• Ask students to share out key learnings from the Chalk Talk. Add to the class anchor chart: Big Metaphors and Themes in 
Esperanza Rising.  

• Ask students to discuss whole group: 

* “What did Papa mean when he told Esperanza, ‘Wait a little while and the fruit will fall into your hands’ (pages 2 and 
223)?” Listen for students to understand that Esperanza has learned about patience, that the harvest of her life has begun, and 
that as Miguel said, “everything will work out” (page 233). 

• As an extension, invite advanced 
students to also think about the 
phoenix metaphor (page 250). 
Students discuss this big metaphor 
in a future lesson. 

C. Finalizing and Performing Two-Voice Poems (15 minutes) 

• Give students 10 minutes to revisit their two-voice poems with their writing partners, possibly revising based on the discussion 
about big metaphors and themes. 

• After about 10 minutes, invite some groups to perform their two-voice poems for the class. 

• After each performance, ask students in the audience to offer one piece of specific praise about the content of the poem. 

• For students who struggle with 
reading text or with language 
production, consider giving them 
extended time to rehearse their 
poem out loud before performing it 
in front of others. 

• Some students may benefit from 
prerecording their poem away from 
other students and then playing the 
recording instead of standing in front 
of the class to read it out loud. 
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Closing and Assessment Meeting Students’ Needs 

A. Celebration (5 minutes)  

• Review the learning targets with students by rereading them out loud and asking students to turn and talk to a partner about 
one of the big metaphors that they particularly liked in Esperanza Rising. Have them explain why they like it. How did that 
big metaphor help them understand the themes of the story?  

• Congratulate students on their two-voice poems. Remind students who did not perform today that they will have time 
during the upcoming lessons. 

• Collect students’ two-voices poems, or let them continue revising as a part of their homework.  

• Commend students for how well they have come to understand the main characters in the novel, how they respond to 
challenges, and how Esperanza in particular has grown and changed. They will get to write about this more formally in the 
upcoming lessons. 

• Consider providing extra time for 
tasks and answering questions in 
class discussions. ELLs often need 
more time to process and translate 
information.  

Homework Meeting Students’ Needs 

• If you have finished the two-voice poem and the novel, you have no homework. 

• If you need to, finish your poem or the novel.  

 

Note: To prepare for Lesson 16, copy the Sample Paragraph (in Lesson 16 supporting materials) onto a piece of chart paper. 

• Audio recordings of text can aid 
some students in comprehension. 
Students can pause and replay 
confusing portions while they follow 
along with the text. 
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The river 

• What do Esperanza and Miguel fight about on pages 220–224? 

• What does Miguel mean when he says he was a second-class citizen in Mexico? (page 222) 

• What does Esperanza mean when she says she wants Miguel to confront his boss? (page 222) 

• Why did Miguel call Esperanza a queen? (pages 224 and 18) 

 
 

The blanket 

• On page 224, what does Esperanza try to explain to Miguel about her life? 

• At the top of page 224, what might the word prophecy mean? How might you figure this out? 

• On pages 243–247, the author repeats phrases about stitches up the mountain and down the valley. What is the actual 
definition of a stitch? What is the other meaning in this passage? 

 
 

The heartbeat 

• On page 248, where do Esperanza and Miguel go? 

• What happens while they are there, and why is this important? What message might the author be trying to give 
readers? 

 
 

The rose 

• Why do Papa’s roses matter so much to Esperanza? (page 225) 

 
 

Grapes/harvest 

• At the bottom of page 246 through page 247, the author describes the grapes. What are the grapes a metaphor for? 
How do you know?  

• What did Papa mean when he told Esperanza, “Wait a little while and the fruit will fall into your hands”? (pages 2 and 
223) 
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The river 

• What do Esperanza and Miguel fight about on pages 220–224? 
 
They are arguing about Miguel deciding to dig ditches when the Okies showed up to take over the mechanics’ work. 
Esperanza is really upset about how they are being treated but is taking it out on Miguel. She even calls him “a 
peasant,” like he was in Mexico. She tells him, “Speak up for yourself and your talents.” 
 

• What does Miguel mean when he says he was a second-class citizen in Mexico? (page 222) 
 
Miguel is referring to the fact that she thought he wasn’t good enough for her. That he was just a servant and they 
stood on opposite sides of the river (the metaphor of their lives). 
 

• What does Esperanza mean when she says she wants Miguel to confront his boss? (page 222) 
 
Esperanza wants Miguel to have an argument with his boss. She wants Miguel to tell his boss that he should treat him 
better, not like a second-class servant. 
 

• Why did Miguel call Esperanza a queen? (pages 224 and 18) 
 
Miguel has always called her his queen, ever since she referred to him as a peasant in Mexico. At first he did it as an 
insult because he was hurt she did not think him good enough. Then it became more of a joke. In this chapter, he is 
hurt again, so he meant it as an insult. 
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The blanket 

• On page 224, what does Esperanza try to explain to Miguel about her life? 
 
Esperanza says, “See these perfect rows … what my life would have been? … Now my life is like the zigzag in the 
blanket on Mama’s bed.” She means that she cannot predict what is going to happen anymore and it is all messed 
up in her mind. 
 

• At the top of page 224, what might the word prophecy mean? How might you figure this out? 
 
Esperanza is referring to the fact that Miguel told her everything was going to be all right. She wanted to know if he 
was able to predict the future. 
 

• On pages 243–247, the author repeats phrases about stitches up the mountain and down the valley. What is the 
actual definition of a stitch? What is the other meaning in this passage? 
 
A stitch is one pass of the thread or yarn and a needle when sewing or crocheting. Because it is a metaphor for 
Esperanza’s life, the stitches could also mean the events in her life, especially the things that happened to her 
recently. 

 
 
 

The heartbeat 

• On page 248, where do Esperanza and Miguel go? 
 
They went to where they could see the valley and be alone, at the top of the hills. 
 

• What happens while they are there, and why is this important? What message might the author be trying to give 
readers? 
 
They lie down on the ground and listen to the earth. They hear the heartbeat and she sees another vision, this time 
a positive one. The author is trying to get readers to understand that things are getting better and Esperanza now 
has hope. 
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The rose 

• Why do Papa’s roses matter so much to Esperanza? (page 225) 
 
To Esperanza, the roses are a memory of Papa and all the good things she remembers about her life with him. When she 
sees them blooming, she wants to tell Miguel because she realizes that he would understand, but he has already left. 

 

 

Grapes/harvest 

• At the bottom of page 246 through page 247, the author describes the grapes. What are the grapes a metaphor for? How do 
you know?  
 
The grapes are a metaphor about how life repeats itself. Mama had gotten sick at the end of the grape harvest the year 
before (“Mama had breathed in the dust at the end of the grapes”), and now they were back again. To Esperanza it meant 
that they could start the year over, this time with hope. “The grapes were delivering another harvest and Esperanza was 
turning another year.” 
 

• What did Papa mean when he told Esperanza, “Wait a little while and the fruit will fall into your hands”? (pages 2 and 223) 
 
Papa meant that she had to be patient and let things take their time, like when fruit is ripe. It will fall off trees or vines. It 
tells you when it is ready. 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can use quotes to explain the meaning of literary texts. (RL.5.1) 
I can use quotes to support my inferences in literary texts. (RL.5.1) 
I can determine a theme based on details in the text. (RL.5.2) 
I can summarize a literary text. (RL.5.2) 
I can compare and contrast literary elements using details from the text. (RL.5.3) 
I can write an informative/explanatory text. (W.5.2) 
I can use the writing process to produce clear and coherent writing (with support). (W5.5) 

Supporting Learning Targets Ongoing Assessment 

• I can find evidence in Esperanza Rising that will support my inferences about how Esperanza changes 
throughout the novel.  

• I can analyze how Esperanza responds to a key event in the novel, and what this shows about her 
character. 

• I can write an essay in which each paragraph has a clear topic sentence, a body, and a conclusion. 

• Partner Accordion graphic organizer (for Paragraph 1) 

• Partner Draft Paragraph 1 (partially completed) 

 

Agenda Teaching Notes 

1. Opening 
A. Celebration of Two-Voice Poems (5 minutes) 

2. Work Time  
A. How Esperanza Responded on the Train: 

Answering Questions in Triads (10 minutes)  
B. Guided Practice: Introduction to Accordion 

Graphic Organizer (25 minutes) 
C. Introduction to Paragraph Writing (10 minutes)  
D. Triad Group Writing: Beginning Paragraph 1  

(7 minutes) 
3. Closing and Assessment 

A. Sharing (3 minutes) 
4. Homework 

• In advance: Copy the sample paragraph about Chapter 3 (in supporting materials) on to a piece of chart 
paper, to show students during Work Time B of this lesson.  

• In this lesson, students revisit Chapter 5: “Las Guayabas/Guavas.” In advance, reread Chapter 5 and 
review the text-dependent questions (see supporting materials). Two copies of the questions are 
provided: a blank to distribute to students and display, and one with answers for teacher reference.  

• Students have done a lot of writing throughout this unit, but this lesson is their first formal paragraph 
writing instruction of the year.  

• For the guided practice (Work Time, Part B), be clear with students that you will model using the 
graphic organizer about one topic (when the ranch is set on fire, in Chapter 3: “Los Higos/Figs”). They 
will then do the same thing about a different topic (the events on the train, from Chapter 5: “Las 
Guayabas/Guavas”).  

• Review Ink-Pair-Share protocol (See Appendix 1). 
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Lesson Vocabulary Materials 

informative, explanatory, paragraph, 
essay, compares, contrasts, topic 
sentence, body, conclusion 

• Two-voice poems (begun in Lesson 14) 

• Esperanza Rising (book; one per student) 

• Text-dependent questions for Chapter 5: “Las Guayabas/Guavas” (one per students; one to display) 

• Text-dependent questions for Chapter 5: “Las Guayabas/Guavas” (Answers for Teacher Reference) 

• Accordion graphic organizer for Paragraph Writing (one per student, and one to display on document camera) 

• Sample Paragraph Chapter 3 (copied onto chart paper; alternatively, write your own model paragraph) 

• Green, blue, and red markers; colored pencils for students 

• Homework Handout: Planning and Organizing My Second Paragraph, with Homework Handout: Accordion Graphic 
Organizer for Paragraph Writing (one per student) 

• Document camera 

 

Opening Meeting Students’ Needs 

A. Celebration of Two-Voice Poems (5 minutes) 

• Invite a few more groups who haven’t yet shared their poems to do so. Again, have peers give specific praise. 

• Celebrate their accomplishments—capturing the contrasting points of view of two characters from Esperanza Rising in a 
poem.  

• Review the first learning target: “I can find evidence in Esperanza Rising that will support my inferences about how 
Esperanza changes throughout the novel.” Ask students to self-assess their progress toward meeting this target using the 
Fist to Five protocol. 

• Return students’ entrance and exit tickets from Lesson 15. Address any major misconceptions. Ask students to hold on to 
these entrance and exit tickets; they will want to refer to them for their writing later in the unit. 

• ELLs may be unfamiliar with Tier 2 
vocabulary words (e.g., evidence, 
support, inference). Clarify 
vocabulary with students as needed. 
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Work Time Meeting Students’ Needs 

A. How Esperanza Responded on the Train: Answering Questions in Triads (10 minutes)  

• Have students get into their triad groups. 

• Tell students that today they are going to dig back into Chapter 5: “Las Guayabas/Guavas” of Esperanza Rising, in 
order to answer some questions about the human rights challenges Esperanza faces or witnesses in the novel and how 
she responds to those challenges. Be sure students have their texts Esperanza Rising. Distribute and display the Text-
Dependent Questions for Chapter 5: “Las Guayabas/Guavas” (see supporting materials). Read through each of the 
questions and clarify any terms as necessary. As students work in their groups, move throughout the room to offer 
support as needed. 

• Consider partnering an ELL with a student 
who speaks the same L1 when discussion of 
complex content is required. This can let 
students have more meaningful discussions 
and clarify points in their L1.  

• Visuals can help some students comprehend 
questions and discussions. Chart main 
points in answers and post all questions 
asked to students. 
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Work Time Meeting Students’ Needs 

B. Guided Practice: Introduction to Accordion Graphic Organizer (25 minutes)  

• Invite the class to read the learning target aloud with you: “I can analyze how Esperanza responds to a key event in the novel, 
and what this shows about her character.” 

• Use a document camera to display the Accordion Graphic Organizer for Paragraph Writing, and distribute a 
blank copy to each student.  

• Tell students that they are going to start organizing their paragraphs, using the Accordion graphic organizer as a tool to 
gather all the important information and details they will need in order to write a complete paragraph.  

• Tell students that you will model, writing about when the ranch is set on fire from Chapter 4: “Los Higos/Figs.” They will 
then do the same thing about a different event (from Chapter 5: “Las Guayabas/Guavas,” which they just discussed).  

• Read, and point to, the prompt from the first box (Topic): “State the key event and/or challenge Esperanza faces.” Say: “I 
will write about the challenge from Chapter 3, when the ranch is set on fire. I will write: “Ranch set on fire.”  

• Remind students that graphic organizers do not need to include complete sentences, but ideas that will prompt their 
thinking when they are ready to write their paragraphs.  

• Tell students that they will now choose their topic, from Chapter 5. Ask them to think about the text-dependent questions 
they just discussed with their triads. Clarify that their topic does not need to be really specific at this time. They will add 
more details later.  

• Prompt students to discuss with their triad: 

* “In Chapter 5: ‘Las Guayabas,’ what is a specific event when Esperanza faces a challenge?” Look for suggestions such as: 
Esperanza riding the train or Esperanza meeting Carmen.  

• Invite a few triads to share their thinking. Give feedback as necessary, to be sure all students understand what a topic is: the 
focus of their paragraph. Ask students to fill in the topic in the top box of their individual graphic organizer.  

• Model for students the Detail box in the graphic organizer, explaining that they should give more information about the 
topic. Say: “Since the topic I am writing about is the ranch catching fire, the detail I will add shows what happened to 
Esperanza when the ranch caught fire.” Then write: “Esperanza escapes fire; loses everything,” in the Detail box. Again, 
remind students that complete sentences are not necessary here.  

• Ask students to now do the same thing on their graphic organizer about the train ride from Chapter 5, beginning with a 
discussion in their triads, followed by sharing out, and finally writing in their graphic organizer. Provide clarification or 
redirection if necessary on details.  

• Students needing additional 
supports may benefit from partially 
filled-in graphic organizers. 
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Work Time (continued) Meeting Students’ Needs 

• Next, show students the third box on the graphic organizer, titled Explain. Say: “The Explain box is used to make a clear 
connection between the first detail and the next detail, more specifically what challenge Esperanza faces because of the 
ranch burning. My detail was about how Esperanza ‘escaped the fire, but loses everything,’ so I am going to write ‘Esperanza 
needs clothes from the poor box’ to help explain what it means to lose everything—even your clothes.”  

• Ask students to now do the same thing on their graphic organizer, about the train ride from Chapter 5, by following the 
process with their triads. As students discuss, listen for groups that have strong examples of explaining the challenge 
Esperanza faces and have them share out. 

• Be sure to point out why these are good examples of explain: “It tells why the detail is important, and the challenge 
Esperanza faces.”  

• Direct students’ attention to the second Detail box, explaining that they will write about Esperanza’s response to the event, 
using text directly from the book. Model this by turning to page 52 and showing students (using a document camera or other 
resource) the sentence: “Mama, at a time like this, must we worry about some poor family who needs clothes?” Write: “p. 52 
poor box” so they understand they do not need to write the full quote on the organizer.  

• Have students discuss the second detail with their triads, then fill out the next Detail box about the train ride on their 
graphic organizer. Listen for groups that have strong examples.  

• Ask a few triads to share their second detail aloud with the class, pointing out that these phrases show something specific 
about Esperanza’s reaction to the challenge she is facing.  

• Share that the second Explain box is where students will write what happens when Esperanza responds the way she does. 
Model, by writing something such as: “Mama says they are poor.”  

• Ask students to now do the same thing for their topic, from Chapter 5, about the train ride, first discussing in their triads. As 
students discuss, listen for groups that have strong examples (for example, students might notice that Mama apologizes to 
Carmen for Esperanza’s bad manners). Ask a few triads to share aloud with the class.  

• Remind students that the target they are working on is “to analyze how Esperanza responds to a key event in the novel,” 
which is what they have just done by filling in their topic, details, and explains. But now they need to meet the second part of 
the target, which is to analyze “what this shows about her character.”  

• Consider allowing students to draw 
their observations, ideas, or notes 
when appropriate. This allows ELLs 
to participate in a meaningful way. 
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Work Time Meeting Students’ Needs 

• Direct students’ attention to the final space, Conclusion. Think aloud, saying: “I am going to look back at my notes about the 
topic, details, and explains on my graphic organizer. They discuss how Esperanza loses everything, including her clothes, in 
the fire; how she responds by thinking that the clothes left by the nuns must be for some poor family; and then Mama has to 
explain that they are the ones who are poor. I am going to ask myself, what does this information make me think about 
Esperanza’s character? I think it means Esperanza has always had everything she ever wanted, so she can’t understand being 
poor or needing to accept charity. So I am going to write: ‘Esperanza had everything; now poor; can’t understand’ in the 
space for my conclusion.  

• Ask students to now do the same thing for their topic, from Chapter 5, about the train ride, first discussing in triads, 
specifically, “What can we infer?” then writing a note in the Conclusion box of their graphic organizer.  

• Have a few triads share out their conclusions. 

 

C. Introduction to Paragraph Writing (10 minutes) 

• Direct students to the learning target: “I can write an essay in which each paragraph has a clear topic sentence, a body, and a 
conclusion.” Specifically clarify the words topic sentence, body and conclusion, adding clarifying words or synonyms.  

• Then read the posted Sample Paragraph for Chapter 3 (on chart paper) to illustrate how the notes from the graphic 
organizer were used to create a paragraph. Ask students what they notice about how the notes on the graphic organizer are 
different from the sample paragraph. (Listen for students to notice: the first line is indented, there are complete sentences 
instead of notes, the sentences are connected and not on separate lines, etc.) 

• Using a different color marker for each, underline the topic statement, detail, explain, and conclusion on the graphic 
organizer. Ask students to look at the chart and find the sentences in the paragraph that correspond to each part of the 
graphic organizer. Underline each sentence with the same color marker as the corresponding part of the graphic organizer. 
Point out to students that the first sentence of a paragraph is indented on the page. Tell students that the detail and explain 
sentences make up the body of the paragraph and that the last sentence is the conclusion of the paragraph.  
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Work Time Meeting Students’ Needs 

D. Triad Group Writing: Beginning Paragraph 1 (7 minutes) 

• Tell students that now they will start to draft their first paragraphs based on their graphic organizers about an event in 
Chapter 5.  

• Using the Ink-Pair-Share protocol, ask students to independently write a sentence that conveys the main idea of their first 
paragraph (from the Topic box on their graphic organizers), and then share their sentence with their partners. Remind them 
to indent their first sentence. Lead a whole-class sharing of sentences, recording samples on the board and reviewing the 
characteristics of good topic sentences. Ask students to underline their topic sentence in green. 

• Repeat this process, asking students to write two sentences for the body of their paragraph using the supporting details they 
noted in the first Detail and Explain boxes of their graphic organizer. Point out to them that these sentences continue after 
the topic sentence and do not each start on their own line. Refer to the sample paragraph as a model. After students 
complete the body sentences of their paragraph, ask them to share aloud and then underline those sentences in blue. 

• Continue as time permits; likely students will need to stop at this point and continue drafting this first paragraph during 
Lesson 17. 

 

 

Closing and Assessment Meeting Students’ Needs 

A. Sharing (3 minutes)  

• Invite a few students to share the first three sentences of their paragraphs aloud, and ask others to identify the 
characteristics of good topics, details, and explains evident in students’ partial drafts. 

• ELL language acquisition is 
facilitated by interacting with native 
speakers of English who provide 
models of language.  

Homework Meeting Students’ Needs 

• Complete the homework handout: Planning and Organizing My Second Paragraph, with Accordion Graphic 
Organizer sheet. To do this assignment, you will need your entrance and exit tickets from Chapters 8–15. 
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1. On pages 66 and 67, Esperanza arrives at the train station in Zacatecas, and Alfonso leads them past the 

fancy car with leather seats and the dining car to one with wooden benches, trash, and the smell of rotting 
fruit and urine. She also sees many “peasants” crowded onto the seats. How does Esperanza respond to 
having to ride on this train car? Use details from the text to explain your answer. 
 

2. On pages 69 and 70, Esperanza takes the doll her Papa gave her out of its valise, and a young girl runs up to 
her and tries to hold the doll. How does Esperanza respond to the girl, and what does Esperanza’s mama say 
and/or do when Esperanza reacts the way she does? Explain your answer with details from the text. 
 

3. On pages 78 and 79, Esperanza sees Carmen give money and food to a begging woman. Esperanza responds 
by asking why the beggar woman doesn’t just go get food from the farmer’s market. What does this tell you 
about Esperanza’s character at this point in the story? Cite evidence from the novel to support your answer.
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1. On pages 66 and 67, Esperanza arrives at the train station in Zacatecas, and Alfonso leads them past the 

fancy car with leather seats and the dining car to one with wooden benches, trash, and the smell of rotting 
fruit and urine. She also sees many “peasants” crowded onto the seats. How does Esperanza respond to 
having to ride on this train car? Use details from the text to explain your answer. 
 
Possible responses: She couldn’t help but wonder if the people on the train car would steal from her; she tells Mama they 
cannot travel in this car because it is not clean and the people seem untrustworthy; she says that neither Papa nor Abuelita 
would approve of them sitting in this train car (p. 67). 
 

2. On pages 69 and 70, Esperanza takes the doll her Papa gave her out of its valise, and a young girl runs up to 
her and tries to hold the doll. How does Esperanza respond to the girl, and what does Esperanza’s mama say 
and/or do when Esperanza reacts the way she does? Explain your answer with details from the text. 
 
Possible responses: Esperanza quickly takes the doll away and puts it back in her valise. Mama apologizes to the little girl’s 
mother for Esperanza’s rude behavior. 
 

3. On pages 78 and 79, Esperanza sees Carmen give money and food to a begging woman. Esperanza responds 
by asking why the beggar woman doesn’t just go get food from the farmer’s market. What does this tell you 
about Esperanza’s character at this point in the story? Cite evidence from the novel to support your answer. 
 
Possible responses: Esperanza asks why the woman doesn’t just go buy food at the nearby farmer’s market, instead of begging 
for food (p. 79). This shows that Esperanza doesn’t understand being poor or needing to rely on other people for basic needs 
such as food.
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One night, the ranch catches fire and burns to the ground! Esperanza and her family safely escape but lose almost everything 
they own to the flames. Because Esperanza and Mama do not even have clean clothes to wear, the nuns give them clothes from 
the “poor box.” When Esperanza sees the box left by the nuns, she asks, “Mama, at a time like this, must we worry about some 
poor family who needs clothes?” Mama calmly explains to Esperanza that they are the ones who are poor because they have no 
home and no money, and the clothes are for them. Esperanza can’t understand that she is no longer wealthy and will need to be 
grateful for the charity of others now. 
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Name:  

Date:  

 

 

1. Choose an event (from Chapters 8–15) that you want to write about. It should be a time when Esperanza responds to or 
witnesses some type of challenge.  

 

To help you choose, use your evidence flags and your entrance and exit tickets from Chapters 8–15. The list below includes 
some suggestions of events you might choose, but you can choose a different event if you want.  

 

a. Chapter 8 – Marta talking to workers about the strike 

b. Chapter 10 – Mama and Esperanza working in the fields when Mama becomes ill 

c. Chapter 11 – Going to Mr. Yakota’s grocery store; meeting campesino family 

d. Chapter 12 – Marta hiding from immigration officers 

e. Chapter 13 – People from Oklahoma having better living conditions (indoor toilets and swimming pool); Miguel losing his 
engineering job at railroad; Isabel not being chosen for May Day queen 

 

 

Complete the blank Accordion graphic organizer about that event. Make sure to bring this completed graphic organizer to the 
next class. You will need it to write Paragraph 2 of your essay.
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Topic: (State the key event and/or challenge Esperanza faces) 

 

 

 

 
Detail: (What happens to Esperanza?) 

 

 

 

 
Explain: (Why is that first detail important? 

How does it connect to the next detail?) 

 

 

 

 
Detail: (Esperanza’s response to the event) 

 

 

 

 
Explain: (What happens when Esperanza respondsthe way she does?) 

 

 

 

 
Conclusion: (What can we infer about Esperanza’s character based on how she responds?) 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can use quotes to explain the meaning of literary texts. (RL.5.1) 
I can use quotes to support my inferences in literary texts. (RL.5.1) 
I can determine a theme based on details in the text. (RL.5.2) 
I can compare and contrast literary elements using details from the text. (RL.5.3) 
I can write an informative/explanatory text. (W.5.2) 
I can use the writing process to produce clear and coherent writing (with support). (W.5.5) 

Supporting Learning Targets Ongoing Assessment 

• I can find evidence in Esperanza Rising that will support my inferences about characters from the book. 

• I can analyze how Esperanza responds to a key event in the novel, and what this shows about her 
character. 

• I can write an essay in which each paragraph has a clear topic sentence, a body, and a conclusion. 

• Accordion graphic organizer for Paragraph 2 
(homework) 

• Partner and individual paragraphs 

 

Agenda Teaching Notes 

1. Opening 
A. Review of Learning Targets and Criteria for Success (10 minutes)  

2. Work Time 
A. Guided Practice: Complete Draft Paragraph 1 (10 minutes) 
B Peer Critique of Graphic Organizer for Paragraph 2 (10 minutes) 
C. Independent Writing: Drafting Paragraph 2 (15 minutes) 
D. Group Discussion: How Esperanza Changes over Time; the 

Phoenix Metaphor (10 minutes) 
3. Closing and Assessment 

A. Debrief (5 minutes) 
4. Homework 

• For this writing assignment, students are not given a formal rubric. Rather, they work with 
the teacher to create “criteria for success.” The rationale behind this is to ensure that 
students actively contribute to and own the criteria upon which their writing will be 
assessed.  

• Review: Catch and Release protocol (see Appendix 1). 

• Reread pages 249–250, thinking specifically about the phoenix metaphor, which students 
discuss in Part D of Work Time.  
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Lesson Vocabulary Materials 

informative, explanatory, paragraph, 
essay, compare, contrast, topic 
sentence, body, conclusion, phoenix 

• Esperanza Rising (book; one per student) 

• Compare/Contrast Essay Criteria for Success anchor chart (new; teacher-created) 

• Students’ completed graphic organizers for Paragraphs 1 and 2, as well as their incomplete draft of Paragraph 1 (from Lesson 
16 classwork and homework) 

• Accordion graphic organizer for Paragraph Writing (from Lesson 16) 

• Sample graphic organizer about Chapter 3 (from Lesson 16; one to display) 

• Sample paragraph about Chapter 3 (from Lesson 16; one to display) 

• Paragraph 2 Task Card (one per student) 

 

Opening Meeting Students’ Needs 

A. Review of Learning Targets and Criteria for Success (10 minutes) 

• Invite a few groups that have not yet shared their two-voice poems to do so. Ask peers to give specific praise. 

• Review today’s learning targets, which are the same as yesterday’s learning targets. Use the key words in the learning targets 
to create the Compare/Contrast Essay Criteria for Success anchor chart with students. The chart should include 
the following (as well as other criteria your class identifies):  

* Citing evidence  

* Making inferences 

* Key events from the beginning and end of the novel 

* Paragraphs have topic sentence 

* Paragraphs have supporting details 

* Paragraphs have concluding sentence  

• Visuals can help ELLs and other 
students comprehend questions and 
discussions. Chart main points in 
answers and post all questions 
asked to students. 

• Some students may be unfamiliar 
with Tier 2 vocabulary words. 
Clarify vocabulary with students as 
needed. 
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Work Time Meeting Students’ Needs 

A. Guided Practice: Complete Draft Paragraph 1 (10 minutes) 

• Have students gather in their triad groups and take out their two completed graphic organizers for 
Paragraphs 1 and 2, as well as their incomplete draft of Paragraph 1.  

• Display the Sample Accordion graphic organizer for Chapter 3 and Sample paragraph about Chapter 
3 (on chart paper) from the last lesson. Read the learning target aloud: “I can write an essay in which each 
paragraph has a clear topic sentence, a body, and a conclusion.”  

• Review as needed, based on the sample graphic organizer and paragraph about the fire in Chapter 3. Direct 
students to the second detail and explain on your graphic organizer about the fire. Ask students to find the 
sentences in the sample paragraph that correspond to these parts of the graphic organizer, which are underlined in 
blue. Underline the word body in the learning target.  

• Give students 10 minutes to complete the draft of their first paragraph about a challenge Esperanza faced in 
Chapter 5.  

• Use the Ink-Pair-Share protocol, having students independently write two more sentences for their second detail 
and explain and then share their sentence with their partners.  

• Repeat this process with the conclusion, which is underlined in both the graphic organizer and sample paragraph. 
Offer specific feedback as students share, noting good examples in which students have analyzed what Esperanza’s 
response to the event shows about her character. 

• Ask students to hold on to their Paragraph 1 draft for now.  

• ELL language acquisition is facilitated by 
interacting with native speakers of 
English who provide models of language.  

• For students needing additional 
supports producing language, consider 
offering a sentence frame, sentence 
starter, or cloze sentence to provide the 
structure required.  

B. Peer Critique of Graphic Organizer for Paragraph 2 (10 minutes) 

• Keep students in triads and ask students to exchange the graphic organizers they completed for homework, about a 
second event later in the novel.  

• Let students know they will use the feedback from their peers to help them write, revise, and finalize their 
paragraphs for their final essays to be completed during the On-Demand End of Unit 2 Assessment in the next 
lesson.  

• Ask students to give each other specific, kind, helpful feedback based on their graphic organizer in the form of 
praises, questions, and suggestions. 

• Encourage them to focus on the criteria: citing evidence and explaining. 

• Circulate to listen in and support as needed. Identify students who may need additional support with their 
Paragraph 2 graphic organizer. 

• Consider providing extra time for tasks 
and answering questions in class 
discussions. ELLs often need more time 
to process and translate information.  
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Work Time Meeting Students’ Needs 

C. Independent Writing: Drafting Paragraph 2 (15 minutes) 

• Distribute the Paragraph 2 task card to students and ask them to start writing their second paragraphs. 

• They should begin with their Paragraph 2 graphic organizer (completed for homework) and the feedback they just 
received from peers.  

• For student reference, keep the Sample Accordion Graphic Organizer for Paragraph Writing and the sample 
paragraph posted where all students can see the charts.  

• Remind students to include a topic sentence, body, and conclusion in their paragraphs. Allow students to use the 
book, recording forms they created for each chapter, evidence flags, journals, note-catchers, and any relevant anchor 
charts with details about human rights challenges and character responses to support them during their writing.  

• As students work, circulate to observe and support as needed.  

• Collect students’ draft Paragraphs 1 and 2. They will need these for their on-demand assessment during Lesson 18. 

• Consider writing and breaking down 
multistep directions into numbered 
elements. ELLs can return to these 
guidelines to make sure they are on track. 

• Students needing additional supports 
may benefit from partially filled-in 
graphic organizers. 

• For students who may be struggling, 
prompt them to refer to their notes from 
Chapter 10, since students already closely 
analyzed how Esperanza is growing as a 
person and how her response to 
challenges changes over time.  
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Work Time Meeting Students’ Needs 

D. Group Discussion: How Esperanza Changes over Time; the Phoenix Metaphor (10 minutes) 

• Note: This discussion is intended as a scaffold for students’ on-demand writing during Lesson 18. 
 

• Tell students that in the next lesson, they will complete their essays on their own for the End of Unit 2 Assessment. 

• Explain that their final essay will have three paragraphs. They have already written drafts of two of those paragraphs. 

• The final paragraph will be about how Esperanza grew and changed over time. They will compare and contrast how she 
responded to an event early in the novel to her response later in the novel. Today, they will get to think about this topic 
some more as a class. 

• Orient students to page 249, fifth paragraph, where it says: “As the sun rose, Esperanza began to feel as if she rose with 
it.” Read aloud as students follow along. End at page 250 with the last sentence of this paragraph: “Miguel had been 
right about never giving up, and she had been right, too, about rising above those who held them down.” 

• Ask: 

* “What is a phoenix?” If students are not familiar with what a phoenix is, explain that it is a mythological bird 
resembling an eagle that lived for a long time, then would burn itself out and be reborn from the ashes. Also explain 
that a phoenix commonly appears in literature as a symbol of the end of one life and the beginning of a new life.  

• Ask students to Think-Pair-Share regarding these questions:  

* “In what ways does Esperanza change as a person throughout the novel?” 

* “Why do you think the author chose to compare Esperanza to a phoenix in these last pages of the book?”  

• Record student responses on chart paper so they may use them as a reference during the End of Unit 2 Assessment. 

• Visuals can help ELLs and other 
students comprehend questions 
and discussions. Chart main 
points in answers and post all 
questions asked to students. 

 

Closing and Assessment Meeting Students’ Needs 

A. Debrief (5 minutes)  

• Ask students to consider: 

* “Would you have wanted to be Esperanza’s friend at the beginning of the novel? Would you want to be her friend at the 
end of the novel? Why or why not?” Allow students to Think-Pair-Share their responses. 

• ELL language acquisition is 
facilitated by interacting with native 
speakers of English who provide 
models of language.  

Homework Meeting Students’ Needs 

• Continue gathering any evidence to use in your End of Unit 2 assessment.   
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For your homework last night, you were asked to do the following: 
 
1. Choose an event (from Chapters 8–15) that you want to write about. It should be a time when she responds to or witnesses 

some type of challenge.  

You might have chosen one of these events, or another event in the novel:  
 
a. Chapter 8 – Marta talking to workers about the strike 
b. Chapter 10 – Mama and Esperanza working in the fields when Mama becomes ill 
c. Chapter 11 – Going to Mr. Yakota’s grocery store; meeting campesino family 
d. Chapter 12 – Marta hiding from immigration officers 

 
You completed a graphic organizer about the event you chose. 
 
Now, write Paragraph 2 about the event you chose from Chapters 8–15.  
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can use quotes to explain the meaning of literary texts. (RL.5.1) 
I can use quotes to support my inferences in literary texts. (RL.5.1) 
I can determine a theme based on details in the text. (RL.5.2) 
I can summarize a literary text. (RL.5.2) 
I can compare and contrast literary elements using details from the text. (RL.5.3) 
I can write an informative/explanatory text. (W.5.2) 
I can produce clear and coherent writing that is appropriate to task, purpose, and audience. (W.5.4) 
With support from peers and adults, I can use a writing process to produce clear and coherent writing. (W.5.5) 
I can choose evidence from literary or informational texts to support analysis, reflection and research. (W.5.9) 

Supporting Learning Targets Ongoing Assessment 

• I can find evidence in Esperanza Rising that will support my inferences about characters from the book.  

• I can write an informative/explanatory three-paragraph essay that analyzes how Esperanza responds to 
two key events, and compares and contrasts her response to events over time.  

• I can write an essay in which each paragraph has a clear topic sentence, a body, and a conclusion. 

• Accordion graphic organizers 

• Partner and individual paragraphs 

• End of Unit 2 Assessment: On-Demand Analytical 
Essay about How Esperanza Changes over Time 

 

Agenda Teaching Notes 

1. Opening 
A. Review of Learning Targets and Criteria for 

Success (10 minutes)  
2. Work Time  

A. Engaging the Writer: Esperanza from Beginning to 
End (10 minutes) 

B. End of Unit 2 Assessment: Revising Paragraphs 1 
and 2, Writing Paragraph 3 (35 minutes) 

3. Closing and Assessment  
A. Self-Assessment (5 minutes) 

4. Homework 

• Because this is an on-demand assessment, students will need to complete their essays independently, 
without support. 
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Lesson Vocabulary Materials 

informative, explanatory, paragraph, 
essay, compares, contrasts, topic 
sentence, body, conclusion, phoenix 

• Esperanza Rising (book; one per student) 

• Students’ draft Paragraphs 1 and 2 (from Lesson 17)  

• Accordion graphic organizers (from Lessons 16 and 17) 

• Compare/Contrast Essay Critera for Success anchor chart (from Lesson 17) 

• End of Unit 2 Assessment: On-Demand Analytical Essay about How Esperanza Changes over Time (one per student) 

• End of Unit 2 Assessment: On-Demand Analytical Essay about How Esperanza Changes over Time (Self Assessment) 

• NYS Grades 4-5 Expository Writing Evaluation Rubric (for Teacher Reference) 

 

Opening Meeting Students’ Needs 

A. Review of Learning Targets and Criteria for Success (10 minutes) 

• Allow any remaining groups that have not shared their two-voice poems to do so. Again have peers give specific 
praise. 

• Review today’s learning targets and the Compare/Contrast Essay Criteria for Success anchor chart, created in the 
previous lesson. Ask students if there are any additional criteria they want to add to the chart, based on their 
paragraph drafts and the peer critique they received during Lesson 17.  

• Provide nonlinguistic symbols to assist ELLs 
and other struggling readers in making 
connections with vocabulary.  

• Providing anchor charts for processes, such 
as Criteria for Success, helps all learners 
understand expectations clearly.  
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Work Time Meeting Students’ Needs 

A. Engaging the Writer: Esperanza from Beginning to End (10 minutes) 
• To help students prepare for their End of Unit 2 Assessment, ask a series of questions about how Esperanza changes over the 

course of the novel. (Choose to do this whole group or in triads.) 

• Remind students of their discussion about the phoenix from the final chapter. As questions are posed, ask several students 
to share their thinking with the group. Ask students the following: 

* “Do you think Esperanza grew and developed as a person throughout the novel? Support your answer with evidence from 
the novel.” 

* “Compare: In what ways does Esperanza still behave the same at the end of the novel as she did in the beginning? Give 
examples.” 

* “Contrast: In what ways is Esperanza different at the end of the story than she was in the beginning? Give examples.” 
* “What is your opinion of Esperanza at the end of the novel?” 

• ELL language acquisition is 
facilitated by interacting with native 
speakers of English who provide 
models of language.  

• For students needing additional 
supports producing language, 
consider offering a sentence frame, 
sentence starter, or cloze sentence 
to provide the structure required. 

B. End of Unit 2 Assessment: Revising Paragraphs 1 and 2, Writing Paragraph 3 (35 minutes) 

• Post the End of Unit 2 Assessment: On-Demand Analytical Essay about How Esperanza Changes over Time for all students to 
see. Read through the prompt and clarify any terms as necessary.  

• Tell students that while they are revising and writing their final paragraphs comparing and contrasting Esperanza’s character 
development over time, they will want to consider the peer critique they received during the previous lesson. They should also 
refer to the anchor chart: Compare/Contrast Criteria for Success (from Lesson 17); the sample paragraph on chart paper; the 
discussion at the beginning of class as well as the discussion about Esperanza being compared to a phoenix during the previous 
lesson (student responses recorded on chart paper); their evidence flags, recording forms/note-catchers, journals, and other 
relevant anchor charts about human rights challenges and character responses, as tools to support them during the final writing 
process. 

• Collect students’ essays to formally assess.  

• Consider providing extra time for 
tasks and answering questions in 
class discussions. ELLs often need 
more time to process and translate 
information. 

• Optional extension: If any students 
finish early, offer the option to create 
an accompanying illustration for 
their essays that shows how 
Esperanza’s responses to human 
rights challenges changed over the 
course of the novel. 
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Closing and Assessment Meeting Students’ Needs 

A. Self-Assessment (5 minutes)  

• Ask students to turn to their End of Unit 2 Assessment (Self-Assessment). Invite them to complete this self-assessment then 
then hand it in with their complete essays.   

• Ask students to share what they celebrated about their essays on the self-assessments they just completed. Make sure to 
congratulate students on completing the novel and their analysis essays of Esperanza as a character. 

• Remind students that in Unit 3, they will get to write and perform scenes based on some of the key events in Esperanza 
Rising. 

• For students needing additional 
supports producing language, 
consider offering a sentence frame, 
sentence starter, or cloze sentence 
to provide the structure required.  

Homework Meeting Students’ Needs 

• None Note: In the next unit, students will be 
learning about and participating in 
Readers Theater. Familiarize yourself 
with what Readers Theater is and how 
it is used with students in the 
classroom (see Unit 3 Overview for 
suggested resources). 
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Name:  

Date:  

 
 
 

Analytical Essay about How Esperanza Changes over Time 
 
How does Esperanza change over time? Analyze how Esperanza responds to events early and late in the novel. 
Then compare her response to the two events. What do her responses show about her as a person? 
 
1. Your first paragraph will be about a key event in Chapter 5: “Las Guayabas/Guavas,” when Esperanza is on 
the train to the United States. You have already planned and drafted this paragraph. Today, you can revise it to 
make it stronger.  
 
2. Your second paragraph will be about the key event you chose from later in the novel. You have already 
planned and drafted this paragraph. Today, you can revise it to make it stronger. 
 
3. Your third paragraph is NEW writing that you need to do ON YOUR OWN today. In this paragraph, you 
should compare (discuss similarities) and contrast (discuss differences). How does Esperanza respond to 
challenges differently at the end of the novel than she did in the beginning? Be sure to cite specific evidence 
from the text to support your analysis. 
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Topic: 
 

 

 

 
Detail: 

 

 

 

 
Explain: 

 

 

 

 
Detail: 

 

 

 
 

Explain: 
 

 

 
 

Conclusion: 
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Name:  

Date:  

 
 

Criteria for Success and Self-Assessment  
Write three paragraphs.  
Each paragraph has a clear topic sentence. 
Each paragraph has at least two specific details. 
Each paragraph includes an explanation of the details. 
Each paragraph includes a conclusion explaining what this shows about Esperanza. 
Indent the first sentence of each paragraph. 
Write in complete sentences. 
Explain how Esperanza changes over time.  
 
 
1. Write one “star”: something you are proud of and want to “celebrate” about your essay:  

 

 

 

 

 

 

 
 
2. Write one “step”: something you think you need to work on or would like to improve to become a strong  

 independent writer: 
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CRITERIA CCLS
SCORE

4
Essays at this level:

3
Essays at this level:

2
Essays at this level:

1
Essays at this level

0
Essays at this level:

CONTENT AND ANALYSIS:
the extent to which the
essay conveys ideas and
information clearly and
accurately in order to
support an analysis of
topics or texts

W.2
R.1–9

—clearly introduce a topic in a
manner that follows logically from
the task and purpose

—demonstrate insightful
comprehension and analysis of
the text(s)

—clearly introduce a topic in a
manner that follows fromthe task
and purpose

—demonstrate grade-appropriate
comprehension and analysis of
the text(s)

—introduce a topic in a manner
that follows generally fromthe
task and purpose

—demonstrate a literal
comprehension of the text(s)

—introduce a topic in a manner
that does not logically follow
fromthe task and purpose

—demonst rate little
understanding of the text(s)

—demonst rate a lack of
comprehension of the text(s) or
task

COMMAND OF EVIDENCE:
the extent to which the
essay presents evidence
fromthe provided texts to
support analysis and
reflection

W.2
W.9

R.1–9

—develop the topic with relevant,
well-chosen facts, definitions,
concrete details, quotations, or
other information and examples
fromthe text(s)

—sustain the use of varied,
relevant evidence

—develop the topic with relevant
facts, definitions, details,
quotations, or other information
and examples fromthe text(s)

—sustain the use of relevant
evidence, with some lack of
variety

—partially develop the topic of the
essay with the use of some
textual evidence, some of which
may be irrelevant

—use relevant evidence
inconsistently

—demonst rate an attempt to use
evidence, but only develop ideas
with minimal, occasional
evidence which is generally
invalid or irrelevant

—provide no evidence or provide
evidence that is completely
irrelevant

COHERENCE,
ORGANIZATION, AND
STYLE: the extent to which
the essay logically
organizes complex ideas,
concepts, and information
using formal style and
precise language W.2

L.3
L.6

—exhibit clear, purposeful
organization

—skillfully link ideas using grade-
appropriate words and phrases

—use grade-appropriate,
stylistically sophisticated
language and domain-specific
vocabulary

—provide a concluding statement
that follows clearly from the topic
and information presented

—exhibit clear organization

—link ideas using grade-
appropriate words and phrases

—use grade-appropriate precise
language and domain-specific
vocabulary

—provide a concluding statement
that follows fromthe topic and
information presented

—exhibit some attempt at
organization

—inconsistently link ideas using
words and phrases

—inconsistently use appropriate
language and domain-specific
vocabulary

—provide a concluding statement
that follows generally fromthe
topic and information presented

—exhibit little attempt at
organization, or attempts to
organize are irrelevant to the
task

—lack the use of linking words
and phrases

—use language that is imprecise
or inappropriate for the text(s)
and task

—provide a concluding
statement that is illogical or
unrelated to the topic and
information presented

—exhibit no evidence of
organization

—exhibit no use of linking words
and phrases

—use language that is
predominantly incoherent or
copied directly fromthe text(s)

—do not provide a concluding
statement

CONTROL OF
CONVENTIONS: the extent
to which the essay
demonstrates command of
the conventions of
standard English grammar,
usage, capitalization,
punctuation, and spelling

W.2
L.1
L.2

—demonstrate grade-appropriate
command of conventi ons, with
few errors

—demonstrate grade-appropriate
command of conventi ons, with
occasional errors that do not
hinder comprehension

—demonstrate emerging
command of conventi ons, with
some errors that may hinder
comprehension

—demonst rate a lack of
command of conventi ons, with
frequent errors that hinder
comprehension

—are minimal, making
assessment of conventions
unreliable

If the prompt requires two texts and the student only references one text, the response can be scored no higher than a 2.
If the student writes only a personal response and makes no reference to the text(s), the response can be scored no higher than a 1.
Responses totally unrelated to the topic, illegible, incoherent, or blank should be given a 0.
A response totally copied from the text(s) with no original student writing should be scored a 0.  

5-A-1411



   

 
This work is licensed under a Creative Commons Attribution-NonCommercial-ShareAlike 3.0 Unported License. 
Exempt third-party content is indicated by the footer: © (name of copyright holder). Used by permission and not subject to Creative Commons license.  

 

 

 
Grade 5: Module 1: Unit 3 
Overview 

5-A-1412



 

 

GRADE 5: MODULE 1: UNIT 3: OVERVIEW 
Unit 3, Culminating Project:  

Readers Theater: Esperanza Rising, From Novel to Script 
 

© 2012 Expeditionary Learning, New York, NY. All Rights Reserved. NYS Common Core ELA Curriculum  •  G5:M1:U3: Overview  •  July 2013  •  1 
 

 
In this third unit, students will continue to apply what they have learned 

about human rights by creating scripts for a Readers Theater performance. 
This unit emphasizes the Reading Literature and Writing Narratives strands of 
the NYSP12 ELA CCLS. Students analyze and select passages of Esperanza 
Rising connected to the Universal Declaration of Human Rights for the 
purpose of developing and performing their own Readers Theater scripts. In 
the first half of the unit, students will learn about Readers Theater by reading 
informational texts and also examining a variety of Readers Theater scripts. 
They will reread sections of the novel and study and perform a Readers Theater 
script written by the novel’s author. For the mid-unit assessment, students will 
evaluate the strengths and limitations of novels and theater scripts in terms of 
how well each genre engages its audience. In the second half of this unit, 
students collaborate to write their own Readers Theater script. They will work 

in small groups to select passages (from multiple chapters) of Esperanza 
Rising that reflect characters’ experiences with human rights challenges. After 
learning writing techniques such as dialogue, each student will write a section 
of a script based on the passage the group selected. This script section will 
serve as the on-demand end of unit assessment; students also will write a 
justification to explain how the passage their group selected relates to a specific 
article from the Universal Declaration of Human Rights. Then students will 
work in their small group to combine their script sections, with a focus on clear 
transitions. Students will then revise and practice their scripts for a final 
performance task, in which they perform their Readers Theater scripts for 
peers. (As an optional extension, students also could perform for their school 
and community.) 
 

 
 

Guiding Questions And Big Ideas 

• What are human rights? 

• What is the purpose of a Readers Theater? 

• We learn lessons about human rights from the experiences of real people and fictional characters. 

 

Mid-Unit 1 Assessment Evaluating a Novel versus a Script  
This assessment centers on standard NYS ELA CCLS RL.5.1, RL.5.4, RL.5.5, RL.5.6, and RL.5.9. Students will reread a passage from 
Esperanza Rising and a scene from a Readers Theater written by Pam Muñoz Ryan. They will compare and contrast the texts using a 
Venn diagram and then answer text-dependent questions using evidence from both texts in their answers. 

 

End of Unit 2 Assessment Individual Scene of a Readers Theater Script  
This on-demand assessment centers on standards NYSP12 ELA CCLS W.5.3, W.5.4, and W.5.9. Students will write their best 
draft of their narrative (in the form of a scene of a Readers Theater script).  The focus is on showing the connection between one 
article of the Universal Declaration of Human Rights and selected passages from Esperanza Rising, in order to demonstrate 
characters’ experiences with human rights challenges and how they overcame those challenges. 
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Content Connections 

This module is designed to address English Language Arts standards and to be taught during the literacy block of the school day. However, the module 
intentionally incorporates Social Studies and Science content that many teachers may be teaching during other parts of the day. These intentional connections 
are described below.  

 

NYS Social Studies Core Curriculum 

• The rights of citizens in the United States are similar to and different from the rights of citizens in other nations of the Western Hemisphere. 

• Constitutions, rules, and laws are developed in democratic societies in order to maintain order, provide security, and protect individual rights. 

• Different people living in the Western Hemisphere may view the same event or issue from different perspectives. 

• The migration of groups of people in the United States, Canada, and Latin America has led to cultural diffusion because people carry their ideas and way of life with 
them when they move from place to place. 

• Connections and exchanges exist between and among the peoples of Europe, sub-Saharan Africa, Canada, Latin America, the Caribbean, and the United States. These 
connections and exchanges include social/cultural, migration/immigration, and scientific/technological. 
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Central Texts 

1. Pam Muñoz Ryan, Esperanza Rising (New York: Scholastic, 2002), ISBN: 978-0439120425. 

2. United Nations Office of the High Commissioner for Human Rights, Universal Declaration of Human Rights, adopted and proclaimed by General Assembly 
resolution 217 A (III) of 10 December 1948. 

3. “Readers Theater Script: American Heroes” from Google search “readers theater scripts human rights” link titled: (doc) “Readers Theater Script: American 
Heroes” (last accessed July 27, 2012). 

4. Aaron Shepard, Readers on Stage (Shepard Publications, 2004), ISBN: 978-0-938497-21-9. 

 

Secondary Texts 

1. Aaron Shepard’s RT Page, Scripts and Tips for Readers Theater, from http://www.aaronshep.com/rt/ (last accessed July 22, 2012). 

2. Kathleen M. Hollenbeck, Fluency Practice Read-Aloud Plays: Grades 5-6: 15 Short, Leveled Fiction and Nonfiction Plays with Research-Based Strategies to 
Help Students Build Fluency and Comprehension (New York: Scholastic, 2006),  
ISBN-13: 970-0-439-55421-3. 

3. Michael Ryall, Readers Theater Grade 5 ( Evan-Moor Corp., 2003), ISBN-10: 1557998949. 
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Lesson Lesson Title Long-Term Targets Supporting Targets 
Ongoing 
Assessment 

Lesson 1 Narratives as Theater, Part 
I: What Is Readers Theater? 

• I can use a variety of sources to develop 
an understanding of a topic. (RI.5.9) 

• I can write or speak about a topic using 
information from a variety of sources. 
(RI.5.9) 

• I can adapt my speech for a variety of 
contexts and tasks, using formal English 
when appropriate. (SL.5.6) 

• I can recognize the differences between 
different types of narratives (poetry, 
drama, or other texts) and their 
connections to larger concepts such as 
culture and personal experiences. 
(W.5.11) 

• I can define Readers Theater. 

• I can identify the purpose of Readers 
Theater. 

• I can participate in a Readers Theater. 

• I can identify how a Readers Theater 
script is different from a novel. 

• Anchor Chart: Define 
Readers Theater and Its 
Purpose  

• Participation in a 
Readers Theater 

Lesson 2 Narratives as Theater: 
Esperanza Rising, from 
Novel to Script 

• I can adapt my speech for a variety of 
contexts and tasks, using formal English 
when appropriate. (SL.5.6) 

• I can effectively engage in a discussion 
with my peers. (SL.5.1) 

• I can explain how a series of chapters, 
scenes, or stanzas fit together to create a 
larger literary text. (RL.5.5) 

• I can recognize the differences between 
different types of narrative (poetry, 
drama, or other texts) and their 
connections to larger concepts such as 
culture and personal experiences. 
(W.5.11) 

• I can participate in a Readers Theater 
based on Esperanza Rising. 

• I can participate in a discussion with 
my peers. 

• I can compare and contrast a novel 
and a script. 

• I can share my opinion about different 
types of narratives. 

• Participation in a 
Readers Theater 

• Discussion groups 
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Lesson Lesson Title Long-Term Targets Supporting Targets 
Ongoing 
Assessment 

Lesson 3 Readers Theater and the 
UDHR 

• I can recall relevant experiences or 
summaries. (W.5.8) 

• I can effectively engage in a discussion with 
my peers. (SL.5.1) 

• I can explain how a series of chapters, 
scenes, or stanzas fit together to create a 
larger literary text. (RL.5.5) 

• I can write an opinion piece. (W.5.1) 

• I can recall and summarize key articles of 
the UDHR and passages from Esperanza 
Rising and “American Heroes” from the 
previous learning.  

• I can participate in a discussion with my 
peers. 

• I can share my opinion about the 
effectiveness of the narrator dialogue. 

• Discussion groups 

• Making connections 
between UDHR and 
scripts 

• Narrator critique 

Lesson 4 Mid-Unit Assessment: 
Evaluating a Novel versus 
a Script 

• I can explain what a text says using quotes 
from the text. (RL.5.1) 

• I can make inferences using quotes from 
text. (RL.5.1) 

• I can determine the meaning of literal and 
figurative language (metaphors and similes) 
in text. (RL.5.4) 

• I can explain how a series of chapters, scenes 
or stanzas fit together to create a larger 
literary text. (RL.5.5) 

• I can describe how a narrator’s point of view 
influences the description of events. (RL.5.6) 

• I can compare and contrast stories in the 
same genre for approach to theme and topic. 
(RL.5.9) 

• I can identify and describe the 
similarities and differences between a 
novel and a script. 

• I can describe the connections between 
the UDHR and a script or a novel. 

• I can describe the author’s motivations 
for creating a script. 

• I can describe the role of a narrator in a 
script. 

• I can share my opinions about a novel 
and a script. 

• I can assess my understanding of the 
similarities and differences of a novel 
versus a script. 

• Mid-Unit Assessment: 
Evaluating a Novel 
versus a Script 
(RL.5.1, RL.5.4, 
RL.5.5, RL.5.6, and 
RL.5.9) 

• Self-Assessment 
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Lesson Lesson Title Long-Term Targets Supporting Targets 
Ongoing 
Assessment 

Lesson 5 Identifying Theme: 
Connecting Passages 
from Esperanza 
Rising to Human 
Rights  

• I can determine a theme based on details in the 
text. (RL.5.2) 

• I can summarize a literary text. (RL.5.2) 

• I can recall relevant experiences or summaries. 
(W.5.8) 

• I can document what I learn about a topic by 
sorting evidence into categories. (W.5.8) 

• I can recall and summarize key articles of 
the UDHR from previous learning.  

• I can recall and summarize key passages 
from Esperanza Rising from previous 
learning.  

• I can identify passages of Esperanza 
Rising that relate to specific articles of 
the UDHR.  

• I can justify my reasons for selecting 
specific passages from Esperanza Rising. 

• Categorization 

• Justification of UDHR 
connection to novel 

Lesson 6 Launching Readers 
Theater Groups: 
Identifying Passages 
from Esperanza 
Rising for Readers 
Theater that Connect 
to the UDHR 

• I can explain what a text says using quotes from 
the text. (RL.5.1) 

• I can make inferences using quotes from text. 
(RL.5.1) 

• I can effectively engage in a discussion with my 
peers. (SL.5.1) 

• I can ask questions so I’m clear about what is 
being discussed. (SL.5.1a) 

• I can explain what I understand about the topic 
being discussed. (SL.5.1b) 

• I can determine a theme based on details in the 
text. (RL.5.2) 

• I can explain how a series of chapters, scenes, or 
stanzas fit together to create a larger literary text. 
(RL.5.5) 

• I can choose a human rights article to 
focus on for my Readers Theater. 

• I can determine and list additional 
passages I may need in order to develop a 
script on a single theme. 

• I can engage in a discussion with my 
peers. 

• I can evaluate how well the passages I 
selected reflect the themes of the UDHR.    

• Justify list of 
additional passages 
(not identified in 
Lesson 5) from 
Esperanza Rising 
related to UDHR 
articles.  

• Evaluate passage 
selections based on 
provided criteria 

• Group discussion 
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Lesson Lesson Title Long-Term Targets Supporting Targets 
Ongoing 
Assessment 

Lesson 7 Drafting Individual Readers 
Theater Scripts for a Specific 
Scene: Narrowing Text for 
Our Readers Theater Scripts  

• I can determine a theme based on details 
in the text. (RL.5.2) 

• I can explain how a series of chapters, 
scenes, or stanzas fit together to create a 
larger literary text. (RL.5.5) 

• I can effectively engage in a discussion 
with my peers. (SL.5.1) 

• I can ask questions so I’m clear about 
what is being discussed. (SL.5.1a) 

• I can explain what I understand about the 
topic being discussed. (SL.5.1b) 

• I can narrow my text selection, related 
to a theme. 

• I can write an introduction to my 
script. 

• I can justify my selection of text. 

• Narrowed text selections 

• Exit ticket 

Lesson 8 Drafting Individual Readers 
Theater Scripts for a Specific 
Scene: Rephrasing, Narrator 
Introduction, and 
Identifying Characters 

• I can explain how a series of chapters, 
scenes, or stanzas fit together to create a 
larger literary text. (RL.5.5) 

• I can use the 6+1 traits to write narrative 
texts. (W.5.3) 

• I can introduce the narrator/characters of 
my narrative. (W.5.3a) 

• I can organize events in an order that 
makes sense in my narrative. (W.5.3b) 

• I can use dialogue and descriptions to 
show the actions, thoughts, and feelings 
of my characters. (W.5.3c) 

• With support from peers and adults, I can 
use a writing process to produce clear and 
coherent writing. (W.5.5) 

• I can write a draft of my script. 

• I can use peer feedback to make 
decisions about how to improve my 
script. 

• Students’ Readers 
Theater script drafts 

• Peer feedback 

• Exit ticket 
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Lesson Lesson Title Long-Term Targets Supporting Targets 
Ongoing 
Assessment 

Lesson 9 End of Unit Assessment: 
Individual Sections of 
Readers Theater Script 

• I can write narrative texts about real or 
imagined experiences or events. (W.5.3) 

• I can introduce the narrator/characters of 
my narrative. (W.5.3a) 

• I can organize events in an order that 
makes sense in my narrative. (W.5.3b) 

• I can use dialogue and descriptions to 
show the actions, thoughts, and feelings 
of my characters.(W.5.3c) 

• I can use transitional words, phrases, and 
clauses to show passage of time in a 
narrative text. (W.5.3d) 

• I can produce clear and coherent writing 
that is appropriate to task, purpose, and 
audience. (W.5.4) 

• I can choose evidence from literary or 
informational texts to support analysis, 
reflection and research. (W.5.9) 

• I can write a title for my script.  

• I can act out the title of my script so 
my peers can guess the title. 

• I can use narrative techniques to write 
a complete section of my group’s 
Readers Theater script. 

• End of Unit Assessment: 
On-demand Readers 
Theater scripts (W.5.3, 
W.5.4, and W.5.9) 

• Self-assessment 

Lesson 10 Our Group Readers Theater: 
Managing the Sequence of 
Events in our Group Script  

• I can write narrative texts. (W.5.3) 

• I can introduce the narrator/characters of 
my narrative. (W.5.3a) 

• I can organize events in an order that 
makes sense in my narrative. (W.5.3b) 

• I can use transitional words, phrases, and 
clauses to show passage of time in a 
narrative text. (W.5.3d) 

• With support from peers and adults, I can 
use a writing process to produce clear and 
coherent writing. (W.5.5) 

• I can make notes about how to revise 
my script, based on feedback. 

• I can work with a group to create a 
group script, with a logical sequence. 

• I can add appropriate transitional 
words and phrases to a script. 

• Note-catcher: Group 
Script Sequence 

• Readers Theater script 
draft with revisions and 
transitions 
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Lesson Lesson Title Long-Term Targets Supporting Targets 
Ongoing 
Assessment 

Lesson 11 Our Group Readers Theater: 
Revising Scripts, Conclusion, 
and First Rehearsal 

• I can use the 6+1 traits to write narrative 
texts. (W.5.3) 

• I can introduce the narrator/characters of 
my narrative. (W.5.3a) 

• I can organize events in an order that 
makes sense in my narrative. (W.5.3b) 

• I can use dialogue and descriptions to 
show the actions, thoughts, and feelings 
of my characters. (W.5.3c) 

• I can use transitional words, phrases, and 
clauses to show passage of time in a 
narrative text. (W.5.3d) 

• I can use sensory details to describe 
experiences and events precisely. 
(W.5.3e) 

• I can write a conclusion to my narrative. 
(W.5.3f) 

• I can adapt my speech for a variety of 
contexts and tasks, using formal English 
when appropriate. (SL.5.6) 

• I can collaborate with my group to 
revise our script. 

• I can work with my group to write a 
conclusion to our script that relates 
directly to our UDHR article. 

• I can choose visuals that contribute to 
my audience’s understanding of the 
characters, setting, problem, and/or 
mood of the play. 

• I can practice performing a script. 

• Readers Theater script 
revisions 

• Conclusion for group 
script 

• Selecting props for 
performance 

• Performance practice 
feedback 

Lesson 12 Performance Task: Readers 
Theater Second Rehearsal 
and Performance 

• I can adapt my speech for a variety of 
contexts and tasks, using formal English 
when appropriate. (SL.5.6) 

• I can recognize the differences between 
different types of narrative (poetry, 
drama, or other texts) and their 
connections to larger concepts such as 
culture and personal experiences. 
(W.5.11) 

• I can revise the conclusion of a script 
for a performance. 

• I can practice to refine my 
performance, based on feedback. 

• I can speak clearly and with 
expression for a performance. 

• I can perform my Readers Theater 
script for an audience. 

• Performance Task: 
Readers Theater Second 
Rehearsal and 
Performance 

• Self-assessment 
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Optional: Experts, Fieldwork, And Service 

• Experts: Invite playwrights, actors/actresses, stage/theater personnel to come talk with the class about their work, or to critique students’ script or rehearsal.  

• Fieldwork: Attend a theater performance, focusing on how the actors deliver their lines. 

• Service: Perform the Readers Theater scripts for a public audience, perhaps at an assisted living center. 

Optional: Extensions 

• Students may organize a public performance of their Readers Theater scripts.  

• For all students independently proficient with technology, consider allowing students to create the following, for use during the final performance: a PowerPoint, 
Impress, or Prezi document incorporating script passages and imagery; or a sound-effects track for background or transitions between scenes.  

• Students interested or independently proficient in the arts may consider enlarging script passages and creating accompanying illustrations; creating a “playbill” for 
their performance; creating a radio or print advertisement about their play; writing a short song or poem to conclude the play; designing or determining costumes (as 
part of props); or choreographing/“staging” actors for the performance. 
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Unit 3 builds students’ knowledge about the genre of Readers Theater. Students 

will write and perform Readers Theater scenes from Esperanza Rising, which is set 
during the Depression, with scenes in both the United States and Mexico. The list 
below contains works with a range of Lexile text measures on this topic, including 
other engaging Readers Theater scripts as well as poetry related to human rights 
issues. This provides appropriate independent reading for each student to help 
build content knowledge.  

It is imperative that students read a high volume of texts at their reading level to 
continue to build the academic vocabulary and fluency that the CCLS demands. 

Where possible, works in languages other than English are also provided. Texts 
are categorized into three Lexile ranges that correspond to Common Core Bands: 
below-grade band, within band, and above-grade band. Note, however, that Lexile 
measures are just one indicator of text complexity, and teachers must use their 
professional judgment and consider qualitative factors as well. For more 
information, see Appendix 1 of the Common Core State Standards. 

 
 

Common Core Band Level Text Difficulty Ranges: 
(As provided in the NYSED Passage Selection Guidelines for Assessing CCSS ELA) 

• Grades 2–3: 420–820L 
• Grades 4–5: 740–1010L 
• Grades 6-8: 925-1185L 

 

Title Author And Illustrator Text Type Lexile Measure 

Lexile text measures band level (below 740L) 

Climbing Out of the Great Depression Sean Price (author) Informational text 620 

Ida Early Comes over the Mountain Robert Burch (author) Literature 720 

Lexile text measures band level (740 - 1010L) 

Giant Steps to Change the World 
Spike Lee and Tonya Lewis Lee (authors), Sean 

Qualls (illustrator) 
Informational text 870 

Dancing Home Alma Flor Ada and Gabriel M. Zubizarreta (authors) Literature 960 

Words to My Life’s Songs 
Ashley Bryan (author/illustrator), Bill McGuinness 

(photographer) 
Literature 970 

 
 
1 Lexile® is a trademark of MetaMetrics, Inc., and is registered in the United States and abroad. Copyright © 2012 MetaMetrics. 
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Title Author And Illustrator Text Type Lexile Measure 

Lexile text measures above band level (over 1010L) 

César: ¡Sí, se puede!/Yes, We Can! 
Carmen T. Bernier-Grand  

(author), David Diaz (illustrator) Poetry Not provided 

Elegy on the Death of César Chávez 
Rudolfo Anaya (author),  

Gaspar Enriquez (illustrator) Poetry Not provided 

If You Could Wear My Sneakers! Sheree Firch (author),  
Darcia Labrosse (illustrator) 

Poetry Not provided 

Hour of Freedom:  
American History in Poetry 

Milton Meltzer (compiler), 
Marc Nadel (illustrator) 

Poetry Not provided 

Poetry for Young People: Maya Angelou Edwin Graves Wilson, Ph.D. (editor), Jerome 
Lagarrigue (illustrator) 

Poetry Not provided 

Out of the Dust Karen Hesse (author) Prose Not provided 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can use a variety of sources to develop an understanding of a topic. (RI.5.9) 
I can write or speak about a topic using information from a variety of sources. (RI.5.9) 
I can adapt my speech for a variety of contexts and tasks, using formal English when appropriate. (SL.5.6) 
I can recognize the differences between different types of narratives (poetry, drama, or other texts) and their connections to larger concepts such as culture and personal 
experiences. (W.5.11) 

Supporting Learning Targets Ongoing Assessment 

• I can define Readers Theater. 

• I can identify the purpose of Readers Theater. 

• I can participate in a Readers Theater. 

• I can identify how a Readers Theater script differs from a novel. 

• Anchor chart: Readers Theater Definition and Purpose  

• Participation in a Readers Theater  

 

Agenda Teaching Notes 

1. Opening 
A. Review Learning Targets and Vocabulary (5 minutes) 
B. Engaging the Reader: I Notice/I Wonder Anchor Chart 

(10 minutes) 
2. Work Time 

A. Defining Readers Theater by Reading Informational 
Texts (15 minutes) 

B. Participating in a Readers Theater: “American Heroes” 
(25 minutes) 

3. Closing and Assessment  
A. Revisit the Readers Theater:  I Notice/I Wonder 

Anchor Chart (5 minutes) 
4. Homework 

• Remember, students have spent all of Unit 2 reading Esperanza Rising: “first draft reading” of all 
chapters for homework and more careful study of specific passages from each chapter during class. 
Thus, Unit 3 is the third read of Esperanza Rising, offering struggling readers an additional 
opportunity to work with this complex text to further support comprehension of the material. This 
also provides students an opportunity to go deeper with their analysis in the more creative form of 
Readers Theater. 

• In advance: Read about Readers Theater, what it is and how it is done. 

• Read through the Readers Theater scripts, “American Heroes” 1–4. 

• Review: Think-Pair-Share protocol (see Appendix 1). 

• Review: I Notice/I Wonder anchor chart (see Appendix 2). 

• Consider creating an Interactive Word Wall to use throughout this unit (see Appendix 1). 
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Lesson Vocabulary Materials 

define, purpose, narrative, Readers 
Theater, script, novel, participate, 
role 

• What is Readers Theater? (and How Do You Really Spell It?) (one per student) 

• Readers Theater definitions (one per student) 

• Readers Theater rubric (one per student) 

• “American Heroes” Scripts 1–4 (one per student) 

• Highlighters (4 different colors) 

• Anchor chart: Human Rights Challenges in Esperanza Rising (begun in Unit 2, Lesson 3) 

• I Notice/I Wonder anchor chart (new; teacher-created)  

 

Opening Meeting Students’ Needs 

A. Reviewing Learning Targets and Vocabulary (5 minutes)  

• Discuss the learning targets with students and clarify any vocabulary, as needed. Focus on the word purpose: the reason for 
doing something. Invite students to think about the many ways they have thought about purpose throughout this module (e.g., 
the “purpose” of the UDHR: why it was written; the “purpose” of specific language the author chose in Esperanza Rising). 

• Ask students to consider what question word goes most closely with thinking about purpose. Listen for students to focus on the 
word “why.” Tell students that throughout Unit 3, they will be thinking about why authors make the choices they do to engage 
their readers/listeners.  

• ELLs may be unfamiliar with 
academic vocabulary words 
(e.g. design, participate, 
identify. Clarify vocabulary 
with students as needed. 
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Opening Meeting Students’ Needs 

B. Engaging the Reader: I Notice/I Wonder Anchor Chart (10 minutes) 

• Ask students to think about connections they have made between the novel Esperanza Rising and the UDHR (refer 
them back to the anchor chart Human Rights Challenges in Esperanza Rising, from Unit 2). Have students 
Think-Pair-Share their connections. Invite several students to share aloud the connections their partner made.  

• Tell students: “You know the novel Esperanza Rising is a narrative. Reading narratives helps us understand the human 
experience. Often the themes of novels relate to issues in the real world. We have been connecting the themes in 
Esperanza Rising to the ideas found in the UDHR, an informational text. 

• “In this unit, we will keep making connections to themes related to human rights. But we are going to learn about 
another type of narrative, called a script. A script is used when actors and actresses perform a play, movie, or radio 
show. I am going to show you some scripts, and we are going to read about them. By the end of the day, you will be clear 
about what a script is, and how it is different from a novel. And we will start thinking about why an author would choose 
one instead of the other. 

• “We will be reading narrative scripts over the next few days, and eventually you will be working in groups to write your 
own scripts about scenes from Esperanza Rising that relate to specific articles in the UDHR.” 

• Post the I Notice/I Wonder anchor chart and display a copy of one of the “American Heroes” scripts. Allow 
students a moment to read through the script quickly, then turn and talk with a partner about what they “notice” about 
the script (e.g., character names, a narrator, etc.). Have students share out and record their ideas in the I Notice column 
of the chart. Next ask students what they “wonder” about this script, and record responses in the I Wonder column of the 
chart. Keep this chart posted for student reference throughout Unit 3. 
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Work Time Meeting Students’ Needs 

A. Defining Readers Theater by Reading Informational Texts (15 minutes) 

• Tell students: “You just got to look quickly at the narrative script called ‘American Heroes.’ Later today, we will actually 
get to participate in a Readers Theater using this script. First, you will need to understand what Readers Theater is.” 
Invite them to think about and share with a partner what they predict the definition will include. 

• Distribute and display the page titled What Is Readers Theater? (and How Do You Really Spell It?) Say: “Let’s read the 
following definition together.” Read through this definition line by line, aloud, for students. Pause at the end of each 
sentence to clarify difficult vocabulary (e.g., minimal, framework, dramatic, suggestive, partial, neutral, uniform, 
memorization, etc.).  

• Ask students to Think-Pair-Share to add to the I Notice/I Wonder anchor chart. When possible, affirm how much they 
had already figured out just by looking at an example of a script themselves. 

• Next, distribute and display the Readers Theater Definitions sheet. Read each definition aloud (as time permits), 
pausing after each to clarify any vocabulary. Then ask students to think and then talk with a partner, restating the 
definition in their own words.  

• Once finished reading several, or all, of the definitions, return students’ attention to the I Notice/I Wonder anchor chart 
and have several students share any additional “notices” and/or “wonders” they have about Readers Theater, based on 
the definitions they just read. 

• Listen for students to make comments about the main aspects of a script. 

* It includes the list of characters. 

* It shows what words each person is supposed to say. 

* It gives other instructions. 

• Visuals can help ELLs and other 
students comprehend questions and 
discussions. Chart main points in 
answers and post all questions asked to 
students. 

• Consider partnering an ELL with a 
student who speaks the same L1 when 
discussion of complex content is 
required. This can let students have 
more meaningful discussions and clarify 
points in their L1.  
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Work Time  Meeting Students’ Needs 

B. Participating in a Readers Theater: “American Heroes” (25 minutes) 

• Tell students that today they are just going to try Readers Theater a bit. The goal today is just to give them a feel for how to read 
the script, how speaking roles alternate, etc. Be sure students know that this is not in any way supposed to be a polished 
performance, and that they are not being evaluated on their speaking or acting skills. They are just getting their feet wet.  

• Display the Readers Theater rubric. Read and discuss the expectations for students’ delivery, cooperation with the group, and 
on-task participation. Clarify any terms as necessary.  

• Divide students into groups of four and distribute one of the “American Heroes” scripts to each group (scripts 1–4), along with 
four different colored highlighters. 

• Prepare: Assign each student in the group a role (or allow students 1 minute to decide which role each student will perform), 
and have each student highlight (in a different color) the lines for which each is responsible. 

• Practice: Allow students several minutes to practice their scripts, reminding them to pay attention to when it is each student’s 
turn to speak and to refer to the Readers Theater rubric for expectations. 

• Perform: Remind students that the purpose of today’s lesson is just to get a “feel” for Readers Theater. Ask for groups that are 
willing to perform their script for the class.  

• As time allows, ask students in the audience to offer brief feedback to the performers, based on elements of the rubric. 

• For any students who may be shy 
about performing, help them 
identify shorter passages to read; 
have them focus on “acting out” 
the line (with facial expression 
and movement) while another 
student reads the line; allow time 
for the student to read through 
his/her line several times until 
comfortable reading the line 
aloud. 
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Closing and Assessment Meeting Students’ Needs 

A. Revisit the Readers Theater: I Notice/I Wonder Anchor Chart (5 minutes) 

• Bring students back together in a whole group. Ask students:  

* “Now that you have participated in a Readers Theater, what would you like to add to the I Notice side of our 
anchor chart?” 

* “Can we cross out any of the I Wonder statements, because we have answers to those questions?” 

* “What needs to be added to the I Wonder column of the anchor chart?”  

• Leave this anchor chart posted for student reference throughout this unit. 

• For students needing additional supports 
producing language, consider offering a 
sentence frame, sentence starter, or cloze 
sentence to provide the structure 
required. 

Homework Meeting Students’ Needs 

• Explain Readers Theater to someone at home. Tell that person what you will be doing in class during this unit. 
Invite him or her to see you perform in two weeks!  

 
Note: For Lesson 2, read through the “Esperanza Rising” Readers Theater script, then break it into smaller 
scripts by choosing sections 3-4 pages long, with 4-5 roles per section. Logical breaks are typically with 
Narrator lines, change in setting, or change in time. The downloadable PDF of the script is available at 
http://pammunozryan.com/, located by clicking on the “Resources” tab. 
 
Note: Also read and familiarize yourself with the full description of the performance task students will need 
to perform at the end of this unit in order to support students’ work toward the goal of writing and 
performing their own Readers Theater scripts. 

• For students who may need help 
explaining the Readers Theater and 
invitation orally to someone at home, 
provide a written note for the student to 
give to his or her guest. 
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Readers Theater is really basic theater. The goal is to support reading and performing literature. There are many styles of 
Readers Theater. Here are some basic features of Readers Theater:  
 

• There is a narrator to help frame the dramatic presentation. 
• No full stage sets. If used at all, sets are simple. 
• No full costumes. If used at all, costumes just suggest the feel of the characters or the costumes are really 
basic or all the same.  
• No full memorization. Scripts are used openly in performance. 

 
Readers Theater was developed as an easy and good way to present literature in dramatic form. Most scripts are adapted from 
literature.
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“Readers Theater is a rehearsed group presentation of a script that is read aloud rather than memorized.” (Flynn, 
2004) 

“Readers Theater is an interpretive activity in which children practice and perform for others a scripted reading.” 
(Rinehart, 1999) 

“Readers Theater is dramatic oral expression that focuses on reading aloud rather than memorization.” (O’Neill, 2001) 

“Readers Theater is an interpretive reading activity in which readers use their voices to bring characters to life.” 
(Martinez, Roser, and Strecker, 1999)  

“The goal of Readers Theater is to read a script in which the story theme and character development are conveyed to the 
audience through intonation, inflection, and fluency.” (McAndrews, 2004) 
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Notices Wonders 
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Individual Scores 1–Needs 
Improvement 

2–Fair 3–Good 4–Excellent 

Delivery Student had difficulty 
reading the script and 
consistently did not 
use expression, eye 
contact, or props 
appropriately 

Student read the script 
but had little 
expression, 
few gestures, little eye 
contact, or 
did not use props 
appropriately 

Student read the 
script with some 
expression, gestures, 
eye contact, and use 
of props 

Student read the 
script with 
confidence and 
expression, made 
gestures and good 
eye contact, and used 
props to add to the 
performance 

Cooperation with 
group 

Student did not work 
cooperatively together 
with group and could 
not agree on what to 
do. Student did not 
share responsibilities 
or ideas and wasted 
time 

Student worked 
cooperatively with 
group in some aspects 
of the project but 
sometimes could not 
agree on what to do 
and wasted time 

Student worked 
cooperatively with 
group in most 
aspects of the project 
and shared most 
responsibilities and 
ideas 

Student worked 
cooperatively with 
the group in all 
aspects of the project 
and shared all 
responsibilities and 
ideas well 

 
 
 
Group Members:  
 
 

Group Scores 1–Needs 
Improvement 

2–Fair 3–Good 4–Excellent 

On-task 
participation 

Low level of active 
participation from 
majority of group 
members 

Moderate level of on-
task work or few of the 
group members 
actively participating 

Majority of group 
members on-task 
and actively 
participating 

High level of active, 
on-task participation 
from all group 
members 
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Script 1 - Cast: 
Narrator 

Paul Revere 
Frederick Douglass 
Susan B. Anthony 

 
Narrator: Today, you will be introduced to three American heroes. Their stories begin at different times in history and in 
different places; however, you are learning about them because they have made important contributions to our country. I will let 
them introduce themselves to you. 
 
Paul Revere: Hi, my name is Paul Revere. It is a French name, because my parents were born in France. My father came to 
North America in 1715 when he was thirteen years old. He settled in Boston. He was a silversmith.  
 
Frederick Douglass: Good day, my name is Frederick Douglass. I was born in Maryland in February of 1818. Unlike Paul 
Revere, I was born into slavery, but I managed to gain my freedom by boarding a train to New York.  
 
Susan B. Anthony: Hello, my name is Susan B. Anthony, and I was born in Massachusetts on February 15, 1820, two years 
after Frederick Douglass. Douglass and I actually knew each other. We were both fighting for the same cause. We wanted 
freedom for all people. I grew up during a time when women had very few rights. 
 
 
Source: Google search result for “readers theater scripts human rights” to link titled: (doc) “Readers Theater Script: American 
Heroes” (last accessed July 27, 2012). 
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Script 2 - Cast: 
Narrator 

Paul Revere 
Frederick Douglass 
Susan B. Anthony 

 
Narrator: Listen as these three American heroes tell how they impacted our history and expanded our rights and freedoms. 
 
Paul Revere: Well, when I grew up, America was not the same as we know it today. There were only thirteen colonies, and we 
were ruled by the British. We did not have 50 states like we do now.  
 
Frederick Douglass: And, when I was born, America was no longer ruled by the British, but things were still pretty bad. As I 
said before, I was born into slavery. It was illegal for slaves like me to learn how to read, but I didn’t let that stop me. My first 
teacher was Sophia Auld. She was kind to me. 
 
Susan B. Anthony: Well, although I was not a slave, I did not like the way some people were treated, especially women. They 
did not have the right to vote, to own property, or to get good jobs. So, I decided take a stand against the mistreatment of women.  
 
Paul Revere: All of us had something we wanted to fight for. I decided that I was going to fight against the British for our 
independence. I learn a lot from the men and women who came to our silversmith shop. I heard stories about the complaints the 
colonists had against the British government, so, I joined a group called the Sons of Liberty.  
 
Frederick Douglass: And I hated being enslaved, so I dressed up as a sailor and got aboard a train headed north. I was afraid I 
would be caught, but I got lucky and was able to make it to New York.  
 
Susan B. Anthony: Well, I became a principal of an all-girls school, but I wanted to do more than that. I wanted to work for 
justice and fairness for all the people who were being treated badly.  
 
 
Source: Google search for “readers theater scripts human rights” result to link titled: (doc) “Readers Theater Script: American 
Heroes” (last accessed July 27, 2012).
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Script 3 - Cast: 
Narrator 

Paul Revere 
Frederick Douglass 
Susan B. Anthony 

 
Narrator: So, what were some of the things that made you guys famous? 
 
Paul Revere: Ah, well, let me see. I know you have heard about the famous Boston Tea Party, right? Anyway, this was when the 
colonists decided that they were going to protest the taxes that the British were making them pay. You know what they did? They 
dumped all the British tea into the Boston Harbor.  
 
Frederick Douglass: Oh boy, I bet that made them angry! But what I did was even more interesting. I gave hundreds of 
speeches on the evils of slavery. I also became part of the Underground Railroad that helped other slaves escape to freedom. I 
was a famous abolitionist. That just means someone who wanted to get rid of slavery. 
 
Susan B. Anthony: You were both very courageous! However, my good friend Elizabeth Stanton and I formed the first political 
group for women, called The Women’s National Loyal League. We also organized the National Woman Suffrage Association. 
Suffrage means the right to vote.  
 
 
 
Source: Google search for “readers theater scripts human rights” result to link titled: (doc) “Readers Theater Script: American 
Heroes” (last accessed July 27, 2012).
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Script 4 - Cast: 
Narrator 

Paul Revere 
Frederick Douglass 
Susan B. Anthony 

 
Narrator: That is all wonderful, but what else did you do? 
 
Paul Revere: Well, I became famous for the midnight ride that I took from Boston to the towns of Lexington and Concord, 
Massachusetts. I had to warn the Patriot Militia that the British soldiers were coming. I was riding with William Dawes and 
Samuel Prescott. The battle at Lexington was the first battle of the American Revolution. When the war ended in 1783, the 
thirteen colonies had gained independence. We became the United States of America. 
 
Frederick Douglass: I started a newspaper called the North Star, and I worked with Susan B. Anthony and many others to 
end slavery and get more rights for women. President Lincoln and I became friends, because he was against slavery as well.  
 
Susan B. Anthony: Well, I am proud to say that I was arrested for voting. And, because of my diligence, by 1920, the law was 
changed to allow women in every state to vote. So, every time you cast a vote, think of me!  
 
Frederick Douglass: Hey, hey, don’t forget, I am the first African American to get my picture on a postage stamp! 
 
Paul and Susan: Way to go, Frederick! 
 
Narrator: Well, you are all famous! Thank you so very much for the contributions you have made to our American history. 
Because of your diligence and courage, you have made us proud. 
 
 
Source: Google search for “readers theater scripts human rights” result to link titled: (doc) “Readers Theater Script: American 
Heroes” (last accessed July 27, 2012).  
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can adapt my speech for a variety of contexts and tasks, using formal English when appropriate. (SL.5.6) 
I can effectively engage in a discussion with my peers. (SL.5.1) 
I can explain how a series of chapters, scenes, or stanzas fit together to create a larger literary text. (RL.5.5) 
I can recognize the differences between different types of narrative (poetry, drama, and other texts) and their connections to larger concepts such as culture and personal 
experiences. (W.5.11) 

Supporting Learning Targets Ongoing Assessment 

• I can participate in a Readers Theater based on Esperanza Rising. 

• I can participate in a discussion with my peers. 

• I can compare and contrast a novel and a script. 

• I can share my opinion about different types of narratives. 

• Participation in a Readers Theater 

• Readers Theater rubric 

 

Agenda Teaching Notes 

1. Opening 
A. Reviewing Learning Targets and Readers Theater 

Rubric (5 minutes) 
2. Work Time   

A. Readers Theater: Pam Muñoz Ryan’s script for 
“Esperanza Rising”  
(35 minutes) 

B. Read-aloud: Selections from the Novel Esperanza 
Rising (10 minutes) 

C. Discussion: Comparing and Contrasting the Script 
and the Novel (5 minutes) 

3. Closing and Assessment 
A. Exit Ticket (5 minutes) 

4. Homework 

• Remember, students have spent all of Unit 2 reading Esperanza Rising: “first draft reading” of all 
chapters for homework, and more careful study of specific passages from each chapter during class. 
Thus, Unit 3 is the third read of Esperanza Rising, offering struggling readers an additional opportunity 
to work with this complex text to further comprehension of the material. This also provides students an 
opportunity to go deeper with their analysis in the more creative form of Readers Theater. 

• In advance: Read through the entire “Esperanza Rising” Readers Theater script and identify any 
vocabulary you believe students may not know; add these words to the Interactive Word Wall started in 
Lesson 1 (or use other vocabulary routines you already have in place) and post for student reference.  

• Divide the script into sections for separate student groups to use by choosing sections 3 to 4 pages long, 
with 4 to 5 roles per section. Logical breaks are typically with Narrator lines, change in setting, or change 
in time. 

• Note that the small groups are just for this lesson. Later in the unit, students will form new groups in 
order to collaborate across multiple days as they actually write, rehearse, and perform their own script. 

 
 

5-A-1443



 

 

GRADE 5: MODULE 1: UNIT 3: LESSON 2 
Narratives as Theater: 

Esperanza Rising, from Novel to Script 
 

 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. NYS Common Core ELA Curriculum  •  G5:M1:U3:L2  •  July 2013  •  2 
 

 

Lesson Vocabulary Materials 

Readers Theater, similarities, 
differences, novel, script, opinion, 
narrative, discuss, peers (additional 
vocabulary may be identified in 
“Esperanza Rising” Readers Theater 
script) 

• Readers Theater rubric (from Lesson 1) 

• “Esperanza Rising” Readers Theater scripts (one for each group) 

• Highlighters (5 different colors for each group) 

• Passages from the novel Esperanza Rising (one for display) 

• Note cards (one per student) 

• I Notice/I Wonder anchor chart (from Lesson 1) 

• Esperanza Rising (book; one per student) 

• Document camera 

 

Opening Meeting Students’ Needs 

A. Reviewing Learning Targets and Readers Theater Rubric (5 minutes)  

• Review the learning targets with students and clarify any vocabulary as needed. Ask students to restate the targets in their own 
words.  

• Display the Readers Theater rubric and review (from Lesson 1); briefly remind students of the process they will need to 
follow with their group members during the Readers Theater “prepare” time (identify individual roles and highlight each role 
in a different color). 

• Some students may be 
unfamiliar with academic 
vocabulary words. Clarify 
vocabulary with students as 
needed. 
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Work Time Meeting Students’ Needs 

A. Readers Theater: Pam Muñoz Ryan’s script for “Esperanza Rising” (35 minutes) 

• Place students into groups of five (if some consist of fewer than five, help group members determine who will be 
responsible for which additional lines).  

• Distribute one of the “Esperanza Rising” Readers Theater Scripts to each group, as well as five different colored 
highlighters. Have students do the following steps (consider posting these steps where all students can see).  

* Prepare (5 minutes): Determine which role each group member will be responsible for. Have each student in 
the group highlight her/his lines using the highlighter color each chose. 

* Practice (15 minutes): Allow students several minutes to practice their lines with group members, reminding 
students to refer to the Readers Theater rubric for expectations. Move throughout the room to offer support to 
students, as needed. 

* Perform (15 minutes): Allow each group to perform their script, and allow the audience to offer feedback, based 
on the rubric, as time allows. 

• ELL language acquisition is facilitated 
by interacting with native speakers of 
English who provide models of 
language.  

B. Read Aloud: Selections from the Novel Esperanza Rising (10 minutes) 
• Keep students in their groups and distribute student copies of the novel Esperanza Rising. Display the page 

Passages from the Novel Esperanza Rising for the class on the document camera, and have students read 2 to 
3 of the recommended selections. 

• Say to students: “Now you are going to read aloud passages from the novel Esperanza Rising. As you read aloud and 
listen to your group members read aloud, think about how the novel sounds similar to and different from the Readers 
Theater scripts you just performed.”  

• Allow students to read the passage silently, then to take turns reading aloud with their group members. Move 
throughout the room to offer support as needed. 

• Consider providing smaller chunks of 
text (sometimes just a few sentences) for 
ELLs. Teachers can check in on 
students’ thinking as they write or speak 
about their text. 

C. Discussion: Comparing and Contrasting the Script and the Novel (5 minutes) 
• Ask class members to remain in their small groups. Give them 1 to 2 minutes to think on their own about how the script 

of “Esperanza Rising” was the same and how it was different from the novel when read aloud.  

• Display the I Notice/I Wonder anchor chart from Lesson 1. Ask students to share with their group members their 
ideas about the similarities and differences of the script to the novel. Invite students to suggest ideas that should be 
added to the I Notice or the I Wonder columns of the anchor chart. 

• Remind them that they will continue to think about these questions in future lessons.  

 

 

5-A-1445



 

 

GRADE 5: MODULE 1: UNIT 3: LESSON 2 
Narratives as Theater: 

Esperanza Rising, from Novel to Script 
 

 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. NYS Common Core ELA Curriculum  •  G5:M1:U3:L2  •  July 2013  •  4 
 

 

Closing and Assessment Meeting Students’ Needs 

A. Exit Ticket (5 minutes) 

• Give each student a note card to write a response to the question: “Which narrative format do you like 
better, a novel or a script, and why?” Collect. 

• Consider providing extra time for tasks and answering 
questions in class discussions. Some students need more 
time to process and translate information.  

Homework Meeting Students’ Needs 

• Tell someone at home more about Readers Theater. How is it the same as reading a novel? How is it 
different? Which type of narrative do you like more? Why?  

• For students needing additional supports producing 
language, consider offering a sentence frame, sentence 
starter, or cloze sentence to provide the structure required. 
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Read pages 23–26 (where the passage ends with a ~ symbol) 
 
Read pages 26–28 (beginning with the ~ symbol on p. 26, ending with the ~ symbol on p. 28) 
 
Read pages 28–33 (beginning with the ~ symbol on p. 28, ending with the ~ symbol at the bottom of p. 33) 
 
Read pages 39–42 (beginning of page 39 through the end of page 42) 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can recall relevant experiences or summaries. (W.5.8) 
I can effectively engage in a discussion with my peers. (SL.5.1)  
I can write an opinion piece. (W.5.1) 

Supporting Learning Targets Ongoing Assessment 

• I can summarize key articles of the UDHR, and passages from “Esperanza Rising” and “American 
Heroes” from previous learning. 

• I can participate in a discussion with my peers. 

• I can share my opinion about the effectiveness of the narrator dialogue. 

• Making connections between UDHR and scripts 

• Narrator discussion questions 

 

Agenda Teaching Notes 

1. Opening 
A. Reviewing Learning Targets (5 minutes) 

2. Work Time   
A. Connecting the UDHR to the Themes in Readers 

Theater Scripts (25 minutes)   
B. The Role of Narration in Readers Theater (15 

minutes) 
3. Closing and Assessment 

A. Critique of the Narration in “Esperanza Rising” 
and “American Heroes” Readers Theater Scripts 
(15 minutes) 

4. Homework 

• Remember, students have spent all of Unit 2 reading Esperanza Rising: “first draft reading” of all 
chapters for homework, and more careful study of specific passages from each chapter during class. 
Thus, Unit 3 is the third read of Esperanza Rising, offering struggling readers an additional opportunity 
to work with this complex text to further comprehension of the material. This also provides students an 
opportunity to go deeper with their analysis in the more creative form of Readers Theater. 

• Review: Annotating Text and Praise-Question-Suggestion protocols (Appendix 1) 
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Lesson Vocabulary Materials 

recall, summarize, UDHR, 
participate, discuss, narrator, 
opinion, dialogue, effective, key 
(articles) 

• UDHR note-catcher (from Unit 1) 

• “American Heroes” Scripts 1–4 (from Lesson 1) 

• Readers Theater: “Esperanza Rising” scripts (from Lesson 2) 

• Anchor chart: Human Rights Challenges in Esperanza Rising (from Unit 2) 

• Narrator Discussion Questions (one per student) 

 

Opening Meeting Students’ Needs 

A. Reviewing Learning Targets (5 minutes)  

• Discuss the learning targets with students and clarify any terms as needed. Ask students to restate the targets in their own 
words. 

• All students developing 
academic language will 
benefit from direct instruction 
of academic vocabulary. 
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Work Time Meeting Students’ Needs 

A. Connecting the UDHR to the Themes in Readers Theater Scripts (25 minutes) 

• Set purpose for students for this lesson, which requires them to again revisit the UDHR they worked with in Units 1 and 
2 (refer students to the anchor chart Human Rights Challenges in Esperanza Rising, from Unit 2). “Today we are going 
to review the UDHR themes we have been studying in this module, in order to help us make connections between the 
UDHR themes and the narrative Readers Theater scripts we have been reading. Discussing these connections will help 
prepare you for later in the unit, when you will need to write your own Readers Theater script based on one UDHR 
theme and passages from the novel Esperanza Rising.” 

• Place students into groups of four or five. Ask students to take out the UDHR note-catcher (from Unit 1), in which they 
summarized 10 articles from the UDHR and drew sketches about what it would look like for the “promise” of each 
article to be “kept” or “broken” (see Unit 1, Lesson 1).  

• Give students several minutes to review their UDHR summaries silently, then to discuss with peers in groups, making 
sure all students are comfortable with their understanding of the UDHR themes discussed in Units 1 and 2. Offer 
clarification as necessary.  

• Distribute one of the “American Heroes” scripts (1–4) and one of the Readers Theater: “Esperanza Rising” scripts to 
each group member (each member will need to have the same script). Review the Annotating Text protocol with 
students.  

• Display one of the scripts and briefly model how to annotate their scripts, saying: “Now you are going to locate the 
connections between the UDHR themes we have studied and the Readers Theater scripts titled ‘American Heroes’ and 
‘Esperanza Rising.’”  

• Read aloud the first line of the script: “LAWYER: Ramona, your husband, Sixto Ortega, left this house and all of its 
contents to you and your daughter. You will also receive the yearly income from the grapes. As you know, it is not 
customary to leave land to women and since Luis is his brother, Sixto left the land to him,” and underline the last 
sentence.  

* Think aloud: “I underlined this sentence because I think this is a good example of the UDHR Article 17, 
‘…everyone has the right to own property…’; now I am going to make a note next to this sentence by writing ‘UDHR 17’ 
and explain briefly why I think this sentence is an example of that article by writing, ‘Mama can’t own property because 
she is a woman.’” 

• Consider partnering an ELL with a 
student who speaks the same L1 when 
discussion of complex content is 
required. This can let students have 
more meaningful discussions and 
clarify points in their L1.  

• Consider providing smaller chunks of 
text (sometimes just a few sentences) 
for ELLs. Teachers can check in on 
students’ thinking as they write or 
speak about their text. 
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Work Time (continued) Meeting Students’ Needs 

• Ask students to think and then talk: “Do you agree or disagree with my connection? Why or why not?” Allow students to 
share their ideas. Check that students understand the task; do one more model with the “American Heroes” script, if needed.  

• Ask students to take 10 minutes on their own to identify connections between the scripts and the UDHR. Encourage them to 
make at least 1 or 2 connections per script. Move throughout the room to support students as necessary.  

• Ask students to talk as a group about the connections they noticed.  

• In the last several minutes, allow students to share the connections and annotations they made.  

 

B. The Role of Narration in Readers Theater (15 minutes) 

• Have students remain in their groups. Ask them to highlight all narrator lines in each script.  

• Display the Narrator Discussion Questions sheet where all students can see it, and distribute a copy to each student in 
the group. Read each question aloud, pausing to clarify terms as needed. Students will discuss each question with their 
group members and then write a response on their own sheets. Move throughout the room to offer support as needed.  

• If time permits, ask students to share out their answers.  

• For students needing additional 
supports, consider offering a 
sentence frame, sentence starter, or 
cloze sentence to provide the 
structure required.  
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Closing and Assessment Meeting Students’ Needs 

A. Critique of the Narration in “Esperanza Rising” and “American Heroes” Readers 
Theater Scripts (15 minutes) 

• Collect students’ Narrator Discussion Questions sheet as an ongoing assessment to gauge how well 
students are able to connect the UDHR articles to the scripts. 

• Have students come together in a whole group and review the Praise-Question-Suggest protocol with 
students. Tell them they are going to critique the narrator lines of the scripts for “American Heroes” 
and “Esperanza Rising.”  

• Tell students you would like them to evaluate both scripts based on the following criteria. Make sure 
these are visible to all students:  

* The narrator’s scene introduction is clearly connected to the dialogue in the scene. 

* The narrator makes a strong connection between the scene and one of the UDHR articles. 

• Ask students to write their comments directly on the scripts they have at their tables. 

• Have each student work independently to write:  

* one Praise,  

* one Question, and  

* one Suggest for each script.  

• As time allows, have students share their ideas, then collect their annotated scripts.  

• Provide anchor charts for processes such as “How to 
Praise-Question-Suggest” This would include question 
words with nonlinguistic representations and a question 
frame. 

Homework Meeting Students’ Needs 

• None  
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Respond to the following questions about the lines of narration in each script 

(“American Heroes” and “Esperanza Rising”) 
 

In the “Esperanza Rising” script, how does the narrator 
give the audience ideas about what will happen in each 
scene? Support your answer with evidence from the 
scripts. 

Write 1-2 examples from the “Esperanza Rising” script in 
which the narrator makes a connection to the UDHR. 
Name the specific UDHR article the narrator is 
referencing. Explain why you think each of these lines of 
narration is connected to the UDHR. 
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Respond to the following questions about the lines of narration in each script 

(“American Heroes” and “Esperanza Rising”) 
 

In the “American Heroes” script, how does the narrator give 
the audience ideas about what will happen in each scene? 
Support your answer with evidence from the scripts. 

Write 1-2 examples from the “American Heroes” script in 
which the narrator makes a connection to the UDHR. Name 
the specific UDHR article the narrator is referencing. 
Explain why you think each of these lines of narration is 
connected to the UDHR. 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can explain what a text says using quotes from the text. (RL.5.1) 
I can make inferences using quotes from text. (RL.5.1) 
I can determine the meaning of literal and figurative language (metaphors and similes) in text. (RL.5.4) 
I can explain how a series of chapters, scenes or stanzas fit together to create a larger literary text. (RL.5.5) 
I can describe how a narrator’s point of view influences the description of events. (RL.5.6) 
I can compare and contrast stories in the same genre for approach to theme and topic. (RL.5.9) 

Supporting Learning Targets Ongoing Assessment 

• I can describe the similarities and differences between a novel and a script. 

• I can describe the connections between the UDHR and a script or a novel. 

• I can describe the author’s motivations for creating a script. 

• I can describe the role of a narrator in a script. 

• I can share my opinions about a novel and a script. 

• Mid-Unit Assessment: Evaluating a Novel versus a 
Script 

• Self-assessment 

 

Agenda Teaching Notes 

1. Opening  
A. Reviewing Learning Targets (5 minutes) 
B. Academic Vocabulary Clarification (10 minutes) 

2. Work Time 
A. Mid-Unit Assessment (40 minutes) 

3. Closing and Assessment 
A. Self-Assessment (5 minutes) 

4. Homework 

• In advance: Make student notes and anchor charts from Lessons 1–3 available for 
student reference during the assessment. 

 

Lesson Vocabulary Materials 

evaluate, Venn diagram, compare, 
contrast, script, novel, narrator, cite 
with evidence, introduce, passages, 
scene, effective 

• Mid-Unit Assessment: Evaluating a Novel versus a Script (one per student) 

• Mid-Unit Assessment: Evaluating a Novel versus a Script (Sample Responses for Teacher Reference) 

• Relevant notes and anchor charts from Lessons 1–3 (for student reference during the assessment) 
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Opening Meeting Students’ Needs 

A. Reviewing Learning Targets (5 minutes)  

• Read the learning targets aloud and ask students to restate them in their own words. Clarify as needed. 

• All students developing 
academic language will 
benefit from direct 
instruction of academic 
vocabulary. 

B. Academic Vocabulary Clarification (10 minutes) 

• Make sure students understand that to evaluate means to examine something more closely to judge it: to think about its 
strengths and weaknesses. Point out that many students know this word from school in reference to how strong their work is or 
what they need to improve. 

• Ask students to turn and talk about times they have been “evaluated” or have gotten to evaluate something. Listen for students 
to make connections to being evaluated in school, at the doctor, etc. Students also may offer examples of times they have 
evaluated, or judged, something else: a movie, etc. Clarify misconceptions about this key vocabulary term.  

• Tell students that today, they will be evaluating two types of narrative writing: a novel and a script.  

• Tell them that often when you evaluate something, you are comparing it to something else. For example, if you say that a movie 
is great, this is compared to another movie you didn’t like as much. Tell students that today, they will first think about how 
novels and scripts are alike and different. They will complete a Venn diagram, which is a graphic organizer used to help 
compare (identify similarities) and contrast (identify differences) a novel and a script. Remind students that they have been 
working with “scripts” while participating in Readers Theater during Lessons 1 and 2; they also had an opportunity to discuss 
and critique the role of narrator in both Readers Theater scripts in Lesson 3.  

• Tell students: “Today you are going to complete a Mid-Unit 3 Assessment in which you will complete a Venn diagram 
comparing and contrasting scripts and a novel. Then you will read selected passages from the novel Esperanza Rising and the 
script based on the same novel, in order to respond to some short-answer questions. It will be important for you to support your 
answers by citing evidence from both the novel and the script.” Clarify terms further, as necessary. 

• Ask students to turn and talk to check their understanding of compare, contrast, and evaluate. What thinking will they need to 
do on the Mid-Unit 3 Assessment? 

• Some students may be 
unfamiliar with academic 
vocabulary words. Clarify 
vocabulary with students 
as needed. 
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Work Time Meeting Students’ Needs 

A. Mid-Unit Assessment: Evaluating a Novel versus a Script (40 minutes) 

• Distribute the Mid-Unit Assessment: Evaluating a Novel versus a Script, to each student (see supporting materials). 

• Address clarifying questions then invite students to begin. 

• Visuals can help students 
comprehend questions.  

• For ELLs, consider providing 
extra time for tasks and 
answering questions in class 
discussions. ELLs often need 
more time to process and 
translate information. ELLs 
receive extended time as an 
accommodation on NY State 
assessments.  

 

Closing and Assessment Meeting Students’ Needs 

A. Self-Assessment (5 minutes) 

• Reorient students to the learning targets. Ask the class to show a thumbs-up, -sideways, or -down to 
signal how well they feel they did meeting these targets.  

• Ask students to think, then turn and talk with a partner: 

* “What is something you did well on the mid-unit assessment? Be specific.”  

* “What is something that was hard for you? Be specific.” 

• Point out to students that what they are doing right now is evaluating themselves: thinking about 
their strengths and weaknesses. 

• For students needing additional supports, consider 
offering a sentence frame or starter, or a cloze sentence to 
assist with language production and provide the structure 
required.  

Homework Meeting Students’ Needs 

• None  
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1. Compare (similarities) and contrast (differences) a script a novel by completing the Venn diagram below.
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

A script has … that a 

novel does not.

Both a script and a 

novel have ...

A novel has … that a 

script does not.

Examples of  Scripts We Have Read: 

“Esperanza Rising” and “American Heroes”

Example of  a Novel We Have Read: 

Esperanza Rising
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2. Read both passages below. Passage A is from the novel Esperanza Rising. Passage B is from Pam Muñoz Ryan’s Readers 

Theater script. Answer the questions that follow, making sure to cite evidence for your answers using the text provided. 
 
 

Passage A: From Esperanza Rising, the novel (pp. 28–30) 
 
Tío Luis and Tío Marco came every day and went into Papa’s study to “take care of the family business.” At first, they stayed only 
a few hours, but soon they became like la calabaza, the squash plant in Alfonso’s garden, whose giant leaves spread out, 
encroaching upon anything smaller. The uncles eventually stayed each day until dark, taking all their meals at the ranch as well. 
Esperanza could tell that Mama was uneasy with their constant presence. 
A little too loudly, Tío Luis said, “Ramona, grieving does not suit you. I hope you will not wear black all year!” 
Mama did not answer but maintained her composure. 
“Ramona,” said the lawyer. “Your husband, Sixto Ortega, left this house and all of its contents to you and your daughter. You will 
also receive the yearly income from the grapes. As you know, it is not customary to leave land to women and since Luis was the 
banker on the loan, Sixto left the land to him.” 
 

Passage B: From “Esperanza Rising” the script (pp. 4–5) 
 
NARRATOR: But soon they became like las calabaza, the squash plant in the garden, whose giant leaves encroached upon 
anything smaller. 
 
ESPERANZA: Eventually, the uncles stayed all day, even taking their meals at the ranch. And Mama was uneasy with their 
presence. 
 
MIGUEL: Finally, the lawyer came to settle the estate. As the uncles walked into the study, Mama and Esperanza sat properly in 
their black dresses. 
 
TIO LUIS: Ramona! Grieving does not suit you. I hope you will not wear black all year! 
 
ESPERANZA: Mama did not answer him. Instead she maintained her composure and looked at the lawyer. 
 
LAWYER: Ramona, your husband, Sixto Ortega, left this house and all of its contents to you and your daughter. You will also 
receive the yearly income form the grapes. As you know, it is not customary to leave land to women and since Luis is his brother, 
Sixto left the land to him. 
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a. How are the passages from the novel similar to the passages from the script? Support your answer with 
evidence from both texts. 
 

 
 

 
 

 
 

 
 

 
 

 
 
b. How are the passages from the novel different from the passages of the script? Support your answer with 
evidence from both texts.  
 

 
 

 
 

 
 

 
 

 
 

 
 
c. How do both the novel and the script connect to the UDHR? Support your answer with evidence from 
all three texts.  
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d. The narrator introduces the scene in the script with the line, “But soon they became like la calabaza, the 
squash plant in the garden, whose giant leaves encroached upon anything smaller.”  
 
• Based on the context, what do you think the word encroached means? 

 

 
 

 
 

 
 
• Why do you think Pam Muñoz Ryan chose to begin the scene with this passage? Consider how this line of narration relates to 

the rest of the script. Support your answer with evidence. 

 
 

 
 

 
 

 
 
e. We will be writing Readers Theater scripts of our own and need to think about how to engage our audience. 
How did Pam Muñoz Ryan use the role of NARRATOR in her Readers Theater script to help engage the 
audience with her story? Cite examples from the script.  
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1. Compare (similarities) and contrast (differences) a script a novel by completing the Venn diagram below. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Both a novel and a script have: 
• The same characters in the scene 
• Some of the same dialogue 
• Some of the same actions by characters 
• The same events. 
 
A script has that a novel does not: 
• A narrator who is different to the characters in the scene. 
• More dialogue – a script tells the same story through dialogue and actions. 

A novel has that a script does not: 
• Descriptions and details about an event. 
• Descriptions of thoughts and feelings. 
 

A script has … that a 

novel does not.

Both a script and a 

novel have ...

A novel has … that a 

script does not.

Examples of  Scripts We Have Read: 

“Esperanza Rising” and “American Heroes”

Example of  a Novel We Have Read: 

Esperanza Rising
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2. Read both passages below. Passage A is from the novel Esperanza Rising. Passage B is from Pam Muñoz Ryan’s Readers 

Theater script. Answer the questions that follow, making sure to cite evidence for your answers using the text provided. 
 
 

Passage A: From Esperanza Rising, the novel (pp. 28–30) 
 
Tío Luis and Tío Marco came every day and went into Papa’s study to “take care of the family business.” At first, they stayed only 
a few hours, but soon they became like la calabaza, the squash plant in Alfonso’s garden, whose giant leaves spread out, 
encroaching upon anything smaller. The uncles eventually stayed each day until dark, taking all their meals at the ranch as well. 
Esperanza could tell that Mama was uneasy with their constant presence. 
A little too loudly, Tío Luis said, “Ramona, grieving does not suit you. I hope you will not wear black all year!” 
Mama did not answer but maintained her composure. 
“Ramona,” said the lawyer. “Your husband, Sixto Ortega, left this house and all of its contents to you and your daughter. You will 
also receive the yearly income from the grapes. As you know, it is not customary to leave land to women and since Luis was the 
banker on the loan, Sixto left the land to him.” 
 

Passage B: From “Esperanza Rising” the script (pp. 4–5) 
 
NARRATOR: But soon they became like las calabaza, the squash plant in the garden, whose giant leaves encroached upon 
anything smaller. 
 
ESPERANZA: Eventually, the uncles stayed all day, even taking their meals at the ranch. And Mama was uneasy with their 
presence. 
 
MIGUEL: Finally, the lawyer came to settle the estate. As the uncles walked into the study, Mama and Esperanza sat properly in 
their black dresses. 
 
TIO LUIS: Ramona! Grieving does not suit you. I hope you will not wear black all year! 
 
ESPERANZA: Mama did not answer him. Instead she maintained her composure and looked at the lawyer. 
 
LAWYER: Ramona, your husband, Sixto Ortega, left this house and all of its contents to you and your daughter. You will also 
receive the yearly income form the grapes. As you know, it is not customary to leave land to women and since Luis is his brother, 
Sixto left the land to him. 
 

5-A-1486



 

 

GRADE 5: MODULE 1: UNIT 3: LESSON 4 
Mid-Unit Assessment: 

Evaluating a Novel Versus a Script 
(Sample Responses for Teacher Reference) 

 
 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. NYS Common Core ELA Curriculum  •  G5:M1:U3:L4  •  July 2013  •  7 
 

 
a. How are the passages from the novel similar to the passages from the script? Support your answer with 
evidence from both texts. 
 
• The first line the narrator says in the script is very similar to a line in the novel. In the script the narrator says, “But soon 

they became like las Calabasas, the squash plant in the garden, whose giant leaves encroached upon anything smaller.” In 
the novel it says, “soon they became like la calabaza, the squash plant in Alfonso’s garden, whose giant leaves spread out, 
encroaching upon anything smaller.” 

• Some of the same dialogue is evident. For example in both Tio Luis says, “Ramona! Grieving does not suit you. I hope you 
will not wear black all year!” 

• In both the lawyer comes to settle the estate and the dialogue from the novel is used in the script. In both the lawyer says, 
“Ramona, your husband, Sixto Ortega, left this house and all of its contents to you and your daughter.  You will also receive 
the yearly income form the grapes.  As you know, it is not customary to leave land to women and since Luis is his brother, 
Sixto left the land to him.” 

 
 
b. How are the passages from the novel different from the passages of the script? Support your answer with 
evidence from both texts.  
 
• Miguel has a line in the script, but is not evident in the novel. In the script Miguel says, “Finally, the lawyer came to settle the 

estate.  As the uncles walked into the study, Mama and Esperanza sat properly in their black dresses.” 

• Esperanza plays the part of the narrator in the script when she says, “Mama did not answer him.  Instead she maintained 
her composure and looked at the lawyer.” 

 

 

c. How do both the novel and the script connect to the UDHR? Support your answer with evidence from all 
three texts.  

• In article 12 of the UDHR it says, “No one shall be subjected to arbitrary interference with his privacy, family, home or 
correspondence, nor to attacks upon his honour and reputation.” In the script and in the novel the uncles are interfering in 
the privacy, family and home of mama, Esperanza and Miguel. In the script the narrator says, “But soon they became like 
las Calabasas, the squash plant in the garden, whose giant leaves encroached upon anything smaller.”
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d. The narrator introduces the scene in the script with the line, “But soon they became like la calabaza, the 
squash plant in the garden, whose giant leaves encroached upon anything smaller.”  

 

• Based on the context, what do you think the word encroached means? 

 

• Grew so big that they spread into the path of anything smaller. 

 

• Why do you think Pam Muñoz Ryan chose to begin the scene with this passage? Consider how this line of narration relates 
to the rest of the script. Support your answer with evidence. 

 

• Because she is setting the scene that the uncles, the big men, were trying to taking over and control Esperanza, Miguel 
and their mama. The ‘anything smaller’ that are Esperanza, Miguel and their mama. 

 

 

e. We will be writing Readers Theater scripts of our own and need to think about how to engage our 
audience. How did Pam Muñoz Ryan use the role of NARRATOR in her Readers Theater script to help 
engage the audience with her story? Cite examples from the script.  

 

• She uses the narrator at the very beginning to set the scene for what the uncles are doing, so that we understand what is 
going on. The narrator says, “But soon they became like las Calabasas, the squash plant in the garden, whose giant 
leaves encroached upon anything smaller.” 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can determine a theme based on details in the text. (RL.5.2) 
I can summarize a literary text. (RL.5.2) 
I can recall relevant experiences or summaries. (W.5.8) 
I can document what I learn about a topic by sorting evidence into categories. (W.5.8) 

Supporting Learning Targets Ongoing Assessment 

• I can summarize key articles of the UDHR from previous learning.  

• I can summarize key passages of Esperanza Rising from previous learning.  

• I can identify passages of Esperanza Rising that relate to specific articles of the UDHR.  

• I can justify my reasons for selecting specific passages from Esperanza Rising. 

• UDHR category cards 

• Exit ticket 

 

Agenda Teaching Notes 

1. Opening  
A. Reviewing Learning Targets (5 minutes) 
B. Review of Previous Learning: UDHR Note-catcher 

and Poems for Two Voices (10 minutes) 
2. Work Time   

A. Narrowing Our Focus on the UDHR (5-10 minutes) 
B. Group Work: Categorizing Passages from Esperanza 

Rising Related to the UDHR (25 minutes) 
3. Closing and Assessment 

A. Justifying Passage Selections (10 minutes) 
B. Exit Ticket (5 minutes) 

4. Homework 

• In advance: Have students’ UDHR note-catchers (from Unit 1) and Poems for Two Voices (from Unit 2) 
available for student use. 

• This lesson begins the first series of writing lessons in this module. Emphasize to students that writing 
is more than just organizing their ideas or editing for conventions. In order to write well about 
something, you need to know a lot about it. This lesson gives students an opportunity to review and 
consolidate that knowledge.  

• This lesson involves students physically working with evidence, which students also did in Unit 1, 
Lesson 10 (when they sorted evidence from a firsthand human rights account). Review that lesson.  

• In the closing of this lesson, students write a brief exit ticket stating their preferences for their Readers 
Theater focus and group members. Review the process for assigning groups, as laid out in the exit ticket, 
and adjust as needed. The goal is to be able to form Readers Theater groups for Lessons 7 through the 
end of the unit.  
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Lesson Vocabulary Materials 

review, summarize, focus, identify, 
categorize, justify, narrow, select/selections, 
relate, passage (selections) 

• UDHR note-catcher (from Unit 1) 
• Students’ poems for Two Voices (from Unit 2, Lessons 13 and 14) 
• UDHR category cards 
• Evidence strips from Esperanza Rising  
• Scissors 
• Glue sticks (one per pair of students) 
• Index cards (one per student) 
• Anchor chart: Human Rights Challenges in Esperanza Rising (begun in Unit 2, Lesson 3) 
• Document camera 

 

Opening Meeting Students’ Needs 

A. Reviewing Learning Targets (5 minutes)  
• Review the learning targets with students, focusing on the terms recall (to remember from previous learning) and categorize 

(meaning to sort or classify). Use this opportunity to point out the prefix re-, which means again. 

• Increase interactions with 
vocabulary in context. This 
increases the rate of vocabulary 
acquisition for ELLs.  

B. Review of Previous Learning: UDHR Note-catcher and Poems for Two Voices (10 minutes) 
• Return the UDHR note-catchers students created in Unit 1 and their Poems for Two Voices (completed in Unit 2). Display the 

anchor chart Human Rights Challenges in Esperanza Rising, from Unit 2. 
• Tell students that today is the exciting day when they really get to begin planning their own Readers Theater script. To help 

them think about this, they will need to look over the notes from all they have been learning in this module. 
• Say: “Let’s look at our summaries of the UDHR articles, from Unit 1, as well as our Poems for Two Voices and our anchor chart 

Human Rights Challenges in Esperanza Rising, from Unit 2. Which UDHR articles were you able to connect to the human 
rights challenges faced by the characters in Esperanza Rising when you created these poems?”  

• Allow students a moment to consider, then pair-share their thinking. Allow several students to share their ideas with the class, 
prompting them to cite specific language from the UDHR, Esperanza Rising, and/or their Poems for Two Voices.  

• Tell students that today they are going to narrow their focus to Article 5 of the UDHR, in order to start identifying and 
categorizing passages for the creation of their own Readers Theater scripts, based on the novel Esperanza Rising. 

 
• Note: If any students are missing either the graphic organizer or the Poem for Two Voices, they may look on with another 

student. 

• When possible, provide text or 
materials in students’ L1. This 
can help students understand 
materials presented in English. 
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Work Time Meeting Students’ Needs 

A. Narrowing Our Focus on the UDHR (5-10 minutes) 

• Have students get into groups of three to five. Say: “We have been studying 11 UDHR articles, but now we are going to 
narrow our focus to 5 of those articles. On your UDHR note-catchers, place a star next to UDHR Articles 2, 14, 16, 17, 
and 25.” Give the class a minute to mark these articles, then ask several students to share the summaries they have 
already written for each of the five articles.  

• Next, distribute the UDHR category cards and scissors to each student. Have students write their name at the top of 
each card, then cut apart along the lines, so each student will have 5 cards all together.  

• ELL language acquisition is facilitated 
by interacting with native speakers of 
English who provide models of 
language. 

B. Group Work: Categorizing Passages from Esperanza Rising Related to the UDHR (25 minutes) 

• Give each student a copy of the page Evidence Strips from Esperanza Rising. Display a copy of the evidence strips as well 
as a copy of the UDHR category cards on a document camera.  

• Tell students that they are going to do something similar to an activity they did in Unit 1, when they looked at specific 
evidence from a firsthand human rights account and connected it to articles in the UDHR. Invite students to quickly 
turn and talk about what they remember about that activity. 

• Say to students: “I am going to start by reading the first passage from Esperanza Rising, then I am going to review my 
UDHR category cards, and think about which of the five UDHR categories I think this passage belongs in. I would like 
you to think about the category the passage belongs in as well.” Allow a moment of think time, then cold call several 
students to share their ideas. Make sure to have students justify why they think the passage belongs in a category. Share 
your own thinking as well.  

• Model as needed with one or two more passages, so students understand that they will be placing individual passages 
into categories of the UDHR.  

• Instruct students to read through all remaining passages silently once. Then ask students to cut the passages into 
individual strips.  

• Invite students to discuss with their group which passages belong in which categories and why (i.e., justify).  

* “Which passages relate to which articles of the UDHR?” 

* “What is your evidence?” 

• Move throughout the room to offer support as needed. 

• Distribute glue sticks, and ask the class members to physically glue each passage onto the UDHR category card that best 
connects to the passage, based on their group discussion. Remind students that in the next step, they will need to be able 
to justify why they placed a certain passage into a specific category.  

 

• Note: Students will not fill in the sentence frames at the bottom of each category card until Closing, Step A. 

• Provide anchor charts for processes such 
as How to Categorize Passages from 
Esperanza Rising. This would include 
question words with nonlinguistic 
representations and a question frame. 
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Closing and Assessment Meeting Students’ Needs 

A. Justifying Passage Selections (10 minutes) 
• Pose the following question to the class: “Were any of the passages difficult to categorize? If so, why?” 

Allow several students to respond.  

• Tell students that now that they have had a chance to think and talk, they are more ready to write. 

• Ask them to fill in the sentence frames at the bottom of each of their UDHR category cards, in order to 
justify (give a reason) why they placed passages into certain categories. Give students several minutes 
to complete this. If time allows, cold call several students to share their justifications. 

• Consider allowing students to draw their observations, 
ideas, or notes when appropriate. This allows all students 
to participate in a meaningful way. 

B. Exit Ticket (5 minutes) 

• Give each student an index card. Ask each student to write the following information on the card:  

* Name 
* Rank order (first, second, and third choice) of UDHR Articles 2, 14, 16, 17, and 25 that they 

are most interested in focusing on for their Readers Theater script.  
* The names of at least 5 other students she/he would like to work with on writing the Readers 

Theater script and why. 

• Collect the UDHR category cards and exit tickets. 

• Consider allowing students who struggle with written 
language to dictate their exit ticket to a partner or a 
teacher. 

Homework Meeting Students’ Needs 

• Tell someone at home about the UDHR themes you are interested in writing a Readers Theater script 
about, and why that theme interests you. 
 

Note: Either predetermine groups for students or use student exit tickets from this lesson to create 
groups for the next lesson, Launching Readers Theater Groups. 

• For students needing additional supports producing 
language, consider offering a sentence frame, sentence 
starter, or cloze sentence to provide the structure required. 
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Instructions to Teacher: Cut these cards apart, so you have 5 separate category cards. 

 

UDHR Article 2: “Everyone has the same rights and freedoms, regardless of color, sex, language, religion, politics, or nation 
of birth.” 

 
These passages belong in this category because  
 
 

 
 
 

 
 
 

 

 
 
 

UDHR Article 14: “Everyone has the right to seek protection and freedom in another country, and escape from persecution.” 

 

These passages belong in this category because  
 
 

 
 
 

 
 
 
 

 

.
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UDHR Article 16: “Regardless of race, nationality or religion, everyone has the right to marry the person of their choice.” 

 
These passages belong in this category because  
 
 

 
 
 

 
 
 

 

 
 
 

UDHR Article 17: “Everyone has the right to own property, alone or with others of their choice.” 

 
These passages belong in this category because  
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UDHR Article 25: “Everyone has the right to adequate food, clothing, housing, and medical care, regardless of circumstances 
beyond his/her control.” 

 
These passages belong in this category because  
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Instructions: Read all these passages once for gist and then a second time to annotate. 

Then cut them into evidence strips to discuss with your group. 
 
 

(p. 31) “I predicted you would say no, Ramona,” said Tío Luis. “And I have a solution to your living 
arrangements. 

A proposal actually. One of marriage.” 
 
 
 
 
 

(p. 32) “You will regret your decision, Ramona. You must keep in mind that this house and those grapes are on 
my property. I can make things difficult for you. Very difficult. I will let you sleep on the decision, for it is more 

than generous.” 
 
 
 
 
 

(p. 33) “It is your influence he wants. People in this territory loved Sixto and respect you. 
With you as his wife, Luis could win any election.” 

 
 
 
 
 

(p. 33) “Please officially relay this message to Luis. I will never, ever, change my mind.” “I will do that, 
Ramona,” said the lawyer. “But be careful. He is a devious, dangerous man.” 

 
 
 
 
 

(pp. 119–120) “It is frustrating. I can fix any engine. But they will only hire Mexicans to lay track and dig 
ditches, not as mechanics. I’ve decided to work in the fields until I can convince someone to give me a chance.” 

 
 
 
 
 

(p. 132) “This is what we are!” she yelled. “Small, meek animals. And that is how they treat us because we don’t 
speak up. If we ask for what is rightfully ours, we will never get it! Is this how we want to live?” 

--------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------
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(p. 132) “Senor, does it not bother you that some of your compadres live better than others?” yelled one of 
Marta’s friends. “We are going to strike in two weeks. At the peak of cotton. For higher wages and better 

housing!” 
 
 
 
 
 

(p. 134) “They work wherever there is something to be harvested. Those camps, the migrant camps, are the 
worst.” 

 
 
 
 
 

(p. 134) “Our camp is a company camp and people who work here don’t leave. Some live here for many years. 
That is why we came to this country. To work. To take care of our families. To become citizens.” 

 
 
 
 
 

(p. 170) “Repatriation,” said Marta’s aunt. “La Migra—the immigration authorities—round up people who 
cause problems and check their papers.” 

 
 
 
 
 

(p. 171) Esperanza remembered the train at the border and the people being herded on to it. 
 
 
 
 
 

(p. 171) Marta’s aunt also said, “There is also some talk about harming Mexicans who continue to work.” 
 
 
 
 
 

(p. 186) “Some of the other market owners aren’t as kind to Mexicans as Mr. Yakota,” said Miguel. “He stocks 
many of the things we need and he treats us like people.” 

--------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------
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(p. 193) There were only ten wooden toilet stalls for hundreds of people and Esperanza could smell the effects 

from the truck. Some people lived in tents but others had only burlap bags stretched between poles. Some 
were living in their cars or old trucks. Mattresses were on the ground, where people and dogs rested. 

 
 
 
 
 
 
 

(p. 194) “Do you have food so that I can feed my family?” said the father. 
“We were thrown out of our camp because I was striking. My family has not eaten in two days.” 

 
 
 
 
 
 
 

(p. 204) “Where will it end?” said Josefina. “Everyone will starve if the people work for less and less money.” 
 
 
 
 
 
 
 

If you finish early, you may want to explore pages 204–212 and 214–224 for additional passages. Write any 
passages you select onto the UDHR category card to which you think it relates. 

 

--------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can explain what a text says using quotes from the text. (RL.5.1) 
I can make inferences using quotes from text. (RL.5.1) 
I can effectively engage in a discussion with my peers. (SL.5.1) 
I can ask questions so I’m clear about what is being discussed. (SL.5.1a) 
I can explain what I understand about the topic being discussed. (SL.5.1b) 
I can determine a theme based on details in the text. (RL.5.2) 
I can explain how a series of chapters, scenes, or stanzas fit together to create a larger literary text. (RL.5.5) 

Supporting Learning Targets Ongoing Assessment 

• I can choose an article from the UDHR to focus on for my Readers Theater. 

• I can determine additional passages I may need in order to develop a script on a single theme. 

• I can engage in a discussion with my peers. 

• I can evaluate how well the passages I selected reflect the themes of the UDHR. 

• Justified list of additional passages (not identified in 
Lesson 5) from Esperanza Rising related to UDHR 
articles. 

• Evaluated passage selections 

• Exit ticket 

 

Agenda Teaching Notes 

1. Opening  
A. Reviewing Learning Targets (5 minutes) 

2. Work Time   
A. Teacher Modeling: Combining Text Passages for a 

Script (10 minutes) 
B. Launching Readers Theater Groups (5 minutes) 
C. Group Work: Identifying Passages from Esperanza 

Rising related to the UDHR Theme (30 minutes) 
3. Closing and Assessment 

A. Evaluating and Sequencing Text Selections (10 
minutes) 

4. Homework 

• Prepare for Teacher Model. See Work Time A (use pages 46 and 47 from Esperanza Rising). 

• Note that students will be putting sticky notes in their books each day. Books can be collected at the end 
of class and redistributed for the next lesson. 

• Review: Catch and Release protocol (see Appendix 1). 

• Annotating Text (Appendix 1) 
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Lesson Vocabulary Materials 

determine, evaluate, combine • UDHR category card sample (for Teacher Reference; see supporting materials)  
• Pages 46–47 from Esperanza Rising (enlarged using document camera or other resource) 
• Sticky notes 
• Esperanza Rising (book; one per student or several per group) 
• Esperanza Rising Focus Passages (one per student) 
• Group Exit Ticket: Criteria for Text Selection (one per group) 
• Teacher Model: Suggested Passages 

 

Opening Meeting Students’ Needs 

A. Reviewing Learning Targets (5 minutes)  
• Review the learning targets and ask students to restate them in their own words. Clarify as needed. 

• All students developing 
academic language will benefit 
from direct instruction of 
academic vocabulary. 

 

Work Time Meeting Students’ Needs 

A. Teacher Modeling: Combining Text Passages for a Script (10 minutes) 
• Display the UDHR category card sample for Article 2 and read aloud.  
• Then say: “I have chosen to focus on Article 2, ‘Everyone is entitled to the same rights and freedoms … regardless of sex (male or 

female).’ In the last session, I pasted passages onto my category card, and now I am going back into the text of Esperanza Rising 
to identify additional passages I think are good examples of how the character Mama has faced human rights challenges because 
she is a woman. The passages I selected are not in the same chapter, but they are related to this UDHR theme.”  

• First display pages 46–47 from Esperanza Rising. Think aloud: “I am going to read each paragraph and use a sticky note to mark 
which paragraphs or lines of dialogue I think relate to the UDHR theme I chose.” As you read, place a sticky note next to the 
suggested passages (see Teacher Model: Suggested Passages in the supporting materials. 

• Explain your thinking to students, explicitly stating the connection between each passage and the UDHR. For example (using the 
suggested passage on pages 46–47): “This is the section I placed a sticky note on, because I am only looking for passages that 
show the challenges Mama faces because she is a woman and cannot own property.” Ask students if they agree or disagree with 
your selection, and why.  

• Consider locating additional passages from the book, related to UDHR Article 2, for further modeling. 
• Point out to students that passages related to your UDHR theme could be found in more than one chapter. Explain to students 

that they will be using the passages they already identified on the UDHR category cards they created in Lesson 5, and now they 
will work with their groups to locate additional passages from other pages/chapters in the book. 

• When possible, provide text or 
materials in students’ L1. This 
can help students understand 
materials presented in English. 

• Consider writing and breaking 
down multistep directions into 
numbered elements. Students 
can return to these guidelines to 
make sure they are on track. 
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Work Time Meeting Students’ Needs 

B. Launching Readers Theater Groups (5 minutes) 

• Place students into predetermined groups (see Teaching Note at the end of Lesson 5). Tell students that this is the group 
they will be working with for the next week to write and perform their Readers Theater scripts. 

• Distribute copies of Esperanza Rising and sticky notes to each student/group. First, have students write their 
name/group name on a sticky note and place it on the inside of the front cover of their book (see Teaching Note).  

• For each group, return the relevant UDHR category card from Lesson 5 (e.g., if a group is going to write their script to 
illustrate the themes of Article 16 of the UDHR, then just return to each group member the Article 16 category card from 
Lesson 5).  

• ELL language acquisition is facilitated 
by interacting with native speakers of 
English who provide models of 
language.  

C. Group Work: Identifying Passages from Esperanza Rising related to the UDHR Theme (30 minutes) 

• Tell students that in order to create scripts for a Readers Theater, they will need to begin by identifying passages they 
could use, from the novel Esperanza Rising, that relate to the UDHR theme on which their group is focusing. They 
began thinking about this in Lesson 5. Remind them that it is important to justify, or explain, why a certain passage fits.  

• Give each student group one copy of the handout Esperanza Rising Focus Passages. In their groups, students will read 
the pages listed on the handout that they think are related to their UDHR theme, pausing at the end of each 
paragraph/line of dialogue to briefly discuss with their group members whether the paragraphs/lines are related to their 
theme, and why. When they locate a paragraph/line in the text they thing is related to their theme, they will mark it with 
a sticky note and make a short annotation on the sticky note justifying why the passage is related to their UDHR theme 
(e.g., “shows people from Oklahoma treated better than those from Mexico,” etc.).  

• If any groups finish reading through and evaluating the passages provided, they may work with their peers to locate 
additional passages in the book.  

• As students work, circulate to offer support as needed and/or use the Catch and Release protocol. 

• Students needing additional supports 
may benefit from giving them passages 
to choose from rather than having to 
find them themselves. 
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Closing and Assessment Meeting Students’ Needs 

A. Evaluating and Sequencing Text Selections (10 minutes) 

• Display the Group Exit Ticket: Criteria for Text Selection page so all students can see it. Read through 
the criteria aloud and clarify as needed.  

• Distribute one copy of the criteria to each group. Ask them to evaluate the passages they chose during 
Work Time today. They should give themselves a score next to each indicator. Model if necessary. 
Circulate to support individuals or groups as needed.  

• Once students are finished, collect their criteria sheets and students’ Esperanza Rising books with 
sticky notes. 

• Consider allowing students who struggle with written 
language to dictate their exit ticket to a partner or teacher. 

Homework Meeting Students’ Needs 

• None 

 
Note: Continue to have Esperanza Rising novels, UDHR category cards, and, if possible, a document 
camera available for ongoing lessons. 
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UDHR Article 2: “Everyone has the same rights and freedoms, regardless of color, sex, language, religion, 
politics, or nation of birth.” 
 
(p. 28) Tío Luis and Tío Marco came every day and went into Papa’s study to “take care of family business.” At 
first, they stayed only a few hours, but soon they became like la calabaza, the squash plant in Alfonso’s garden, 
whose giant leaves spread out, encroaching upon anything smaller. The uncles eventually stayed each day until 
dark, taking all their meals at the ranch as well. Esperanza could tell that Mama was uneasy with their constant 
presence. 
 
(p. 30) “Ramona,” said the lawyer. “Your husband, Sixto Ortega, left this house and all its contents to you and 
your daughter. You will also receive the yearly income from the grapes. As you know, it is not customary to 
leave land to women and since Luis was the banker on the loan, Sixto left the land to him.” 
 
(p. 32) “You will regret your decision, Ramona. You must keep in mind that this house and those grapes are on 
my property. I can make things difficult for you. Very difficult. I will let you sleep on the decision, for it is more 
than generous.” 
 
 
These passages belong in this category because they show how Mama does not have the right to own property 
because she is a woman, and how Luis threatens her freedom by saying he can make things very difficult for 
her. 
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Pages 46–47 
 
Begin reading below the ~ divider line—“They all crowded into Hortensia and Alfonso’s tiny bedroom …”—through page 47: 
“The room was quiet. Mama looked out the window and tapped her fingers on the wooden sill.” 
 
Pause at the end of each paragraph/line of dialogue and think aloud: “Does this passage fit with my UDHR category?” Place 
a sticky note on page 46 where the dialogue begins: “If you don’t intend to marry him, Señora, you cannot stay here.” Also 
place a sticky note on page 47 where the dialogue continues. Think aloud for students: “This is the only section I placed a 
sticky note on, because I am only looking for passages that show the challenges Mama faces because she is a woman and 
cannot own property.” Ask students if they agree or disagree with your selection, and why.  
 
Consider locating additional passages from the book, related to UDHR Article 2, for further modeling.
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Recall some of the events from Esperanza Rising in which the characters faced human rights challenges. Below are some 
recommended pages from the book for you to reread. Mark passages with sticky notes if you think they are related to the 
UDHR article on which you are focusing. 
 
Passages related to deportation: pages 204–212 
 
Passages related to inequality (housing, jobs, opportunity, etc.): pages 214–216 and 204–212  
 
If you have time, after reading the pages above, go back into the book to locate additional paragraphs/lines connected to 
your UDHR article.
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Group Member Names:  
 
 

 
UDHR article we are focusing on: (2, 14, 16, 17, or 25) 

 
SCORE: Write the score next to each of the criteria on the line provided. 
1 – Not really, need to work on this 
2 – Halfway there, but need to work on this a bit more 
3 – Got it! Ready to go 

 
 

CRITERIA: 

A. The text we marked with sticky notes is strongly related to our UDHR article.  

B. We found narrator passages (no quotation marks) related to our UDHR article.  

C. We found dialogue (has quotation marks) related to our UDHR article.  

 
 
 
 
Briefly, explain why your group chose each passage (justify); specifically, how does each passage relate to the UDHR focus? 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can determine a theme based on details in the text. (RL.5.2) 
I can explain how a series of chapters, scenes, or stanzas fit together to create a larger literary text. (RL.5.5) 
I can effectively engage in a discussion with my peers. (SL.5.1) 
I can ask questions so I’m clear about what is being discussed. (SL.5.1a) 
I can explain what I understand about the topic being discussed. (SL.5.1b) 

Supporting Learning Targets Ongoing Assessment 

• I can narrow my text selection, related to a theme. 

• I can write an introduction to my script. 

• I can justify my selection of text. 

• Narrowed text selections 

• Exit ticket 

 

Agenda Teaching Notes 

1. Opening 
A. Reviewing Learning Targets and Key Vocabulary (5 

minutes) 
2. Work Time   

A. Teacher Modeling: Narrowing Passage Selections, 
Focusing on Narration and Dialogue (15 minutes) 

B. Group Work: Narrowing Passage Selections (20 
minutes) 

C. Group Work: Dividing Script Passages and 
Determining Sequence (15 minutes) 

3. Closing and Assessment  
A. Debrief (5 minutes) 

4. Homework 

• In advance: Have students’ UDHR category cards and Esperanza Rising novels, with sticky notes, 
available for today’s lesson. 

• Review: Catch and Release protocol  
(see Appendix 1).  

• Continue to remind students that the more they know about a topic, the better they will be able to write.  
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Lesson Vocabulary Materials 

narration/narrator, dialogue, script, sequence, 
rephrase, introduction, narrowing, passage, 
select, determine 

• From Novel to Script: Narrowing Text (one per student) 

• UDHR category card (teacher sample from Lesson 6) 

• Students’ UDHR category cards (from Lesson 5) 

• Highlighters (one per student) 

• Esperanza Rising (book; one per student or per small group)  

• Sticky notes 

• last bullet rephrase for consistency 

• Readers Theater: I Notice, I Wonder anchor chart (from Lesson 1) 

 

Opening Meeting Students’ Needs 

A. Reviewing Learning Targets and Key Vocabulary (5 minutes)  

• Read the learning targets and focus on the terms narration, dialogue, rephrase, and narrow. Ask students to turn and talk to 
define these terms. Invite a student to share out, and write the definition above or below the target.  

• If necessary, remind students that narration is the part of the script that introduces a scene and/or characters, and does not 
have quotation marks around the text. Dialogue is when the characters are speaking and does have quotation marks around the 
text.  

• Point out that this word has the root narrat in it, which is also in the literary term narrative. Ask students to recall that earlier 
in Unit 3, they compared and contrasted two types of narratives, the novel Esperanza Rising and the Readers Theater script 
of the same novel. Say: “After reading both narratives, we noticed that the narration and the dialogue did not sound or look 
exactly the same —the novel and the script were slightly different. That is because the author, Pam Muñoz Ryan, ‘rephrased’ the 
narration and dialogue from the book when she wrote the script.”  

• Ask students if they can determine the meaning of the word rephrased based on their understanding of word roots. They should 
be able to notice the word phrase as the root; some may know that that has something to do with words. And many students 
should notice re- from prior work with prefixes, noting that it means again. Listen for students to figure out the meaning of 
rephrase, listening for responses such as “change wording,” “using less text,” “restate,” etc. Use this opportunity again to 
reinforce the meaning of the prefix re-. Clarify targets and/or vocabulary as needed. 

• Ask students to define narrow. Support as needed, helping them understand that in this context, narrow is a verb, as in the 
phrase “narrow down,” and means “make more focused.” They will be making decisions so their script is more focused.  

• All students developing 
academic language will benefit 
from direct instruction of 
academic vocabulary. 

• Use vocabulary learning 
strategies to support all 
learners: prefixes, root words, 
suffixes, cognates, and context. 
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Work Time Meeting Students’ Needs 

A. Teacher Modeling: Narrowing Passage Selections, Focusing on Narration and Dialogue (15 minutes) 

• Post the Readers Theater: I Notice/I Wonder anchor chart (from Lesson 1). Display and distribute the document 
From Novel to Script: Narrowing Text.  

• Remind students that earlier in this unit, they spent some time “noticing” and “wondering” about Readers Theater. Read 
the paragraph of narration, and then read the narrator line from the script.  

• Ask students to share what they “notice” about the paragraph from the novel and the narrator line from the script. Record 
student responses in the anchor chart’s I Notice column.  

• Next, read the narrator and character lines from the script. Ask students how the dialogue connects to the narration. Have 
students share aloud, again recording ideas in the I Notice column of the anchor chart. If students do not mention that the 
narration is less in a script or that the dialogue connects with what the narrator says, add those ideas to the chart.  

• Display the UDHR category card sample. Remind students that they worked with these cards in Lesson 6. Tell 
students: “Today we are going to work on narrowing our text selections, for a narrative script. We will also add the 
passages that we marked with sticky notes to our UDHR category cards. I am going to model this for you with the sample I 
have displayed. First, I am going to reread the UDHR article I am focusing on (read aloud).” 

• “Look at the lines I highlighted related to my UDHR theme. I highlighted these lines because they all show how Mama’s 
rights are challenged because she is a woman. The uncles take over the family business, Tío Luis tells her it is his property, 
and he threatens Mama by telling her he can make her life very difficult.”  

• Next say: “Now that I have narrowed my text by highlighting the parts of lines I want to use for my script, I am going to 
add the passages I found in the book during Lesson 6. I need to keep in mind that I want to narrow the text I selected, and 
it needs to relate to my UDHR article.”  

• Show students pages 46–47 of Esperanza Rising (from Lesson 6). Think aloud: “In the last lesson, I decided this 
paragraph of dialogue connects to my UDHR article, but it is too long. I am only going to write down the parts of this 
paragraph that I think are strongly related to my UDHR focus.”  

• Show the UDHR category card sample, then write the following lines in the blank area below the sentence starter: “If you 
don’t intend to marry him, Señora, you cannot stay here” and “You could move to some other part of Mexico, but in 
poverty.”  

• Explain that these lines from the paragraph are the most strongly related to your UDHR article because they show the 
challenges Mama faces by having to leave her land and live in poverty, since her husband died and she is a woman. 

• Ask students to think and then talk with a partner about what they noticed in the modeling. Tell them that they will now 
follow the same procedures with their passages. Clarify any steps as needed. 

• Provide anchor charts for 
processes such as How to Narrow 
Passage Selections. This would 
include question words with 
nonlinguistic representations and 
a question frame. 

• When possible, provide text or 
materials in students’ L1. This can 
help students understand 
materials presented in English. 
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Work Time Meeting Students’ Needs 

B. Group Work: Narrowing Passage Selections (20 minutes) 
• Remind students of the Readers Theater groups they formed during Lesson 6. This is the group they will be 

working with for the next week. Remind students about the class norms.  
• Ask students to meet with their group. Return students’ UDHR category card and the copies of Esperanza 

Rising, with sticky notes, from Lesson 6. Distribute highlighters to each student.  
• Ask them to turn and talk to review the word narrow in this context (as discussed in the Opening). Tell 

students they will first look at their category cards, with lines of narration and dialogue already pasted.  
• As a group, they will read through each line and highlight the part(s) that relate most strongly to their 

UDHR focus.  
• Then they will reread the passages they placed sticky notes on in the novel to determine which part(s) 

connect with their UDHR theme (no full paragraphs, just the most strongly related lines of text, as was 
modeled). 

• Students will write those lines of text on their UDHR category card.  
• Move throughout the room to offer support to students as needed or use the Catch and Release protocol. 

• ELL language acquisition is facilitated by interacting 
with native speakers of English who provide models 
of language.  

• Students needing additional supports may benefit 
from partially filled-in category cards. 

C. Group Work: Dividing Script Passages and Determining Sequence (15 minutes) 
• Ask students to remain in their groups. Tell students that since they will each be responsible for creating a 

Readers Theater script, they will need to divide the passages they selected among their group members, 
making sure that no one is using any of the same narration or dialogue, and that each script is unique.  

• Have students work together to discuss which lines each group member wants to use for his/her script.  
• Tell students to mark the lines each will use by writing their initials next to the text on their individual 

UDHR category card.  
• Once each student has determined the lines she/he will be using, he/she will read the lines and decide what 

order to place the lines for their scripts.  
• Prompt students by asking:  

* “What would your audience need to know first, in order to understand what is happening in this 
scene?” 

* “What should go next?” 
* “When in time is this happening?”  

• Tell them they can look back at the order of the passages in the novel to help them make decisions about 
sequence, as well. Circulate to offer support as needed, or use Catch and Release to bring an entire group 
together if they need similar support.  

• Consider providing smaller chunks of text 
(sometimes just a few sentences) for ELLs. Teachers 
can check in on students’ thinking as they write or 
speak about their text.  
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Closing and Assessment Meeting Students’ Needs 

A. Debrief (5 minutes) 

• Ask students to think about the individual scripts they started today. Ask:  

* “What did you find challenging about narrowing the text?”  

* “How did you decide what text to keep for your script?”  

* “How did you determine the sequence of the lines you highlighted and wrote onto your  
 category cards?”  

• Have as many students share as possible in the time available. 

• Collect students’ UDHR category cards, with highlights, written text (added today), student initials 
next to the lines he/she is going to use for a script, and sequence notations. 

• For ELLs, consider providing extra time for tasks and 
answering questions in class discussions. 

Homework Meeting Students’ Needs 

• Tell someone at home about the script you are going to write, describing the characters, their 
challenges, and what article of the UDHR you are focused on. 

• For students needing additional supports producing 
language, consider offering a sentence frame, sentence 
starter, or cloze sentence to provide the structure required. 
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Narration (from the novel Esperanza Rising): 
 
Tío Luis and Tío Marco came every day and went into Papa’s study to “take care of family business.” At first, they stayed only a 
few hours, but soon they became like la calabaza, the squash plant in Alfonso’s garden, whose giant leaves spread out, 
encroaching upon anything smaller. The uncles eventually stayed each day until dark, taking all their meals at the ranch as well. 
Esperanza could tell that Mama was uneasy with their constant presence. 
 
Narrator (from the script “Esperanza Rising”): 
 
But soon they became like la calabaza, the squash plant in Alfonso’s garden, whose giant leaves spread out, encroaching upon 
anything smaller. 
 
 

 
Narrator and character lines (from the script “Esperanza Rising”) 
 
 
NARRATOR: But soon they became like la calabaza, the squash plant in Alfonso’s garden, whose giant leaves spread out, 
encroaching upon anything smaller. 
 
ESPERANZA: Eventually, the uncles stayed all day, even taking their meals at the ranch. And Mama was uneasy with their 
presence. 
 
MIGUEL: Finally, the lawyer came to settle the estate. As the uncles walked into the study, Mama and Esperanza sat properly in 
their black dresses. 
 
TIO LUIS: Ramona! Grieving does not suit you. I hope you will not wear black all year! 
 
ESPERANZA: Mama did not answer him. Instead she maintained her composure and looked at the lawyer.  
 
LAWYER: Ramona, your husband, Sixto Ortega, left this house and all of its contents to you and your daughter. You will also 
receive the yearly income from the grapes. As you know, it is not customary to leave land to women and since Luis is his brother, 
Sixto left the land to him. 
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UDHR Article 2: “Everyone has the same rights and freedoms, regardless of color, sex, language, religion, 
politics, or nation of birth.” 
 
(p. 28) Tío Luis and Tío Marco came every day and went into Papa’s study to “take care of family 
business.” At first, they stayed only a few hours, but soon they became like la calabaza, the squash plant 
in Alfonso’s garden, whose giant leaves spread out, encroaching upon anything smaller. The uncles 
eventually stayed each day until dark, taking all their meals at the ranch as well. Esperanza could tell that Mama 
was uneasy with their constant presence. 
 
(p. 30) “Ramona,” said the lawyer. “Your husband, Sixto Ortega, left this house and all its contents to you and 
your daughter. You will also receive the yearly income from the grapes. As you know, it is not customary to 
leave land to women and since Luis was the banker on the loan, Sixto left the land to him.” 
 
(p. 32) “You will regret your decision, Ramona. You must keep in mind that this house and those grapes 
are on my property. I can make things difficult for you. Very difficult. I will let you sleep on the 
decision, for it is more than generous.” 
 
 
These passages belong in this category because they show how Mama does not have the right to own property 
because she is a woman, and how Luis threatens her freedom by saying he can make things very difficult for her. 

 
 
 

 
 

5-A-1519



  

 
This work is licensed under a Creative Commons Attribution-NonCommercial-ShareAlike 3.0 Unported License. 
Exempt third-party content is indicated by the footer: © (name of copyright holder). Used by permission and not subject to Creative Commons license. 

 

 

Grade 5: Module 1: Unit 3: Lesson 8 
Drafting Individual Readers Theater Scripts for a 
Specific Scene:  
Rephrasing, Narrator Introduction, and Identifying 
Characters 

5-A-1520



 

 

GRADE 5: MODULE 1: UNIT 3: LESSON 8 
Drafting Individual Readers Theater Scripts for a Specific Scene: 

Rephrasing, Narrator Introduction, and Identifying Characters 
 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. NYS Common Core ELA Curriculum  •  G5:M1:U3:L8  •  July 2013  •  1 
 

 

Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can explain how a series of chapters, scenes, or stanzas fit together to create a larger literary text. (RL.5.5) I can write narrative texts. (W.5.3) 
I can introduce the narrator/characters of my narrative. (W.5.3a) 
I can organize events in an order that makes sense in my narrative. (W.5.3b) 
I can use dialogue and descriptions to show the actions, thoughts, and feelings of my characters. (W.5.3c)  
With support from peers and adults, I can use a writing process to produce clear and coherent writing. (W.5.5) 

Supporting Learning Targets Ongoing Assessment 

• I can write a draft of my script. 

• I can use peer feedback to make decisions about how to improve my script. 

• Student’s Readers Theater script drafts 

• Peer Feedback 

• Exit Ticket 

 

Agenda Teaching Notes 

1. Opening 
A. Reviewing Learning Targets (5 minutes) 

2. Work Time   
A. Individual Work: Drafting My Script (10 minutes) 
B. Individual Work: Refining My Script (15 minutes) 
C. Individual Work: Writing Narrator Introductions 

(15 minutes) 
D. Peer Feedback (10 minutes) 

3. Closing and Assessment 
A. Exit Ticket (5 minutes) 

4. Homework 

• In advance: Review supporting materials, samples for the purpose  
of modeling. 

• If your students are already familiar with 6 + 1 traits writing, there are many opportunities in this unit 
to reinforce that work. In this module, students become familiar with more basic aspects of the writing 
process, including critique and revision. 

• Review: Catch and Release protocol (see Appendix 1). 

 
Note: The purpose of this lesson is to support students in their planning for the end of unit on-demand 
assessment (in Lesson 9). 
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Lesson Vocabulary Materials 

draft, narrator, introduction, peer feedback, 
revise, refine 

• UDHR category card sample  
• Students’ UDHR category cards (from Lessons 5-7) 
• Script Rewrite, Sample 1 (one to display) 
• Script Rewrite, Sample 2 (one to display) 
• Narrator Introduction Sample (one to display) 
• Peer Feedback: Script Criteria (one to display) 

 

Opening Meeting Students’ Needs 

A. Reviewing Learning Targets (5 minutes)  
• Read the learning targets aloud and ask students to restate in their own words. Clarify as needed.  

• ELLs may be unfamiliar with 
Tier 2 vocabulary words (e.g., 
feedback, decisions, 
improve). Clarify vocabulary 
with students as needed. 

 

Work Time Meeting Students’ Needs 

A. Individual Work: Drafting My Script (10 minutes) 
• Display the UDHR category card sample. Tell students this is like the UDHR category cards they have been working on. 

Point out how you added the narrowed text selections to the bottom of the card in the last class. Also direct students to 
notice the order (sequence) you chose for the lines, by writing the numbers 1 to 5 next to each line.  

• Next, display the Script Rewrite, Sample 1. Ask students what they notice about how this script looks different from the 
UDHR category card sample you displayed first. Students should notice that only highlighted text from the category 
card was written; the lines are written in chronological order now (based on the numbers written on the category card); 
“Narrator” or the character name is written above each line; and the names of characters in the scene without speaking 
parts are listed at the bottom of the script.  

• Leave the Script Rewrite, Sample 1, posted for student reference, and direct students to transfer the text from their own 
UDHR category card (from Lesson 7) onto a new sheet of paper, by writing only lines that are highlighted and using the 
order they determined in Lesson 7.  

• They will also need to write Narrator and the names of the other characters who will be speaking above their respective 
lines. If there is time, have them list any characters who appear in the scene but do not have speaking parts. Support 
students as necessary. 

• Consider writing and breaking down 
multistep directions into numbered 
elements. Students can return to these 
guidelines to make sure they are on 
track. 
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Work Time Meeting Students’ Needs 

B. Individual Work: Refining My Script (15 minutes) 

• Now display Script Rewrite, Sample 2. Say: “Now you are going to refine your scripts by rephrasing some of the lines. It 
will be important for you to make sure the setting (where the scene takes place) and problem are clear to your audience. 
Let’s read through each ‘old line’ then the ‘new line’ and tell me what you notice about how each line was changed.”  

• Ask students why they think these lines were rephrased (make sure students mention that the rephrasing makes the 
setting and/or problem clearer for the audience and also makes it an “original” script—not copied lines from Pam 
Muñoz Ryan’s work). Leave the sample displayed for student reference and have them work on rephrasing the lines they 
wrote onto a new page in Step A of Work Time. Support students as necessary. 

• For students needing additional 
supports, consider offering a sentence 
frame, sentence starter, or cloze 
sentence to provide the structure 
required. 

C. Individual Work: Writing Narrator Introductions (15 minutes) 

• Tell students that now they are going to write drafts of narrator introductions. Display the Narrator Introduction Sample 
and read aloud for students. Ask them what they notice about the sample introduction.  

• Students should mention that it lets the audience know the setting (El Rancho de las Rosas), the main characters (Mama 
and Tío Luis), and the problem related to the UDHR (“Because she was a woman, she did not have the same rights and 
freedoms … she could not own land.”). If they do not mention setting, characters, or UDHR problem, make sure to bring 
the issues up as part of the discussion. (Emphasize the link to their UDHR article, since it is imperative that students’ 
scripts convey the themes of their UDHR article, and narration is their primary means of doing so.) 

• Leave the sample displayed and have students begin writing narrator introduction drafts, which should include: 

* The setting for their scene 

* The main character(s) 

* The problem/challenge the characters face in connection to the UDHR  

• Use Catch and Release to support students while they write. 

• Consider allowing students who struggle 
with written language to dictate their 
introductions to a partner or the 
teacher. 
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Work Time Meeting Students’ Needs 

D. Peer Feedback (10 minutes) 

• Display the Peer Feedback: Script Criteria page so the entire class can see it. Read through each item of criteria and 
clarify any terms as necessary. Tell students they are going to share their narrator introductions and the scripts they just 
revised with one or two of their peers (as time allows) in order to receive feedback about what they might want to revise 
about their scripts for the end of unit assessment in the next lesson, when they will need to turn in their final individual 
narrative scripts.  

• Briefly model how to give feedback, using the criteria, if necessary.  

• Either choose partners for students or allow them to partner with someone near them. Then have students trade scripts, 
read silently, then take turns sharing feedback based on the Peer Feedback: Script Criteria. 

 

• Note: The narrator introduction sample and the “new lines” from the Script Rewrite, Sample 2 pages could be used for 
modeling.  

• Consider partnering an ELL with a 
student who speaks the same L1 when 
discussion of complex content is 
required. This can let students have 
more meaningful discussions and clarify 
points in their L1. 

 

Closing and Assessment Meeting Students’ Needs 

A. Exit Ticket (5 minutes) 

• Ask students to write, on the bottom of their script drafts from today, one or two things they want to 
revise about their individual scripts for the end of unit assessment in the next lesson. Tell them that 
their ideas for revision should be based on the feedback they received from peers and using the Peer 
Feedback: Script Criteria. 

• Consider providing extra time for tasks and answering 
questions in class discussions. Some students need more 
time to process and translate information.  

Homework Meeting Students’ Needs 

• None 

 
Note: Students will need their scripts from today to use as a reference for writing their final 
individual scripts for the on-demand end of unit assessment, in the next lesson. 
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UDHR Article 2: “Everyone has the same rights and freedoms, regardless of color, sex, language, religion, 
politics, or nation of birth.” 
 
1 (p. 28) Tío Luis and Tío Marco came every day and went into Papa’s study to “take care of family 
business.” At first, they stayed only a few hours, but soon they became like la calabaza, the squash 
plant in Alfonso’s garden, whose giant leaves spread out, encroaching upon anything smaller. 
The uncles eventually stayed each day until dark, taking all their meals at the ranch as well. Esperanza could tell 
that Mama was uneasy with their constant presence. 
 
2 (p. 30) “Ramona,” said the lawyer. “Your husband, Sixto Ortega, left this house and all its contents to you 
and your daughter. You will also receive the yearly income from the grapes. As you know, it is not 
customary to leave land to women and since Luis was the banker on the loan, Sixto left the land 
to him.” 
 
4 (p. 32) “You will regret your decision, Ramona. You must keep in mind that this house and those 
grapes are on my property. I can make things difficult for you. Very difficult. I will let you sleep on 
the decision, for it is more than generous.” 
 
These passages belong in this category because they show how Mama does not have the right to own property 
because she is a woman, and how Luis threatens her freedom by saying he can make things very difficult for her. 
 
Additional passages: 
 
3 (p. 46) “If you don’t intend to marry him, Senora, you cannot stay here.”  

 
5 (p. 47) “You could move to some other part of Mexico, but in poverty.” 
 
 

 

5-A-1526



 

 

GRADE 5: MODULE 1: UNIT 3: LESSON 8 
Script Rewrite, Sample 1 

 
 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. NYS Common Core ELA Curriculum  •  G5:M1:U3:L8  •  July 2013  •  2 
 

 
NARRATOR 

1 Tío Luis and Tío Marco came every day and went into Papa’s study to “take care of family business.” Soon they became like 
la calabaza, the squash plant in Alfonso’s garden, whose giant leaves spread out, encroaching upon anything smaller. Mama 
was uneasy with their constant presence. 
 

LAWYER 
2 “Ramona,” as you know, it is not customary to leave land to women, and since Luis was the banker on the loan, Sixto left the 
land to him.” 
 

ALFONSO 
3 “If you don’t intend to marry him, Senora, you cannot stay here.”  
 

TIO LUIS 
4 “You must keep in mind that this house and those grapes are on my property. I can make things difficult for you. Very 
difficult.” 
 

ALFONSO 
5 “You could move to some other part of Mexico, but in poverty.” 
 
Characters in the scene, but not speaking: MAMA, ESPERANZA, ABUELITA, HORTENSIA 
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NARRATOR 
1 Tío Luis and Tío Marco came every day and went into Papa’s study to “take care of family business.” Soon they became like 
la calabaza, the squash plant in Alfonso’s garden, whose giant leaves spread out, encroaching upon anything smaller. Mama 
was uneasy with their constant presence. 
New Line 1: The uncles came every day to “take care of family business.” They were like la calabaza, the squash plant whose 
giant leaves overtook anything smaller. Mama was troubled by their constant presence. 
 
LAWYER 
2 “Ramona,” as you know, it is not customary to leave land to women, and since Luis was the banker on the loan, Sixto left the 
land to him.” 
New Line 2: Ramona, you must be aware that land is never given to women. Therefore, because Luis was the banker for the 
loan, Sixto left it all to him. 
 
ALFONSO 
3 “If you don’t intend to marry him, Señora, you cannot stay here.”  
New Line 3: If you have no plan to marry him, Señora, you will not be allowed to stay at the ranch. 
 
TIO LUIS 
4 “You must keep in mind that this house and those grapes are on my property. I can make things difficult for you. Very 
difficult.” 
New Line 4: Remember, Ramona, this house and those grapes are now on my property. I can make life very difficult for you.  
 
ALFONSO 
5 “You could move to some other part of Mexico, but in poverty.” 
New Line 5: If you do not stay at the ranch, Senora, you could move to another part of Mexico, where you would be safe from 
Luis. But you would live in poverty without income from the ranch. 
 
Characters in the scene, but not speaking: MAMA, ESPERANZA, ABUELITA, HORTENSIA 
 
Narrator Introduction, Sample 
After Papa died, Mama was left with nothing. Because she was a woman, she did not have the same rights and freedoms as 
men. She was told she could not own her husband’s land, and as a result she faced constant threats from Tío Luis, who was 
trying to take over El Rancho de las Rosas.  
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After Papa died, Mama was left with nothing. Because she was a woman she did not have the 
same rights and freedoms as men. She was told she could not own her husband’s land and as a 
result she faced constant threats from Tío Luis, who was trying to take over El Rancho de las 
Rosas.   
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The script has a narrator introduction that tells where the scene takes place; identifies the main characters; 
and states a problem connected to a single UDHR theme. 
 
The lines are sequenced in a logical way; the order makes sense; ideas connect from one line to the next. 
 
The lines clearly name each character.  
 
The lines are connected to a single UDHR theme. 
 
There are 5 to 10 lines total in the scene. Only the most essential lines are included in the script—ones that 
connect to the UDHR theme focused on. 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can write narrative texts about real or imagined experiences or events. (W.5.3) 
I can introduce the narrator/characters of my narrative. (W.5.3a) 
I can organize events in an order that makes sense in my narrative. (W.5.3b) 
I can use dialogue and descriptions to show the actions, thoughts, and feelings of my characters.(W.5.3c) 
I can use transitional words, phrases, and clauses to show passage of time in a narrative text. (W.5.3d) 
I can produce clear and coherent writing that is appropriate to task, purpose, and audience. (W.5.4) 
I can choose evidence from literary or informational texts to support analysis, reflection and research. (W.5.9) 

Supporting Learning Targets Ongoing Assessment 

• I can write a title for my script.  

• I can act out the title of my script so my peers can guess it. 

• I can use narrative techniques to write a complete section of my group’s Readers Theater script. 

• End of Unit Assessment: On-demand Readers Theater 
scripts 

• Self-assessment  

 

Agenda Teaching Notes 

1. Opening 
A. Reviewing Learning Targets (5 minutes)  

2. Work Time 
A. Let’s Play Charades! (20 minutes) 
B. On-Demand End of Unit Assessment (25 

minutes) 
3. Closing and Assessment 

A. Self-Assessment (10 minutes) 
4. Homework 

• In advance: Students will need their exit tickets and script drafts from Lesson 8, as well as any notes, 
handouts, and the I Notice/I Wonder anchor chart for reference during the assessment. 

• If your students are already familiar with 6 + 1 traits writing, there are many opportunities in this unit to 
reinforce that work. In this module, students become familiar with more basic aspects of the writing 
process, including critique and revision. 

• Some students may finish the assessment. See options for additional work in the Unit 3 Overview 
(extensions) or performance task (options for students). 

 

Lesson Vocabulary Materials 

narrative techniques, assessment, self-
assessment, charades 
 
 

• Small white boards with markers or small chalkboards with chalk 

• Students’ exit ticket and script drafts (on the bottom of script drafts; from Lesson 8) 

• End of Unit Assessment: On-demand Readers Theater scripts 

• I Notice/I Wonder anchor chart (from Lesson 1) 
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Opening Meeting Students’ Needs 

A. Reviewing Learning Targets (5 minutes)  
• Read the learning targets aloud and explain to students that today they will do some on-demand writing: their best writing 

on their own. 

• Specifically, they will write scripts for their individual scenes of their group’s Readers Theater. Remind them that for the past 
few days, they have been working to identify and narrow passages from Esperanza Rising to use in their script. They may 
use all of these notes, as well as the sticky notes they have in their copy of the novel, during the assessment. But they will not 
get any help from peers or you today.  

• Tell them that after this lesson, future lessons will give them more time to work with their group. As a group, they will 
combine all of their individual scripts into one group script: a longer play that they will perform together during the final 
performance task. 

• ELLs may be unfamiliar with Tier 2 
vocabulary words (e.g., title, act out 
and narrative techniques). Clarify 
vocabulary with students as needed. 
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Work Time Meeting Students’ Needs 

A. Let’s Play Charades! (20 minutes) 
• Tell students they are each going to create a three- to five-word title for their scripts, to be acted out in a game of 

charades. Ask students if they are familiar with the game charades. Explain how the game works: It is acting out the 
title of a play (or movie, song, TV show, etc.) without using words—only body movements and facial expressions; 
then the audience tries to figure out what the title is.  

• The steps are as follows: 

* Hold up a number of fingers to show the audience how many words are in the title. 
* In your mind, choose one word of the title. Hold up a finger to let the audience know which word you’re 

thinking of (e.g., two fingers if you are thinking about the second word). 
* Act out the word you chose (e.g., if the title is “We Sing Together,” then you would pretend to be singing in 

order to act out the second word). 
* The audience tries to guess the word. 
* When the audience guesses correctly, the actor writes the word on a sheet of paper.  
* Continue until the audience has guessed all of the words in the title.  

• Model how students will play charades by creating a title for their script based on the focus of their UDHR article: 
“The script I wrote in the last lesson was about the uncles taking the ranch land away from Mama, and I focused my 
script on UDHR Article 17, which states that everyone has the right to own property. Therefore, in order to make a 
connection between my script and the UDHR, I am going to title my script ‘The Uncles Take Mama’s Land.’ I made 
this my title because I think it shows what my script is mostly about and will help my audience understand how my 
script connects to the UDHR.”  

• “The first thing I will need to show my audience is how many words are in my title, so I will show 4 fingers [model]. 
Because the first word of my title can’t really be acted out, I will show 1 finger to my audience to indicate the first 
word of the title, then I will write the word ‘The’ for my audience to see. Now I will go on to the second word of my 
title, ‘Uncles,’ and act out that word. [Act out the word or ask students if any of them have an idea for how to act out 
the word uncles.] Once someone has guessed the word, I will write it down for my audience to see.” Continue 
modeling for the remaining two words of the title and then have the class read aloud the full title together. Before 
students begin, ask them to think about a title they may want to use for their scripts and ask several students to share 
their ideas aloud. Clarify any instructions, as necessary. 

• ELL language acquisition is facilitated by 
interacting with native speakers of English 
who provide models of language. 

• Consider writing and breaking down 
multistep directions into numbered 
elements. Students can return to these 
guidelines to make sure they are on track. 
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Work Time (continued) Meeting Students’ Needs 

• This activity serves to engage students in thinking about their narrative scripts as pieces for performance.  

• Ask students to gather with their Readers Theater group, and distribute white boards and markers for students to use for 
writing the script’s title words as the audience guesses the words from the title. 

• Give students a few minutes to write a three- to five-word title for their scripts that they will act out for their group members. 
In groups, have students decide who will go first, second, etc. Each student should take a turn acting out from the title for 
her/his script and having group members try to figure out what the title is. 

• Allow several minutes at the close of this activity to lead a brief discussion with students, asking them to Think-Pair-Share 
their response to the following question: “How did the charades activity help you think about your script as a performance 
piece?” As time allows, have several students share their own or their partner’s ideas. 

 

 

Work Time Meeting Students’ Needs 

B. On-Demand End of Unit Assessment (25 minutes) 
• Have students return to their seats with their script drafts. Also, return students’ exit tickets from Lesson 8 (ideas for 

revising scripts), and allow them to access any notes or materials from previous lessons they may need. Post the I Notice/I 
Wonder anchor chart for student reference. 

• Tell students that today they are going to write final copies of their individual scripts.  

• Display and distribute the End of Unit Assessment: On-demand Readers Theater scripts, read aloud, and discuss 
the script criteria, clarifying any terms as necessary.  

• Give students approximately 25 minutes to complete this task.  

• If any students finish early, you may want to have them work on one of the optional extensions described in the Unit 3 
Overview or the Advanced Options for Students described in the performance task. 

• For ELLs, consider providing extra 
time for tasks and answering 
questions in class discussions. ELLs 
often need more time to process and 
translate information. ELLs receive 
extended time as an 
accommodation on NY State 
assessments. 
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Closing and Assessment Meeting Students’ Needs 

Self-Assessment (10 minutes) 

• Give each student a copy of the on-demand End of Unit Assessment.  

• Reorient students to the criteria list. Ask students to place a check mark next to the criteria they do have in their scripts; an 
X next to criteria they did not include in the scripts; and a question mark next to criteria they are uncertain about.  

• Students also should write a brief statement addressing how well they believe they used dialogue and descriptive language to 
show the characters’ reactions to human rights challenges. Provide an example if necessary.  

• Collect scripts and self-assessments. 

• Consider giving the self-assessment 
orally to students who struggle with 
written language. 

Homework Meeting Students’ Needs 

• Reread sections of Esperanza Rising that you are using in your script. Also continue reading in your independent reading 
book. 

 

Note: Review each student’s script and provide written feedback based on the script criteria for students to use for revisions 
in Lesson 10. 

• Audio recordings of text can aid 
students in comprehension. Students 
can pause and replay confusing 
portions while they follow along with 
the text. 
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You are a playwright who has been commissioned to write a narrative script using passages from the novel Esperanza Rising 
that relate to one of the Universal Declaration of Human Rights themes. Today, you will first write an individual narrative 
“scene script” that you will use in the next lesson to produce one longer script, with your group members, that connects each 
person’s scenes related to the UDHR article/theme that your group chose. 
 

As you write your individual narrative script today, make sure to consider the following: 
 
 

Script Criteria 

√ I have this in my script. 

X I don’t have this in my script. 

? I’m not sure what this means or whether or not it’s in my script. 

 
 
 
• The script has a narrator introduction that tells where the scene takes place; identifies the main characters; and states a 

problem connected to a single UDHR theme. 

• The lines are sequenced in a logical way; the order makes sense; ideas connect from one line to the next. 

• The lines clearly name each character.  

• The lines are connected to a single UDHR theme. 

• The script includes specific language (words and/or phrases) from my UDHR focus. 

• I used descriptive words that show the actions, thoughts, and feelings of my characters. 

• I used sensory details to describe experiences and events precisely. 

• There are 10 to 15 lines (chunks of dialogue spoken by a character) total in the scene. Only the most essential lines are 
included in the script—ones that connect to the UDHR theme focused on.  

• Most “lines” run 2 to 4 sentences each. Some lines may be shorter for effect.  

• Respond to the following: How does your script clearly show the characters’ actions, thoughts, and feelings as they face a 
human rights challenge? Cite specific examples from your script 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can write narrative texts. (W.5.3) 
I can introduce the narrator/characters of my narrative. (W.5.3a) 
I can organize events in an order that makes sense in my narrative. (W.5.3b) 
I can use transitional words, phrases, and clauses to show passage of time in a narrative text. (W.5.3d) 
With support from peers and adults, I can use a writing process to produce clear and coherent writing. (W.5.5) 

Supporting Learning Targets Ongoing Assessment 

• I can revise my script, based on feedback. 

• I can create a script with a logical sequence. 

• I can add appropriate transitional words and phrases to a script. 

• Note-catcher: Group Script Sequence 

• Readers Theater script draft with revisions and 
transitions 

 

Agenda Teaching Notes 

1. Opening  
A. Reviewing Learning Targets and Sharing 

Out (10 minutes)  
2. Work Time   

A. Modeling: Storyboarding to Combine Our 
Script Scenes (15 minutes) 

B. Group Work: Storyboarding to Combine 
Our Script Scenes and Organize a Clear 
Event Sequence (15 minutes)  

C. Group Work: Adding Transitions to Our 
Group Script (15 minutes) 

3. Closing and Assessment 
A. Exit Ticket (5 minutes) 

4. Homework 

• In advance: Students will need their scripts from the end of unit assessment, with written feedback based on 
script criteria, as well as their self-assessments from Lesson 9. 

• If your students are already familiar with 6 + 1 traits writing, there are many opportunities in this unit to 
reinforce that work. In this module, students become familiar with more basic aspects of the writing process, 
including critique and revision. 

• Review: Catch and Release protocol (see Appendix 1). 
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Lesson Vocabulary Materials 

revise, storyboard, combine, sequence, 
transitions 

• Students’ individual scripts and self-assessments (from Lesson 9) 

• Group Script Sequence note-catcher (one per student) 

• Writing Transitions excerpt (one per student and one to display) 

• Narrator Lines with Transitions (one per student and one to display) 

• Note cards (one per student) 

 

Opening Meeting Students’ Needs 

A. Reviewing Learning Targets and Sharing Out (10 minutes)  
• Read the learning targets aloud, then ask students to restate in their own words. Clarify any terms as necessary. 

• Have students join their group members and recall the titles they came up with for the charades game in Lesson 9. Once 
students are with their teammates, they will participate in a group go-round in which each student shares the title. The 
group members will give brief feedback to each peer regarding how well the script title connects to their group’s UDHR 
language. Clarify as necessary, with examples of feedback such as: “Your title makes a clear connection to our UDHR Article 
17 because you used the words ‘Uncles Take Mama’s Land,’ which shows how her rights were violated.” Create or choose 
other relevant examples as needed for students to understand. 

• ELLs may be unfamiliar with Tier 2 
vocabulary words (e.g., revise, 
create, logical). Clarify vocabulary 
with students as needed. 
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Work Time Meeting Students’ Needs 

A. Modeling: Storyboarding to Combine Our Script Scenes (15 minutes) 
• Tell students that today in their Readers Theater groups, they will combine each student’s individual “scene script” into 

part of a larger group script. It will be important to think about the most logical sequence of those scenes, but there is no one 
“right” way for students to organize the scripts. Students will need to evaluate the best way to arrange scripts based on the 
following criteria: 

* Clearly identified settings in each scene 
* Characters clearly identified in each scene 
* Consistent connections to the same UDHR in each scene 
* A chronological sequence of events 
* A flow of events that the audience can understand even if they are not familiar with the story Esperanza Rising 

• Explain to students that in order to figure out the best sequence for their scripts, they are going to do a storyboard. Ask 
students to think about the two parts of this compound word: story and board. Then define the word: a series to show the 
order. Today, they are going to do their storyboard physically, by standing up and moving around to see different ways they 
could organize the individual scenes into one group script.  

• Demonstrate in front of the class (10 minutes). Distribute one copy of the Group Script Sequence note-catcher to each 
student group, and display for group modeling. Read through the instructions, prompts in each box, and sentence starters at 
the bottom of the page.  

• Ask one group to volunteer, and invite them up to the front of the classroom. Move through the following steps:  

1. Label each individual script with a different letter (A, B, C, D, E).  

2. Skim each script to determine when each scene may have taken place (early in the book, middle, end, etc.), and what 
events are taking place (ranch burning, leaving Mexico, worker strikes, etc.). 

3. Group members stand up, holding their scripts. 

4. Group members trade places to put their scripts into a sequence, or order, that might make sense. First, have them try 
chronological order—based on which scene happened first in the novel. For example, say: “I may try to place the 
scripts in the order B, D, A, C, E, based on when each script’s events take place in the novel.” [Move the scripts into 
order.]  

5. Students read their scripts aloud to evaluate how the script flows with scenes arranged in this order. Ask: 

* “Will this order of events make sense to an audience?”  
* “Is any important information missing at the beginning that my audience may need to know to understand the 

rest of the scenes (e.g., setting, characters, UDHR problem, etc.)?”  

• Provide anchor charts for processes 
such as How to Create a Storyboard. 
This would include question words 
with nonlinguistic representations 
and a question frame. 

• Students needing additional 
supports may benefit from partially 
filled-in note-catchers. 
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Work Time (continued) Meeting Students’ Needs 

6. Model how to complete the note-catcher:  
* “On my note-catcher, I will write the order of the scripts in the first top left-hand box.” [Write the order according to 

the labels at the top of the scripts.]  
* “Next I will write what I like about this sequence.” [Under the question “What did you like about this sequence?” 

model a response by writing: “I saw that the UDHR challenge is identified right away, which I think will help the 
audience understand the purpose of our script.”] 

* “Next, I am going to write down any problems with this sequence. [Under the question “What problem(s) were there 
with this sequence?” model the answer: “I think it will confuse our audience to have the characters start in Mexico at 
the beginning, but go to America in the middle, then back to Mexico.”]  

• Ask students to turn and talk about how to complete the note-catcher. 

• Then model how the same group might try to put their scenes in a different order. Follow the same process as above. Clarify 
instructions, as needed, before students begin working with their group members. 

 

B. Group Work: Storyboarding to Combine Our Script Scenes and Organize a Clear Event Sequence  
 (15 minutes)  
• Review the steps for storyboarding (above): 

 1. Label each individual script with a different letter (A, B, C, D, E).  
 2. Skim each script to determine when each scene may have taken place.  
 3. Group members stand up, physically holding scene scripts.  
 4. Group members trade places to put their scripts into a sequence, or order, that might make sense.  
 5. Read the scripts aloud to evaluate how the script flows with scenes arranged in this order. 
 6. Complete the note-catcher. 
• Ask students to gather with their group and begin storyboarding. 

• Use the Catch and Release protocol to support student groups. 

• Consider writing and breaking down 
multistep directions into numbered 
elements. ELLs can return to these 
guidelines to make sure they are on 
track. 
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Work Time Meeting Students’ Needs 

C. Group Work: Adding Transitions to Our Group Script (15 minutes) 
• Once student groups have determined the sequence of their scenes, they will need to determine how they will revise existing 

narrator lines between each script by adding transitional words and/or phrases so that the group script flows smoothly from 
one scene to the next. 

• Display the Writing Transitions excerpt page, and distribute one copy to each group. Read the introductory paragraph 
aloud to help students understand the purpose for using transitional words and phrases in their writing. Read through each 
of the six transitional devices (to add, compare, show exception, show time, emphasize, or show sequence). Clarify any terms 
as needed. 

• Now display the Narrator Lines with Transitions, pausing after each example to ask students: “Which type of 
transitional device am I using? Why do you think I used this transitional word/phrase in this scene? For example, am I 
trying to show time? Emphasize my UDHR?” 

• Lead a brief group discussion by posing the following questions to students:  

* “Which of the transitional devices do you think would help your group most with connecting one scene to another?”  
* “Which of these words/phrases would you add to the narrator line(s) between your scenes? Share an example of 

your thinking.” 
• OPTIONAL: Before students begin adding transitional words/phrases, cross out several of the most highly used words from 

student writing (e.g., first, next, then, etc.) and tell students they may not use these words in their revisions. This will create 
a greater challenge for students and increase their vocabulary. 

• As students work with their groups to add transitions to the narrator lines of scenes, move throughout the room to offer 
support as necessary. 

• Visuals can help ELLs and other 
students comprehend questions and 
discussions. Chart main points in 
answers and post all questions 
asked to students. 

• ELL language acquisition is 
facilitated by interacting with native 
speakers of English who provide 
models of language.  
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Closing and Assessment Meeting Students’ Needs 

A. Exit Ticket (5 minutes) 
• Distribute one note card to each student and ask them to write a response to the following question: “What was most 

difficult about combining individual scripts to create a group script?” 

• Distribute one additional note card to the group and have them record the following information: Write Narrator on the far 
left side of the note card and then list all the names of characters in your script, below. Next to the narrator and each 
character’s name, write the name of each group member who will be reading the lines for that role during the performance 
practice in the next lesson. 

• Collect group scripts with transitions and note cards. 

• Consider allowing students who 
struggle with language to dictate 
their exit ticket to a partner or 
teacher. 

Homework Meeting Students’ Needs 

• Tell someone at home about your upcoming performance and the role you will play.  

 
Note: Review group scripts and provide written feedback about the sequence and/or transitions.  

• For students needing additional 
supports producing language, 
consider offering a sentence frame, 
sentence starter, or cloze sentence 
to provide the structure required. 
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Group Member Names:  
 
 
 
 
 
 
 
 

Label the top of each individual’s script with a different letter, A, B, C, etc. 
 

Try different sequences: What order would make the most sense to your audience? 
 

Use the note-catcher to make notes about each storyboard sequence your group tries. 
 

List the order you try placing the scripts in and then evaluate what you like about the sequence and what problem(s) there 
may be with the sequence (for example, “time sequence is wrong,” “order of events is confusing,” etc.). Then, write the order 
your group decides to use for the scenes (your individual scripts) and why you chose that sequence. 
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Group Member Names:  
 

List the order you placed the scripts in first  
(for example, A, C, D, B, E). 

What did you like about this sequence? 
 
 
 
What problem(s) were there with this sequence? 
 
 
 

List the order you placed the scripts in second. What did you like about this sequence? 
 
 
 
What problem(s) were there with this sequence? 
 
 
 

List the order you placed the scripts in third. What did you like about this sequence? 
 
 
 
What problem(s) were there with this sequence? 
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Group Member Names:  
 
 
 
 
We are going to place our scripts in this order:  
 
 
 
We chose to place the scenes in this order because:   
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Transitional Devices 

 
Transitional devices are like bridges between parts of your paper. They are cues that help the reader to interpret ideas a paper 
develops. Transitional devices are words or phrases that help carry a thought from one sentence to another, from one idea to 
another, or from one paragraph to another. And finally, transitional devices link sentences and paragraphs together smoothly 
so that there are no abrupt jumps or breaks between ideas. 
There are several types of transitional devices, and each category leads readers to make certain connections or assumptions. 
Some lead readers forward and imply the building of an idea or thought, while others make readers compare ideas or draw 
conclusions from the preceding thoughts. 
 

Here is a list of some common transitional devices that can be used to cue readers in a given way. 

 

 

To Add: and, again, and then, besides, equally important, further, furthermore, nor, too, next, lastly, what’s 
more, moreover, in addition, first (second, etc.) 

To Compare: whereas, but, yet, on the other hand, however, nevertheless, on the contrary, by comparison, where, 
compared to, up against, balanced against, vis a vis, but, although, conversely, meanwhile, after all, in 
contrast, although this may be true 

To Show 
Exception: 

yet, still, however, nevertheless, in spite of, despite, of course, once in a while, sometimes 

To Show Time: immediately, thereafter, soon, after a few hours, finally, then, later, previously, formerly, first (second, 
etc.), next, and then 

To Emphasize: definitely, extremely, obviously, in fact, indeed, in any case, absolutely, positively, naturally, 
surprisingly, always, forever, perennially, eternally, never, emphatically, unquestionably, without a 
doubt, certainly, undeniably, without reservation 

To Show 
Sequence: 

first, second, third, and so forth, A, B, C, and so forth, next, then, following this, at this time, now, at 
this point, after, afterward, subsequently, finally, consequently, previously, before this, 
simultaneously, concurrently, thus, therefore, hence, next, and then, soon 

 

 

 

 

 

 

 

 

 
Copyright ©1995-2012 by The Writing Lab & The OWL at Purdue and Purdue University. All rights reserved. Educational use 
permitted. http://owl.english.purdue.edu 
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Scene 1 (Opening) 
Original Line: NARRATOR – The uncles came every day to “take care of family business.” 
 
Line with Transition: NARRATOR – Soon after Papa died, the uncles came every day to “take care of family business.” 
 
Scene 2 (Middle) 
Original Line: NARRATOR – Luis threatened to make Mama’s life difficult. He owned the land now because she was a woman, 
and land was never given to women. 
 
Line with Transition: NARRATOR – Of course Luis threatened to make Mama’s life difficult. He owned the land now because 
she was a woman, and land was never given to women.  
 
Scene 3 (End) 
Original Line: NARRATOR – Mama decided to take Esperanza away from the uncles and El Rancho de las Rosas, to start a new 
life in America. 
 
Line with Transition: NARRATOR – Finally Mama decided to take Esperanza away from the uncles and El Rancho de las Rosas, 
to start a new life in America. 
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can write narrative texts. (W.5.3) 
I can introduce the narrator/characters of my narrative. (W.5.3a) 
I can organize events in an order that makes sense in my narrative. (W.5.3b) 
I can use dialogue and descriptions to show the actions, thoughts, and feelings of my characters. (W.5.3c) 
I can use transitional words, phrases, and clauses to show passage of time in a narrative text. (W.5.3d) 
I can use sensory details to describe experiences and events precisely. (W.5.3e) 
I can write a conclusion to my narrative. (W.5.3f) 
I can adapt my speech for a variety of contexts and tasks, using formal English when appropriate. (SL.5.6) 

Supporting Learning Targets Ongoing Assessment 

• I can revise my script with my group. 

• I can write a conclusion to my script that relates directly to my UDHR article with my group. 

• I can choose visuals that contribute to my audience’s understanding of the characters, setting, problem, 
and/or mood of the play.  

• I can practice performing a script. 

• Readers Theater Script revisions 

• Conclusion for group script 

• Performance practice feedback 

 

Agenda Teaching Notes 

1. Opening  
A. Reviewing Learning Targets and Vocabulary (5 

minutes) 
2. Work Time   

A. Group Work: Revising Scenes and Transitions (20 
minutes) 

B. Group Work: Writing a Group Conclusion (15 
minutes) 

C. (Optional) Group Work: Brainstorm Visuals (5 
minutes) 

3. Closing and Assessment 
A. Practicing and Peer Feedback (15 minutes) 

4. Homework 

• In advance: Review group scripts and provide written feedback about how well students are sequencing 
events and using clear transitions. 

• If your students are already familiar with 6 + 1 traits writing, there are many opportunities in this unit 
to reinforce that work. In this module, students become familiar with more basic aspects of the writing 
process, including critique and revision. 

• Note that students practice briefly in front of another group at the end of this lesson. This is to help 
them get more comfortable performing. They have a second rehearsal during Lesson 12. 

• Review Catch and Release and Praise-Question-Suggest protocols  
(see Appendix 1). 
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Lesson Vocabulary Materials 

revise, conclusion, brainstorm, 
visuals, practice performance, peer 
feedback 

• Group scripts with written feedback 

• Script conclusion (sample; one to display) 

• Note card with list of student roles (exit ticket from Lesson 10) 

• Highlighters (5 different colors for each group) 

• Readers Theater Rubric (introduced in Lesson 1; clean copy in supporting materials; one per group) 

• Anchor chart: Human Rights Challenges in Esperanza Rising (begun in Unit 2, Lesson 3) 

• Blank note cards (one per student) 

 

Opening Meeting Students’ Needs 

A. Reviewing Learning Targets and Vocabulary (5 minutes)  

• Read the learning targets aloud. Explain to students that today they are going to work with their group members to make 
final revisions to their individual scenes and to write a conclusion for their Readers Theater script.  

• Additionally, they will perform their scripts for another group and receive feedback so they are able to refine their 
performance for the final performance task in the next lesson.  

• Clarify any targets and/or vocabulary as necessary. 

• ELLs may be unfamiliar with Tier 2 
vocabulary words (e.g., revise, 
conclusion, contribute). Clarify 
vocabulary with students as 
needed. 
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Work Time Meeting Students’ Needs 

A. Group Work: Revising Scenes and Transitions (20 minutes) 
• Have students join their group members and return group scripts with written feedback. 

• Give students a moment to read through the written feedback on their transitions (see Teaching Note in Lesson 10) and the 
annotations each student and their group members wrote in Lesson 10. Say to students: “Now you will have an opportunity 
to revise [change] your script, working independently and with your group members, based on the written feedback, as well 
as the annotations you and your group members made on individual scripts during Lesson 10.” 

• Post the following revision instructions for students to guide their work.  
Revise your scripts to include: 

* Words and phrases that show the characters’ actions, thoughts, and feelings 
* Words and phrases to clearly identify the setting 
* Words/phrases from the UDHR your group is focusing on  
* Words and phrases that make clear transitions between events and scenes 

• Clarify any instructions. Tell students they may work on their own or with a partner. Circulate to support to individuals 
and/or groups as necessary.  

• Visuals can help students 
comprehend directions. Chart 
instructions and steps to revise their 
scripts. 

B. Group Work: Writing a Group Conclusion (15 minutes) 
• Tell students that now they will be working with their group members to write a single conclusion to their full narrative 

group script.  

• Say: “The purpose of a conclusion is to summarize the events of a narrative and to draw the audience’s attention to the 
theme of the narrative. The conclusion your group writes will need to summarize the narrative by describing the challenge(s) 
your characters faced and connect back to the UDHR theme you focused on. Here’s an example.” Display the Script 
Conclusion, Sample, and read aloud.  

• After reading, ask students: “How does the conclusion describe the challenges the characters faced? How does it relate back 
to my UDHR theme?” Allow several students to respond. Leave the sample posted while students work with their group 
members to write a conclusion, on a separate sheet of paper, for their group script.  

• Remind students to summarize challenges faced by the characters and to connect back to the UDHR theme the group is 
focusing on, by using specific words/phrases from their UDHR. (Refer students to the anchor chart Human Rights 
Challenges in Esperanza Rising, from Unit 2, for additional support.)  

• Move throughout the room and/or use Catch and Release to support students.  

• Once all individual scripts are revised, are in sequence, and have a group written conclusion, students will need to stack all 
pages, placing the conclusion as the last page of the group script, and staple together. 

• Consider writing and breaking down 
multistep directions into numbered 
elements. ELLs can return to these 
guidelines to make sure they are on 
track. 
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Work Time Meeting Students’ Needs 

C. (Optional) Group Work: Brainstorm Visuals (5 minutes) 

• Distribute a note card to each group. Tell them they will need to think about what types of props and/or visuals they will 
want to use for the group performances of their group’s narrative script during the final performance task in the next lesson. 
Explain that the purpose of using props is to contribute to the audience’s understanding of characters, setting, problem, 
and/or the mood of the play. (Clarify any of these terms as necessary.) Prompt students to think about the scenes in their 
scripts and where the characters may be, what they are doing or wearing, and/or what challenges they are facing. Say: “For 
example, in the last scene of my script, Mama and Esperanza are traveling by truck and train, so I may want to have a picture 
of a truck and a train in the background of my play.” Offer additional examples, if necessary, and have student groups list at 
least two or three possible props for their performance. Have group members decide who will be responsible for bringing in 
each prop for the final performance task in the next lesson. 

• Move throughout the room to offer support to students as needed. 
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Closing and Assessment Meeting Students’ Needs 

A. Practicing and Peer Feedback (15-20 minutes) 
Note: Each group will need to share a single script for this practice performance.  
 
• Tell students that they are now going to practice performing in front of another group. Remind students of the Praise-

Question-Suggest protocol. Distribute the Readers Theater rubric to each group. Tell students that the audience group 
can focus on their feedback the Delivery section of the rubric.  

• Ask two student groups to pair up so they can practice performing for one another.  

• Give students 5 minutes with their own group to prepare. Distribute highlighters and students’ note cards from Lesson 10 
(listing which student will perform which role). Each student in a group needs a different colored highlighter. Give groups 
about 5 minutes so each person has time to highlight his or her lines. 

• Then ask students to choose which group will perform first and which will give feedback.  

• Have the first group begin. Circulate to support as needed as they perform and as their peers give feedback. Remind students 
of the protocol: Those giving feedback should focus on the other group’s delivery and should state one Praise, one Question, 
and one Suggestion. Model as you circulate, if needed.  

• Then the groups switch roles, so the other group has a chance to practice and receive feedback.  

• Collect group scripts and the rubrics with peer feedback. 

• Consider providing smaller chunks 
of text (sometimes just a few 
sentences) for ELLs. Teachers can 
check in on students’ thinking as 
they write or speak about their text.  

Homework Meeting Students’ Needs 

• Tell someone at home about your upcoming performance. Explain that you need to collect props for the performance and 
tell the person what you are going to create and/or bring into school for the performance. You may draw and/or print out 
pictures, create visuals using technology, and/or bring in objects from home for use as props during the next lesson’s 
performance task. 

 
Note: Read through group scripts and provide brief written feedback about students’ script conclusions for students to use at 
the beginning of Lesson 12.  
Make copies of each group script, so each student in the group will have his/her own copy during the final performance. 

• Consider sending home a note to 
parents about the upcoming 
performance and the need for 
props. 
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So Mama and Esperanza sneaked away from El Rancho de las Rosas, in the dead of night, escaping from the 
uncles who took their land. They traveled many miles, by truck and train, until they reached America. Mama 
hoped for nothing more than to have the same rights as men, to be able to have her own property, to have 
the freedom to work so she could save enough money to bring Abuelita here, and to begin her future in this 
new land. 
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Names of Group Members:  
 
 
 

Individual Scores 1–Needs 
Improvement 

2–Fair 3–Good 4–Excellent 

Delivery Student had difficulty 
reading the script and 
consistently did not 
use expression, or eye 
contact 

Student read the script 
but had little 
expression, 
few gestures, or little 
eye contact 

Student read the 
script with some 
expression, gestures, 
and eye contact 

Student read the 
script with 
confidence and 
expression, made 
gestures and good 
eye contact 

 
 
 
One “Praise”  
 
 
 
One “Question”  
 
 
 
One “Suggestion”  
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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can adapt my speech for a variety of contexts and tasks, using formal English when appropriate. (SL.5.6) 
I can recognize the differences between different types of narrative (poetry, drama, or other texts) and their connections to larger concepts such as culture and personal 
experiences. (W.5.11) 

Supporting Learning Targets Ongoing Assessment 

• I can revise the conclusion of a script for a performance.  

• I can practice to refine my performance, based on feedback. 

• I can speak clearly and with expression for a performance. 

• I can perform my Readers Theater script for an audience. 

• Group narrative script 

• Readers Theater performance 

• Self-assessment  

 

Agenda Teaching Notes 

1. Opening 
A. Reviewing Learning Targets (5 minutes) 

2. Work Time  
A. Group Work: Practicing and Peer Feedback on Our Performance (15 minutes) 
B. Performance Task: Readers Theater Performance for an Audience (35 minutes) 

3. Closing and Assessment 
A. Self-Assessment (5 minutes) 

4. Homework 

• In advance: Have students’ exit tickets from Lesson 10, which tells 
what character each student will be reading in their group script. 

• Have copies of group scripts for each member of the group, 
including brief written feedback about the group conclusions (see 
Teaching Note, Lesson 11). 

 

Lesson Vocabulary Materials 

prepare, practice, rehearse, perform • Group scripts (copies for each group member) 

• Highlighters (5 different colors per group) 

• Exit Ticket (from Lesson 10) 

• Performance Task (one to display) 

• Readers Theater rubric (introduced in Lesson 1; clean copy in supporting materials; one per group and one to 
display) 
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Opening Meeting Students’ Needs 

A. Reviewing Learning Targets (5 minutes)  
• Read the learning targets aloud, and say to students: “Today you are going to perform as a group. You will be 

given time to make any final revisions to your script and to practice with your group before you perform for the 
audience.” Clarify any targets as necessary. 

• All students developing academic language will 
benefit from direct instruction of academic 
vocabulary. 

 

Work Time Meeting Students’ Needs 

A. Group Work: Practicing and Peer Feedback on Our Performance (15 minutes) 
• Post the performance task, read aloud, and clarify any terms or criteria as necessary.  

• Tell students that today they will perform their Readers Theater. First, they will have time to make final revisions to their 
group script, specifically the conclusions they wrote during the last lesson. Say: “I have provided written feedback about each 
of your group script conclusions.” Ask students to do the following:  

* Read the feedback aloud. 
* Decide what changes need to be made (e.g., adding more language from the UDHR). 
* Revise the script of the student who will be reading the conclusion (put revisions below the previous conclusion). 

• Clarify any instructions for students, as necessary. 

• Ask students to gather with their Readers Theater group.  

• Return original and copies of group scripts, with the written feedback provided about the group conclusions. Tell students to 
take no more than 3 to 5 minutes to make revisions based on the feedback.  

• While students are revising, distribute highlighters to each group (a different color for each student). Also return students’ 
Exit Tickets (from Lesson 10), which lists the name of each student next to the name of the character whom she/he will play 
during the performance. Have each student highlight her/his lines on his/her own copy of the group script, and post the 
Readers Theater rubric.  

• Return the Readers Theater rubric, with Praise-Question-Suggest comments from peers, completed at the end of Lesson 11.  

• Display the full Readers Theater rubric and remind students to refer to this as they practice so they can make determinations 
about what they are doing well and where they may need to adjust/improve further.  

• Ask students to do the following during rehearsal time: 

 1. Consider the feedback they received 
 2. Determine as a group what they will change about their performance based on the feedback 
 3. Practice reading through their scripts 
• Circulate throughout the room as students practice. 

• Visuals can help students 
comprehend instructions. Post 
steps and instructions for the 
performance task. 

• Consider providing extra time for 
tasks. Some students need more 
time to process and translate 
information. 
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Work Time Meeting Students’ Needs 

B. Performance Task: Readers Theater Performance for an Audience (35 minutes) 

• Cold call groups to perform, giving them approximately 1 minute to gather/set up props for their 
performance. As each group performs, score them using the Readers Theater rubric. See the performance 
task teacher page, in the unit materials, for student options. 

• Consider providing smaller chunks of text 
(sometimes just a few sentences) for ELLs. Teachers 
can check in on students’ thinking as they write or 
speak about their text.  

 

Closing and Assessment Meeting Students’ Needs 

A. Self-Assessment (5 minutes) 

• Distribute a copy of the Readers Theater rubric to each student. Have each student fill out the rubric 
as a self-assessment of her/his performance today. Students will also need to write a short statement 
explaining why they scored themselves the way they did. Model if necessary.  

• Collect student scripts and self-assessments. 

• Consider allowing students who struggle with language to 
dictate their self-assessment to a partner or teacher. 

Homework Meeting Students’ Needs 

• Note  
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Group Member Names:  
 
 
You are a group of playwrights who have been commissioned to write and perform a narrative script using passages from the 
novel Esperanza Rising that relate to one of the Universal Declaration of Human Rights themes.  
 
Your script and performance will include: 
 
• at least four characters, including a narrator 

• narration that links each scene to the UDHR theme you chose 

• clear transitions between scenes, using strong transitional words and phrases 

• an effective introduction and conclusion, linking the passages from Esperanza Rising that you used in each scene to the 
UDHR article/theme on which you focused 

• key words and details from the specific article of the UDHR  

• clearly identified speaking roles for each group member 

• props to enhance the performance 

• a clear speaking voice, using appropriate pacing, fluency, and intonation
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Name:  

 

Individual Scores 1–Needs 
Improvement 

2–Fair 3–Good 4–Excellent 

Delivery Student had difficulty 
reading the script and 
consistently did not 
use expression, eye 
contact, or props 
appropriately 

Student read the script 
but had little 
expression, 
few gestures, little eye 
contact, or 
did not use props 
appropriately 

Student read the 
script with some 
expression, gestures, 
eye contact, and use 
of props 

Student read the 
script with 
confidence and 
expression, made 
gestures and good 
eye contact, and used 
props to add to the 
performance 

Cooperation with 
group 

Student did not work 
cooperatively together 
with group and could 
not agree on what to 
do. Student did not 
share responsibilities 
or ideas and wasted 
time 

Student worked 
cooperatively with 
group in some aspects 
of the project but 
sometimes could not 
agree on what to do 
and wasted time 

Student worked 
cooperatively with 
group in most 
aspects of the project 
and shared most 
responsibilities and 
ideas 

Student worked 
cooperatively with 
the group in all 
aspects of the project 
and shared all 
responsibilities and 
ideas well 

 

 

 

 

Group Members: 
 

 

Group Scores 1–Needs 
Improvement 

2–Fair 3–Good 4–Excellent 

On-task 
participation 

Low level of active 
participation from 
majority of group 
members 

Moderate level of on-
task work or few of the 
group members 
actively participating 

Majority of group 
members on-task 
and actively 
participating 

High level of active, 
on-task participation 
from all group 
members 

 

 

 

 

 

5-A-1567



 

 

GRADE 5: MODULE 1: UNIT 3: LESSON 12 
Readers Theater Rubric 

 

Copyright © 2010 IRA/NCTE. Used by permission and not subject to 
Creative Commons license. NYS Common Core ELA Curriculum  •  G5:M1:U3:L12 •  July 2013  •  3 
 

 

Explain why you gave yourself the score you did, for each category. 
 

 

 

Delivery: I gave myself a score of (1, 2, 3, or 4) because: 
 

 

 
 

 

Cooperation with Group: I gave myself a score of (1, 2, 3, or 4) because: 
 

 

 
 

 

On-Task Participation: I gave myself a score of (1, 2, 3, or 4) because: 
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